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Igor Diorditsa?

EDUCATIONAL STANDARDS FOR TRAINING OF CYBER
SECURITY PROFESSIONALS: LEGAL AND
ORGANIZATIONAL ISSUES

ABSTRACT:

The article explores the problems of legal and organizational principles of formation of
cybersecurity specialists and the issues of improvement of normative regulation of the processes
of training of professionals in the specified field. It is established that the interest of scientists to
educational standards has recently increased significantly due to the revision of the essence of the
concept in the Law of Ukraine «On Higher Education» of 01.07.2014, the closer link between
standards and quality of education. At the same time, active attention is paid to the issues of
constituent standards of higher education, implementation of the competence approach and its
reflection in the educational standards of the next generation. The theory and the newest practice
of creating educational standards for the preparation of higher education students in the specialty
«Cybersecurity» on the principles of integration of legal and pedagogical science are analyzed. The
basis of the legal regulation of higher education standards in accordance with the new legislation
has been established. The main components of educational standards in the content of education
in the specialty «Cybersecurity» are represented and the legal component is highlighted in
educational standards. Actual problems of standardization of education in training of cybersecurity
experts are revealed. The scientific substantiation of the qualification requirements for
cybersecurity specialists on the basis of the competence approach is offered. The essence of the
concept of «qualification requirements», its components and the degree of representation of the
key concept in terms of competencies of cybersecurity experts are determined. Qualimetric
indicators of activity of this category of specialists are detailed. Improvement of educational
standards of cybersecurity specialists is proposed by specialization of such specialists for further
activity, first, in the following spheres: sphere of state power and management - introduction and
support of processes of secure e-government, state information resources, ensuring unobstructed
work of information analytics, statistical analysis, statistical analysis counteracting cyber attacks
on websites of government agencies and organizations, etc; security and defense - activities in the
context of ensuring national and information security in cyberspace; combating cybercrime,
including cyber-terrorism, combating cyber-threats to military character, protecting the interests of
the state by computer and technology warfare in information and hybrid wars; ensuring the
operational state of cryptographic information security; economic sphere - prevention of cases of
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- Chapter I. Problems and tendencies of
secondary and higher education development

industrial espionage, theft of know-how, computer fraud with electronic payment documents,
seizure of confidential economic data, illegal activities with payment and credit cards; theft of funds
from electronic accounts, ordering goods and services at someone else's account, etc.; science
and technology - counteracting cyber-espionage, developing software that prevents intrusion into
computer systems, spreading viruses, destroying databases and more.

INTRODUCTION.

The complex tasks facing the state in the way of protecting its institutions,
society, citizens from criminal encroachments on their rights, freedom in the
information and communication space, require a comprehensive approach to
work with professionals who are called upon in their professional activity to
ensure cyber security. This approach should have a comprehensive scientific
justification.

Formation of specialists is one of the main tasks for the labor market
replenishment by qualified professionals, able to perform at the present level
their functions. Therefore, this aspect cannot be ignored by scientists. For the
most part, this problem is highlighted in scientific works on pedagogy, in
particular, the formation of subjectivity (S. Pylypchuk), professional abilities
(A. Klochko), professional skills (V. Yelov, V. Monastyrsky), professionally
significant qualities (V. Savishchenko). professional culture (I. Mikhailichenko,
M. Podberezsky, V. Rayko) of future specialists. Psychological foundations of
forming a specialist as a subject of legal activity were investigated by
N. Evdokimova. There are a number of publications on cyber security training
in the area of knowledge «Information Technology» (V. Buryachok, Y. Danik,
S. Demedyuk, V. Markov, A. Minockin, Y. Suprunov, etc.).

At the same time, the question of the legal and organizational foundations
of cybersecurity training has not been a separate subject of scientific research.
Solving this problem will subsequently improve the regulatory framework for
the training of professionals in the field.

EDUCATIONAL STANDARDS FOR CYBERSECURITY TRAINING.

The intensification and intensification of the fight against cybercrime has
raised questions for the world community about the need to train a
fundamentally new category of professionals to protect the computer
environment from criminal attacks on economic and political freedoms, state
secrets, and more. In the context of Ukrainian reality, the problem is
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complicated by information wars, attacks on the integrity and sovereignty of the
state. In this regard, the training of cybersecurity professionals ceases to be
pedagogical and should be systematically investigated.

Scientists' interest in educational standards has recently increased
significantly due to the revision of the essence of the concept in the Law of
Ukraine «On Higher Education» of 01.07.2014 [1], the implementation of a
closer link between standards and quality of education. On the pedagogical
basis the issues of standardization of higher education have been fruitfully
developed by S. Gordiychuk [2], N. Zhuravskaya [3], O. Kiselyova [4], S. Strelets
[5], S. Terepyshchim [6] and others. At the same time, active attention is paid
to the issues of constituent standards of higher education, implementation of
the competence approach and its reflection in the educational standards of the
next generation.

According to the Resolution of the Cabinet of Ministers of Ukraine of April
29, 2015 No. 266 [7], a new specialty Cyber Security provides the need for
theoretical understanding of the educational standards of training of
specialists of the specified direction on legal grounds, which has not been
practiced so far.

The purpose of this section is to analyze the theory and current practice of
creating educational standards for the preparation of higher education
students in the specialty «Cybersecurity» on the basis of integration of legal and
pedagogical science. Achieving this goal is possible provided that the following
tasks are solved: 1) establishing the basis for regulatory regulation of higher
education standards in accordance with the new legislation; 2) representation
of the main components of educational standards in the content of education
in the specialty «Cybersecurity»; 3) highlighting the legal component in
educational standards; 4) Identification of actual problems of standardization
of education in training of cybersecurity specialists.

The task of designing educational standards for cybersecurity training for
compilers is fundamentally new for two reasons: 1) the specialty was
introduced for the first time, and therefore, only foreign experience in training
similar specialists can serve as a sample; 2) The Law of Ukraine «On Higher
Education» of 01.07.2014 made fundamental changes to the understanding
of standardization of education and the processes that accompany it. Article
10 of the said Law interprets the standard of higher education as «the set of
requirements for the content and results of educational activities of higher
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education institutions and scientific institutions at each level of higher
education within each specialty» [1]. It should be noted that the definition is not
about the content of education, that is, an idea of what to teach, what subjects
and topics to include in curricula and programs, but the essence of the activity
of a higher education institution. We compare with the definition of the same
term contained in the previous Law, where the standard of higher education
was proposed to be understood as «the set of norms that determine the content
of higher education, the content of training, the diagnostic tool for higher
education quality and the normative term of education» [8]. So, in our opinion,
the interpretation of the educational standards in the wording of the Law of
Ukraine «On Higher Education», which became invalid, more favored the
targeted training of specialists, specified instructions for answering the
question: what and how to learn, what time of study and at what time a way to
check the quality of training of a future professional.

In the previous law, along with the concept of «higher education standard»
used the concept of «professional standard» - <approved in accordance with the
established requirements for knowledge, skills and graduates of higher
education institutions, which are determined by employers and serve as a basis
for the formation of qualifications", which in the new The law is not explained,
but only used with the phrase "when available» [8].

Therefore, the transformation of requirements by educational standards
has taken place on the basis of a methodology based on the principles of
autonomy of higher education institutions. Unlike the standards of the previous
generation, which provided for a certain set of regulatory disciplines with
quantitative indicators of hours allocated to their teaching, the standards of the
new generation are oriented towards learning outcomes, and the content of
education should be shaped by the higher education institution itself. This
model follows Western approaches, where the university is responsible for the
quality of its graduate training, for its competitiveness in the labor market.

Thus, according to paragraph 3 of Article 10 of the Law of Ukraine «On
Higher Education» of 01.07.2014, the requirements for the educational
program are standardized, which provides: the volume of credits of the
European credit transfer system for each degree of higher education, the list of
competences of the graduate, the normative content of the preparation of the
higher education applicant, which is formulated not through the description of
the disciplines, but through the results of training; forms of certification;
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requirements for the system of internal quality assurance of education, as well
as if there are requirements of professional standards [1].

At the same time, the drafters of the Law on Higher Education were not able
to give 100% to all higher education institutions in the standards of higher
education, as is the case in Western universities. Paragraph 6 of Article 10 of
the said Law leaves the central executive authority in the field of education and
science the right to set higher education standards for each specialty, taking
into account the proposals of sectoral state bodies to the sphere of
management of which belong to universities, as well as industry associations
of employers' organizations. The approval of higher education standards is
carried out according to the established norms in agreement with the National
Agency for Quality Assurance in Higher Education.

The importance of developing standards for this specialty is evidenced by
the fact that on October 3, 2016, at the Ministry of Education and Science of
Ukraine, with the participation of Minister L. Grinevich, a round table was held
dedicated to the training of cybersecurity experts [9]. The Minister emphasized
the demonstration of new approaches to higher education standards created
through interaction with employers and those who place orders for certain
professional qualifications. The opinion of the director of the investment
company Rayter INC (USA) Gregory Rayter was also right that, in creating
standards for training bachelors in Cybersecurity, it is necessary to focus on the
certification programs of professional associations, on the basis of which job
descriptions are made. Thus, one can get as close as possible to the needs of
practice and make the educational process as efficient as possible [10].
However, the existence of such certification programs is a reality of life for
American and not Ukrainian society. Therefore, the standardization processes
for the education of cybersecurity professionals provide an opportunity not only
to cover the activities of higher education institutions, but also to raise issues
before employers' associations regarding the development of certification
programs similar to other countries.

Also, according to the American specialist, in educational programs should
be given priority to practically oriented disciplines and foreign language, and
only then - to the general disciplines. Such a pragmatic approach is inherent in
American higher education, but is fundamentally new to Ukrainian higher
education, which has traditionally been dominated by fundamental training. So,
it is time to address another issue in standardizing education for the
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Cybersecurity specialty: what proportion of the theoretical and practical
components of the learning process should be represented, and whether the
preparation of higher education students in the field of Information Technology
will have a reserve of time to acquire legal competencies mastering the legal
framework of information law, intellectual property law, regulatory support for
cyber activity.

The event indicated that the leadership of the Ministry of Education and
Science is aware of the importance of training cybersecurity professionals, but
at present there are no educational standards for the specified specialty at the
state level.

Since the preparation of higher education standards for cybersecurity
majors is a fundamentally new phenomenon, there are many questions about
the different aspects of designing standards, especially the content of
education itself, including the essence of specialization.

It seems to us that the main problem in standardizing cyber security training
is that nowadays this type of professional activity is outside the clearly defined
legal field. Such activity is not envisaged by either state standards, in particular
the Classifier of Economic Activities, the Classifier of Occupations, or clearly
defined qualification characteristics, approved in accordance with the
established procedure at the state level. Therefore, when conducting career
guidance among high school graduates, college graduates interpret in their
own way approximate lists of positions that may be further occupied by
graduates. So, on the Sumy State University website it is stated that upon
graduation in Cyber Security specialty, graduates with bachelor's degree can
be software development and testing specialists, information technology
specialists, computer program specialists, system administration technicians,
etc. [11]. Familiarity with the above list of questions raises the question: where
is the specificity of cybersecurity? Can higher education students who have
studied in other specialties in the field of information technology know? Do
education programmers generally understand what falls within the remit of a
cyber security professional? Due to lack of coordination of higher education
institutions with employers, close cooperation between universities, which are
responsible for the training of such specialists, lack of systematic attention to
science-based design of this specialty by the Ministry of Education and Science
lead to the fact that licenses for educational activities taking into account a
clear vision of the state-level tasks facing cybersecurity professionals.
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It turns out that specialists are already preparing, but educational programs
concluded by universities do not adjust with the list of competencies that
should be approved at the state level. Practically, a situation arises when the
archives of the public sector are paid for higher education, each of which in its
own way interprets the idea of a dynamic combination of knowledge, skills and
competencies that a higher education major in Cybersecurity should have.

The analysis of the curricula of some higher education institutions, in
particular the National Technical University of Ukraine «Kyiv Polytechnic
Institute», provides an opportunity to establish that the training of bachelor's
and master's degrees in the specialty «Cybersecurity» is conducted in two
specializations: «Systems and technologies of cybersecurity methods and"
cybersecurity». In other universities specializations within the specified
specialty are not distinguished.

According to existing approaches, bachelor's training involves 240 ECTS
credits (7200 hours), and a master's degree - 120 credits (3600 hours).
Considering that, according to the Law on Higher Education, approved by the
Law of Ukraine, 60 credits (1800 hours) should be allocated for one academic
year, this means that Ukraine will receive the first full master’s degree in Cyber
Security in six years. By this time, the state should be «comforted» by specialists
who have been retrained after obtaining higher education in other specialties.
This situation shows that, in the absence of strategic planning in the field of
education, we are already falling short of the needs of the state and society,
and of the challenges posed by the cybercrime world.

Accordingly, we would like to enter into a discussion with the drafters of the
analytical report «The Training System for the Ukrainian Security Forces:
Problems and Prospects for Development» prepared under the auspices of the
National Institute for Strategic Studies [12]. It is not clear why, in the presence
of the Law of Ukraine on Higher Education, the definition of «European Credit
Transfer Cumulative System» and the indication that one ECTS credit is 30
hours, the drafters of the report choose the other path and indicate that one
credit equals up to 8 hours of teaching activity [12]. As a result of an incorrectly
chosen system of calculations, including in it as obligatory for all applicants of
higher education of degrees of the bachelor and the doctor of philosophy, they
come to the fact that the specialist receives preparation for 12 years [12]. Such
an «error can be costly for the society, since it misleads the government,
specialists in the formation of the state budget, in particular in terms of
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calculating the costs of training higher education applicants, as well as
customers of future professionals. Due to such incompetence, there is a
misunderstanding of deviation from the statutory educational standards of
standardization, and disorganization is introduced into the activities of the
relevant bodies. This is unacceptable.

In our view, modeling of educational standards in the specialty
«Cybersecurity» should be based on the general concept of understanding of
this concept in science and in legislation. Unfortunately, such an important
document as the «Cybersecurity Strategy of Ukraine», approved by the Decree
of the President of Ukraine of March 15, 2016 [13], does not contain an
interpretation of the key concept. Therefore, it is worth resorting to the
interpretation of cybersecurity by reputable scientists. Thus, O. Baranov
interprets it as «such a state of protection of vital interests of the individual,
society and the state in the conditions of use of computer systems and / or
telecommunication networks, which minimizes their harm because of
incomplete, untimely and unreliable information used; negative information
impact; negative consequences of information technology functioning;
unauthorized dissemination, use and violation of the integrity, confidentiality
and accessibility of information» [14].

An undeniable advantage of this definition, we think, is its orientation on
the humanistic nature, when the interests of the individual, and then of society
and the state, come to the fore. This thesis is of fundamental importance, since
all the activities of cybersecurity experts are methodologically connected not
with their own technical issues, but with the protection of human rights through
the full functioning of public and state institutions, the development of civil
society.

Analysis of the training plans for cyber security specialists clearly shows that
the humanization of education, including through the legal component, is not
taking place. For example, only 2 ECTS credits (60 hours) are allocated to the
bachelor's degree course at the «KPI», of which 36 work in the classroom.

In general, the list of disciplines of vocational and practical training for
higher education graduates in the Cyber Security specialty looks somewhat
unsystematic and detached from the needs of practice. Undoubtedly, such
disciplines as «ntroduction to cyber security», «Cyber security systems and
technologies», «Security of operating systems and computer networks»,
«dnternet resources security», «nformation security management» are
extremely important for the formation of a specialist. However, an expert
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comment is needed, which makes sense to include in the category of
vocational training subjects common to all engineers such as Algebra and
Geometry, Differential Equations, which in essence should be presented in
basic training subjects.

According to the Law of Ukraine «On Higher Education», the curricula for the
preparation of higher education applicants must contain 25% of the disciplines
of free choice of student. In the training of cybersecurity professionals, a block
of vocational training courses should serve to build competencies for
specializations in the perspective of future job positions. However, the courses
offered are more likely to contribute to deepening their own mathematical
training, they are almost identical to students studying in different
specializations in the same specialty.

The curricula for the preparation of bachelors in the specialty
«Cybersecurity» of the National Technical University «Kiev Polytechnic Institute»
in general not only represent the legal disciplines, but also subjects of the
documentary cycle, despite the widespread introduction in the organizations
and institutions of the electronic document circulation. There are no
educational programs or disciplines that would contribute to the spread of the
global cybersecurity culture, macro- and microeconomic issues related to
cybercrime technologijes.

It is therefore logical to further analyze the qualification requirements for
the competencies of cybersecurity professionals.

QUALIFICATION REQUIREMENTS FOR THE COMPETENCIES OF
CYBERSECURITY PROFESSIONALS.

The dialectic of social development in all its historical stages is
characterized by a recurring pattern: the progress of mankind is due to the
permanent development of professionals, accompanied by the complexity of
the requirements for their level of skill depending on the profession and the
tools used. Another feature is the archiving of some professions and the
emergence of new ones. This is most clearly seen in the field of information
technology. The urgent need to prevent and combat cybercrime has made it
necessary to establish qualifying requirements for those charged with this duty.

The question of the order, content, volume of qualification requirements for
professionals of a certain profile was and remains in the field of view of
scientists. Now thanks to the works of T. Kamenskaya, S. Melnik, Z. Podruchny,
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V. Artificial and others bases for scientific substantiation of the qualification
requirements for internal auditors, personnel of the water sector, translators,
state security workers, etc. have been formed. Qualification requirements for
experts in the organization of protection of information of restricted access
were investigated by V. Koval, M. Logvinenko, P. Orlov, S. Shibalkin. The main
attention was paid to the purely technical competencies of the engineering
workers, who by their duties act within the limits of the Law of Ukraine «On State
Secrets».

Despite the existence of certain well-established approaches to the
universal algorithm for the formation of qualification requirements, there is
reason to believe that the scientific foundations of their definition in relation to
cybersecurity professionals have not been fully explored.

Therefore, the scientific substantiation of the qualification requirements for
cybersecurity specialists on the basis of the competence approach is relevant.

Achieving this goal requires the following tasks: 1) determine the essence
of the concept of «qualification requirements», its components; 2) establishing
the degree of representation of the key concept regarding the competencies of
cybersecurity professionals; 3) detailing of qualimetric indicators of activity of
this category of specialists.

Qualification requirements for representatives of certain professions
occupying certain positions are a kind of «phenomenon», since the concept's
prominence gives the opportunity to consider it in a multidimensional
projection.

First, they are a scientific concept that synthesizes the idea of an ideal
object, which subsequently becomes the basis of the profession. Its creation is
preceded by a thorough analysis of the sphere of activity, the role of the
profession in society, the functions of a specialist in a certain position,
integrative relations with other professional circles. Such analysis should be
comprehensive and detailed and serve as a basis for normative
implementation of qualification requirements at the level of state standards,
which are approved by the relevant order of the Ministry of Labor and Social
Policy of Ukraine in the context of qualification characteristics.

Therefore, in the second sense, the qualification requirements are a legally
binding norm, which is obligatory for all personnel of organizations, institutions,
institutions and so on. Currently, the qualification directory of posts is
represented by 87 thematic issues, as well as four additional qualification
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directories. The norms fixed in them are the basis for establishing employment
relations, the basis for formulating the conditions for the selection of applicants
for certain positions.

As stated in Issue 1 of the Handbook of Qualifying Characteristics of
Workers' Occupations, it «contains indicators and features that bring it closer
to methodological, methodological and regulatory practical aspects with
national publications of this direction in other countries, and takes into account
the recommendations of the executive bodies of the International Labor
Organization ... » [15]. This practice is very important given the processes of
globalization, the strengthening of the international labor market, the dynamic
movement of workers not only within one country, but also the prospects of
employment abroad or work for foreign organizations in remote access mode.

Third, qualification requirements are a guide for educational activities, as
the training process for certain areas and specialties must be carried out in
accordance with state standards. The peculiarity of the Ukrainian education
system is that the trainees, along with a certain level of education, receive
qualifications. The latter Law of Ukraine «On Higher Education» is defined as
«the official assessment and recognition result obtained when an authorized
institution has determined that a person has attained competencies (learning
outcomes) in accordance with higher education standards, as evidenced by the
relevant higher education document» [1] . In fact, state certification of
graduates of higher education institutions can be considered in the aspect of
testing their competencies for compliance with the qualification requirements
for the specialty.

Fourth. In their applied sense, the «qualification requirements» are a
concentrated indicator of the conditions presented to applicants for the
position in the recruitment. Ideally, such requirements should clearly correlate
with those qualifications that are enshrined at the level of state standards of
professional activity, however, if they are absent or in the process of being
drafted, the staffing unit can formulate them independently.

Based on the notion of the essence of the concept of «qualification
requirements», let us analyze the extent to which it is detailed in relation to
cybersecurity professionals.

From the standpoint of formulating the qualification requirements for the
competencies of specialists of the specified category as a scientific concept,
we note that they are mostly more or less developed for the segment of the
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field of knowledge «Information Technology». This was facilitated by the
scientific reconnaissance of V. Buryachko, |. Parkhomei, M. Stepanov, V.
Tolubka [16]; I. Loginova [17], E. Skulish [18] and others. There are also some
scientific papers that express ideas on the qualification requirements for
lawyers specializing in cyber security. In particular, these problems are
discussed in the publications of P. Bilenchuk [19], A. Wojciechowski [20], S.
Demidyuk and V. Markov [21] and others.

It is characteristic that for the most part, scientific works are focused on
becoming the basis for educational standards for training cybersecurity
professionals, rather than being the basis for state standards of professional
activity or serving to determine the competency requirements for personnel
machines.

Therefore, our analysis of the representation of the qualification
requirements for the competences of cybersecurity specialists has made it
possible to establish that they are still being formed as a scientific concept. In
a fragmentary way, these perceptions fall into educational standards,
bypassing the component of state standardization, since no qualification
requirements are presented in either the Classifier of Economic Activities or the
National Classifier of Qualifications. We have allowed ourselves to use the word
«fragmentary» because, depending on the areas of preparation of specialists to
the standards, those elements of qualification requirements that are relevant
to the specific direction, specialty and specialization of the higher education
applicant fall.

Standardization of educational and educational programs in the field of
cybersecurity training takes place at the level of higher education institutions
licensed for this type of activity. Therefore, the qualification requirements are
correlated with the components of the qualification characteristics, containing
a list of typical professional tasks envisaged by job responsibilities, with the
content of education within the elements «Must know», «Specialization»,
«Examples of work». The educational standards design algorithm provides for
the formulation of qualification requirements based on typical tasks in a
professional activity, taking into account the advanced nature of learning and
the needs of practice that are constantly complicated. In this regard, the
collaboration of research and teaching staff with future employers, which
should be included in the design teams of designing educational standards, is
of particular importance.
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However, this issue requires separate research and may focus in another
publication. At this stage, it is necessary to systematize existing approaches to
articulating the qualification requirements of cybersecurity professionals. This
task is fundamentally important, especially given the rather debatable opinion
of renowned experts, which, unlike technical means, is the most complex and
weakest chain in the cybersecurity system [876]. Therefore, it is in this plane
that the spheres of activity of higher education institutions and personnel of

organizations, institutions, institutions and business structures intersect to
provide security in the computer space.

CONCLUSIONS.

In my opinion, the potential for improving the educational standards of
cybersecurity professionals is to integrate theoretical knowledge and practical
skills emerging in higher education with further work in specific sectors.
Therefore, it would be possible to envisage specialization of cybersecurity
specialists for further activities, especially in the following areas:

— sphere of state power and administration - introduction and maintenance
of processes of secure e-government, state information resources, ensuring
unimpeded work of information-analytical, statistical units, effective
counteraction to cyber attacks on websites of state institutions and
organizations, etc.;
— security and defense - activities in the context of ensuring national and
information security in cyberspace; combating cybercrime, including cyber-
terrorism, combating cyber-threats to military character, protecting the
interests of the state by computer and technology warfare in information and
hybrid wars; ensuring the operational state of cryptographic information
security;
— economic sphere - prevention of cases of industrial espionage, theft of
know-how, computer fraud with electronic payment documents, seizure of
confidential economic data, illegal activities with payment and credit cards;
theft of funds from electronic accounts, ordering goods and services at
someone else's account, etc.
— science and technology - counteracting cyber-espionage, developing
software that prevents intrusion into computer systems, spreading viruses,
destroying databases and more.

“



Chapter I. Problems and tendencies of
secondary and higher education development

The above list is not exhaustive, it can and should be supplemented. At the
same time, it can be the starting point for developing the concept of cyber
security education standardization, identifying specific specializations that will
then be implemented through curricula.

With regard to the qualification requirements for the competences of cyber
security professionals, it can be stated that the issue of selection, training and
maintenance of appropriate qualification is one of the leading activities in the
organization of combating cybercrime.

In Ukrainian reality, the needs of practice are often outstripped by
theoretical developments and their legal consolidation in normative
documents, including standardization. Quite demonstrative in this regard is the
experience of forming in the structure of the National Police of Ukraine of the
Department of Cyber Police. For us, this information is valuable from a scientific
point of view, given that, unlike many other cases, these materials were in the
public domain. Therefore, the need to select staff to replace the vacant
positions in the said unit necessitated the formulation and announcement of
qualification requirements for applicants for these positions.
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INTERACTIONS AND HIERARCHIES OF THE COMPONENT
COMPOSITION OF LOCAL LORE COMPETENCE OF
FUTURE GEOGRAPHY TEACHERS

ABSTRACT:

The article describes the interdependence and hierarchy of local lore competence in future
geography teachers as a qualitative trait of personality and describes the nature of local lore
competence in future geography teachers. The structural components - motivational, cognitive
and activity components - have been distinguished, they are characterized by different
components of local lore competence. It is noted that one of the directions of local lore competence
formation is to promote the emergence of positive emotions during mental activity to meet the
cognitive needs of a future geography teacher in the process of the native land exploring. It has
been determined that all the components of local lore competence are closely interrelated, the role
of the competent approach in future geography teachers training to professional activity, in
particular for the local tourism, and its influence on the structure of their local lore competence
has been described. It is noted that the development of the components of local lore competence
maintains the development of the personality of a geography teacher as a local researcher.

INTRODUCTION.

Formulation of the problem. The competence approach in higher
pedagogical education is regarded as the educational process structuring,
when the purpose of teaching students is to acquire a set of competencies
(integral, general program and special professional), which is considered as
professional competence. In our view, it testifies that the training of future
geography teachers for local lore and tourist work on the basis of the
competence approach is the formation of such a component of professional
competence as local lore competence.
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Analysis of recent research and publications. The formation of professional
competence of future geography teachers, the analysis of its structure was
studied by such scholars as M. Elkin [6], L. Zaporozhets [7], V. Nosachenko
[13], V. Sayuk [17], O. Timets [22].

According to O. Tymets, problems in teaching a geography student arise
because of his/her unconscious choice of specialty (for example, under the
pressure of parents, on the model of friends, due to the inability to enter the
desired university), low level of independence, which is especially peculiar to
freshmen.

The personal development of a future teacher, overcoming the "crisis of
professional formation" - is one of the problems of training specialists, which
involves the creation of such a system of teaching that would contribute to the
effectiveness of the educational process. This system provides the cooperation
of the teacher and the student through the use of innovative technologies,
credit-module system of education, promotes the training a competent
specialist, activation of his/her cognitive activity, development of
independence, moral and ideological attitudes [22]. L. Zaporozhets draws
attention to the contradictions in the process of future geography teacher
training, in particular between society requirement of teachers who are able to
introduce modern technologies in the educational process of secondary
schools and the real state of their professional training; requirement of an
active-creative position of a geography teacher and the use of not always
productive forms of his/her training [7].

The purpose of the article is to define the concept of local lore competence
of future geography teachers.

THE LOCAL LORE COMPETENCE OF A FUTURE GEOGRAPHY
TEACHER.

The local lore competence of a future geography teacher is a qualitative
characteristic of the personality, which is formed in the course of his/her
professional training, where the key role is given to the cognitive actions of a
research character in order to gain individual practical experience of exploring
the features of the native land during hiking, traveling, expeditions. It is
characterized by the need and ability of students to acquire local lore
knowledge, readiness to solve local lore tasks, the ability to define a goal,
adjust it and use the acquired knowledge and methods of local lore and tourist

2l



Paradigms of the modern educational process:
opportunities and challenges for society -
work for self-education and professional activity. Such geography teacher is the
organizer of educational and research work, mentor and consultant.

Taking into account the views of different scholars on the classification of
competence components, we come to the conclusion that there is a need for a
clear structuring of the local lore competence of future geography teachers. We
consider the component structure of the phenomenon under study to
determine effective ways of its formation.

According to the results of the analysis of psychological, pedagogical and
professional literature we distinguish motivational, cognitive and activity
components in its structure, each of which has such subcomponents:
motivational and emotional-valuable as the availability of motivation and
understanding values of local lore and tourist work, identification of the need
for knowledge replenishment, which may be manifested in the form of cognitive
interest in the purpose of activity, stimulates the process of thinking
development; active-cognitive and subject-professional ones presuppose the
availability of knowledge, skills, cognitive abilities and skills necessary for
acquiring new knowledge, mastering methods of local lore and tourist work;
competence of self-development and research presupposes actions,
operations for achievement of the set purpose and gaining professional activity
experience.

All components of local lore competence are closely interrelated. In our
opinion, the most relevant and productive approach is the one that provides
exactly such structure of the local lore competence in future geography
teachers’ training for professional activity and in particular for local lore and
tourist work. It is explained by the need to develop a motivational-valuable
attitude to education and to local lore and tourist training, in particular, mental
abilities, deep knowledge of a future geography teacher in local lore and
tourism; formation of readiness for research actions, ability for professional
development in the practice of local lore and tourist research, formation of
skills to choose or construct the pedagogical algorithm for their realization. A
tool for providing the geography student with certain characteristics is the
experience of the student, on the basis of which new personal local lore
competences are formed.

The motivational component is connected with the formation of the future
teacher motivation to carry out local lore and tourist work, the awareness of its
value and the importance of personally significant motives for improving the
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quality of local lore and tourist training, the valuable attitude of a geography
student to conducting research, the desire to be creative in solving educational
tasks and improve the educational process. Important place is given to the
motives associated with the desire to carry out cognitive actions, based on
basic knowledge and skills related to the ability to carry out local studies during
a hiking trip.

There is a need to combine the meaningful and motivational side of this
quality of personality, which implies the formation not only the ability to master
the knowledge and methods of action independently, but also the affirmation
of cognitive need and internal installations that encourage local lore and tourist
work. In our view, this attitude to research directly in the context of a hike is the
most relevant to the current level of local lore and tourist training, it combines
all the integrated characteristics of the competence of the individual,
characterizing his/her manifestations in the need and ability to acquire new
knowledge from different sources, mastering methods of learning, improving
them and creative application in non-standard situations when studying the
features of the native land. Therefore, cognitive motivation as a driving force
for educational activities in local lore and tourism is necessary to highlight the
feasibility of acquiring new knowledge, developing the ability to investigate the
native land and consolidate the skills of self-improvement.

The motivational component includes the motives, goals, needs for
learning, the desire to acquire skills and knowledge of local lore and tourism,
the development of interest in local lore and tourist work, desire and ability to
investigate native land during geography lessons and club work. For its
formation it is necessary to create such conditions when a geography student
could perceive this competence as his own intrinsic value, which in the future
will stimulate further exploration of his/her native land for personal
development and professional activity.

EMOTIONAL-VALUABLE COMPONENT.

The subjective form of motivation manifestation is the emotions that arise
in the process of personality activity and at the same time stimulate this
activity. E. llyin points to the functional unity of emotional and motivational
processes [9]. Emotions play an important role in geography students’ work as
they concentrate imagination of personality and direct it to action. Positive
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emotional state during local lore studies, the availability of a source of
emotional satisfaction (the effectiveness of actions) contribute to the formation
of local lore competence of geography students.

The developer of the theory of emotions E. llyin distinguishes negative and
positive emotions [8]. Negative emotions are excitement, anxiety, fear, despair,
insult, disappointment, anger, sadness, despair, boredom, etc., while positive
ones are pleasure, joy, fun, surprise, interest, sense of humour, sense of
confidence, etc. [8], they allow to control the local lore and tourist work of
geography students. One of the directions of local lore competence formation
is the promotion of positive emotions during mental activity to meet the
cognitive needs of a future geography teacher in the process of native land
studying.

Considering emotions as a process, B. Dodonov identifies them with
activities that evaluate information about the external and internal world of the
personality entering the brain, which encodes feelings and perceptions in the
form of subjective images. A positive emotional state arises only when the
feedback from the results of the action exactly matches the apparatus of the
action acceptor [5]. In local lore and tourist activity emotions are considered as
a factor that evaluates reality in dependence to how a future geography teacher
has managed to realize him/herself. Emotions have a vital value and therefore
they are a motive that will stimulate his/her future professional activity. The
emotional state of a geography student influences the external and internal
motives of his/her educational activity, effecting the necessity of study, making
it attractive through external factors and the process of goal formation. We
consider such emotions as confidence, surprise, pleasure, doubt, curiosity etc.
positive for successful local lore and tourist work of students, although all of
them are situational and stimulate action. The identified motives form
complexes of internal and external motivation of geography students for future
professional activity, and in particular of local lore and tourist work.

Creating the emotional appeal of local lore and tourist work as a causative
agent of knowledge and a sense of novelty in the known surrounding objects
and phenomena allows to develop creative thinking in favourable extra-
auditory conditions. The interest in local lore and tourism is of great importance
for geography students. An interest in studying the peculiarities of the native
land is an internal positive emotion that promotes in-depth perception and
awareness of local lore information. Interest, aptitude for knowledge
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acquisition are indispensable indicators of the emotional and valuable
competence of the local lore competence of future geography teachers.

It is important to develop the values of a teacher's professional activity that
are formed in real life under the influence of moral and spiritual factors.
According to O. Timets, “it is the value orientations that form the basis of the
geography teacher's outlook; ensure the possession of techniques of
introspection that help to exercise self-control; promote personal self-
improvement, development of professionalism and creativity, formation of
skills to operate the system of criteria and norms that regulate the activity.
Particularly important is the value attitude of students to learning, in particular
to the study of fundamental and special geographic disciplines” [21]. Defining
the value of the activity of the organizer of local lore and tourist work with
students as one of the priorities of the profession of a geography teacher, we
emphasize that "the determining values for a geography teacher are education,
confidence, justice, self-esteem, tolerance, creativity, love for children, interest
to the work, recognition of colleagues, good friends, opportunities to know new
things, happiness of others, material security of life, professional experience”
[21]. We add the positive awareness of the importance of local lore and tourist
work with students, the development of value orientations as the highest form
of values, the formation of moral and spiritual needs, national consciousness
to personal values. The teacher’s values are correlated with the development
of society and become the leading line of his/her professional activity.

ACTIVE COGNITIVE COMPONENT.

In order to formulate the purpose and to choose ways to achieve the results
in local lore competence formation properly, geography students must master
rational methods of mental activity - to compare the objects of observations
and phenomena; analyse and synthesize them as a whole, highlight the main
things, make the right conclusions and generalizations, consciously consider
objects and phenomena in relation; to prove the truth of their thoughts.
Psychological and pedagogical assessment of thinking is given by P. Blonsky
[4], V. Vakhterov [2], P. Halperin [3], V. Slastionin [15], P. Podkasysty [16], they
focus their attention on the development of thinking activity, gradual formation
of mental actions. These postulates are necessary for carrying out local lore
and tourist work by future geography teachers. Advancing the independent
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thinking of geography students, we use cognitive tasks to compare, establish
logical connections, operate local concepts and rules of touring organizations.

The active-cognitive component implies the acquisition of new experience
in local lore and tourist work, scientific knowledge and skills, the result of which
is personal development and self-improvement. A. Leontiyev writes: "In the
acquisition of any knowledge it is crucial to know the place which knowledge
occupies in the life of a person, whether it is a part of real life or a condition
imposed from outside" [10].

Considering the perception of the surroundings of the native land as an
active, creative process of reflecting in the mind of a geography student the
connections and patterns of the objective world, as the process of transforming
the surrounding reality according to the needs of society, we should note that
knowledge of the native land should be acquired not by cramming, but by
consciously processing knowledge. And this is one of the main tasks of a
competent approach to local lore and tourist work, which requires more
complete solution nowadays.

In the "Ukrainian Pedagogical Dictionary" activity is interpreted as "the
ability of a person to conscious work and social activity, a measure of
purposeful, systematic transformation of the environment and himself on the
basis of assimilation of the achievement of material and spiritual culture.
Activity is manifested in creativity, volitional acts, communication. Integral
characteristic of activity is an active life position of a person, which is
manifested in its principle, consistent assertion of the views, leadership,
efficiency, psychological adjustment to the activity» [4].

Expressing the motivation of geography students to cognitive activities, their
actions are not only a condition, but also a means of achieving the goal of local
lore and tourist work. That is why cognitive activity is a necessary condition for
self-development of personality - it is "an independent work of the student on
the formation and development of spiritual, mental, physical and other abilities
and tendencies" [23]. The use of pedagogical technologies in the geography
teachers’ local lore and tourist work promotes the development of their
cognitive activity and professional interests (the desire to master the
methodology of local lore studies better during hiking, to master the future
profession of a teacher). That is why “cognitive interest appears to us as a
selective orientation of a person in the field of knowledge”.
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Thus, the active-cognitive component involves the development of cognitive
activity in future geography teachers, which promotes the students’ desire to
know, navigate the information about the surrounding reality, and is
determined by its purpose and motives.

The subject-professional component reflects the presence of theoretical
knowledge about basic concepts and methods of local lore and tourism as a
scientific subject in a future geography teacher, involves the development of a
future geography teacher as a local researcher, his ability to analyse his own
activity on the basis of personal reflexion, (adequacy, self-esteem, positive self-
concept); development of personal qualities (purposefulness, creativity,
confidence, activity, independence, responsibility, creativity, flexibility,
criticality, systematicity, mobility, efficiency of thinking in non-standard
situations of a camping trip).

Rather significant in the future geography teachers’ training is to develop a
system of professional knowledge in theory and methodology of teaching local
lore and tourism, the essence of local lore and tourist work with students,
peculiarities of research in the process of local lore study, awareness of
knowledge of actual problems of teaching local lore and tourism in pedagogical
activity, methods of implementation and ways of presenting the results of local
lore and tourist work.

This competence includes general and special knowledge necessary for the
future local lore and tourist work of a geography teacher: theoretical knowledge
- acquirement of the goals, principles, content, methods and forms of local lore
and tourist work and patterns of formation and development of the student's
personality; knowledge of the general principles of the study of pedagogical
phenomena; technological knowledge - acquirement of technologies of
conducting local lore researches in the process of hiking; pedagogical ones -
knowledge of the basics of psychological and pedagogical disciplines, methods
of local lore and tourism, methods of organizing students’ creative research
activities; special knowledge - awareness of history and development of local
lore and tourism, their establishment in education and modern significance,
etc.

Thus, the subject-professional component involves mastering
systematically formed professionally-meaningful knowledge and skills in the
field of local lore and tourism, methods of solving pedagogical problems in the
organization of the local lore and tourist work of students and also develops
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the capacity for continuous self-professional development. The component of
self-development reflects the willingness of a future geography teacher to use
the system of acquired knowledge and skills in the process of local lore and
tourist work, the ability to self-organisation in cognitive research activities
(ability to plan, set a goal, determine the object of study, generalize information
content, use various methods of field research, monitor and evaluate the
results of local lore and tourist work). This component determines the
willingness to make a volitional effort in the process of local lore and tourist
work, which enables each student to determine their own level of mastering
particular educational material. Volitional efforts depend on the nature of the
person who sets the goal of the educational and cognitive activity (teacher or
student) and the relationship of motives and goals that may (or may not)
coincide. The maximum volitional efforts in cognition are connected with the
determination of the purpose of cognitive activity that arises from the needs of
the subject, his resoluteness, persistence in achieving the goal, autonomy in
decision-making, ability to self-regulation and goal-setting.

Cognitive needs in acquiring local lore and tourist skills in professional
activity, and especially in self-expression, are internal incentives for local lore
and tourist work of future geography teachers. They are supported by the
motives of the activity, the need for it, when the need for educational activity is
a basic condition for the emergence of a system of cognitive actions in the
process of local lore and tourist work with students. A motive prompting action
causes the need to be met; on the other hand, it is “an object that meets one
or another need and which, in one form or another, organizes its activity, is
displayed by the subject” [11]. Consequently, the student-geographer must be
aware of the result of local and tourist work, which his/her activity is aimed at,
because “the goal is precisely the motivational content of consciousness,
which specifies what the subject wishes and what the subject is eager
to do” [18].

Thus, awareness of the cognitive need, the purpose which the cognitive
activities are directed at determines the goal setting of the local lore and tourist
work of future geography teachers. This is accompanied by the skills of moral
and emotional self-regulation, tolerance and self-possession in a non-standard
situation of a hiking trip; ability to manage one's emotions and exercise
constant self-control; to have an increased demand for yourself; be correct in
relationships.

“I



Chapter I. Problems and tendencies of
- secondary and higher education development

Self-assessment can be supplemented by students’ mutual testing, which
contributes to the development of responsibility not only for the completed
task, but also for the correct evaluation of a colleague. Both forms of work are
supervised by the teacher through modular tests, quizzes, as well as reflective
control in the form of views exchange between the teacher and the student in
an equal dialogue, when the student analyses ways of finding solutions and
results of the set goals achievement, the teacher corrects the student’s actions
if situation requires.

Independent work in local lore and tourism is accompanied by cognitive
activity in obtaining and acquiring new information in local lore, which develops
communication skills in geography students and is a prerequisite for the
development of their abilities, creativity and success. This component includes
organizational and cognitive skKills (the ability to work with educational and
popular science literature, reference books, local lore literature and acquire
new knowledge on this basis; the ability to independently conduct local lore
investigations and make independent conclusions; ability to plan local lore
studies and exercise self-restraint); possession of common logical professional
actions.

It involves a system of leading knowledge of activity modes that reflects the
achievements of the pedagogical and geographical sciences in combination
with practical application in the conditions of professional activity. The
operational side of competence includes three groups of skKills: intellectual,
general training and special ones.

RESEARCH COMPETENCE.

M. Menchinskaya draws attention to the contradictory nature of the internal
and external factors of students’ research activity: the awareness of this
contradiction and the desire to overcome it becomes the driving force of
personal development as a whole [12]. The accentuation of research
component in the local lore competence of future geography teachers is
confirmed by the opinion of V. Slastionin, who states that "research activity of
students has inexhaustible, not fully realized opportunities for the formation of
the creative-seeking position of a person” [19]. The result of the research
component formation is students’ research skills, which we have combined into
several groups: the ability to set and plan the local lore and tourist work (to
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determine the educational tasks based on the objective of the local lore study;
project the final result of the work for six months, a year; determine ways to
achieve results; plan stages and tools for local lore studies; plan individual work
with students, club work); information skills (to select the necessary
information and creatively process it; to submit material logically, accessibly,
figuratively, expressively; to stimulate students’ interest in local lore
information; to allocate the main and minor; to present material in the light of
problematic approach encouraging students to discuss; to take into account
the peculiarities of mastering, perception, understanding information about
native land, to promote the development of cognitive activity of students in the
search, processing and assimilation of information on local lore and tourism;
organizational and managerial skills (organization of students’ livelihoods in a
hiking trip, coordination of their activity with the activity of the tourist group,
collaboration with colleagues and students, formation of a sense of
involvement in the joint activity; creating a setting to succeed for each student;
clarity of interaction and perception of individuality, purposeful influence on a
student, manifestation of individual style of communication), ability to analyse
and introspect (understanding the team and each student; diagnosing the level
of success and education of students; analysis of specific pedagogical
situations arising in the hiking conditions; proper assessment of students’
creative approach to the fulfiiment of research local lore and tourist tasks;
analysis of the experience of other educators in order to use effective forms,
methods and techniques in the practice of local lore and tourist work;
substantiation of new pedagogical technologies and demonstration of their
effectiveness on the basis of the achieved results analysis; teaching students
to analyse and self-analyse their own local lore and tourist work).

Thus, the formation of a research component involves the acquisition of
cognitive activity experience, which is recorded in the form of its results -
knowledge in the field of local lore and tourism; experience of creative activity
in the form of skills to make effective decisions in non-standard situations of a
camping trip.

We assume that the development of certain competencies of the
phenomenon under study will ensure development of a geography teacher as
a researcher of local lore. One of the ways of local lore competence formation
in a future geography teacher is the use of pedagogical technologies in local
lore and tourist work, in particular the local lore club, which requires a more
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detailed consideration of their potential for the development of the
phenomenon under study.

CONCLUSIONS.

It is important to establish a strong link between the professional activity of
the teacher and the cognitive activity of the student in achieving the goal.
Mastering local lore knowledge, developing skills, facilitation of students’
creative abilities are interrelated processes, but their unity and development
are achieved through the dedicated efforts of the teacher. Local lore can be
both reproductive and creative. The formation of this quality in students can
occur both in obtaining knowledge in the ready form, in the process of
independent search activity during the educational process or students’
independent search activity. The formation of the emotional-valuable
component of local lore competence implies the a set of personally significant
and value aspirations, ideals, beliefs, views in a future geography teacher;
understanding of local lore competence as one of professional values; own
position in carrying out local lore and tourist work; the desire for self-
development and the ability to adequately evaluate their own achievements.
Cognitive activity in local lore and tourist work we consider as the ability and
desire to master knowledge and research skills in local lore and tourism, as a
property of the individual, which integrates important qualitative characteristics
as well as a manifestation of purposeful cognitive actions of students to study
the territory of their native land on the basis of a positive attitude towards this
type of activity.
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NeBiH Oner AeoHipouul, MonaaBcbkuit Oner OAeKCaHAPOBUY2
Oleh Levin Oleh Poplavskiy

MPOBAEMU TA TEHAEHUIT PO3BUTKY CEPEAHbLOI
TA BULLOI OCBITU B YKPAIHI

PROBLEMS AND TRENDS OF SECONDARY AND HIGHER EDUCATION IN UKRAINE

AHOTALYA:

B cTaTtTi npoaHaAi3oBaHi cyyacHUI CTaH, TeHAEHLLT Ta NPo6AeMU PO3BUTKY CEPEAHBOI Ta BULLOT
OCBiTW B YKpaiHi. BU3HaueHo, Lo NpuuMHamu, siki HeraTBHO BMNAMBAIOTb Ha PO3BUTOK CUCTEMM
OCBITM B YKpaiHi €: NoAiTMuHa HecTabiAbHICTb B AepXaBi, ckopoueHHss BBIM ta BHI, HepocTaTHil
piBeHb ¢diHaHCyBaHHA OCBITHLOI ranysi (piHaHCyBaHHA B OCHOBHOMY AMLLE 3aXWLLUEHUX CTaTew),
HeedEKTUBHE BUKOPUCTaHHS HAABHUX PECYPCIB Ta BaXeAIB BMAUBY, HEAOCKOHAAA npaBoBa 6a3a,
3acTapina  MaTepianbHO-TEXHIYHY 6a3a, HEeCnpUATAMBUI IHBECTULIMHUIA KAIMaT, HeedekTuBHE
$YHKLIOHYBaHHS CYCMIAbHO-NPaBOBUX [HCTUTYTIB, «BIATIK MI3KIB 3a KOPAOH» Ta iHLWI ¢GaKTopw.
PosbynoBa cyyacHOi CTPYKTypW OCBITHbOI raAy3i Mae 3abes3neuntv OMTMMaAbHi YMOBU AAA
dYHKLUIOHYBaHHS Ta PO3BUTKY CUCTEMM OCBITH i BCiX Ti NIACUCTEM, peani3aLlito Pi3HOMaHITHUX OCBITHIX
MOAEAEW, iICHYBaHHA HaBYAAbHWUX 3aKAAAIB Pi3HWX TUMIB i OPM BAACHOCTI, PIBHOMaHITHUX dopm Ta
3aco6iB OTPUMaHHS OCBITH, LLO 3abe3neuyloTb rPOMaAsiHaM HaA@HHA AKICHUX OCBITHIX MOCAYT,
cBoboAy BMOOPY B OCBITI.

ABSTRACT:

The article analyses the modern state, tendencies and problems of secondary and higher
education development in Ukraine. Determined that the reasons which negatively affect the
development of the education system in Ukraine are: political instability in the country, insufficient
financing of the education sector (financed mainly only protected entries), inefficient use of
available resources and leverage, imperfect legal framework, outdated physical infrastructure,
unfavourable investment climate, the ineffective functioning of public-legal institutions, the «brain
drain abroad, and other factors. The development of the modern structure of the education sector
needs to provide optimal conditions for the functioning and development of the education system
and all its subsystems, the implementation of various educational models, the existence of
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educational institutions of different types and forms of ownership, various forms and means of
education, providing citizens with the provision of quality educational services, the freedom of
choice in education.

BCTYM.

CyuacHe CycniAbCTBO i AepXaBy CKAAAHO yaBWTM 6e3 HaAexXHOi yBarn A0
OCBITH | HAYKM, SIKi € BXXAUBUM PYLLIEM CYCMIABHOIO NPOrpecy Ta €EKOHOMIUHMX,
couianbHUX | NpaBoOBKMX 3pyLLeHb. OCBiTa | HAyKa € KAOYOBUMU YNHHUKAMM, AKI
BMAMBAIOTb Ha PiBEHb Ta AKICTb XMUTTA rPOMaAAH. ToMy NPOBIAHI AEpXaBu CBITY
pyXaroTbCA LWASIXOM MaKCUMaAbHOIO CMPUSIHHA PO3BMUTKY OCBITH, B NepLUY Yepry
il cepeaHbOi i BMLLOI AaHKW. Po3bypoBa CyvacHOi CTPYKTYpU OCBITHBOI ranysi
YKpaiHu Mae 3abe3neunt onTuManbHi YMOBU AN QYHKLIOHYBaHHS Ta PO3BUTKY
CUCTEMW OCBITH, peani3auilo PiIBHOMAHITHUX OCBITHIX MOAEAEN, iCHyBaHHS
HaBYaAbHUX 3aKAQAIB PIBHMX TUMIB i GOPM BAACHOCTI, PiBHOMAHITHUX popM Ta
3acobiB OTPMMaHHA OCBITH, LLO 3abe3neuyoTb rPOMaAsiHaM HapaHHA AKICHUX
OCBITHIX MocAyr, cBoboaAy BWOOPY B OCBITI. AAA BMPILLEHHA LIMX CKAGAHMX
3aBAaHb NOTPIOHO PO3yMiTM NPOBAEMM Ta TEHAEHLIT PO3BUTKY CEPEAHbOI Ta
BMLLLOT OCBITM B YKpaiHi.

AHaAI3 OCTaHHIX AOCAiAKEHBb i MybAikauid. TpobaemMam Ta TEHAEHUIAM
PO3BUTKY CEPEAHbBOI Ta BULLIOT OCBITH B YKpaiHi NpMUCBAYEHI HAyKOBI NpaLji Takmx
BITYUMBHAHUX AOCAIAHUKIB, AK B. AHApyweHko, B. basunesuu, A. boruhs,
T. Borontob, HA. bBoatobaw, C. BopoHkoB, H.Bepxoraspos, B. BO3HIOK,
. AMuTpeHko, B. XypaBcbkuii, T. IaasiwieHko, C. Karambet, |. KaaeHIoK,
B. KpemeHb, B. KpnxHo, C. KyuepeHrko, O. Ayuiit, 0. Mapmasa, C. HikonaeHKo,
I. HosikoB, M. Ctenko, T. OboneHcbkuMIA, A. MaBaeHKko, T. PelweTinoB Ta iH. Ane
CbOTOAHI Lie NUTaHHA NOoTPebye NOAAALLLOTO AOCAIAKEHHS Ta 0BroBOPEHHS.

MerToro cTaTTi € aHaAi3 Cy4acHOro CTaHy CEPEAHbBOI Ta BULLIOT OCBITH YKpaiHu,

lpeaMETOM AOCAIAKEHHSI € CUCTEMA CEPEAHbOI Ta BMLLOI OCBITU YKpaiHu.

OCHOBHA YACTHUHA.

3 NPOroAOLLEHHSIM HE3AAEXHOCTI YKPATHCbKOI AepXaBoto ByAO 3aKAAAEHO
noyatok GOpMyBaHHIO, peaAidalii Ta PO3BUTKY AEPXABHOI MOAITUKM B raysi
cepeaHbOi Ta BULWOI OCBITW. i dyHAGMEHTaAbHI HanpsMU GOPMYBaAUCH MiA
BMNAMBOM  iA€M  YTBEPAXKEHHSI  AEPXABHOrO  CyBepeHiTeTy, nobyaoBM

34



Chapter I. Problems and tendencies of
- secondary and higher education development
AEMOKPATUYHOIO CyCniAbCTBa, CTAHOBAEHHSA PUHKOBOI EKOHOMIKMW, NparHeHHs
KpaiHu yBiMTM B €EBPOMENCHKI OCBITHIM i AOCAIAHWLIBKMIM NPOCTOPH, a TAKOX AO
rpynu ycnilHMX KpaiH rno6anizoBaHoro CBity.

Li iaei 6yan mnoknapeHi B OCHOBY po3pobAeHHSI 6a30BMX AOKYMEHTIB 3
pedopMyBaHHS BITYM3HSHOI OCBITU, 30KkpeMa HauioHaAbHOI cTpaTerii pO3BUTKY
ocBiTM B YKpaiHi Ha 2012 - 2021 poku. BpaxoBytounm obpaHUi LIASX Ha
3aranbHOEBPOMNENCHKI LIHHOCTI B YCiX cdepax XUTTA CyCniAbCTBa, MepLuM i
OCHOBHMM MWUTAHHSIM, SIKE MOBCTAAO Nepep aBTopamMu Liei cTpaterii, 6yno
MUTaHHA AKICHUX NEePETBOPEHb Y ranysi OCBITM 3 TOUKKU 30pYy LbOro Kypcy. AAA
3axiAHOrO CBITOTASIAY FTOAOBHE B OCBITi — L HaBYMTU AOAMHY MUCAWUTH, TOBTO
aKLEHT B OCBITi pobUTbCA Ha PO3BMTOK OnepauiMHOro 6AOKY MUCAEHHSA. MMpwu
TakoMy NiAXOAI iHGOPMATMBHICTb, BaXkaHHSI 3HATW BCE | B IK HAWMOBHiLLOMY
06cA3i BiACYBa€ETbCS HA APYTUid NAAH i, BIAMOBIAHO, AO 3MICTy OCBITU MOTPANASE
AMLIEe HaMBaXAMBilla Ta HaMWicTOTHiWa iHPopmauif. FOAOBHMUI aKUEHT Y
HaBYaHHI POBUTLCA Ha PO3BUTOK AOTIYHWMX OMepalii MUCAEHHS - aHaAidy,
CUHTE3Y, MOPIBHAHHI, Yy3araAbHEHHi, KAaacudikauii Ta cucTtemaTmsauii. Y
MOPIBHAHHI 3 PAaAAHCBKOKD CUCTEMOIO OCBITM, B SKOI nepeBaxaia
iHpopMaTMBHa CKAaAOBa, 3axiAHa MOAEAb 3aAMLLAETBCA MPIOPUTETHOK Y
PO3BUTKY CEPEAHBLOI Ta BULLIOI OCBITUB YKpaiHW CbOrOAHi.

Ane, 3ano3uuytoun  3axipHi  MiAXOAM, MUK  MOBMHHI  PO3YyMiTW, WO B
YKpaiHCbKOMY OCBITHbOMY NPOCTOPI Pa30M 3 UMMM NpiopuTeTamMu 3’ABATbCH M
npobAeMu cydacHoi 3axiAHOi MOAEAi OCBiTU. Ha AYMKYy CyyacHWX 3aXxipHWX
coujonoris Aypenio Teuuei 1a ®uavna . Kymbca rOAOBHUMMU O3HAKaAMM
rnobanbHOI KpM3KW, fAka oxonuaa cohepy OCBITM Ha 3axoai HanpukiHui XX -
nouatky XXI| CT. BUCTynaAm:

— 3pOCTaHHA «PYHKLiOHAABHOI HEOCBIYEHOCTI»;

—  PO3PUB MiX OCBITOK i KYyAbTYPOILO;

— BiACTaBaHHS OCBITU BiA HAaYKW;

— 30epexeHH AMCOYHKLIM  CydacHMX  OCBITAHCbKWMX CWUCTEM, LIO
006YMOBAIOE 3HWXXEHHS IKOCTi OCBITH;

— nocAabAeHHS BNAMBY OCBITM Ha coLiaAi3aLito MOAOAI;

— 3pocTatoya  AMCMO3ULIA  MDDXK  MOTEHUiAMM  AKOACBKOI  KYyAbTYpM,
AOCSITHEHHSIMM CYCMIAbCTBA i KYAbTYpU Mac;

—  HUW3bKKI KOEDILEHT KOPUCHOTO BUKOPUCTAHHA AHOACTBOM CBOIX MOMYTHIX
pecypciB, HAYKOBWX BiAKPUTTIB, HOBUX TEXHOAOTiN Ta iHGOpPMaLIMHUX CUCTEM;
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— TMOCTIMHO  3POCTalOYMKU  PO3PMB MK  BULLMMU  AOCSATHEHHSIMM,
nNpPodEeCcinHO MaWCTEPHICTIO OKPEMMUX BUAATHWUX OCOOBUCTOCTEN i AiAMK B LI
ranysi OCHOBHOI Macu NpauiBHUKIB Ta iH.

Li ranobanbHi Kp130Bi siBMLILA, AKi Bce OiAbllie CTaAM MPOHUKATU y cohepy
BITYUM3HAHOI OCBITW, HAKAGAUCA HA HEBUPILLEHI NPOBAEMU 1 CyNepeYHocCTi e
PaAAHCbKOI CUCTEMM HaBYaHHS i BMXOBAHHSA, SIKy OTpMMana YKpaiHa B
cnapwmHy nicas posnapy CPCP. Le #W  BkasaHe iHGopmaTuBHE
nepeBaHTaXeHHs!, 1 0OAepPXaBAEHHS Ta BIOpPOKpaTH3aL|is OCBITSHCLKOI CUCTEMM,
N 3aAMLWIKOBUM MNPUHUMN (GiHAHCYBaAHHA OCBITU | KYAbTYpWU, M 3HUXKEHHS
COLjanbHOro NPECTUXY OCBIYEHOCTI 1 IHTEAEKTY Ta iH. Bce ue, B ymoBax kpaxy
NPUHUMAIB | AOTM  MMWHYAOI MOAITUKO-IAEOAOTYHOI CUCTEMM, MPU3BEAO AO
rAMBOKOI KPU3K OCBITU B HALLIOT AEPXABI.

Cnpobu nopoAaHHS UIET KpM3K novanncsa XX CTOAITTA. OCHOBHI HanpsaMKu
pedopMyBaHHA BITYM3HAHOI OCBITM OYAM CKOHLEHTPOBaHI Yy AepXaBHiK
HauioHaAbHIM nporpami «OcBita» («YkpaiHa XXI croaitts») [1]. Mporpama
nepeabayana Taki KAOUOBI KPOKM, fAK:

— AEeMOKpaTu3alis BCi€i 3MICTOBOI CUMCTEMM HaBYaHHSl | BMXOBaHHSA Ta
iHCTUTYLIiIMHOT CTPYKTYPU OCBIT;.

— CTPYKTYPHE OHOBAEHHS;

— MNparHeHHA 3MICTOBHO OHOBUTHU OCBITY MiABULLEHHAM dyHAAMEHTaAI3aLji
ryMaHisauii Ta rymaHitapusauii MOCMAEHHAM €KOAOTIYHOro i NCUXOAOTIYHOro
KOMTMOHEHTa B OCBITi, BMIPOBaAXEHHAM KOMIMAEKCHOI iHGopMaLii;.

—  BWMKOPUCTaAHHA NPOBIAHUX HAWMHOBITHILLMX TEXHOAOTI HABUYAHHS;

— iHTerpauia Ta raobanisauis OCBiTM AIK Ha HaUiOHaAbHOMY, Tak i Ha
CBIiTOBOMY PiBHi;.

— PO3BWTOK BITYM3HAHOI OCBITU 3a npuHUMnomMm 6e3nepepBHOCTI,
CTBOPEHHS EAMHOT CUCTEMU HEenepepBHOI OCBITH, LLIO CTAHOBUTUME OPraHiuHUN
KOMIMAEKC AEPXaBHUX i TPOMAACBKMX (MPUBATHKUX) OCBITHIX YCTaHOB.

Mpotarom 1993 - 2006 pp. B YKpaiHi No4Yanoca BMPOBAAXKEHHS Pi3HMX
He3aneXHUX GOPM OLHIOBaAHHA BCTYMHUKIB A0 3aKAaAiB BULLOI OCBiTU. Y 2006
p. 30BHIlLIHE He3aneXHe oLiHBaHHA (pani — 3HO) 6yno 3anpoBapXeHo y
cucTeMi 3aranbHOI cepepHboi ocBiTW. besnepeuyHo, 3HO crano BaXAuMBUM
KPOKOM AO MOAOAAHHSA KOPYMUii B OCBITi, OpraHi3auii piBHMX yMOB BCTyMny AO
BULLIIB. BopHOUaC, AK 3aCBiAUMAa MPAKTUKA, 6e33acTepexHe 3anpoBaAXEHHS
3HO y cucTeMi cepeaHboi Ta BULLOT OCBITU BUAGETLCSH AMCKYCIMHUM, 0COOAMBO
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LLOAO TyMaHIiTapHMX HayK. A0 Toro x 6e3 aKicHOI Ta cucTtemMaTUuHoi pedopmu
CEPEAHBOT OCBITM KOMNAEKCHa pedopma BULLOT HEMOXAMBA.

3HauHi CNoAiIBaHHA Ha fIKiCHE Ta cucTeMHe pedopMyBaHHA BULLOI OCBITU
6yAn noB’A3aHi 3 yxBaneHHAM BepxoBHoto Papoto YkpaiHn 01.07.2014 p.
3akoHy YKpainu «[1po Buuly OCBiTy» [2]. AAe, HE3BAXatoun Ha MOro NO3UTUBHY
Ta KOHCTPYKTUBHY CMPSIMOBAaHICTb, YKPaAiHCbKi 3aKAaAWM BWLLOI OCBITU Tak i He
CTanR MPOAYKTUBHMMM pPYLIIAMKW EKOHOMIYHMX, COLjaAbHMX Ta MpaBOBMX
pedopM, a camM 3aKOH He CTaB 3aKOHOAABUMM AOKOMOTMBOM  SAKICHUX
nepeTBOpeEHb B CHePi BMLLOI OCBITH.

HacTynHMM BaXAMBMM KPOKOM MOAEpPHi3aUjii OCBITAHCLKOI ranysi cTaB
3akoH YkpaiHu «[lpo ocBiTy», AKUK ByB nianucaHui lNpesvaeHToM YKpaiHu
05.09.2017 p. [3]. Moro 6asoBoio ipecto Byna iA€ KOMMETEHTHICHOMO
HaBUYaHHS. 3aMiCTb 3anam’siTOBYBaHHSA GakTiB Ta MOHATb Y4Hi HabyBaTUMYTb
KOMMeTeHTHoCcTeN. Lle - aAMHamiuHa kom6iHauis 3HaHb, YMiHb, HaBMUYOK,
CnocobiB MWCAEHHS, MOTASIAIB, LiHHOCTEW, iHLIMX OCOBUCTUX SAKOCTEW, LIO
BM3HAUa€E 3AaTHICTb 0COOM yCMilHO couiaAidyBaTMCA, NPOBAAWUTM NPOGECIHY
Ta/ab0 noaanblLy HaBYaAbHY AiIAAbHICTb. TOBTO GOPMYETLCA AAPO 3HAHb, Ha AKe
6yAyTb HAKAGAATUCb YMiIHHSI LUMW 3HAHHAMW KOPUCTYBaTUCS, @ TaKOX LIHHOCTI
Ta HaBWUKK, IO 3HAAOOAATECS BUMYCKHUKAM  YKPAIHCbKOI  LUKOAM Yy
npodecinHoOMy Ta NPUBATHOMY XMTTI.

CniAbHUMM AARL BCIX KOMMETEHTHOCTENM € TakK 3BaHi HACKPI3HI BMIiHHSA:
YUTAHHSA 3 PO3YMIHHAM, YMiHHSA BUCAOBAIOBATU BAGCHY AYMKY YCHO i MUCbMOBO,
KPUTUYHE Ta CUCTEMHE MUCAEHHS, 3AATHICTb AOTIYHO 06rPYHTOBYBATH NO3WLLHO,
TBOPUICTb, iHiLIQTUBHICTb, BMiHHA KOHCTPYKTMBHO KepyBaTu eMOoUuisiMu,
OLiHIOBATU PU3WMKKU, NPUMAMATK pilleHHNA, PO3B’A3yBaTh NpobAemu, 3paTHICTb
cniBnpautoBaTti 3 iHWKWMW AKOABMW.

fAK 3a3HauyeHo y cT. 8 «CKAaAHUKM Ta PiBHI OCBiTW» 3akoHy YkpaiHu «[1po
OCBiTY», GOpPMaAbHa OCBiTa 3A00YBAETLCA Ha TaKMX PIBHAX: AOLLKIAbHA OCBITa;
rmoyaTtkoBa OCBiTa; 6a3oBa cepeAHs OCBiTa; npodinbHA cepepHs; 6as3oBa
npodecinHa; Buwa npodeciiHa OCBiTa; NOYAaTKOBUMN PiBEHb (KOPOTKUI LIMKA)
BULLOI OCBITW; nepwnit (6akanaBPCbKWIA) pPiBEHb BULLOI OCBITU; APYrUit
(MarictTepcbkuil) piBeHb BWLLOI OCBITU; TpeTi (OCBITHbO-HAYKOBWM) piBEHb
BULLLOT OCBITU; HAYKOBWIA PiBEHb BULLOI OCBITU, TOBTO NPODIABHY CEPEAHIO OCBITY
BUAINEHO B OKpeMWI piBeHb, i ii 3p00yTTA BIANOBIAGE TPETbOMY PIiBHIO
HauioHanbHOI paMkK KBanidikauin. Y 3akoHi «[1po ocBiTy» 3a3Ha4eHo, WO B
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npoueci 3p00yTTA NpodiAbHOI OCBITM NepepbavaroTbCa ABa CMPAMYBaHHS, a
came:

— aKapeMmiyHe - npodinbHE HaBYaHHA Ha OCHOBI MOEAHAHHSA 3MiCTy,
BM3HAYEHOro CTaHAAPTOM MOBHOI 3araAbHOi CEPEAHbBOI OCBITH, Ta MOrAMBAEHOTO
BMBYEHHA OKPEMMX NPEAMETIB 3 ypaxyBaHHAM 3AIGHOCTEN Ta OCBITHIX NoTped
YUHIB, OpiEHTAL,i0O Ha NPOAOBXEHHA HaBYaHHS Ha HaACTYNMHOMY PiBHi OCBITH;

— npodeciviHe - OpPIiEHTOBAHE Ha PUHOK MNpauj NPodiAbHE HaBYaHHA Ha
OCHOBi MOEAHAHHA 3MICTy, BM3HAYEHOro CTAHAAPTOM TOBHOI 3aranbHOI
CEPEAHbOI OCBITM, Ta NPOGdECIMHO OPIEHTOBAHOIO MIAXOAY AO HABYAHHA 3
ypaxyBaHHsSIM 3aibHocTel i noTpeb yuHiB. 3p006yTTA NPodiAbHOI cepeAHbOT OCBITH
npodecinHnx HanpsaMiB He 0bMeXye NpaBo 3p00yBaya OCBITU Ha MPOAOBXEHHS
HaBYaHHA Ha HaACTYNMHOMY PiBHi OCBITU. BaXAMBO HaroAoCHTH, WO 3A00YTTA
npodiAbHOI cepeAHbOi OCBITU 3a NPOGECIKHUMU HANPSMaMK 3AIMCHIOETLCA Y
3aKknapax npoodecinHoi ocBiTH, siki 3a6e3neuytoTb 3A00yTTA MNOBHOI 3araAbHOT
CEPEAHbOI  OCBITM  OAHOYACHO 3  MNPOdECIMHOK  MIArOTOBKOK  (3a
cneuiarbHOCTAMM).

LleHTpanbHe MicLe B CUCTEMI OCBITM HAAEXWUTb CEPEAHIN LLIKOAI. Ha BiaMiHY
BiA YHIBEPCUTETY, B LUKOAI LLLE MOXHA BUPIBHATU AMCOANAHC Y PO3BUTKY AITEN.
CBiTOrAflA  3aKAApAAETbCA CamMe B CiM'i Ta LWKOAL. Y LWKOAI GOpPMYETLCH
0COBUCTICTb, i rPOMaASIHCbKa NO3ULIS Ta MOPaAbHI AKOCTI. TyT BUPILLYETbCS, UM
AOAMHA 3ax04e i UM 3MOXE HaBYaTUCHA BNPOAOBX XUTTA.

Mporpama pedopmyBaHHA 3aranbHOi CepeAHbOi OCBITM nepepbavae Tpu
da3u: nepwa dasa (2017 - 2018 pp.); Apyra dpasza (2019 - 2022 pp.), gka
nepeabayae iHBeHTapM3aLito Mepexi LKA Ta 3aKAaAiB NPodeciiHOT 0CBITU AAA
NPOEKTYBaHHA Mepexi 3aknaaiB |l piBHS (MpodiAbHOI WKOAM); TpeTa ¢dasa
(2023 - 2029 pp.), nia yac aKoi nepepdaveHo:

— pPO3POBAEHHS | 3aTBEPAXEHHSA CTaHAAPTIB NPOdIALHOI CepeAHbOI OCBITH
Ha KOMNETEHTHICHIM ocHoBI (2023 p.);

— popmyBaHHA Mepexi 3aknaaiB Il piBHA (NPOYiIAbHOI LLKOAW) — HE Mi3Hiwe
2025 p.;

— CTBOPEHHA  CUCTEMM  HE3AAEXHOro  OUiHIOBAHHA  NPOdECiMHMUX
KBaAidikaLii BUNYCKHUKIB NPOGECIMHOro NPodiA CTapLLOl LLKOAK;

— noyaTok pob6oTU NPOPIALHOI LLUKOAM 38 HOBMMM OCBITHIMUK CTaHAapPTaMu
Ha KOMMETEHTHICHIM OCHOBI (NnepepbaveHo NpoekToM 3akoHy YkpaiHu «Mpo
OCBITy») — He ni3Hiwe 2027 p.
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MporHo3 po3BUTKY cuTyalii 3a 0OCTaBMH MOAOAAHHA Npobaem — Ue
MOAINLIEHHA AKOCTI CEPEAHBLOI OCBITU B LIAOMY; MOAOAGHHA TEPUTOPIAAbHMX
BiAMIHHOCTEN AKOCTI OCBITU; 3POCTaHHA NPUBABAMBOCTI NPOPECIAHOT OCBITU Ha
6a3i cepeAHbOI LLKOAW; MOAIMNLLIEHHS SIKOCTi BULLIOT OCBITM 3a pPaxyHOK KpalLloi
NIATOTOBKM Y CEPEAHIiM LLKOAI i Kpaloro KOHKYPCHOro Binbopy.

MpuiHATUIA 3aKoH He BWPILLYE BCiX NPOBAEM YKPAiHCbKOI OCBITH, LLO
HaKoOMUUyBaAUCA AECATUPIYYAMW. AAe BiH CTBOPHOE AAA  UBOTO  MiuHe
3aKOHOAABUE MIArPYHTA. Pe3yabTaT byae 3anexatu Bia Bcix. Hacamnepea, Bia
poboTU BMKAAAQUIB | 3akAaAiB OCBITM, SIKUM HapaeTbcsl Habarato 6iAblua
cBobopa y B1OOpI 3MICTy OCBITH | GOPM HaBUYaHHS, @ TAKOX BiA CMPOMOXHOCTI
AepXaBu 3a6e3neunTn ocBITy HEOBXIAHUMK AAA PO3BUTKY pecypcamu. FonoBHe,
O AQ€E HOBWI 3aKOH, Lie HOBi MOXAMBOCTI AASt PO3BUTKY i MIABULLEHHS CBOEI
KOHKYPEHTOCMPOMOXHOCTI 3A06yBayamM OCBIiTH, OCBITAHAM Ta 3akrapaM OCBITH.
Lle Haa3BMUYAMHO BaXAMBO CbOrOAHI, KOAM HEOOXIAHO LUBWMAKO pearyBaTu Ha
UMCAEHHI BUKAMKK, NOB’A3aHi 3 NapareAbHUMK pedopMamu B HaraTbox iHLLIMX
chepax, EKOHOMIYHUMMK NpobAEMaMK, HOBUMM TEXHOAOTiISIMK, FAoDaAi3aLiero
OCBITHbOIO NPOCTOPY TOLLO.

Y 2017 p. MiHiCTEPCTBO OCBITU i Haykn YKpaiHW 3aTBEPAUAO EAMHY
KomyHikauinny ctpaterito MOH Ha 2017 - 2020 poku [4]. CyTb ii KOpEeAOETbCA
3 yoTMpMa npiopUteTamMn AiAbHOCTI MiHicTepcTBa, BM3HaveHumn po 2020
POKYy:

— pedopma cepepHboi OCBITU «HOBa yKpaiHCbKa LLKOAA»;

— MOAEpPHiI3aUis NpodecinHO-TEXHIYHOI OCBITH;

— 3abe3neyeHHst AKOCTi BULLOI OCBITH;

— CTBOPEHHA HOBOI CUCTEMM YNpPaBAiHHSA Ta GpiHAHCYBAHHA HAYKMW.

LWe 14 rpyaHs 2016 p. Ypsaom YkpaiHu byna 3atBepaxeHa KoHuenuis
«HOBOI yKpaiHCbKOi WKOAK» [5]. Byno BM3HaueHo, WO Ue KAYOBa pedopma
MiHicTepctBa ocBiTM i Hayku. Il ronoBHa MeTa - BMXoBaTM iHHOBaTopa Ta
rpoMaasiHMHa, SIKMM BMIiE yXBaAOBATU BIAMOBIAAAbHI PilLIEHHA Ta AOTPUMYETHCA
npaB AKAWHW, CTBOPWUTM LLKOAY, B fIKin Byae NMPUEMHO HaBYaTUCb i fiKa
AaBaTMMeE YUYHSIM He TiAbKM 3HaHHS, K Ue BiaADyBaeTbcs 3apas, a W yMiHHSA
3aCTOCOBYBATH iX Y MOBCAKAEHHOMY XMTTI.

BaxAnBnUM eneMeHTOM 3a3HauyeHoi cTpaTerii BUCTyNnae MOAEPHi3auis
npodecinHo-TeEXHIYHOT OCBITW. Ha uaci ii cucTeMHa MoAepHi3allis, Wo CTBOPUTb
nepeaymoBu ANS CTanoro PO3BUTKY cycninbCTBa, NiABULLEHHS
KOHKYPEHTHOCTNPOMOXHOCTI €KOHOMIKM KpaiHW, NpodeciMnHOro 3pocTaHHA Ta
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camopeanizauii ocobucTocTi. Ha cyuacHomy eTani cniBnpaus 3araAbHOOCBITHiX
LKA T@ HaBYaAbHMX 3aKAAAIB CUCTEMM MPOPECIMHO-TEXHIYHOI OCBITU (AaAni -
MTO) wWoA0 3anpoBaAXeHHA MPOPIAbHOrO HaB4YaHHA 6a3yeTbCA Ha OCHOBI
«KoHuenuji npodiAbHOro HaBYaHHA y CTapLUif LLKOAI», 3aTBEPAXEHOI Hakazom
MOH Ykpainn Ne 1456 Bia 21 xoBTHA 2013 poKy, A€ 3aAEKAAPOBAHO CYTHICTb,
METY i MPUHUMMM OpraHisauii NpodiAbHOro0 HaBYaHHS; CTPYKTYPY MPodiAbHOro
HaBYaHHS Ta GOPMM MOro opraHisadii; AONPOPiAbHY MIATOTOBKY; NCUXOAOTiYHWUI
CynpoBiA NPOdIAbHOrO0 HaBYaHHA Ta AONPOdIAbHOI MIAFOTOBKM Ta YMOBM
peanisauii Luiei koHuenuii [6].

3a AQHHOIO KOHLENUE BU3HAYEHO N'ATb OCHOBHMX HAMPAMIB MPOPiIAbBHOro
HaBYaHHS: NPUPOAHUYOMATEMATUYHUI, TEXHOAOTIYHWUIA, XYAOXKHBO-ECTETUUHWUN,
CMOPTUBHMWI, CyCMiAbHOTYMaHITapHUI. MepeabayeHo TakoX, L0 CTaplua LKoAa
NOBMHHA QYHKLIOHYBaATU AK NPOdiAbHA, i B Hill CTBOPHOBATUMYTbLCA CMIPUATAUBI
YMOBU AAAl BpaxyBaHHA iHAMBIAyaAbHUX OCOOAMBOCTEM, iHTepeciB i notpeb
YUHIB, AN GOPMYBAHHSA Y HUX HAaXWMAIB AO TOTO UM iHLIOFO BUAY NMPOPECIMHOT
AISIABHOCTI.

Taka MopeAb NPodiAbHOT LIKOAW Nepepbavae MepexeBy B3AEMOAID MiX
Pi3HUMK  OCBITHIMM yCcTaHOBaMK (NPOGDECIMHO-TEXHIYHUMM  HABYAABHUMM
3aKnapaMu, HaBYAAbHUMM LLEHTPaMU, MIANPUEMCTBAMMU, PISHUMU PopmamMu
AOAGTKOBOI OCBITU, KOAEAXAMM) | BUKOHYE POAb PECYPCHOrO LIEHTPY, KOOMNepye
AIAABHICTb LUKOAM 3 MIAFOTOBKM MPO®IABHUX NMPEAMETIB i CNEUKYPCIB 3 iHWWUMKU
yCcTaHOBaMM, 3any4datoum ¢axiBLUiB 3 iHLWIMX 3aKAAAIB OCBITU Ta opraHisauii.

HaBuanbHi 3aknaam cuctemu MTO AOKAAAQIOTb 3HAYHMX 3YCUAb AAS YCTILLIHOI
cniBnpaui i3 3araAbHOOCBITHIMM LIKOAAMW 3 METOKD PO3LUMPEHHA W
NOrAMOAEHHA 3B’A3KIB, BOAualouM y UbOMY OAMH i3 LUAAXIB PO3BUTKY Ta
NPOPECIMHOI AISABHOCTI BUMYCKHUKIB LWKIA Y HanpsiMi NIABULLEHHST AKOCTI
npodiAbHOrO HaBuYaHHA. [podeciiHOo-TEXHIYHA OCBiTa BHACAIAOK pedopmu
OTPUMAE HOBE XUTTA. 3aBASKMN 3aNPOBAAXEHHIO 12-piYHOI LKOAM AITU 3MOXYTb
obupat NpodecinHKUin UM akapeMiuHU Npodirb HaByaHHA B 10 - 12 kaacax.
BUNYCKHMKM NPOGECIMHUX AiLEiB 3aKiHUYBaTUMYTb LUKOAY, YXe OTPUMaBLUM
cyyacHy, 3aTpebyBaHy npodecito, i 6yAyTb roTOBi BUNTU Ha PUHOK NpaLli.

Y ctpateriuHnx Hanpsimax €spocotody «OcBiTa Ta npodeciiHa MiAroToBKa
2020» [7] BU3HAUYEHO LIASIXM PO3BUTKY LLKIAbHOI Ta NPodecinHOT OCBiTH Ha Ha3si
CepeAHbol OCBITH, Ae nepepbauveHOo LWICTb KAKUOBUX HanpsamMiB poboTh Hap
MOAEPHI3aLI€E0 1 YAOCKOHAAEHHAM:
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—  3p00yTTA Y WKOAI BIANOBIAHMX SIKICHUX YMiHb Ta KOMMETEHTHOCTEN AAA
po60TH, IHHOBALLIMHOT AIIABHOCTI Ta aKTUBHOFO rPOMaASHCTBa;

— iIHKAKO3UMBHICTb, PiBHICTb, HEAUCKPUMIHALLiSI B OCBITI;

— BIAKpPUTE iHHOBALUIMHE OCBITHE CEpPeAOBMLLE, WO LIAKOBUTO BiANOBIAAE
BUMOram LMdpoBOi epy;

— CMAbHa NIATPMMKa NeAaroris;

— MpO30piCTb i BUBHAHHA BMiHb Ta KBaAipikaLii;

— CTaAiCTb GiHaHCYBaHHS, AISIABHOCTI Ta edEKTUBHOCTI OCBITHLOI CUCTEMM.

CyuyacHi eBponeincbki MiAXOAM AO  LLKIAbHOI  OCBITM nepepbauvatoTb
Y3roAXKEHHS1 Ha MiXAepXXaBHOMY PiBHI LiAei, A0BOpY 3MiCTy OCBITH, MIAXOAIB AO
opraHi3auji OCBITHbOro MPOLIECY, MOHITOPUHIY PE3yAbTaTiB HaBYaHHSA. | TOMy
NpPU BXOAXEHHI YKPAIHCbKOI CUCTEMM NOYATKOBOI | 3araAbHOi CEPEAHBOI OCBITH
AO EBPOMNENCHKONO OCBITHBOrO MPOCTOPY BU3HAUEHO TaKi KPOKMU:

— TpaHchopMaLis 3MICTy OCBITM HA KOMMETEHTHICHI 3acaau;

— TpaHchopmMaLlia CTapLUOi LUKOAW HA NPOIABHY;

— 3anpoBapXeHHA 12-piyHOro TepMiHy HaBUYaHHS;

— 3anpoBaAXeHHA O06’€EKTMBHOMO OLiHIOBAHHA HaBYaAbHWMX AOCATHEHb
YUYHIB, 30KpemMa 30BHILLUHbOr0 HE3aAEXHOIO OLHIOBaHHS;

— y4acCTb Y MiDKHaPOAHMX MOPIBHAABHMUX AOCAIAXKEHHSAX AKOCTi OCBITH.

Mepwi Kpokn B LBbOMY HanpsMKy BXe 3pobaeHi. ¥ aotomy 2018 poky
KabiHeT MiHicTpiB 3aTBEPAMB HOBUI AepXaBHWUI CTAHAAPT NOYATKOBOI OCBITU.
32018 - 2019 HaB4YaAbHOro POKy 3a UMM CTaHAAPTOM PO3rnoyaArd HaBYaHHS
NepLIOKAACHUKKU MO BCiM YKpaiHi. Ha uepsi - yxBaneHHs HOBOro 3akoHy “lpo
3aranbHy CEpPeAHHO OCBITY”, SIKUM BiAbll AETAAbHO PO3KPWE 3MiHM, 3aKAAAEHI
pedopmoto.

LLlo cTocyeTbCA BULLOT OCBITH, TO, Ha HaLLYy AYMKY, OCHOBHUMUW HanpamMamu ii
pedopMyBaHHSA € 3abe3neyeHHs PO3BUTKY iIHKAO3UBHOI BULLIOT OCBITH, peaAbHOI
caMOCTiHOCTI, He3aneXHocTi BH3, nocuaeHHs mexaHidaMiB ix ¢iHaHcoBOro
3abe3neyeHHs, CTUMYAOBAHHA iHBECTULIM B OCBITY Ta Hayky: 3abe3neyeHHs
6inbll edPEeKTUBHUX Ta AiEBUX npaBuA npoBepeHHA 3HO; 3BinbHeHHsA Bia 3HO
0cib 3 iHBaAiAHICTIO NepLUOoi Ta Apyroi rpyrn, ydacHukiB ATO, ixHix AiTeR, oci6, aki
MoCTPaxAaAK BHaCAiAOK YOpHOBMALCLKOT KaTacTpodH, ocib, ki HaBYarOTbCs 3a
BAACHi KOLITK (KOLLTK $i3NUHUX ab0 FOPUAMUYHKX OCiB), HATOMICTb 3aMpPOBaAUTU
cniBbeciay; NOCUAEHHA Yy BULLIN OCBITI PiBHS BMBUYEHHA YKpaiHCbKOi MOBM Ta
iHO3EMHMX MOB, MPAKTUUYHWX HayK, HayK MNpO NpaBa AAWHW, BICbKOBOI
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MIATOTOBKM Ta CTUMYAIOBAHHA PO3BUTKY I3MUHOI KYABTYpU Ta CNopTy;
MOTMBYBaHHA BH3 3anpoBapXyBaTu FHyuki Ta AMCTaHUiMHI GOPMMU HaBYAHHSA
AR AHOAEN 3 0COOAMBMMM OCBITHIMM NoTpebamu, y TOMY UMCAI AAST AOAEW 3
iHBaAIAHICTIO; Meperaaa KBaAipikaLiiHUX BUMOT 3 MUTaHb 3HAHHA BUKAGA@UYaMM
iHO3eMHMX MOB (piBeHb B2), 3anpoBapXeHHA aAeKBaTHOro nepexiaHoro
nepioay (A0 cemu abo AECATU POKiB); MOTMBYBAHHSA aKTUBHOIO BWBUYEHHS
HayKOBO-MEAAroriyHMMM  NpauiBHUKaMU  iHO3EMHMX MOB  AWCTaHLIMHO;
neperasp Bumor wopo 6a3  Scopus,Web of Science T1a, BiANOBIAHO,
PO3LIMPEHHSA NEPEeAiKy HayKOMeTpuuHux 6a3 AAA  nybAikauih  HaykoBoO-
neAaroriyHMx NpauiBHUKIB, AOpyYeHHs ypaay, MOH 3abe3neunTu ix AOCTYMHICTb;
po3pobKa SKICHUX Ta CUCTEMHMX 3MiH A0 3akoHy YKpaiHu “Ilpo BuLly ocBiTy”
LLLOAO PEeaAbHOro AOCTYNy AO BMWLLOI OCBITM 3 ypaxyBaHHAM MO3WULT EKCNEPTIB,
HayKOBLiB, BUEHMX, NO3ULIiT HAYKOBUX LLKIA.

BUCHOBKMU.

MopiBHIOIOUM OCBITY YKpaiHW y MNepLli POKM HE3aAEXHOCTI Ta CbOroAHI,
MOXHa CKasaTu, WO BOHa 3a3HaAa CyTTEBMX 3MiH, @ camMe B SIKOCTi OCBITH,
cnocobax BUKNAAAHHSA Ta iH. KAOUOBMM EeAEMEHTOM PO3BUTKY OCBITU YKpaiHW B
XXl c¢T. € po3pobka HaljoHaAbHOI KoHUenuii ocBiTM. BoHa Mae BKAouaTH
cUcTeMY B3AEMOMOB’'I3aHUX MPUHLIMMIB PO3BUTKY Ha Hanbamxui 20-30 pokis
NoYaTKOBOI | CEPEeAHbOI OCBITM, NPOGECIMHOI MIATOTOBKM, PO3BUTKY BULLIOI
LLIKOAM, CUCTEMM MIATOTOBKM HayKOBWMX KaApiB 3 BIANOBIAHUMMK OpraHisaujiiHo-
npaBoBUMK GOPMaMK YCTAHOB i opraHisauii. Po3pobka came Takoi KOHUemL;i,
BM3HAUYEHHSI TMPIOPUTETIB | HaNpAMIB AIAAbBHOCTI OKpemux niacucTeM Ta
KOHTPOAb 3a 3abe3NeyYeHHsIM KOHCTUTYUIMHUX NpaB rpomMaadH YkpaiHu Ha
OTPMMaHHSA OCBITHIX | HAYKOBMX MOCAYr Mae OyTW, Ha Hally AYMKY, FTOAOBHOLO
$GOPMOI0  AEPXABHOIO PEryAroBaHHS CUMCTEMM OCBITM | Hayku. Po3byaoBa
Cy4acHOT CTPYKTYPW OCBITHbOI rany3i Mae 3abe3neunT onTUManbHI YMOBU AAS
OYHKUiOHYBaHHA Ta PO3BUTKY CMCTEMM OCBITM i BCIX il NiACUCTEM; peanisauito
Pi3HOMaHITHMX OCBITHIX MOAEAEN, iICHYBAHHA HaBUYaAbHUX 3aKAAAIB Pi3HMX TUMIB
i dOpM BAACHOCTI, PiBHOMaHITHUX $opM Ta 3acobiB OTPUMAHHS OCBITH, LLIO
3abe3neuyoTb rPOMaAsHaM HaAaHHS AKICHMX OCBITHIX MOCAYT, cBo60AY BUOOPY
B OCBITI.
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MCUXOAOIO-NMEAAIOrN4YHI  ACNEKTU ®OPMYBAHHSA
MPOMECINHOI AAANTALLT Y CTYAEHTIB-MEHEAXEPIB
AO YMOB POBOTHU B TOPTOBUX OPTAHISALIAX

PSYCHOLOGICAL-PEDAGOGICAL ASPECTS OF FORMATION OF PROFESSIONAL
ADAPTATION IN STUDENT-MANAGERS TO WORKING CONDITIONS IN TRADING
ORGANIZATIONS

AHOTALJA:

CratTio npucesaveHo nNpobaemi dopmyBaHHS npodeciiHoi apanTauii ManbyTHIX MeHeaxepiB
TOProBWUX OpraHisauiin y npouec MIArOTOBKM Y BULOMY HaBYaAbHOMY 3akAaai. Y pesyabtaTi
NPOBEAEHOTO0 AOCAIAKEHHS 3AIMCHEHO KOHUENTyaAbHE OOrpyHTYBaHHA GOpPMyBaHHA apanTauii
ManbyTHIX MeHeaXepiB A0 NPOdECIMHOI AIIABHOCTI B TOProBMX OpraHisauisx, po3pobieHo Ta
BNPOBAAXEHO B HaBYaAbHUIM MPOLEC iHTEPAKTWBHI METOAM i 3acobu HaBuaHHA apanTauii A0
NPOdECiMHOI AIIABHOCTI, BM3HAYeHO neaaroriyHi ymoBW i dyHKUiOHyBaHHSA. CdOpMyAbOBaHO
AediHILiT NOHATL: “NpodeciiHa apanTalis MeHeAXepa TOpProBoi opraHisaii” 3 No3uuii NCUXOAOTiT,
couionorii Ta neparoriku BULLOT WKOAW. TpodeciitHa apanTalis MOAOAOrO MeEHeAXepa TOProsoi
opraHisauji € CUCTEMOI YNpPaBAIHCbKUX, OpraHizauiiH1X i neparoriyuHMx 3axoAiB, WO 3abesnevye
LUBUAKE Ta edEKTUBHE OBOAOAIHHS MaWbYTHIM MeHeAXepoM ycima acnektaMu TPYAOBOT AiSIABHOCTI
N AOCATHEHHA npodecioHanisMy B opraHidauii pobotu Toproeoro nianpuvemctea. lNpodeciiiHa
apanTauis ManbyTHIX MeHeAXepiB TOProBUX OpraHi3aLlii NoAArae B akTUBHOMY OCBOEHHI cneumndikn
cBO€Ei npoodecii, i TOHKOWB, HabyTT HEOOXiAHWX 3HaHb, BMiHb i HaBUYOK Yy Cdepi TOPriBAi.
MpoaHanizoBaHO CyTHiCTb, 0COBAMBOCTI Ta CKAAAOBI NpodeciiHoi apanTauii MeHepxepis. byno
NpoaHaAi30BaHO MOHATTA «CTpec». AeTaAbHy yBary 30CEPEeAXEeHO Ha MCUXOAOTIYHIM CKAAAOBIM
apanTaujii. Byno BUBYEHO NCMX00i3ionoriuHi 0COBAMBOCTI apanTauii MeHeAXepiB A0 YMOB Po60TU.
Byno AOBeAeHO, WO ONTMMaAbHWI nepebir npodeciiHol apanTauii 3arexuTb Bia  Gi3UUHKMX
MOXAMBOCTEN NpauiBHWKa, MOro CTIMKOCTI AO CTPecy, CTaHy 3A0POB’S, PEXUMY NpaLli Ta BiANOUYMHKY,
a TakoX BiA KOCTI paxoBoi NIATOTOBKM Y HaBYaAbHOMY 3akAaAi. HaBeaeHO pekomeHaaLii, Aki AatoTb
3MOTy NOAIMLIMTKA NCUXOAOTIUHY apanTauito ManbyTHIX MeEHeAXepPIB Ha HOBOMY MicLi poboTy.

ABSTRACT:
The article is devoted to the problem of professional adaptation developing of future managers
of commercial organizations during their studying at a higher educational establishment. The
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Chapter I. Problems and tendencies of
secondary and higher education development

conducted research gave a rise to the conceptual grounding of the way a forming process of
professional adaptation of future managers of commercial organizations is organized. Based on
the research, the interactive teaching methods and tools of professional adaptation was worked
out and integrated into the studying process; educational conditions of its functioning were
identified. Definition of the concept “professional adaptation of a manager of a commercial
organization” was formulated, taking into account its interpretations in psychology, sociology and
pedagogics of high school. Professional adaptation of a young manager of a trading organization
is a system of managerial, organizational and pedagogical measures that provides a quick and
effective mastery of the future manager with all aspects of work activity and achievement of
professionalism in the organization of work of a trading enterprise. Professional adaptation of
future managers of trade organizations is to actively develop the specifics of their profession, its
intricacies, acquiring the necessary knowledge, skills and craft in the field of trade. The nature,
characteristics and components of professional adaptation of managers were analyzed. The
concept of "stress" has been analyzed. Detailed attention is paid to the psychological component
of adaptation. Psychophysiological features of managers' adaptation to working conditions were
studied. It has been proven that the optimal course of professional adaptation depends on the
physical capacity of the employee, his (her) resilience to stress, health status, work and rest regime,
as well as the quality of professional training in the school. The recommendations that allow you
to improve the psychological adaptation of future managers to a new job are given.

BCTYIN.

B ocTaHHi poku B YKpaiHi akTUBHO PO3BMBAETLCA NMIAMPUEMHULBKA AiIAbHICTb
y TOProBeAbHin cdepi, y HacAipoK Yoro cepep poboTtopaBLiB BUHWKAE NoTpeba y
KBaAipiKOBaHUX YNpaBAIHCbKUX Kaapax AAA TOProBoi ranysi, AKi MOBUMHHI BMIiTH
CaMOCTIMHO MpPUMMaTH pILIEHHA B yMOBax PU3WKY, MatM BUCOKUK piBEHb
npodecinHoi MoBIALHOCTI Ta CTPEeCOCTIMKOCTi. 3 Orafaay Ha ue, B yMoOBax
ranysesux pedopm B YKpaiHi, AMHAMIYHMX 3MiH Ha PUHKY npaui HabyBae
3HAUEeHHA apanTauia A0 NPOGECIHOT AifAbHOCTI ManbyTHIX MeHeaxepiB
TOProBMx opraHisauin.

BoaHouac niArOTOBKa KaApiB AAA TOProBOi rany3i y BULUMX HaBYa@AbHUX
3aKnapax YKpaiHM LWe He MOBHOK Mipok 3paTHa BMPILLKMTM  NpobAemy
npodecinHoi apanTadji, Lo 3yMOBAEHO BUCOKMMW BUMOramu poboToaAaBLIiB AO
daxoBMX SIKOCTEM, 3HAHb, YMiHb i HAaBMYOK MOAOAMX MEHEAXEPIB TOProBMX
opraHisauji. HaibinbLL roctpo npobaema npodecinHoi apanTauii BUSBASETLCA B
HEAOCTaTHIN MPaKTUUHIN MIAFOTOBLI BMNYCKHUKIB BULLIMX HAaBUYaAbHWX 3aKAAAIB,
HEBMIiHHI 3acTocoByBaTM OTPMMaHi 3HaAHHA Ha MPaKkTUUi NpPU  BUPILLEHHI
npodecinHWx 3aBpAaHb, CAAOKIA  CTPECOCTIMKOCTI, He3AaTHOCTI  AIAOBOro
CMiAKYBaHHA i3 AHOABMMW Ta BUpIWYBaTM KOHQAIKTHI  cuTyauii. Tomy
BAOCKOHAAEHHS GpaxoBoi NIATOTOBKM ManbyTHiIX MeHeAXepiB, CNpAMOBaHOI Ha
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$OpMyBaHHSI B HUX 3AATHOCTI apanTyBaTUCs A0 POOOTH B TOPFiBAI, € BaXAWBOKD
HayKOBO-TEOPETUYHOIO MPOBAEMOIO, iIka BUMarae BUpilLEeHHSA 3 No3uLii Teopii Ta
METOAMKM MPODECIiMHOI OCBITH.

3ayBaXxunMo, LLIO AesiKi BUEHI BXe TOpPKaAUCH AaHOI NpobaemMu 3 nos3uLii Ak
Teopii Tak i NPaKTUKKM NeAaroriki, NCUXOAOTi Ta COLOAOTii. PO3rAsSIHEMO OCTaHHI
HaykoBi npaui 1a nybaAikauil BUeHUX, AKi CTOCYtoTbCs NPOOBAEMU MPOPECiAHOT
apanTauii CTyAEHTIB-MEeHEeAXEePIB.

MpodeciinHy apanTauilo CTYAEHTIB MiA Yac HaBYAHHA Yy BULLMX 3aKAaAAX
ocBiTn BuBYanu: O.I. Mopos [11], M.l Miakacuctnin [10], L.IN. Miaracun [13],
B.A. CumoHeHKo [7], B.0. CracTboHiH [17], A.B. YepHineBcbkui [24].
B.l. Bobpuubka [28] BUBUAE BiKOBI Ta MCMXOPi3iONOTiYHI acnekTn apanTadii.

TpyaoBy apantauito MOAOAMX daxiBUiB PO3KpUTO B npausx €.1. IabiHa [3],
0.B. KpyLueabHUupkoi [5], AA. NMaHueHko [9] Ta iHWKX.

OcobanBocTi  NpodEciMHOro  HaBYaHHA  MEHEAXEpPIB  AOCAIAXYBaAU
0.B. AkcboHoBa [1], 0. KoBanbuyk [22], E.N. WeWko [26] Ta iHwWi.

Crneumndiky pobotv MeHepxepiB y coepi TopriBai - |.B. Po3poabcbka [15],
M.B. CopokiHa [18], I'. CTtoapT [21] Ta iHLWi.

ApanTalito npauiBHUKIB TOPriBAi BUBYAAKM Taki BUEHI | NpakTMKK Bi3Hecy, Ak:
A.l. Thik [2], O. MieHb [12], 10.C. PyaeBa [16], B.l. ApHux [27] Ta iHwWi.

MpoTe, He3BaxatouM Ha 3HAUHY KiAbKICTb HayKOBWMX npaub, MNCUXO-
¢isionoriuHi  ocobamBocTi npodeciiHoi apanTauii CTYAEHTIB-MEHEAXEPIB B
yMOBax CTPECOBOr0 CTaHy 3aAMLIAOTbCA MaAO BMBYEHWMMU. ApanTtauis Ao
poboTK B TOpriBAi BUMara€e Bip MOAOAOrO ¢axiBuUs He TiAbKM 3HaHb, BMiHb i
HaBWYOK, ane M 3AaTHOCTI MPOTUCTOATM CTpecam i KOHOAIKTaM B opraHisadii.
Came TOMYy, Yy MOAOAMX MEHEAXEPIB HeObXiAHO CHOPMyBaTMU MCUXOAOTIUHI
YCTAHOBKW MPOTUAIE CTPECOBUM CTaHaM Ta chOopmyBaTM BMiHHA PO3B’A3yBaTh
KOHOAIKTH.

BpaxoBytoun BUKAAAEHE BULLE, MOXHA CTBEPAXKYBATH, L0 AaHa Npobrema €
aKTyaAbHOO Ta NOTPebye NOAAALLLOIO BUPILLEHHS.

MeToH AOCAIAKEHHS € PO3TASIHYTM NPOBAEMY TPYAOBOI apanTallii 3 TOUKK 30py
neaarorikv 1a ncuxodisionorii, a TakoX 3anponoHyBaTW NEAaroriyHi MeToAu i
3acobu ski 6 cnpuaav GOpPMyBaHHIO 3AATHOCTI A0 YCRiWHOI npodeciinHol
apanTauji y MabyTHiX MeHeAXepiB TOProBUX opraHisaLiin.

AN AOCATHEHHA METU BUKOPUCTAHO Taki METOAM HaYKOBMX AOCAIAKEHD:

— TEOPETUYHI: aHaAi3 MneparoriyHoi Ta MCUMXOAOTIYHOI AiTepaTypu - AAA

BM3HAUEHHA MOHATTIEBO-KATENOPIMHOIO anapaTy Ta CTaHy TEeOPeTUYHOI W
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NPaKTUUYHOI PO3pPoBAEHOCTI MpobAaemMMn npodeciiHoi apanTauii ManbyTHix
MeHeAXepiB TOProBmx opraHisadin;
— eMMipUYHi: CNOCTePEXEHHS, ONUTYBAHHSA, aHKETYBaHHS, TECTYBaHHA — AAS

AIarHOCTUKM PiBHA NPOdECiMHOI apanTauii MeHepXepiB, 30kpemMa nip vac
HaBUYaHHS Ta NPOXOAXEHHSI CTYAEHTaMM BUPOOBHMYUOT MPaAKTUKK.

MPOMECIMHA AAANTALIA AK  NMCUXOAOTO-NMEAATOMYHA
MPOBAEMA.

CknapHicTb apanTauii A0 NpodeciMHOi AIIABHOCTI MOAOAMX MEHEAXEepiB
TOProBWX OpraHisauii noAdrae B TOMYy, LIO: NO-NepLle, iXHi 3HaHHA, BMiHHSA i
HaBWYKM BIAIPBaHI BiA NPaKTUKKW, No-Apyre, poboTa y chepi TopriBai BUMarae
BMCOKMX paxoBKX SSKOCTEMN, BMiHHSA LLIBMAKO pearyBati Ha 3MiHW B EKOHOMILLi Ta
Ha PWHKY; NO-TPETE, MEHEAXEP MOBUMHEH HABUMTUCA YNPaBAATU TOProBUM
nepcoHanoM, WO 1 6e3 TOro YCKAAAHIOE NpoLec apanTaii.

MpodecinHa apanTauia ManbyTHIX MeHeAXepiB TOProBux OpraHisadin
NnoAsirae B akTMBHOMY OCBOEHHI cneundikm cBoei Npodecii, ii TOHKOLLIB, HabyTTa
HeobXiAHUX 3HaHb, BMiHb i HABMUOK Y Chepi TOPFiBAI.

HaBeaemo aBTOpCbKe BU3HAUYEHHA AQHOMO MOHATTA.

MpodecinHa apanTalis MOAOAOrO MeHepXepa TOpProBoi opraHisauii €
CUCTEMOIO YNPABAIHCbKMX, OpraHi3auiiHMX i MeparoriyHMX 3axoAiB, LLUO
3abe3neuye LWBMAKE Ta eHEKTUBHE OBONOAIHHA MalbyTHIM MeHeAXepPOM ycima
acnekTaMu TPYAOBOI AIIABHOCTI 1 AOCATHEHHS npodecioHaniamMy B opraHizauii
pob0oTU TOProBOro NiANPMEMCTBA.

HaykoBLi BMAIASIIOTb KOMMAEKC COLLIaAbHO-NCUXOAOTIYHUX MpodAEM, LLO
3YMOBAIOOTb TPYAHOLL MPOdECiiHOT apanTaLii ManbyTHIX MeHeAXepiB, 30KpemMa
NoB'A3AaHMX i3 MNPUMHATTAM HOBOI COLjAAbHOI POAi, 3MiHAMWU MNOBEAIHKM i
UWiHHICHMX nNpiopuTETIB, MOTMBIB AiIAbHOCTI. 3a3Buualt Ue MoB'A3aHO 3
NnepexoAOM Bip HavanbHOI AisabHOCTI Y BH3 (ycBinoMAeHHA cebe cTyaeHTOM) A0
poboTh 3a daxom B TOProgii opraHisauii (YCBIAOMAEHHS cebe MeHeAXePOM).
Piska 3MmiHa BUAY AISAbHOCTI 3MYLUYE MOAOAMX MEHEAXEPIB NepeoLuiHUTU CBOI
HaBUUYKM | BMiHHS, TaAaHTW, XWUTTEBI CTEPEOTUNK, WO NOTPEBYE 3IHAUHMX
bi3NUYHNX Ta BOABOBMX 3YCUAb. 3MiHW COLI@ABHOIO OTOYEHHS 3yMOBAKOIOTb NOABY
CTpecy, MeAaHXOAIi, MOPaAbHOrO AMCKOMbOPTY, AENPECIi, BiAUYTTA CaMOTHOCTI.
LLi ¢aktopn HeratMBHO BMNAMBalOTb Ha Oi3M4HE i NcuxiyHe 3p0poB’sa. Y pasi
YCMILLHOMO NMPOXOAXEHHA MeHeAXepoM apanTaulii, BiabyBaeTbc npodeciiHe
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CTAHOBAEHHS Ta YTBEPAXYIOTLCS HOBI LiHHICHI NPiOpUTETU, 3pOCTaE MOTUBALLA
AO NPOPECINHOI AIAABHOCTI.

ApanTauin B TPYAOBIM AISIABHOCTI MOAIASETECA Ha Ii3iONOTIUHY, MCUXIUHY,
couianbHy Ta NPodECiiHYy.

®dizionoriyHa apanTauisa — Ue CyKynHicTb i3ioAoriYHNX peaKLi, AKi € B OCHOBI
NPUCTOCYBaHHA OpraHiamy AO 3MiH 30BHIilIHIX yMOB, | HanpaBAeHi Ha
36epexeHHs BIAHOCHOI MOCTIMHOCTI MOro BHYTPILLHLOrO CEPEAOBULLE —
romeocrtaay [8].

YkpaiHcbkuii BYeHMM O.M. KOKyH BMBYatoumM ncuxodidionorito apantadii Ta
BMAM apanTauii, nuwe, WO «Ipouec apanTtauii BUSHaYae MOXAMBOCTI AHOAMHM
CTOCOBHO BWXMBAHHS Ta AIAAbHOCTI B yMOBax MiABMLLEHOI CTPECOreHHOCTI
30BHILLHBOIO CEPEAOBMLLA, LLIO NMOCTIMHO 3MIHIOETLCA» [4].

McuxiuHa apanTauia - Le Npouec BCTaHOBAEHHSA ONTMMAaAbHOI BiAMOBIAHOCTI
0COBUCTOCTI A0 HABKOAMLLHBOIO CEPEAOBMLLIA B MPOLECI AiAAbHOCTI [8].

McuxiuHa apanTauia B npoueci npawji 3aAexXuTb BiA NCUXIYHUX BAACTUBOCTEN
npauiBHWKa, MOro MCUXIYHOrO CTaHy, MCUMXOAOFIYHMX PeaKuid Ha CTpecH, Lo
BMHMKAOTb Ha poboTi, KBaAidikalii Ta KyAbTypu AHOAMHM, OCOBAMBOCTEN
npodeciMHOI AIIABHOCTI, KOHKPETHUX YMOB npai Towwo [8].

CouianbHa apanTalia - Le NPUCTOCYBaHHA NPaLLOY0i AOAUMHU A0 CUCTEMM
BIAHOCHMH Yy pOBOUYOMY KOAEKTUBI 3 MOro HOpMamu, NpaBUAAMMU, TPAAULIAMM,
LiHHICHMMK opieHTauisamu. Mip yac couianbHOI apanTauii npauiBHUK NOCTYNOBO
OTPUMYE Pi3HOBIUHY iHGOPMALLIO NMPO KOAEKTUB, A€ BiH MPAaLOE, NPO CUCTEMY
AINOBUX Ta 0COBUCTUX B3AEMOBIAHOCHH [8].

MpodeciiHa apanTauia - Ue apanTauia A0 TPYAOBOI AIABHOCTI 3 ycima ii
CKAAAOBMMU: apanTauis A0 pobouoro micusi, 3HapsAAb Ta 3acobiB npai, 06'exTiB
Ta NpeaMETiB npali, OCOBAMBOCTENM TEXHOAOFMYHOrO MpPOLECcy, 4YacoBMX
napametpis pobotu Touo [8].

MpodeciMHa apanTauis BMpaXaeTbCA Yy PO3BUTKY CTIMKOro MO3UTUBHOIO
CTaBAEHHSA MpauiBHMKA A0 CBOEi npodecii, NeBHOr0 PiBHA OBOAOAIHHS HWUM
CneuMoiYHMMN HaBUUYKaMKU Ta YMIHHAMUK, Y GOPMYyBaHHI HEOOXIAHMX AAS
AKICHOrO  BMKOHaHHS  poboTM  BAacTuBoOcTel. [podecitHa apanTauis
BM3HAUYaAETbCS HEOOXIAHUM MiHIMyMOM 3HaHb Ta HABMYOK, AKMX NPaLiBHUK
HabyB npu  OAEpXaHHi  cneuiaAbHOCTi, CTyneHem  BiAMOBIAAABHOCTI,
NPaKTUYHICTIO, AIAOBUTICTIO TOLLO. ApanTalisi BBaXXaeTbCA 3aBEPLUEHOND TOAI,
KOAM NpaLiBHUK pocArae KBanidikauii, BiAnOBiAHOT iCHYtOUMM cTaHpapTam [8].
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OTXe, KOXEH i3 PO3rAaHYTMX BUAIB apanTauii BNAMBAE Ha NpauesAaTHICTb Ta
3A0POB'st NpaLiBHMKa, GOPMYE Y HbOro NEBHUI PiBEHb UYTAUBOCTI Ta CTIMKOCTI AO
NMCUXOEMOLLINHWUX MepeBaHTaXeHb, BHACAIAOK PO3BUTKY SKMX MOXE iCTOTHO
3MIHUTUCA HaAIMHICTb NpodeciHOI AiSAbHOCTI [8].

MCUXONOTO-MEAATOTNYHI  ACMEKTU  ®OPMYBAHHA |
PO3BUTKY NMPODECIMHOI AAANTALLITY CTYAEHTIB-MEHEAXXEPIB
MiA YAC HABYAHHS.

OntMManbHMIN nepebir npodecinHoi apanTauii 3anexuTb Bip  GIBUUHKUX
MOXAWBOCTEN NpaLiBHWKA, MOro CTPECOCTIMKOCTI, CTaHy 3A0POB’A, PEXMMY NnpaLi
Ta BIAMOUYMHKY, @ TaKOX BiA AKOCTI GaxoBOi NIATOTOBKW y HABYAAbLHOMY 3aKAaAI.

HanbinbluMm dakTopom, iKUK BNAMBAE Ha 4acoBWW Mepebir i ycniwHicTb
NPOXOAXEHHS TPYAOBOI apanTaLii € CTpec i 3AaTHICTb YNPaBAATU HUM.

HaBeaeMo aBTOPCbKE BU3HAUYEHHSA MOHATTA «CTPEC».

Ctpec - ue CTaH MCUXIYHOI Hanpyru AOAMHW, WO BUHWKAE B MNPOLECI
AIIABHOCTI B HaMbBIAbLL CKAGAHMX | BaXKWMX YMOBAaXx, MPOABASETbCS Y GOPMI
MOraHoOro HacTpPol, MPUrHIYEHOCTi, CTpaxiB, HEpPBYBAHHS, HEBMNEBHEHOCTI Yy
BAQCHMX CMAAX, LLLO MPU3BOAWTD AO 3HWXXEHHA NPOAYKTUBHOCTI Npald.

CTpecoBa peaklisi € 3aXMCHOIO AIED OpraHiaMy MOAOAOrO npauiBHUKa i
NPOABASIETLCS MO-PIBHOMY AOAEN: aKTMBHA — 3pOCTae ePEKTUBHICTb AIIABHOCTI,
nacuMBHaA — 3HUXYETLCA €PEKTUBHICTb AIIABHOCTI.

MoAOAAHHS CTPECy PO3rAAAaOTb TAKOX SIK OCOBAMBY COLaAbHY MOBEAIHKY,
Lo 3abe3neuye NPOAYKTUBHICTb NpaLi, 36epexeHHs 3A0PpOB’A Ta BAaronoAyyus
AOAMHW. Y Takill cuTyallii BaXAMBY POAb BIAIrpatoTb CyO’€KTHI XapaKTepPUCTUKH,
SIKi AQHOTb 3MOTY AOAUHI AOAGTM CTPEC aAEKBATHUMM NCUXOAOTIYHUMM 3acobamu,
Hacamnepep peani3ytoun noTeHLjan 0CoBUCTICHUX xapakTepuctuk [20].

OTXe, 3aBAAHHA BMKAAAQUiB MOASITAE y TOMY, WOO BMKOPUCTOBYBATU TakKi
neaaroriyHi ymoBu, MeTOAM i 3acobu aKki 6 cnpusaan GopmMyBaHHIO 3AATHOCTI
NPOTUAIATM CTPECOBUM CTaHaM Ta MPOXOAKEHHIO YCMiWHOi npodecinHoi
apanTauii y CTyAeHTIB-MeHeAXepiB TOProBrx opraHizalin Ha 6a3ax npakTUKK.

AASI AOCSITHEHHSI MOCTaABAEHOI METU MO OpraHisauii HaBYaAbHOrO MPOLECY,
AKUIM 61 cnpuaB NPodeCinHi apanTauii ManbyTHIX MEHEAXEPIB A0 YMOB poboTH
Ha TOpProBWx MIANPUEMCTBAX, HaMu OYAO BWBUEHO 3AKOHM | NPUHUMMM
AVAGKTUKK, 3rIAHO 3 SKMMW PE3yAbTaTUMBHICTb TPYAOBOI apanTauii CTyAEHTIB
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3HAXOAMTbCA Yy MPAMIM 3aAEXHOCTI BiA PiBHMX UMHHMKIB (Ha Ue BKa3ye
A.B. Makcumuyk [6]):

— 3HAUYLLICTb AAS MAMBYTHIX GaxiBLiB 3MiCTy HABYAAbHOTO MaTepiany;

— BUKOPUCTAHHS METOAIB aKTMBi3aljii HaBYaAbHO-Mi3HABAAbHOI AiSAbHOCTI
CTYAEHTIB;

— CTBOPEHHS CUTyaLLi MOCUAEHOI MiXCYD'EKTHOI B3aEMOAIT, Y fIKih OCHOBHUM
Ta BaXXAMBWM YMHHUKOM € NpodeciiHe CnpsiMyBaHHS;

—CTBOPEHHS HaBYaAbHWX CUTyaUid AN MPAKTUYHOrO  3aCTOCYBaHHSA
CTYAEHTaMW pe3yAbTaTiB TEOPETUYHOI MIATOTOBKM (AK 3 $axoBuX, Tak i 3
rymaHiTapHUX AUCUMNAIH);

—3aAyYEHHS CTYAEHTIB AO BMPILLEHHS 3HAuylWMX AAS HUX HaBYaAbHO-
nNpodecinHUX 3aBAAHb TOLLO.

— Bia3HauMMmo, WO BUKAGAAYAM HEOBXIAHO CTBOPUTKU MEAAroriyHi yMoBH, AKi
6 3a6e3neunArm GopMyBaHHS Y HbOTO TaKUX GaxoBHX SSKOCTEWN | BMiHb:

— LiAECMPAMOBAHICTb,  YMPaBAIHCbKE  MWCAEHHSl, BMIHHSI  PO3POOASTH
CTpaTeriyHi Ta onepaTtuBHI MAAHM TOProBOro NiANPUEMCTBA;

— KPEaTMBHICTb Ta FHYYKiCTb Y NPUMAHATTI pilleHb, KOMYHiKabeAbHICTb;

— AIAEPCTBO i 3AATHICTb 06’€AHYBATH KOAEKTUB AASI CMiABHOI POBOTH;

— BMiHHA NpoAaBaTH i yNnpaBAATU KOHOAIKTAMK B TOPTiBAI.

fAK Nokasye npakTuka, Harkpalle A GopMyBaHHSI NPodeciiHOi apanTauii
NIAXOAATb IHTEPAKTUBHI METOAM HaBYaHHS MaWbyTHIX MeHeAXepiB TOProBMX
opraHisauii. Po3raAaHemMo HanbiAbLL NOLLMPEHI IHTEPAKTUBHI METOAM HaBYaHHSA
MEHeAXepIB.

AinoBa rpa (3a Bu3HauyeHHAM H.l. deapnHeLp) - Le MEeToA NOLLYKY pilleHb B
YMOBHIi NpoBAEeMHI cuTyauii, SKMM 3acTOCOBYKOTb fIK 3acib aKTMBHOMO
HaBYaHHS YYaCHMKIB 3 METOK BUPOOAEHHS Y HUX HABUUYOK NMPUNHATTA PilleHb Y
HecTaHAAPTHMX CUTyaLisiX, @ TaKoX SIK 3acib TecTyBaHHA 3ai6HOCTEN [23].

Kelic-meTtop nepeabavae po3rasip yY4aCHUKaAMU KOHKPETHOI BisHec-cuTyall,
fIka Mana abo Mae mMicue B AiAAbHOCTI KOHKPETHOT koMnaHii [25].

Kelc-meTop AO3BOASIE aKTMBI3yBaTWM TEOPETMYUHI 3HAHHS Yy CTYAEHTIB-
MeHeAXepiB 3 GaxoBHUX AMCLMMAIH, MOTMBYE iX AO HaBUYAHHSA, AO3BOASIE HAOYTK
NPaKTUYHOrO AOCBIAY 3 PO3B’A3aHHA NPOdECiMHMX 3apady, GOPMYE BMIiHHS
BEAEHHSA AINOBWX NEProBOPIB i 3AaTHICTb BIACTOOBATU CBOKO AYMKY.

MeTop «MO3KOBOro LITYpMy» (BiA a@HrA. — «brainstorming») - 3aCTOCOBYHOTb
AN TEHEPYBaHHS TBOPYUMX iA€i, MPUUHATTA KOAEKTUBHOIO PIilLEHHS, AAS
PO3B’s13aHHA BUPOOHUUMX, EKOHOMIYHMX | GiHAHCOBUX NPOBAEM.
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MeTa: BWMPOOAEHHSI CMIABHUMM 3YCUAAIMM  KiAbKOX Pill€Hb KOHKPETHOI
npobaemu, 36MpaHHs sskomora 6iAbLLOT KiIAbKOCTI iAel WoAO NPOBAEMHU BiA YCix
CTYAEHTIB NPOTArOM O6MEXEHOro nepioay, akTyanizauia OMOPHMX 3HaHb 4Yu
MOTMBAUIA HaBYaAbHOI AIAAbHOCTI [14].

Buknapau He MOXe peaniyBaT METOAM HaBUYaHHA 6e3 3acobiB HaBYAHHS.

0.M. CrenaHoB i M.M. ®iuyna patoTb Take BU3HAUEHHS: «3acib HaBUYaHHS —
Lie AOMOMiXHWIA MaTepiaAbHUI 3aCi6 LLIKOAU (BMLLOIO HABUYaAbHOIO 3aKAAAY), LLIO
BUKOHYE creundivHi AMAAKTUYHI GyHKUi» [19].

Mpu NPoBEAEHHI AEKLiN, IHTEPAKTUBHMUX BMPaB, MPaKTUYHMUX i CEMIHAPCbKUX
3aHATb i3 paxoBUX AWUCLMMAIH  AASI  CTYAEHTIB-MEHEAXEPIB  BMKAaAaAui
3aCTOCOBYHOTb TaKi 3aCc0bW HABYaHHSA: 3Pa3kM CTaHAAPTIB, cepTUdIKaTIB AKOCTI,
opraHisaujifH1X i PO3NOPSIAUMX AOKYMEHTIB; MAAKATK (Ha AKMX 306paxkeHi cxemu
opraHizauiHuUX CTPYKTYp ynpaBAiHHA TOProBMX KOMMaHiK, cxemMu Ta iatocTpauii
AO AEKLIM), MarHiTHy AOLLUKY, MyAbTUMEAIMHUIM NPOEKTOP (AAS MOKa3y CAaMAIB,
BiA€0®iIAbMIB NPO BiAOMi BUPOOHMYI | TOProBi KOMMNAHIT), KOMM'tOTEp | OPITEXHIKY,
iHWwe. 3acobu HaBUYaHHA CNPUAIOTb KPaLLOMy PO3YMIHHIO MaTepiany AeKLii
(pUCYHKM, cxemu, Tabauui, rpadiku, Aiarpamu) MNOSICHIOOTb B3AEMOAID
ynpaBAIHCbKMX GYHKLIW, NOKa3yoTb 3B’A30K NPOLIECIB i ABMLL,.

3acoby HaBYaHHA AoMomaralTb BUKAapadam  BiAbll  AKICHO nopaTu
HaBYaAbHWI MaTepian, HabAMXKYHOTb | apanTyloTb WOro A0  CMPURHATTA
CTyAEHTaMU-MEHEAXEPAMMU, a Lie, Y CBOK Yepry, NoKpaLLye 3anam’aToByBaHHSA
iHpopmaLUii i npouec NpodeciiHOI NIATOTOBKM.

Y3araAbHEHHS1 pe3yAbTaTiB  MPOBEAEHOrO  AOCAIAXKEHHS Ad€  MIACTaBM
3anponoHyBaTM BWLLMM 3aKAapaM  OCBIiTM, SAKi  3AIMCHIOOTb  MIATOTOBKY
MEHEeAXEPiB AN TOProBUX OpraHisalii, HaCcTynHi peKoMeHAaLi:

—BBaxaTn $opMyBaHHA npodecinHoi apanTauii ManbyTHIX MeHepXepiB
YaCTUHOHO LiAICHOTO neaaroriyHoro npouecy y BH3, wo notpebye po3pobaeHHs
BiANOBIAHOrO HaBYaAbHO-METOAMYHOrO 3abe3neuyeHHa Ta opraHisauji Moro
neAaroriyHoro CynpoBOAY;

— AAS NIABULLEHHSA SSIKOCTI MIATOTOBKU ManBYTHIX MEeHeAXepiB 3anpoBaAnTH B
HaBYaAAbHO-BUXOBHUI MpPOLEC IHTEPAKTMBHI METOAM HaBYaHHA (AIAOBI irpw,
KEeMCcK, MO3KOBUI LLITYPM) NPU BUKAGAAHHI GaXOBUX AUCLMMAIH;

—0Cc0o6AMBY YyBarv MPUAIAATA MPOXOAXKEHHIO HaBYaAbHOI i BMPOOGHMYOT
NPaKTUK, BNPOBAAWTU PO3POOAEHI METOAMUHI PpEKOMEHAALLT LLIOAO MOAOAAHHS
cTpeciB Ta popmMyBaHHIO apanTauii A0 YMOB pob0TH B TOProBUX OpraHisauinx.
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— PO3POOUTH | BNPOBAAMTU CUCTEMY NMCUXOAOTO-MEAArorivHOro KOHTPOAKD 3a
PO3BUTKOM NPOdECIMHI apanTaLii CTYAEHTIB-MEeHeAXEePIB.

OTXe, BMKAAA@YaM PEKOMEHAYETbCA BMNPOBAAWTM  BU3HAYeHi BuLLe
neaaroriyHi yMoBu, METOAM Ta 3aC0OM HaBUYaHHS, AKi CPUATUMYTb GOPMYBaHHIO
npodecinHoi apanTalii CTYAEHTIB-MEHEAXEPIB TOProBUX OpraHisaLin.

BUCHOBKMW.

BupilieHHss npobaemu npodeciiHoi  apanTauii  CTyAeHTIB-MeHeAXepiB
TOProBMX OpraHi3auii Mia Yac HaBYaAHHS y 3aKAAAi BMLLOI OCBITM AACTb 3MOry
NMOAETLIMTA NpPOLEC IXHbOrO MNPUCTOCYBAHHS AO YMOB pO60TM B TOProBWX
opraHisaujsix.

HapaHo aBTOpCbKe BM3HAYEHHS NpodeciMHoi apanTauii MeHeaxepa
TOProBoOi opraHi3adii Ak CUCTEMM yNpaBAIHCbKKUX, OpraHi3aUiMHKUX i neparoriyHmx
3aX0AiB, WO 3abesneuye WBUAKE Ta €eDPEKTUBHE OBOAOAIHHS MaNBYTHIM
MEHEAKEPOM  YCiMa acnektamu  TPYAOBOI  AIIABHOCTI 1 AOCATHEHHA
npodecioHaniamMy B opraHisauii poboTi TOproBoro niAnpUEMCTBA.

Y HacAipOK HaykoBOro moluyky 6yA0 BUAIAEHO M OBrpyHTOBAHO NeAAroriyHi
YMOBW, METOAM Ta 3acobu HaBYaHHA, AKi CNPUATUMYTb GOPMYBaHHIO
npodecinHoi apanTauii MabyTHIX MeHeAXepiB TOProBMX opraHizaLin.

Ha ocHOBi aHanidy OTpUMaHuX pe3yAbTaTiB AOCAIAXKEHHS PO3POBAEHO
HaBYaAbHO-METOAMYHMI CYMPOBIA AN BUKAGAQUIB 3aKAAAIB BMLLOI OCBITH LLLOAO
dopMyBaHHS npodecinHol  apanTauii  ManbyTHiX MeHepxepiB nia  uac
NPOXOAXEHHSA HAaBYaAbHOI 1 BUPOBHMUOI NPaKTUK Yy TOPrOBUX OpraHisauinx.

HaBuyaAbHO-METOAMYHMI pekoMeHAaLii AN BUKAapadiB BH3 «OpraHrisauin
NPOBEAEHHS HABYaAbHOI Ta BMPOOHMUOI NPAKTUKM B TOProBMX OpraHizauisax»
MiCTUTb: BKa3iBKM AN BUKAAAQYIB | CTYAEHTIB LLIOAO apanTalii Ao ymoB poboTtu B
TOProBMX OpraHizauifx, NepAaroriyHi yMOBW Ta €EKCNepuMeHTaAbHYy MOAEAb
npodecinHoi apanTauii, 3pa3ok OPOPMAEHHSI MAAHYy W 3BiTy 3 MNpaKTUKW,
NCUXOAOTIYHI TECTU, PEKOMEHAOBAHY AiTepatypy.

MatepiaAv AOCAIAKEHHA MOXYTb OYyTM BUKOPUCTaHi BUKAGAQUYaMM BULLMX
HaBYaAbHUX 3aKAAAIB y npoueci ¢paxoBoi MIATOTOBKM MaMBYTHIX MeHepXepiB
TOProBMWX OpraHisauii nia Yac BUBYEHHSA NPOPECIMHO OPIEHTOBAHUX AUCLIMMAIH
Ta NPOBEAEHHSI HaBYaAbHOI, BUPOOHUYOT NPaKTUK. 3a3HaueHi Matepian MOXYTb
6yTW 3aCTOCOBaHI B MOAAAbLUUX AOCAIAKEHHSX NpobAeM npodecinHoi apanTauji
CTYAEHTIB HanpsiMy MiArotToBkW «MeHEeAXMEHT».
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EDUCATION AND UPBRINGING OF CHILDREN IS A
PREREQUISITE FOR THE FORMATION OF A HEALTHY
LIFESTYLE OF THE INDIVIDUAL AND THE KEY TO THE
FORMATION OF A HEALTHY SOCIETY

ABSTRACT:

Teaching a child normal behavior in society and a healthy lifestyle is an important job that
requires efforts at all stages of the development of the child - the authority of parents in the family,
the teacher in kindergartens, school teachers. One of the striking examples of such relationships
is the socials educational and methodological project on teaching the child oral hygiene, which is
one of the important aspects of the general health of the body. There are various components in
this work: - the child, as the center and object of activity; parents - as the main link controlling
hygiene procedures; kindergarten teachers and school teachers - as an organizational link in
preventive activities at the collective level (in a group, in a class); specialist - dentist - as a carrier
of information about the methods and means of primary prevention of major dental diseases and
an executor of the main stages of preventive measures at the level of the population, team and
individuals. The purpose of the study was to analyze the methodology of hygienic education of the
child population of Ukraine at the group level. Department of Pediatric and Preventive Dentistry of
Bogomolets National Medical University has many years of experience (1989-2019) in the
implementation of preventive measures for the prevention of primary dental caries at a group level
with the involvement of volunteer students for hygiene lessons in educational institutions, including
preschool. Hygiene training of the Kiev child population was carried out in different age groups of
the children's contingent: primary, secondary and senior groups in preschool educational
institutions, primary, secondary and high schools in secondary schools in different areas of Kiev.

INTRODUCTION.

Deterioration of the ecological situation in Ukraine due to man-made
disasters, reduction of socio-economic standard of living of the population has
led to a deterioration of the basic health indicators both among the adult
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population of Ukraine and the child population. In recent years, the prevalence
and intensity of major dental diseases among children has been increasing in
different regions of Ukraine [1, 2].

One of the leading, most effective and economically justified methods of
preventing dental diseases in children is oral hygiene. Therefore, the most
important place in dental prevention should be occupied by the hygienic
education of children [3].

There are three important areas in shaping a healthy lifestyle: - hygienic
education of the population - as the main way of maintaining health; - rational
nutrition - as a factor that ensures the healthy development of the body; and -
the elimination of bad habits and adverse environmental factors that can
negatively interfere with the physiological course of the development of the
child's body.

Hygienic education, which forms the skills of hygienic care of the body as a
whole and its individual organs, form the basis not only for the physiological
(healthy) development of the organism, but also promotes the harmonious
formation of the child as a person who must take care of his health. The health
of the child and the oral cavity also has significant social and economic effects.
Keeping oral hygiene contributes not only to maintaining the health of the
individual child, but also to the nation as a whole. This has a powerful economic
effect on the state by saving the cost of expensive dental treatment. The
healthy smile of the mother and her baby is the basis for the harmonious
aesthetic development of the child as a person.

THE MAIN DIRECTIONS OF HYGIENIC EDUCATION OF THE
PEDIATRIC POPULATION FOR THE PREVENTION OF MAJOR
DENTAL DISEASES.

Hygiene education of the population is based on two main components:

1. Sanitary and educational work;

2. Training oral hygiene methods.

Extension of dental knowledge (dental education) is the provision to the
population of any cognitive capacity for self-esteem and the development of

behaviors and habits that maximally exclude risk factors for disease and
maintain health (Leus P. A, 2010) [4].
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Sanitary and educational work aims to create a conviction for a healthy
lifestyle among the population. There are active and passive forms of sanitary
and educational work.

Active forms include conversations, speeches, lectures, reports, hygiene
lessons. They provide a direct link to health professionals, as the main carriers
of information, with the general public for whom this information is provided.

Passive forms of sanitary and educational activity are publications of
popular science literature, articles, leaflets, posters, sanitary bulletins,
exhibitions, screening of films.

The advantage of active forms of work is the direct communication and
interaction of lecturers with the audience. Passive forms do not require the
presence of health professionals, have a long exposure time for an unlimited
audience. The disadvantage of this form is the lack of feedback between
listeners and speakers. According to the bread of influences on the audience,
the sanitary and educational work is divided into mass, collective, individual.

Mass sanitary and educational work is the publication of books, posters,
leaflets, films, television appearances, radio.

Collective - reports, lectures, talks, issue of sanitary bulletins.

Individual - conducting individual conversations.

METHODOLOGY OF IMPLEMENTATION OF ACTIVE FORMS OF
SANITARY-EDUCATIONAL WORK.

The path that information goes through to its implementation in specific
actions has the following sequence:

Information - knowledge - beliefs - skills - regularly habits.

Working with children is related to their social status and psychological
characteristics. Therefore, hygiene training should begin as early as the
experiences, skills acquired at an early age are usually fixed throughout life at
the form regularly habits.

Also, health care workers in schools and pre-school education, preschool
teachers and parents have should be involved to hygienic education.
Healthcare providers are involved in all stages of prevention, so they should be
active assistants to the dentist conducting the primary prevention. The
teaching staff is involved in the organization of preventive measures and
should be aware of the importance of preventive measure and active helping
to the dentist.
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Parents should monitor the oral hygiene at home and regulate the child's
diet. Children are a direct object of prevention. Conversations and seminars
with teachers and medical staff at a child care institution are the first stage of
active forms of sanitary and educational work. These lessons should explain
the purpose and objectives of prevention, outline the scope of hygienic
activities, the role of teachers and health professionals in this work. It is also
necessary to answer the all questions of the listeners.

The second stage of sanitary and educational work is to hold talks and
speak to parents. The conversation should solve two problems:

1. To draw parents' attention to the importance of controlling to the
condition of child teeth and oral mucosa.

2. To convince parents that preventative measures are necessary for their
children. The conversation should not exceed 30 - 40 min. You also need some
time to answer the questions.

The third stage of active forms of health education is conversations and
health lessons. They should differ in content depending on the age of the
children. Conversations can be conducted with the class or with a group of
children.

At the age of 2-4 years the optimal form of sanitary and educational work is
a fairy tale performance. The fairy tale performance events should form a
primary understanding of the benefits of healthy teeth and healthy eating.
Fairy-tale characters have significant influences on the emotional sphere of the
child and are a motivator in further hygienic procedures.

At the age of 5-7 years, conversations are of a different nature. The health
lesson should explain how to keep your teeth healthy, provide information in a
child-friendly manner about teethes brush and paste and how to comply oral
hygiene.

In schools, the health lesson lasts 45 minutes and includes elements of the
second section of hygiene education - oral hygiene training.

In the first lesson, it is necessary to talk about the structure, functions of
the teeth, to state the causes that cause dental disease, it is necessary to say
about foods that carry out to the destruction of tooth tissues.

The second lesson should be dedicated to oral care products and hygiene
supplies. It is necessary to tell about the structure and methods of care of a
toothbrush. Carry out a demonstration of toothbrushes and toothpastes, and
techniques for brushing teeth on models.
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In the third lesson, they study oral care. Children are introduced to methods
of controlling oral hygiene.

In the middle, and especially in the upper grades, lectures should have
elements of scientific knowledge and influences not so much in the emotional
sphere as the understanding of the audience.

Both active and passive forms of sanitation education work should be
carried out both among organized groups of the pediatric population and
among unorganized children attending dental clinics. There is less efficiency
among the unorganized population because only two units (parents and
children) are involved in the work.

The second section of hygiene education is teaching oral hygiene. Four
major population groups are also involved in this work: educators preschool,
teacher, healthcare providers, parents and children.

Educators preschool and teachers need to demonstrate rational methods
of oral hygiene, to teach carry out hygiene measures, to speak about with
modern means of prevention. Teachers should acquire knowledge of oral
hygiene control methods.

Healthcare workers have to carry out of preventive procedure. Therefore,
they should be able to apply various preventive products, be familiar with the
methods of monitoring the degree of teeth cleaning, trained to keep record of
received oral hygiene results.

Dentists carry out of training in the offices of hygiene and prevention.
Models, slides, manuals are used for these purposes.

Training of parents is minimal. They need to be trained to properly clean
their teeth so that they can monitor their children at home (duration, frequency
and correctness of oral hygiene procedures).

Training of parents attending the clinic with their children is carried out in
the hygiene room in parallel with the education of the children.

Hygienic training of children is the most important stage of hygienic
education. It is imperative at this stage to use models of jaws, drawings,
posters which equipped the hygiene office. Pediatric groups are differentiated
by age. Therefore, training of children 2-4 years should resemble the game, (a
bunny who cleans his teeth, uses carrots and doesn't like candy).

Skills training is a regular, consistent processes with constant repetition and
consolidation of skills from group to group. The child’'s room has should be
decorated in accordion with the game which carry out. For children 5-7 years
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of study may include elements of competition. After performing hygiene
procedures, hygiene indices can be determined. Then the children will clearly
see the quality of the procedures performed.

At school, hygienic training is spent in a hygiene room in the front of a
mirror, in a group of 7-8 children. Usually training carry out on the second
lesson and consolidate on the third.

Children who visit to polyclinic are training to oral hygiene in the clinic office
before the treatment. In the second visit child come to dentist with his teeth
brush and paste. Hygienist checks the quality of the toothbrush and its
compliance with the age parameters of the child's oral cavity. then dentist
carries out oral hygiene training of child before the mirror.

STAGES OF HYGIENIC TRAINING AND EDUCATION IN
PRESCHOOL INSTITUTIONS.

The first stage: conversation of the pediatric dentist with the caregivers and
the care health worker of the preschool institution. Issues to be discussed:

1. Dental health status in preschool age children of Ukraine.
Purpose and tasks of dental prophylaxis.
Methods and means of dental prophylaxis.
Content of the started program, planned amount of work.
Acquaintance with methodical materials for conducting of classes.
The second stage. Conversation of pediatric dentist with parents. Issues to

G ANN

be discussed:

1. General information about the oral organs, their diseases and the
significance of these diseases for the body.

2. The role of nutrition in the prevention of dental diseases

3. Oral hygiene as a method of dental prophylaxis

4. The role of active chewing, absent of bad habits in the prophylaxis of
dental diseases.

5. Training to control the oral hygiene of the child.

The third stage. Classes are held in the younger, middle and senior groups
of a preschool. In each group, two bases lessons are held per year, and
subsequently two lesson to consolidate the oral hygiene education material.

Lessons in the younger group should last 10-15 minutes. Issues to be
discussed:

“



Chapter II. Social work as a tool
- for influencing society

1. Role of teeth in human life.

2. Causes of tooth decay.

3. What to do to save teeth.

4. When and how do children brush the teeth?

The lessons are held in a playful way where the heroes of performance (on
behalf of the characters and toys) talk with children. In the future the educator
preschool must control to child carry’s out hygiene procedures.

The first hygiene lessons:

—elementary knowledge about teeth and their importance to humans;

—the role of proper care for the teeth to the health;

—initial knowledge about on the rules of the dental brushing (visual
demonstration of - stages brushing); of the hygiene preventive stuffs.

The second hygiene lessons:

—consolidation of children's knowledge about the role of teeth in human
life;

—demonstration of teeth brushing at toys;

—consolidation of practical brushing skills (wash your hands, rinse your
mouth, wash your brush, apply the paste, brush your teeth, rinse your mouth,
wash your brush).

Lessons' in the middle group last 15-20 minutes. Issues to be discussed:

1. Initial information on the group of the teeth, their names and purpose.

2. Initial information about dental disease.

3. Information about various dental hygiene care stuffs.

4. The sequence of actions when brushing your teeth.

Classes are conducted in the form of games, fairy tales by constantly talking
with children. First lesson:

1. Deepening knowledge about teeth, their diseases and the causes of
these diseases;

2. Providing information about various dental hygiene care stuffs;

3. Demonstration of teeth brushing by standard method on models;

4. Brushing himself teeth by toothpaste with the correct sequence of
actions.

Second lesson:
—consolidating the knowledge of the children about preventive the teeth;
—consolidating of practical skills of oral hygiene.

|~



Paradigms of the modern educational process:
opportunities and challenges for society -

Classes in the senior group last 15-20 minutes. Issues to be discussed:
Consolidating the knowledge of the children about preventive the teeth.
Emphasizing the role of proper nutrition, rules for eating sweets.
The role of bad habits in the development of oral diseases
Initial information about a healthy lifestyle.
The standard method of cleaning teeth.

Classes are conducted in the form of conversation games, possibly in the
form of an educational tale. There is an active dialogue with children that
encourages language development and thinking with the inclusion of aspects
of dental prevention. The elements of competition, self-control and mutual
control are must included. First lesson:

—consolidating the knowledge of the children about preventive the teeth;

—the idea of eating right, healthy living, preventiv bad habits,

—demonstratig by children of the sequence of oral hygiene (on phantoms
and myself);

—possible appeal to children's creativity (drawings, applications, poems,
etc.).

Second lesson:

—consolidating of the skills of cleaning teeth by the standard method,

aorwbdPE

—consideration of drawings, stories of children about oral hygiene, award of
winners.

STAGE OF HYGIENIC EDUCATION IN GENERAL EDUCATIONAL
SCHOOL. CARRYING OUT HYGIENIC EDUCATION IN GRADES 1-3.

The first stage. Conversation of the pediatric dentist with the teachers and
the care health worker of the initial school institution. Issues to be discussed:

1. Dental status in young school age children of Ukraine.

2. General information about preventive dental diseases: purpose and
tasks, methods and means of dental prophylaxis.

3. Content of the started program, planned amount of work.

4. Acquaintance with methodical materials for conducting of classes.

The second stage. Conversation of the pediatric dentist with the parents of
children in the school on the parents committee. Issues to be discussed:

1. General information about the organs of the oral cavity, their diseases
and the significance of these diseases for the body depending on the age of

the child.
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2. The role of nutrition in the prevention of dental diseases.

3. Formation of cultural and hygiene skills in oral care of children.

4. The role of healthy lifestyles in maintaining health, in particular oral
health.

The third stage. Carrying out hygienic education in the lower grades. Hygiene
education classes are taught in the valeology classes by the teacher. It is
planned to hold three classes in the school year. It is desirable to organize a
hygiene room, equipped with washbasins, shelves, cabinet with hygiene
products, stands, posters. The cabinet should be mainly involved in the second
and third lessons.

The first lesson. Duration - 45 min. Issues to be discussed:

1. The structure of teeth, jaws, the concept about the oral mucous.

2. The role of dental health in human life.

3. Causes of dental diseases, their treatment by a dentist.

4. The concept of dental prevention.

Classes are held in the form of a dialogue with the schools children, with
particular importance given to the formation of motivation for maintaining
dental health. The second lesson. Duration - 45 min.

Issues to be discussed:

1. Oral hygiene as the main way to prevent dental diseases.

2. Toothpastes, their importance for prevention, initial data on their
composition and mechanism of action.

3. Toothbrushes, requirements for them, storage rules, period of use.

4. The standard method of brushing teeth is a demonstration this
manipulations on jaws models and brushing teeth.

5. The rules of hygienic dental care, hygiene stuffs.

The third lesson. Duration - 45 min. Issues to be discussed:

1. Practical working on the oral hygiene.

2. Carry out myself-control and control ourselves of the correctness of teeth
cleaning.

CARRYING OUT HYGIENIC EDUCATION IN THE 5-8 GRADES.

There is one lesson in the academic year in the form of a lecture-talk with
the control of practical skills in oral hygiene on the jaws phantom. Issues to be
discussed:

1. General information about oral health.

2. Rules for cleaning teeth (repetition and consolidation).
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3. Rules of rational nutrition.
4. The importance of a healthy lifestyle for oral health.
5. General idea of dental diseases: caries and dental injuries, periodontal
tissue and oral mucosa diseases, changes in the oral cavity by influence
comorbide pathology, malformations of the dental-jaw system.
It is advisable to consider the first four questions and ideas about tooth
decay and tooth trauma in grade 5th, add information about periodontal tissue
diseases in grade 6, oral mucosa diseases in the 7th, and changes in the oral

cavity by general diseases and defects of the development of tooth-jaw system
in grade 8th.

CARRYING OUT HYGIENIC EDUCATION IN THE 9-11 GRADES.

The basic hygienic information for school students is provided on the
lessons "Fundamentals of life safety". It is advisable to conduct one class
individually in the form of a lecture-talk, provided that the high school students
are interested in receiving such information. It is advisable to involve dentists
and volunteers (students of dental faculty) in high school performances.

Duration 45 min. Issues to be discussed:

1. Current knowledge about oral health.

2. Generalization of knowledge and skills in oral hygiene (various methods
of cleaning teeth, controlling the time of cleaning, gum massage, selection of
hygiene products, use of interdental hygiene stuffs).

3. Bad habits and other factors that can lead to dental disease.

4. A healthy lifestyle as an indicator of a person's overall culture.

Hygienic education of the population is an important and necessary link in
the complex of primary prevention of dental caries. It is effective only when
interacting with a pediatric dentist with educators preschool and teachers,
parents and children.

CONCLUSION.

1. Hygienic training in children's teams is a major link in the prevention of
major dental diseases.

2. The highest effect of hygiene training is achieved as a result of the
constant interaction of all parts of the process: child, parents, health care
workers in schools and pre-school education, dentist.
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3. When choosing a topic for lessons in hygiene training, it is necessary to
take into account the average age of children in the team and the features of
regional prevention programs in order to determine the major dental diseases
that are prevalent among the population in the region (caries, fluorosis,
periodontal tissue diseases).

4. Bringing in the process of hygienic training of specialists - volunteers
from among the students of the dental faculty is an effective and promising
direction of development of hygienic training in the prevention of dental
diseases.
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ABSTRACT:

The article reveals the features of the postmodern era and its main feature - hyperreality, which
is characterized by the replacement of the real with signs of reality - simulacra. First of all,
postmodern literature and art reacted to the challenge of hyperreality, reflecting and overcoming
the hyperreal world by creating simulacra of a higher order. The article focuses on the specifics of
the language of postmodernism, knowledge of which allows it to be adequately evaluated. An
analysis of the performance society, which is carried out by G. Debord, leads to the idea that in the
postmodern era, mass media also become the main instrument of socialization, which neither the
family nor the school can compete with. The artificial world of images that forms mass media
separates the individual from reality, and “the more he contemplates, the less he lives, the more
he agrees to acknowledge himself in the prevailing images of needs, the less he understands his
own existence and desire. The external character of the performance in relation to the person
acting is that his own actions no longer belong to him, but to the other - to the one who offers them
to him. That's why the viewer doesn’t feel at home anywhere - there’s a continuous performance
around him.” Debor comes to the disappointing conclusion that the historical consciousness is
being eliminated in the society of the performance, because if any event does not become the
property of the media, then it does not seem to exist. We can say that Guy Debord anticipated the
views of J. Baudrillard on hyperreality, saying that “the performance is not any supplement to the
real world, a superstructure to it or decoration. This is the cornerstone of the unreality of the real
world.

INTRODUCTION.

According to the French scientist J.F. Lyotar, the transition of society in an
era called post-industrial, and culture in the postmodern era, began in the late
50s. XX century. If during the period of industrial development, the lifestyle was
based on material production, the lifestyle of modern society is based on
information technology. At a new stage of technological development, humanity

1 Ph.D. student (Philosophy)
Donetsk National University named after V. Stus, UKRAINE

ele)


https://doi.org/10.36074/pmepocs.ed-1.06

- Chapter II. Social work as a tool
for influencing society

is faced with problems of a social and moral nature - overloading information,
which leads to constant stress, the absorption of a person by information
technology; manipulating the media with a person’s consciousness, immersing
him in virtual worlds, which, of course, leads to a disruption of the social
process and the destruction of the usual physical environment. A. Toynbee
called the new, final stage in the development of Western European culture an
era of postmodernism, in which a person’s worldview is associated with anxiety,
irrationality and helplessness.

POSTMODERN’S HYPPERREALISM.

The postmodern era is fundamentally different from all previous
development, as it arises on the basis of the economic, social and political
realities of an “super-open society”. This is a "culture of excess", which is
characterized by an oversaturation of values, a lack of value judgments and a
clear understanding of their prospects. J.F. Lyotard sees the reasons for this
attitude and the state of society in the loss of faith in the leading values of the
modern era (New Time) - the ideas of reason, progress, emancipation of the
personality, which he calls "great meta-narratives". Lyotard also interprets
postmodernism as a culture in which the so-called "happening" is affirmed - an
impromptu, deliberately absurd theatrical performance. Lyotard also highlights
another feature of the postmodern era - "cognitive eclecticism", which is
primarily created by the media, consolidating the state of thoughtless
consumer attitudes towards art and culture as a whole.

A special role in substantiating the consumer attitude to culture belongs to
J. Baudrillard, who believed that the distinguishing feature of the postmodern
era is consumption, which involves not just the consumption of things to satisfy
vital needs, but the consumption of signs and symbols. In his work “America”
J. Baudrillard reveals a model of a consumer society, which European countries
are guided by, and notes that Americanism is the postmodernity that
permeates today every nation and every individual. An analysis of the post-
industrialized Americanized world leads him to the conclusion that now
production and consumption are in the first place, ideology is changing under
public relations, and morality is being abolished as unnecessary. Thus,
according to Baudrillard, consumer society marks the end of "needs" in the
traditional sense, consumer items lose their utility function. The subject of its
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consideration is exclusively iconic consumption, which replaces reality with
hyperreality.

What is the essence of iconic consumption? J. Baudrillard answers this
question in his works “Consumer Society”, “System of Things”, “Symbolic
Exchange and Death”, “Simulacrum and Simulations”. Exploring the iconic
essence of consumption, J. Baudrillard notes that it applies not only to things,
but also to time, space, nature, to the whole environment of human life. In the
“System of Things” J. Baudrillard emphasizes that consumption is a systematic
act of manipulating signs, “in order to become an object of consumption, a
thing must become a sign”. Whereas in previous centuries, needs were
associated with individuals through certain commodities, in the postmodern
era, consumer value is replaced by symbolic value: individuals begin to acquire
goods because they are symbols of prestige, power, and prosperity. A sign
becomes an object of consumption, it is not happiness, not prestige, but acts
as a sign of happiness, as a sign of prestige, and finally, as a sign of reality. J.
Baudrillard also develops the idea that people in developed societies are not
linked by democratic values, but by consumption, "which ensures the
differentiation of people and their similarity, given certain consumer models."
So, gradually a “language” develops from the consumed signs, which allows
one to significantly communicate with others: the consumed goods can
eloquently tell almost everything about their owners belonging to the same
consumer group. Symbolic consumption leads to the disruption of social ties,
J. Baudrillard speaks of the “end of the social,” since people cease to differ in
social origin or status, but differ in the characters they consume. In the
postmodern era, the direction and nature of social processes taking place in
society are beginning to be determined by the media.

HYPERREALISM’S INFLUENCE ON MODERN SOCIETY.

As early as 1967, G. Debord called modern society “a performance society”,
where truth, authenticity and reality no longer exist, and show politics and show
justice dominate instead. Debor emphasizes that “a performance is not a
collection of images, but a social relationship between people mediated by
images.”

Debor singled out two forms of the "show of power" - concentrated and
diffuse, and later the third, which he called the "integrated performance." If the
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first form reflects the ideology of the totalitarian regime, the second is
associated with bourgeois democracy, then the third exists in a baroque
kaleidoscope of life phenomena, theatrical advertising of politics.

An analysis of the performance society, which is carried out by G. Debord,
leads to the idea that in the postmodern era, mass media also become the
main instrument of socialization, which neither the family nor the school can
compete with. The artificial world of images that forms mass media separates
the individual from reality, and “the more he contemplates, the less he lives,
the more he agrees to acknowledge himself in the prevailing images of needs,
the less he understands his own existence and desire. The external character
of the performance in relation to the person acting is that his own actions no
longer belong to him, but to the other - to the one who offers them to him. That's
why the viewer doesn’'t feel at home anywhere - there’s a continuous
performance around him. ” Debor comes to the disappointing conclusion that
the historical consciousness is being eliminated in the society of the
performance, because if any event does not become the property of the media,
then it does not seem to exist. We can say that Guy Debord anticipated the
views of J. Baudrillard on hyperreality, saying that “the performance is not any
supplement to the real world, a superstructure to it or decoration. This is the
cornerstone of the unreality of the real world”.

The core of the theory of J. Baudrillard is the concept of symbolic exchange,
which leads him to the statement of "hyperreality". By hyper reality, Baudrillard
understands simulations of something when the opposition between reality
and signs is erased and everything becomes a simulacrum. Hyperreality is a
symbolic reflection of reality, and J. Baudrillard emphasizes that “symbolic is
not a concept, not a category and not a “structure®, but an act of exchange and
a social relation, putting an end to the real, allowing for the real, but at the
same time and the opposition of the real and the imaginary. " And politics, and
economics, and sexuality take on the form of hyperreality, since the real is
replaced by signs of reality, the approval of the illusion of creativity, beauty,
kindness. From now on, reality is replaced by newspaper columns, television
reports and television shows, the Internet. So, hyperreality is created by images
and signs, which J. Baudrillard calls simulacra. The perception of reality by
modern man is no longer direct, but is gradually replaced by simulation, and

I



Paradigms of the modern educational process: -
opportunities and challenges for society
individual objects turn into simulacra. As a result, there is a separation from
the real world, called J. Baudrillard hyperreality.

A simulacrum is an image of an absent reality, an empty form, a sign that
does not stand behind any reality. This term dates back to Plato, by which he
meant "copy of a copy." The simulacrum was also interpreted in the works of
J. Bataille, J. Deleuze. But it was in the philosophy of J. Baudrillard that he found
the most complete justification, taking into account the specifics of the
information society.

J. Baudrillard identifies four successive stages in the evolution of a sign
(image), which goes from “reflecting basic reality” to its distortion, and,
ultimately, ceases to have any relation to it, becoming a pure simulacrum, an
image of what does not exist, a copy without the original. According to
Baudrillard, postmodern culture is dominated by simulations that are not
related to reality, turning the world into a virtual, iconic reality. Baudrillard gives
this epigraph to his book “Simulacra and Simulation”: “A simulacrum never
hides the truth, it is the truth that hides that it does not exist”. J. Baudrillard
emphasizes that hyperreality is when there is more information and less and
less sense.

So, in Transparency of Evil, Baudrillard stops at the 1987 event in Madrid,
where the European Cup match between Real Madrid and the Naples team
took place at night. Fans besieged the stadium, because they could not get to
the match (disciplinary measure of the International Federation). The match
was broadcast entirely on television. Baudrillard draws interesting conclusions,
in accordance with his theory of hyperreality. He considers this event a
wonderful illustration of "the terrorist superrealism of our world, where" real
"events take place in the void, ejected from their usual surroundings and
observed only from afar, on television." Instead of real participation in the
event, the fans were forced to be content with his image, and as a result it
became a pure event, "existing outside of any natural connections with the
environment." This match becomes a simulacrum, as the question arises:
maybe it didn’t exist? After all, it took place at night - in the void, but its
reproduction on the screens got its maximum swing.

In an essay on the 1991 anti-lraq campaign, entitled “There was no war in
the Gulf,” J. Baudrillard, on the basis of his theory of hyperreality, concluded
that this campaign was the first “virtual war” in world history, the events of
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which were constructed by the media. The spectacular broadcast by the US
CNN campaign of the events in the Persian Gulf was much more real than the
hostilities themselves. According to J. Baudrillard, "a war, turning into
information, ceases to be a real war and becomes a virtual war." J. Baudrillard
also noted in his essay that this war was won in advance, since the media
informed the public about the victory before it began and therefore in reality
there was only a television show actively advertised by the media.

Simulations of this kind also take place in Russian society, in which
hyperreality is created by power structures, mass media technologies. As a
simulacrum are the ratings of political elections, served as sociological polls.
During the election campaigns, the media organize a performance, a spectacle
in which there are empty, but effectively filed discussions, hiding that there is
nothing to discuss, a struggle that hides that it is not. Like the Persian Gulf war,
the elections are virtual, the “serious fight” is built by the media: until the last,
nobody will know who will win. Under the influence of such a performance, a
person has an illusion of involvement with what is happening, manifestations
of an active life position, but in reality he experiences all his feelings, emotions
in a virtual spectacle.

In an essay on the 1991 anti-lraq campaign, entitled “There was no war in
the Gulf,” J. Baudrillard, on the basis of his theory of hyperreality, concluded
that this campaign was the first “virtual war” in world history, the events of
which were constructed by the media. The spectacular broadcast by the US
CNN campaign of the events in the Persian Gulf was much more real than the
hostilities themselves. According to J. Baudrillard, "a war, turning into
information, ceases to be a real war and becomes a virtual war." J. Baudrillard
also noted in his essay that this war was won in advance, since the media
informed the public about the victory before it began and therefore in reality
there was only a television show actively advertised by the media.

Simulations of this kind also take place in Russian society, in which
hyperreality is created by power structures, mass media technologies. As a
simulacrum are the ratings of political elections, served as sociological polls.
During the election campaigns, the media organize a performance, a spectacle
in which there are empty, but effectively filed discussions, hiding that there is
nothing to discuss, a struggle that hides that it is not. Like the Persian Gulf war,
the elections are virtual, the “serious fight” is built by the media: until the last,
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nobody will know who will win. Under the influence of such a performance, a
person has an illusion of involvement with what is happening, manifestations
of an active life position, but in reality he experiences all his feelings, emotions
in a virtual spectacle.

The characteristic of ecstasy is applicable every time when it comes to mass
media, which immerse a person in his reality with the help of technical and
other means. So, a person is in a state of ecstasy when he visits the Holocaust
theme park in Washington. There is an immersion in the Auschwitz simulacrum,
and a person goes through all the horrors of a real Holocaust victim. Hyperreal
Auschwitz gives a person the necessary feeling of ecstasy. In the postmodern
era, pleasure becomes impossible, since a person is constantly accompanied
by special effects and movies, neon signs, round-the-clock TV, speed of
movement, an abundance of goods, etc.

Simulacrum also suggests aesthetic redundancy, in the words of
J. Baudrillard, “obesity”. Postmodern culture is characterized by the
simultaneous presence of various cultural signs, codes, aesthetic forms, styles,
and genres. So, for example, currently in Europe there is an active spread of
Japanese, Chinese, Arab motifs, but this is not a real oriental culture, but its
simulation. The abundance of cultural codes creates the feeling of Babylon,
polyphony, when the content is not visible behind the form, the culture itself is
not visible behind the sign of culture.

TRANSPOSITIONALITY AS A PHILOSOPHICAL TERM.

Another feature of the culture and aesthetics of the simulacrum is
“transpositionality” when the opposition is abolished: “male - female”;
"Beautiful - ugly"; "good evil"; “Human - non-human”, etc. A classic example of
a transobject is Macle Jackson — it erases the opposition: “black - white”, “male
-female”, “artificial - natural”, “childish - adult”, “beautiful” “Ugly.” J. Baudrillard
was able to deeply reveal the essence of mass media, immersing man in the
artificial world and thereby violating the process of his socialization.

S. Zizek also considers contemporary culture in the context of universal
mediation, as a result of which a real object turns into an artificial one, a person
becomes only a spectator, for whom phenomena such as catastrophe,
television shows, earthquakes become one-to-one. It is not by chance that
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S. Zizek declares that “the final truth of the capitalist utilitarian spiritless
universe consists in dematerializing “real life” itself, in turning it into a ghostly
show.” Both J. Baudrillard and S. Zizek are consonant in the fact that the rapid
development of mass media carries the threat of an anthropological crisis. A
person captured and immersed in mass media becomes its product, and this
medium forms the so-called “screen generation”. The real world is being
replaced by a TV monitor. A person becomes a spectator, it seems to him that
he lives, but in fact he only watches how others live, which, in turn, imitate life.
Constant contemplation makes a person passive, he does not live, but only
simulates life. A person is constantly getting used to the images imposed by
television advertising and official propaganda, creating simulacra, which are a
powerful tool for manipulating the mass consciousness. In this regard, the point
of view of E. Andreeva is also interesting, which, analyzing contemporary art,
reflecting hyperreality, comes to an interesting conclusion. Comparing the
“Black Square” by K. Malevich and the painting by E. Warhal “Man on the
Moon”, E. Andreeva says that the Suprematist image of the first is more real
than the image of the second, in which the lunar landscape is represented by
the image from a television monitor. E. Andreeva concludes that Walhol depicts
a fragment of a “realityshow”, because he is not an “invisible witness” like
Malevich or Filonov, he is a viewer.

The current situation, in which various kinds of simulations dominate and
which J. Baudrillard calls hyperreality, is very difficult and even impossible to
describe using traditionally accepted, rational scientific tools. In this regard, of
particular importance is postmodernism, which is the leading current and
worldview of the postmodern era, which is in its infancy, gradually determining
the direction of its development. If postmodern philosophy since the 80s. of the
twentieth century gave a rather deep justification for the crisis state of culture
in the postmodern era - this is the concept of a meta-story by J.F. Lyotard, and
the method of deconstruction of J. Derrida, and the theory of hyperreality of J.
Baudrillard, the post-modern art, the development of which began before
philosophy, directly responded to its problems and, above all, to the challenge
of hyperreality.

Modernist art of the first half of the XX century. prepared postmodern art, it
was there that its origins. First of all, the art of the first half of the 20th century
can be considered a reaction to the modern era, which was expressed in the
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crisis of representation. It should be noted that artistic language has changed
in any era, but art has always developed in accordance with the principle of
mimesis, that is, it relates to reality, demonstrating various ways of reflecting
it. In the first half of the XX century. the situation is changing: art moves away
from the principle of correlation with reality and gradually becomes not a
means of reflecting it, but a means of reflecting hyperreality. First of all, the
departure of painting from the realistic principle was influenced by the massive
distribution of photography, with the help of which paintings began to be
replicated. In this regard, we can talk about the process of reproduction of
works of art that has begun, and in the postmodern era it will affect the entire
sociocultural situation, the analysis of which was carried out by J. Baudrillard.
In his concept of symbolic exchange, he revealed the mechanisms of
consumption as a sign system of modern society, which as a result led him to
affirm hyperreality to the deconstruction of reality. The method of
deconstruction as the leading category of postmodernism will be given much
later justification by J. Derrida. Deconstruction is a rather complex and
multifaceted concept, which is applicable not only to the literary, but also to the
political, social, cultural text, since the phrase by Derrida is known "there is
nothing outside the text." In the meantime, it is important to dwell on the fact
that deconstruction is primarily a criticism of traditional analytical thinking,
which is based on binary opposition. Derrida shows that a second, third, etc. is
always added to the indicated pair of signs. Deconstruction implies a departure
from the main central meaning of the text and shows the possibility of other
meanings, since the text for Derrida is always a lot of texts and there are
“traces” in each text of another. Cubism has decomposed into the simplest
geometric components of reality objects (female figures, bottles of wine,
musical instruments, etc.). For cubists, it becomes characteristic to introduce
non-pictorial elements into their canvases - newspaper clippings and scraps,
theater posters, pieces of clothing, pieces of wallpaper, labels, small household
items, etc. In the future, this method will become popular in post-art.

CONCLUSION.

Thus, from the level of media literacy of the audience, its ability to withstand
manipulations by the media, to understand and analyze various media texts,
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as well as postmodern texts that most adequately reflect the crisis state of
society, contribute to understanding and correct perception of the world.

A simulacrum is an image of an absent reality, an empty form, a sign that
does not stand behind any reality. This term dates back to Plato, by which he
meant "copy of a copy." The simulacrum was also interpreted in the works of J.
Bataille, J. Deleuze. But it was in the philosophy of J. Baudrillard that he found
the most complete justification, taking into account the specifics of the
information society.

J. Baudrillard identifies four successive stages in the evolution of a sign
(image), which goes from “reflecting basic reality” to its distortion, and,
ultimately, ceases to have any relation to it, becoming a pure simulacrum, an
image of what does not exist, a copy without the original. According to
Baudrillard, postmodern culture is dominated by simulations that are not
related to reality, turning the world into a virtual, iconic reality. Baudrillard gives
this epigraph to his book “Simulacra and Simulation”: “A simulacrum never
hides the truth, it is the truth that hides that it does not exist”. J. Baudrillard
emphasizes that hyperreality is when there is more information and less and
less sense.
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FEHAEPHI ACMEKTU CYYACHOI COLIAAbHOI POBOTM:
NMPAKTUKA U OCBITA

GENDER ASPECTS OF MODERN SOCIAL WORK: PRACTICE AND EDUCATION

AHOTALJA:

BinobpaxeHe y BITUM3HAHOMY W 3aKOPAOHHOMY HAYKOBOMY AWMCKYPCI MUTaHHA MNPOTHAIT
reHAEpPHIN AUCKPUMIHaLT € 3aCaAHUYUM NOAOXKEHHAM CyYaCHUX MiXKHAaPOAHUX GaxoBUX CTaHAAPTIB.
Y Uit HaykoBiIM PO3BiALI 3@ MeTy MOCTABAEHO OFASIHYTU MIAXOAM AO iHTErpauii reHAEPHUX NPiopuTETIB
Yy NPaKTUKY CcoLjaAbHOi POBOTHM Ta OKPECAUTU MOXAWBI LUASIXM PO3BUTKY FEHAEPHOI MiArOTOBKM
coujanbHUX NpaLiBHUKIB. PO3rAAHYTO MPU3HAYEeHHA Ta CKAAAOBI FEHAEPHUX MIAXOAIB (reHAepHa
iHTerpauis, reHAEpPHWM MENHCTPUMIHT), iXHIM KOHTMHYYM BIANOBIAHO A0 6aueHHs P. [yntn
(CTEPEOTUMHUIA, HEWTPaAbHWUI, YYTAUBWMK, MNEPETBOPIOBAABHWMI MIAXOAM Ta MiAXiA i3 no3uuin
emnayepmeHTy). BU3HAUEHO KAHOUOBI MPUHUMMNM POBOTU 3 XiHKaMMU Y pamkax $emiHiCTUUHOI
coujianbHOT poboTu (3a A. AOMIHEAAI), 3rAHO i3 AKUMU COoLLiaAbHUM MpaLiBHUKAM CAiA CTaBUTUCA AO
XIHOK IK AO @KTUBHMX areHTiB 3MiH, 3AaTHWX CAMOCTIMHO YXBAAOBATU PiLLIEHHS Y BCiX acrnekTax CBoro
XUTTA. OXxapakTepr3oBaHO MO3ULIt0, 3a AKOT y NpPaKTULi coljanbHOT poboTH NOTPIGHO BpaxoByBaTH
cneumdiky coujanisauii xiHok (AX. HopmaH Ta b. Binep), a Takox YSBAEHHS NPo coLjanbHy poboTy K
oKiHO4Wy npodecitor. NMpoaHaAi3oBaHO 3MICT NporpamM MiATOTOBKK COLjiaAbHUX MPaLiBHUKIB, BiATak
BW3HAYEHO NPUUMHK, LLLO YNOBIABHIOIOTb YPOBAAXKEHHSA B YKpaiHi reHAEPHO YyTAMBMX HaBUYAAbHUX
cTpaTteri. 3ayBaxeHo, WO TreHAEpPHaA MIArOTOBKA COLjaAbHWMX MPaLiBHUKIB MOBUMHHA 6yTu
opieHTOBaHa Ha Te, Wob HaBUMTU MaWBYTHIX i HUHILLHIX daxiBLiB i3 coLianbHOi POBOTU 3AiKCHIOBATH
AI@rHOCTUKY TOrO, ik reHAEep BM3Hauae BanaHC BAAAM Y CTOCYHKAX MiX XiHKaMu M YoAnoBikaMu Ta
NOMiX CaAMUMMU XiHKaMU i 3yMOBAIOE COLiaAbHE MPUTHIYEHHSA Ta AMCKPUMIHALLO.

ABSTRACT:
Countering gender discrimination is reflected in current international professional standards
and in international academic discourse. The purpose of this research is to look at approaches to

1 AOKTOP MOAITMUYHMX HayK, npodecop kadepapu couiaabHOi pobOTM i NPAKTMUHOI MCUXOAOTiT,
NPOPEKTOP 3 HAYKOBOT po6OTH
AkaseMis npaui, coLiarbHUX BIAHOCHH i Typm3amy, YKPAIHA
D.Sc. (Politics), Professor of Social Work and Applied Psychology Department
Academy of Labor, Social Relations and Tourism, UKRAINE

N

acnipaHTka

AkaaeMis npaui, coliaAbHUX BIAHOCHH i Typuamy, YKPAIHA
Ph.D. student

Academy of Labour, Social Relations and Tourism, UKRAINE

/8


https://doi.org/10.36074/pmepocs.ed-1.07
https://orcid.org/0000-0001-5677-1785
https://orcid.org/0000-0002-0112-3112

Chapter II. Social work as a tool
for influencing society

integrating gender priorities into social work practices and to outline possible ways to develop
gender training for social workers. Purpose and components of gender approaches (gender
integration, gender mainstreaming) are outlined. The continuum of gender approaches by R. Gupta
(stereotypical, neutral, sensitive, transformative and empowerment approaches) is considered.
Key principles for working with women within the feminist social work perspective (according to L.
Dominelli), are identified. It is stressed that social workers should treat women as active agents of
change, capable of making decisions independently in all aspects of their lives. The ideas regarding
the peculiarities of women’s socialization in social work practice (J. Norman and B. Wheeler), as
well as the concept of social work as a "women's profession" are characterized. The content of
training of social workers is analyzed, the reasons for slowing down the implementation of gender
sensitive educational strategies in Ukraine are determined. It has been pointed out that gender
training of social workers should be oriented towards teaching future and current social work
professionals to diagnose how gender determines the balance of power in relations between
women and men, and leads to social oppression and discrimination.

BCTYIN.

CyyacHa KOHLEeNTyaAi3auis coujanbHOi poboTh AK GpaxoBOi AIIALHOCTI € 3a
CBOEIO CYTTHO NPOPEMIHICTCbKOO, OPIEHTOBAHO Ha MPOTUAIKD AUCKPUMIiHALT 3a
03HaKOo0 CTaTi, 30KpeEMa AMCKPUMIHALT XiHOK. Lle 3yMOBAEHO TUM, WO Y CBOiM
LLOAEHHIM AIAABHOCTI couiaAbHi MpauiBHUKM 3AIMCHIOIOTb NMPAKTUUYHY AOMOMOTY
KAIEHTaM, SIKi NoTepnatoTb Bia NPOBAEM, LLLO 3aKOPIHEHI Y HepiBHONPaB'i, B TOMY
UUCAI reHAepHOMY. Taka aHTMAMCKPUMIHALIMHA napasurma BipobpaxeHa K y
MDDKHapPOAHUX GaxoBMX CTaHAAPTax CcouiaAbHOi PobOTM |  TEOPEeTUUHMX
niaBaAnHax GemiHiCTUUHOI colianbHOT POBOTH, TaK | B MiXXHAPOAHUX CTaHAApPTaxX
NiArOTOBKM COLiaAbHUX NpauiBHUKIB [14].

B YkpaiHi pi3Hi acnektn 3anpoBapXeHHA FEHAEPHUX MIAXOAIB, 30Kpema ix
3aCToCyBaHHS y colianbHin cdepi, BuBuanu A. l'eripap, T. FToBopyH, O. KikiHexai,
O. KpaBueHko, E.Namax, T.MapueHtiok, O.PacckazoBa, M. CKopuK,
l0. CtpebkoBa Ta iH. [lpoTe aKTyaAbHON, aAe HEAOCTaTHbO BUCBITAEHOH
3aAMLWIAETbCA NpobAaeMa NAaHyBaHHA MIATOTOBKM COLLi@aAbHMX MPaLiBHUKIB, fka
6 ypaxoByBana crneumndiyHi reHAepHi NpobAeMK B NpakTULi colianbHOT po6oTH,
Ta KoHUenuii GemMiHiCTUUYHOI coljanbHOT poHOTH.

LA HaykoBa po3Biaka CTaBUTb 3a METYy OMASIHYTM MIAXOAM AO iHTerpadii
reHAEPHMUX NPIOPUTETIB Y NPAKTUKY COLiaAbHOI POBOTU Ta OKPECAUTU MOXAMBI
LLIASIXM PO3BUTKY rEHAEPHOI MIATOTOBKKU COLi@aAbHUX MPaLLiBHUKIB.
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FEHAEPHI MIAXOAM Y COLLIAABHIA POBOTI.

3ayBaXxnMo Hacamnepep, WO FEHAEPHWUM MiAXiA MOAATaE y BKAKOUEHHI
reHAEPHOI MEePCNEKTUBU Ta TFEHAEPHOro aHaAidy A0 BciX eTaniB po3pobku,
peanisalii Ta OUiHOBaHHA NPOEKTIB, cTpaTterin i nporpam [13]. Takui niaxia
NMOAIASIIOTb HA FEHAEPHY IHTerpauito Ta reHAEPHWUM MEWHCTPUMIHT. TeHaepHa
iHTerpaujs 3ocepepxeHa Ha pPo3pobui, aHaAi3i, MOHITOPUHIY Ta OLiHIOBAHHI
nporpam i3 ypaxyBaHHAM TEHAEPHUX UMHHUKIB, TOAI fAK TeHAEPHUK
MEWHCTPUMIHT CNPSMOBaHWUI Ha KOMMNAEKCHE BKAKOUEHHS FrEHAEPHUX MUTaHb AO
OpraHisaujifH1x NPoLEeciB Ta NOAITUK, AKi TPUBAIOTb | NICAA 3aBEPLUEHHSI MEBHOMO
npoekTty [5]. Lle cnoBHa CTOCYETbCA i KOHKPETHUX BTPYYaHb COLiaAbHOI PoBOTH, i
opraHizauji HapaHHS coLiaAbHUX MOCAYT.

HasiBHi cTparterii i niaxoaw, LLO BU3HAYal0Tb CTYMNiHb | XapakTep BKAIOYEHHS
reHAEPHUX NWUTaHb AO IHTEPBEHLIN i3 couiaAbHOI poboTH, BapitorTbcA i
BIAPIBHAOTbCA aKLUEHTaMKW TEeHAEPHOI [HKAKO3Ii, WO CTOCyoTbCs  GOKYyCY,
CNpAMOBAaHOCTI Ta BiAnpaBHOIo NyHKTY PoB0TH, @ TaKOX CTABAEHHSIM AO PiBHOCTI
cTaTten i BIAMiIHHOCTEN MiX HUMMU.

Y 2000 poui lta Pao lynta (Geeta Rao Gupta), amepurkaHcbka AOCAIAHMUSA
iHAIMCbKOTO MOXOAXEHHS, BiAOMa CBOEK y4acTiO Yy PpyCi 3axWUCTy MpaB XiHOK,
3anponoHyBana KOHTUHYYM (Bip AaT. continuum - 6e3nepepBHe, CyLUIAbHE)
reHAepHux nipxoais [3]. i MoaeAb MicTUTb HU3KY MIAXOAIB, WO YTBOPIOKOTb
NOCAIAOBHY LUKAAY: CTEPEOTUMHUIA, HEUTPAAbHUI, YYyTAMBUIA, NEPETBOPIOBAAbHUI
Ta eMnayepMeHT (HaCHaXeHHs).

3a cTrepeoTunHOro nipxoAy BIAMIHHOCTI B reHAepi He BM3HalOTb Ta He
BPaxoBYylOTb y Mporpamax, WO MNPM3BOAMTb AO «3aMOAISIHHA LWKOAW». 3a
HeNTPaAbHOro NipAxoAy BiAMIHHOCTI B reHAEpi BU3HAOTLCA, ane y nporpamax Ha
HWX He 3BaxatoTb. YyTAMBMI NipXiaA OPIEHTOBAHMI Ha iHTEPBEHLIi, CNPSIMOBaHi
Ha NOKPaLLEHHS AOCTYMY XIHOK AO couiaAbHWX mocAyr. [poTe BiH BUSIBMBCA
HEAOCTaTHIM AASl MOAOAAHHSI AMcOanaHCy CUA Yy T€HAEPHMX BIAHOCMHAX, WO
NOCUAIOE YPA3AUBICTb XIHOK.

lNepeTBOprOBaAbHMI NiAXIA AUKTYE MOAITUKM, CMPAMOBAHI Ha PO3LLIWPEHHSA
npaB i MOXAMBOCTEMN XIHOK, MUTAaHHA CEKCYaAbHOro 3A0POB’S Ta FEHAEPHOro
HacuAbCTBa. Y pasi Moro BMPOBAAXEHHA HAroAOWYTb Ha HEOBXIAHOCTI
3aAydatm A0 Nporpam YOAOBIKIB LUASIXOM KOHCYAbTYBaHHSA nap, GpopmMyBaHHSA
KOHCTPYKTUBHUX POAEN Y cHepax CEKCYaAbHOro Ta PENPOAYKTMBHOIO 3A0P0B’S,
paHHbOrO BTPyYaHHA B MPOLEC coujaAi3alii XAOMUYMKIB AN MEPErAspy
TPAAULINHUX YSIBA€Hb NMPO MAaCKYAIHHICTb TOLLLO.
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EmnayepmeHT nepepbavae po3LMPEHHS NPaB i MOXAMBOCTEN iHAMBIAYMIB,
a TaKoX 3BIAbHEHHS XIHOK i YUOAOBIKIB Bip BMAMBY TPAAULIMHMX | AECTPYKTUBHUX
reHAePHWUX HOpM. Mporpamun CNpsAMOBaHi Ha 3a0XOYEHHS XIHOK A0 MPUUHATTA
pilleHb, Ha MOAINLWEHHS IXHBOrO AOCTYMy AO iHPOpMaLi, MOCAYr i TEXHOAOTIN.
CyTTeBe 3HAUYEHHSA AASl XIHOK Ma€ OBOAOAIHHA HOBUMW HaBWYKaMK i Habyrts
PYNOBOI iIAEHTUYHOCTI, BIAMIHHOI BiA CiM'i, ika CTa€ PeCcypcoM, AXXEPEAOM CUAMK.

lita Pao lynta Haroaowye, WO YYTAMBUMW, MEPETBOPHOBAAbHUM MIAXOAU |
NiAXia, SKAA PO3LLMPHOE MOXAMBOCTI, HE BMKAOYAOTb OAMH OAHOTO M MatoTb
3aCTOCOBYBATMCS OAHOYACHO 3 PO3LIMPEHHSIM BapiaHTiB y  KOXHIiM i3
kateropin [3].

BoaHouac 6putaHcbka pochiaHMuA AeHa AomiHeani (Lena Dominelli), sika €
NPUXUABHULEID — @HTMAMCKPUMIHALIMHMX  CTPYKTYPaAICTCbKMX  MIAXOAIB Y
couianbHiiM  pobOoTi, BU3HAUMAG MNPUHUMNKM POBOTM 3 XiHKAMKU y pamMKkax
GEeMiHICTUYHOT napaauMrMu  coujanbHOi poboTW. MaeTbcs, 30Kpema, npo
HeobXiAHICTb BM3HABATW PiBHOMAHITHICTb XIHOK; LiHyBaTW iXHi CUAbHI CTOPOHM;
YHUKATW HAAGHHSA NPUBIAEIB OAHUM FPynam XIHOK Ha LUKOAY iHLUWMM, OCKIAbKM Le
BIATBOPIOE BAAAHI iepapxii B cycninbCTBi. A. AOMIHEAAI MPOMOHYE COUiaAbHUM
npauiBHMKaM CTaBUTUCHA AO XIHOK K AO aKTMBHMX areHTiB 3MiH, 3AaTHUX
CaMOCTIMHO YXBAAKOBaTM PILLEHHA y BCiX acnekrax CBOro XUTra. AOCAiAHMUA
NepeKkoHye HapaBaTU XiHKaM MOXAMBICTb BUCAOBMUTUCSH, PO3MOBICTU NPO CBOI
noTpebu i cnocobu po3B’A3aHHA NPOBAEM; PO3rASAATH IHAMBIAYAAbHI NTpobAEMU
XIHOK He cami no cobi, a B KOHTEKCTI CoOUiaAbHUX CUTyalil, i BM3HABATU
B3aEMO3B’A30K MiX KOHKPETHUMW 0cobamMu 1 rpynamu, Wo MatoTb BiAHOLLEHHS
AO Npobaemu.

CouianbHi npauiBHUKK, Ha AYMKY A\. AOMiIHEAAI, MalOTb NEPEKOHYBaTUCH B
TOMY, LLLO NOTPEOU XIHOK 3aA0BOABHAOTLCS B CUCTEMI iXHBOT B3AEMOAIT 3 iHLLIMMMU
AOABMW, Tpynamu i CniAbHOTaMKM, a OCOOMCTICTb KOXHOT XIHKM Tex
PO3rAfAQETLCS K cucTema. Li mpuHUMNM BUNAMBaOTL i3 NoTpebu BU3HATH
B3aEMO3aANEXHUI XapaKkTep AOACbKMX BiAHOCMH, YHACAIAOK 4oro Bce Te, Lo
BiAOYBA€ETLCA 3 OAHIED AOAMHOK abo rpynoto, Mae BNAMB Ha OYyAb-KOrO.
MoCAIAOBHULSA COLLIAAbHO-KOAEKTUBICTCbKOI MPaKTUKK, /\. AOMIHEAAI BBaXAE, L0
B KOXHOMY BWMAAKy i B KOXHIM iHTEpPBEHUii CAipA npautoBatM K Ha
iHAMBIAYyaAbHOMY, TakK | Ha couiaAbHOMY pPiBHSIX; pPO3rAsipAaTM  MpUBaTHI,
iHAMBIAYaAbHI Herapasau sik nybAiuHi, coujanbHi NpobAeMu; BU3HABATU MPUHLMM
«0CObUCTE € NOAITUUHMM» HA MAKPO-, Me30- i MIKPOPIBHAX MPaKTUKK; NparHyTu
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3HAXOAUTU KOAEKTUBHI PilLEHHSA AAS PO3B’A3aHHSA iHAMBIAYaAbHUX Npobaem [1;
2].

Ha nepekoHaHHs AOCAIAHULI, deMiHICTUYHA coliaAbHa PoboTa SIK PIBHOBUA
KPUTUYHOI coujanbHOI pPoBOTM BM3HAUAE XIHOUMM AOCBIA SIK BWMXIAHY TOUKY
aHahizy, GOKYCYyeTbCS Ha 3B'SI3KY MK CTAaHOBULLEM XIHKM B CYCMiAbCTBI Ta
XUTTEBUMU TPYAHOLLAMMU, 3 AKUMU BOHA CTUKAETLCH, BIAMOBIAAE HA KOHKPETHI
notpebu XiHkW, BWOYAOBYE €ranitapHi CTOCYHKW Y B3AEMOAIT «KAIEHT -
CoLiaAbHMI NPaLIBHUK» Ta 3BEPTAETLCA AO CTPYKTYPHUX HEpiBHOCTEN [2].

Ha uikaBii no3uuii cTosiTb aMepUKaHCbKi AoCAiAHMLI AXYAIT HopmaH (Judith
Norman) i bapbapa Binep (Barbara Weeler) (1996), ki HaroAowwyoTb, LLO
6iAbLLUICTE MOAEAEI NCUXOAOTIYHOT AOMOMOIM Y CoLiaAbHi poboTi 6a3ytoTbecs Ha
NMCUXOAOTYHOMY PO3BUTKY YOAOBIKIB [7]. TOMy AAA HABYTTS TAKUMKU NOCAYramu
reHAEPHO YYTAMBMX O3HAK COLjaAbHUM NpauiBHWMKaM HeobXiAHO BpaxoByBaTK
BiAMIHHOCTI B eTanax NCMXOAOTIYHOro PO3BUTKY i coujaAi3auii XiHOK i YOAOBIKIB
Ta 6yTM 03HANOMAEHUMU 3 GEMIHICTUUHOLO TEOPIEID | MOAEAAMM TEepanii.

BoaHouac couianbHy pPo6OTY MOAEKYAM PO3rASAAIOTb  AK  «AOMOMIXKHY
npodecito», «AOTASAAABHY  NPOdECito», «kiHOYYy npodecito», npodecito,
OpIiEHTOBaHY Ha coljaAnbHe OOCAYroByBaHHS, a He Ha COLiaAbHWUIA PO3BMTOK.
Hauebto couianbHa poboTa noBWHHA OyTM cnpsMoBaHa MNepeAoBCiM Ha
GOpPMYyBaHHA CiMEMHMX LIHHOCTEN Ta MIATPUMKY CiMEMHO-POALOBMX TPaAMLIN,
NaHiBHWX y NEeBHOMY CycniAbCTBi [4; 6]. OpHaK 3a Takoro MiAxoAy COUjaAbHi
npauiBHUKK, 30KPEMA XIiHKK, CTaloTb HOCISIMW F€HAEPHUX CTEPEOoTUNIB i Tak
CMNPUSIOTb BIATBOPEHHIO MOAEAEN CTPYKTYPHOI HEPIBHOCTI y CYyCMiAbCTBI.

OTxe, y coujanbHin poboTi CbOroAHi CNiBICHYIOTb IK TEHAEPHO CAIMi NiAXOAM,
Tak i MIAXOAM HACHaXEHHS, akTuBi3aLlii XIHOK 3aAAd MOAOAAHHSA BAACHOIO
coujianbHOro npurHivyeHHs. lNepea couiaAbHUMKM NpauiBHUKaAMKM 4acTo NocTae
3aBA@HHA NPOBECTU CEPUO3HY BHYTPILIHIO PobOTy - 3’AcyBaTu, AKi came ixHi
BAQCHi LIHHOCTI, CYAXEHHA LWOAO TEHAEPHOro pPO3MOAIAY BAAAM, @ TaKOX
TEOPETUUHI Ta NpaKTUUHi 3HAHHA 6epyTbCA A0 yBaruM Mpu aHaaidi npobaem
KAIEHTIB. HanexHe apTUKyAlOBaHHS FeHAEPHMX MPOOBAEM MOXAMBE AWLLE 3a
YMOBM CMMPaHHA Ha €TUYHI MPUHLUMNK couianbHOT poboTtu [14]. Hapasi, Ha Hally
AYMKY, B YKpaiHi MOXAMBaA peanisauia nepexiaHoi MOAEAI, fAka BKAOUYATUME
€NEMEHTU SIK TEHAEPHO HEMTPaAbHMX MIAXOAIB, TakK i emMnayepMeHTy
(HacHaxeHHs).
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FEHAEP | OCBITA Y BITUN3HAHIN COLIAABHIN POBOTI.

BaXXAMBUMW CKAQAOBMMMW MIATOTOBKM COLi@AbHMX MPaUIBHUKIB CbOTOAHI €
3HAHHA 3 TEHAEPHWUX nNWTaHb. AHAAI3 BITYM3HAHMX MpOrpam MiArOTOBKK
6akanaBpiB i MarictpiB coljaAbHOi po6OTKM 3acBipUMB, WO MOCTYNOBO
BiAOYBaAETLCA BKAIOUEHHSA Y HABYaAbHMI NpoLec NpeaAMETIB, AKi be3nocepeaHbo
NnoB’A3aHi 3 BUBYEHHAM reHAEpHOI NpobAaeMaTuku. Tak, ManbyTHIM MarictTpam
coujianbHOi po60THM KWUIBCbKOrO HaLlioHaAbHOro yHiBepcuTeTy iM. T.I. LieBueHKa
3anponoHOBaHO NPOCcAyxaTh Kypc «[eHAepHi NpobaemMun B couianbHin poboTi» (3
Kpeautn EKTC) [11], a cAyxauiB 6akanaBpCbkux nporpam HauioHanbHOro
yHiBepcuTeTYy «\bBiBCbKa NOAITEXHIKa» 3HANOMASATb i3 PEMiHICTUUHMMU TeopiaMHU
Ta iX 3aCToCyBaHHAM Yy MpakTWULi CoLiaAbHOI POBOTM B Mexax AMCLMMAIHM
«PeMiHiCTUYHI acneKTu coljianbHOi pobotu» (4 kKpeantn EKTC) [12]. MpoTe - Ha
BiAMiHY BiA 3@aKOPAOHHOI OCBITHbOI NpaKTUKK [7; 8] - B YKpaiHCbKi cUCTEMI
OCBIiTU AOTEMNEP HEPIAKO HEXTYIOTb BWMBYEHHAM MeEXaHi3MiB BIATBOPEHHS
reHAEPHOI HEpPIiBHOCTI Ta HapaHHAM MaMnbyTHIM daxiBUAM KPUTUUYHUX PaMOK
demiHiCTUUYHOI coujanbHOi poboTw.

3-MOMiX MPWYMH, WO YMNOBIABHIOKOTb YNPOBaAXEHHA B YKpaiHi reHAepHO
YYTAMBMX HABYaAbHMX CTPATENiN, MOXHA BUOKPEMUTH: YIEPEAKEHE CTABAEHHS |
HU3bKWIM piBEHb NOIHGOPMOBAHOCTI LWOAO GEMIHI3MY; YACTKOBE BKAOUYEHHS B
HaBYaAbHUW MPOLLEC TEHAEPHUX MUTaHb SK KaTeropii aHaaidy; BIACYTHICTb
PO3POBAEHOr0 iHCTPYMEHTapito. TakoX B YKPaiHCbKOMY HayKOBOMY AMCKYPCI
HEeAOCTaTHbO penpe3eHToBaHi PoHOTH, LLIO BUCBITAIOIOTb METOAMU Ta MIAXOAU, SIKI
MOXYTb 6YTU BUKOPWUCTaHI AK NPU BUKAAAAHHI rEHAEPHWUX NPOOAEM Y COLLiaAbHil
poboTti ManbyTHiM daxiBusM, Tak i Mia Yyac HaBYAHHA MPAKTUKIB coLiaAbHOI
pobotu [9; 10; 15].

OAHaK BaxAWBoO, WWO6 daxiBLUi HABYMAUCS BUKPUBATU AUCKPUMIHALIMHI
CMUCAKM, BepbanizoBaHi Ta Bi3yaAi3oBaHi B HABYAAbHMX | METOAMUYHUX
matepianax i3 coujanbHoi pobotu [15]. Aaxe, K 3a3Hauvae €neHa HApcbka-
CmipHoOBa, xoua 3araAbHWI 3MICT HaBUYaAbHUX MaTepianiB Moxe 6yTh BiAbHUM
BiA CeKcu3My, npoTe 3amoBYyBaHHA abo nobikHe 3rapyBaHHA TEHAEPHOI
NpobAeMaTUKK CBIAUMTL MPO HaABHICTb YNEePeAXEeHOCTi, irHOpyBaHHSI MWUTaHb
TEXHOAOTIN HOHAMCKPUMIHALIMHOT coLianbHOT pOBOTH Ta aKTUBHOT TOAEPAHTHOCTI
M couianbHO KpUTMYHOI no3uuii ¢axiBuiB. Hapasi, Ha AymKky €. Apcbkoi-
CMipHOBOI, 3A€0iAbLLOrO AULLIE HEBEAUKI dparMeHTU HaBUYaAAbHUX MaTepianiB y
coujanbHiM pobOTi NPUCBAYEHI KOHUENTYaAbHUM YABAEHHAM MPO TeHAEPHI
BiAMIHHOCTI B acnekTi NpaB AIOAMHU i IK UUHHWUKK, LLO NPOBOKYHOTb COLiaAbHI
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npobaemu, a 3aranbHa pPoO3MNoBiAb BUOYAOBYETbCA HE Ha 3acapax reHAepHoil
Teopii, a no3a HMMKU abo HaBiTb Bcynepey HuMm [16].

BiaTak reHAepHa NiArOTOBKA coLjiaAbHUX NpaLiBHUKIB Mae ByTh opieHToBaHa
Ha Te, Wo6 HaBUUTK CTYAEHTIB | NPaKTUKIB (NpodecioHaAiB y colianbHIM poboTi
Ta napanpodecinHMx NpauiBHUKIB) POOUTU AlarHOCTUUYHUI 3Pi3 TOro, AK reHAEP
BM3HaAuae HGanaHC BAAAM Y CTOCYHKAxX MiX XiHKaMW M UYOAOBIKaMM Ta MOMIX
caMuMMK XiHKamu. Taki aHaAiTMYHI HaBMUKM i CHOPMOBAHI Ha iXHiM OCHOBI
KOMMETEHTHOCTI BMAMBAlOTb Ha HaAa@HHA COUjaAbHMX MOCAYr, fAKi MOCTaloTb

CBOEPIAHUMM «TE€HAEPHUMMU BIAMOBIAAMMK» Ta 3AATHI MOCUAUTA ab0 OCKaPXMTH
reHAepHi CTepeoTunu i BpewTi NPU3BECTU A0 COLLIaAbHUX 3MiH.

BUCHOBKMW.

Y cyyacHin ¢axoBii couianbHiM pPoOOTI NpeAcTaBAEHi Pi3Hi MNiAX0AM, AKi
GOPMYIOTb FEHAEPHO YYTAMBI UM TEHAEPHO CAIMi MOCAYTM, BU3HA4aloTb, Y SIKWUM
cnoci6 coujanbHi NpauiBHUKKM MatOTb NPOTHAIATA AUCKPUMIHALLT 3@ reHAEPHO
03HAKOK Ta pearyBaTM Ha CTPYKTYpPHi HEPIBHOCTI. BNpoBapXeHHA CyvyaCHMUX
PO3BMBAAbHMX TEXHOAOTIM COUjaAbHOI POOOTH, MOKAMKAHWMX YNPOBAAXYBaTU
AHTUAMCKPUMIHAUIMHY MpakTUKy, NoTpebye HaAeXHOi MIATOTOBKM COLiaAbHMX
npauiBHUKIB, a daxiBLi-NPaKTMKK y CBOIM POBOTI MatoTb CNMPATUCA Ha ETUYHI
HOPMM Ta KOMMNETEHTHOCTI 3apaAu MNOAOAAHHA TEHAEPHUX CTEPEOTUNIB i
coujanbHOro rHOBAEHHS.
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MOAONAHHSA LLUOPOBOI HEPIBHOCTI IK BUKAUK AAA
CYYACHOI COLLIAAbHOI POBOTU 3 AITHIMU AHOABMU

TACKLING DIGITAL INEQUALITY AS A CHALLENGE FOR MODERN SOCIAL WORK WITH
OLDER PEOPLE

AHOTALA:

Crpimka umndpoBi3aLia cTaBuUTb Nepes CoujiaAbHWMK NPauiBHUKaMKU HOBI 3aBAAHHS LLOAO
NOAOAa@HHSA COLLiaAbHOI HEPIBHOCTI B iHGOpMaLLiMHOMY cycniAbCTBI. Lie AOCAIAXEHHS cnpsMoBaHe Ha
BMBYEHHA fIBULLA UMOPOBOI HEPIBHOCTI Ta LMOPOBOI iHKAIO3IT, 06roBOpPEHHS iXHbOI cneundiki B
KOHTEKCTI coujanbHOi poboTM 3 AOAbMM MOXWMAOTO BiKY. BW3HaueHo, WO uudpoBa HEpPIiBHICTb
3MEeHLUYE CoLUjaAbHy 3rypTOBaHICTb CyCMiAbCTBa M MOCWMAIOE COUiaAbHE BUKAKOUEHHS, COLjaAbHY
EKCKAKO3it0 TUX, XTO HE € YYaCHUMKOM iHPOpPMaLiMHOTrO, MepeXeBOro cycninbcTBa. Po3rasiHyTo 3acobu
Ta PiBHI UMGPOBOI IHKAIOZII, HArOAOLWEHO Ha POAI COLiaAbHUX Meaia y NpoTUAIT LUMPpOoBOMY
BUKAOUEHHIO. OXapakTepr3oBaHO crneumoiky LmdpoBOi EKCKASIT AHOAEN AITHBOTO BiKY, YUMHHWKM,
LLLO BMNAMBAIOTb Ha Le siBuLLe, notpeby B LMOPOBIV pecolianidalii NPeACTaBHUKIB Ui€i coljanbHO-
AemorpadiyHoi rpynu. Po3raaHyTo cneundiuHi iHTEpBEHLIi, CNIpsSMOBaHi Ha 3a0X04EHHS AITHIX AtOAEN
O BUKOPUCTAHHA iHPOPMALLIMHO-KOMN IOTEPHUX TEXHOAOTIN Y CBOEMY LLLOAEHHOMY XMUTTi, NOAOAGHHS
u1dPOBOI HEPIBHOCTI Y CydacHOMY iHbOpMaLiiHOMY, MEPEXEBOMY CYCMiAbCTBI. BU3HaueHo, Lo Ao
TaKMX iHTEPBEHLiM BIAHOCATb: MEHTOPCbKI MiXreHepauiiHi nporpamu Ta cneujaabHe HaBuYaHHSA
AOAEN AITHBOTO BiKy, BMPOBAAXEHHS IHKALO3MBHOIO OHAAWMH CepeAoBMLLA TOLLO. BctaHOBAEHO, WO
NPOTUAIS UMPOBIK HEPIBHOCTI Mae NPOBOAMTUCH HA MaKpo-, Me30- Ta MiKPOPIBHSX, i nepeabauatu
AIK CUCTEMHI NMOAITMYHI 3ax0AM i3 3anobiraHHA LMdPOBOMY BUKAKOUEHHIO, TaK | GOPMyBaHHS Y AITHIX
AOAEV LUMOPOBUX KOMMETEHTHOCTEN 3 ypaxyBaHHSAM iXHiX NcuxodisionoriuHnx ocobanMBocTen Ta
MOTUBALIMHMX YCTAHOBOK, 3abe3neyeHHs ULMdPOBOI pecoLianizallii Takmx AoAen.
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Paradigms of the modern educational process: -
opportunities and challenges for society
ABSTRACT:

The impetus for digitization puts new challenges for social workers to tackle social inequalities
in the informational society. The research is aimed at studying the phenomenon of digital inequality
and digital inclusion, discussing their pecularities in the context of social work with older people. It
has been determined that digital inequality diminishes the social cohesion of a society and
enhances the social exclusion of those who are not participanst in the informational, network
society. Means and levels of digital inclusion are discussed, and the role of social media in
countering digital exclusion is emphasized. The specificity of digital exclusion of older people is
characterized, factors influencing this phenomenon, the need for digital resocialization of
representatives of this socio-demographic group. Specific interventions are considered to
encourage older people to use computer and information technology in their daily lives, and to
overcome digital inequalities in today's information and network society. Such interventions are
identified as mentoring intergenerational programs and special education for the elderly,
implementing an inclusive online environment, etc. It is established that countering digital
inequalities should be conducted at macro-, meso- and macro levels, and envisage both systematic
policy measures to prevent digital exclusion and the formation of digital competences in the elderly,
taking into account their psychophysiological characteristics and motivational attitudes, ensuring
digital resocialization.

BCTYI.
CouianbHa poboTa 3a CBOEK CYTTi OpPIiEHTOBAHa Ha MPOTUAIKD UYMHHWKAM
COUiaAbHOrO  BMKAKOYEHHA | couianbHiM  HEpiBHOCTI, crpsAMoOBaHa 3a

3abe3neyeHHs CnpaBeAAMBILLMX BIAHOCHH Y CYCMIABCTBI. 3MiHA COLIOKYABTYPHUX
NpaKTUK, 3yMOBAEHa SIBUMLLEM CTPIMKOI AiriTanidauii (uMdpoBisauii), BUCYBaE
COLiaAbHMM NpauiBHUKaM HOBI BUMOIM LLOAO NOAOAAHHSA Tak 3BaHOi UMdpPOBOI
HepiBHOCTI (aHrA. - digital inequality [9]) Ta uudpoBoro posiapyBaHHS,
uMdpPoBOro po3pmBy (aHra. — digital divide) [12].

3a ouiHkamMu BcecBiTHbOI opraHisallii 0XopoHW 3A0POB” 51, MUTAHHS LUKMGPOBOIT
HEepPiBHOCTI 0COBAMBO rOCTPO CTOITb AASI AOAEH AITHBOTO BiKY [22]. AOCAIAHUKM [2]
AOBOAATb, IO AOAM Ui€i BIKOBOI rpynu MaroTb BWLL PU3UKKM MOYyBaTUCH
BUKAKOUEHUMMU 3 OHAAWH cepepoBULLa (aHTA. — «E-excluded»).

B YkpaiHi npouecu airitanizauii BinbyBatotbecss y 6aratbox BUNAAKaXx Ha TA
36epeXeHHa NaTepHaniCTCbKUX MIAXOAIB A0 OpraHi3auii colianbHUX MOCAYT AAS
AOAEN MOXMAOTO BiKY, LLO AWLIE MOTAMBAIOE LMOPOBY HEPIBHICTb Y CYCMiAbCTBI,
POBUTb AITHIX AtoAEN BiAbLL 3aAEXHUMU Bip GaxoBOT AONOMOIH.

Lsa pobotra - Ha OCHOBI aHaAidy 3aKOPAOHHOI AiTepatypu Ta pedaekcin
BAACHOIO AOCBIAY OpraHisalii HaBYaHHA AAA AITHIX AIOAEN - CTaBWTb 3a METY
OKPECAUTU ABULLE LIMDPOBOI HEPIBHOCTI Ta LMPPOBOT iHKAIO3IT, 0BroBOPUTH iXHIO
cneunoiky B KOHTEKCTI coljanbHOT pOHOTH 3 AtOABMU MOXUAOTO BiKY.

&3



Chapter II. Social work as a tool
for influencing society

YABAEHHA NMPO LU®POBY HEPIBHICTb.

CyyacHuI CBIT XapaKTepu3yeTbCA MOBCIOAHUM PO3BUTKOM iHdOpPMaLiMHO-
KOMYHiKaLjiMHWX TexHoAorin (IKT). Ak cnpaBeaAnBO 3ayBaxye |. AanwuH, «Kinbka
AECSITUAITb TOMY KOMM'OTEPU Ta KOMI' FOTEPHI MepeXi CAyryBaamn 3A€0iAbLLOMO K
Heob0B'A3KOBMI 3acCib ANt MOAETLLEHHS AKOICb PYTUHHOI MPOLEAYPU, AK EAEMEHT
NPecTuXy Ta 3acib po3sarn. CbOroaHi y Ayxe baratbox cuTyauisx abo He MoXxHa
YHUKaTU KOPUCTYBaHHA NOcAyraMmu [HTepHeTy, abo Le YHUKHEHHSI KowTyBaTUMe
3aHaaTo 6arato 3ycuab» [10]. CnpaBai, KOpUCTyBaHHS «E-cepBicammu» (OHAAMH
nocayraMu — 6aHKiBCbKMMMW, KOHCYAbTaLMHUMM, iIHGOPMALIMHUMM TOLLLO) CTAaAO
3BUYHOIO AAA BaraTbox cnpaBoto. HaBiTb OHAAMH coujianbHi NOCAYTM HabyBatoTb
AeAaAi BiAbLLOFO NoLLMpeHHs [8].

BoaHouac BukopucTaHHs IKT 3ymoBAKOE MpobAeMy AOCTYMHOCTI TaKuX
CEPBICIB AASI PIBHUX TPYM HAaCEAEHHS K 3 OrASIiAY Ha BapTiCTb MPUCTPOIB, LLO
3a6e3neyytoTb KOPUCTYBaHHS TakMMKU cepBicaMu, Tak i NoTpeby B MNOCTIMHOMY
ONaHyBaHHI HOBWMMW HaBUYKaMW, HEOOXIAHUMW AASI BUKOHAHHSA TMOAEKYAM
6a30BKMX Al (OHAQWMH 3anWC AO Aikapsi, nepeaaHHsa iHbopMalLii NPo NoKasHWUKK
AYMABHUKIB abolo). Lle Bce 1 dopMye LUMbPOBY HEPIBHICTb, TOBTO HEPIBHICTb
MiX TUMW, XTO MOXE aKTUMBHO i ycniwHo KopuctyBaTtuch IKT, i TMMU, XTO Takoi
3MOrM HeMae.

LndpoBa HepiBHICTb BUHECEHA HA MOPSAOK AEHHUI NOAITUYHMX, COLiaAbHUX
Ta HayKOBMX AMCKYCii, Byra NPEAMETOM HU3KKM HayKOBUX AOCAIAXKEHb, 30KpeEMa
My couianbHin pobori [16; 17; 18; 20]. HaykoBLi 3BepTaAu yBary Ha Te, LLO Taka
HEepPIiBHICTb 3MEHLLIYE COoLiaAbHY 3rypTOBaHICTb CyCMiAbCTBA M MOCUAIOE COLLiaAbHE
BUKAIOUYEHHA (EKCKAO3iH0) TWX, XTO HE € Y4YaCHUKOM iHOpMaLIMHOro,
MepexeBoro cycniAbCTBa. TyT 0cOOAMBO BaXAMBO 3rapath ianei M. Kacteabca [5]
LLIOAO MEPEXEBOrO CYCMiAbCTBA, MOr0 aHani3 COLLOKYABTYPHMX HACAIAKIB
iHpopmaUiMHOro Kamitaniamy. BkaoueHHsi B Mepexy, Ha AyMKy Kacteabca,
CAYTYE HeoObXiAHOO YMOBOW, W06 MaTM MOXAMBICTb OpaTM yuyacTb Y XUTTI
cycninbcTBa. 3a cnoBaMu Kacteanca, B enoxy iHGopmalii HapaHHS AOCTyMy AO
IKT cAip po3raapati ik NeBHE npaBo rpoMapsH. [MOAIAAIOUM AYMKY LbOIO
AOCAIAHMKA, 3ayBaXUMO, WO TaKe NpaBO HaAEXWUTb AO Tak 3BaHWX MO3UTUBHUX
npas, TOHTO A0 TUX, AASI peani3allii AKX MatoTb OyTH 3poOAEHi NEBHI KPOKK 3 BOKY
AEPXaBHU, i POAb COLLiaAbHUX NPALLIBHUKIB MOXe BYTU KPUTUUHOHO.
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NPOTUAIA LIMGPOBIA HEPIBHOCTI.

LMdpoBa HepiBHICTb CTaBUTb 0COOAMBI 3aBAAHHS MPO coLiaAbHOK PobOOTOHD
AK GaxoM LLOAO BUABAEHHS i BUMIPIB, CKAGAHWKIB, MPUUMH, @ TAKOX TEXHOAOTIiM
NnoAOAaHHSA. AHani3 Aitepatypu [10; 11; 13] AOBOAUTD, L0 YCYHEHHSA LUMOPOBOI
HEPIBHOCTI MOXAMBE Ha MaKpo-, Me30- Ta MaKPOPIiBHAX. Ha KOXHOMY i3 uux
PiBHIB BCIAAKO 3aoxouytoTb «E-iHKAO3IO» (aHrA. - digital inclusion [19]),
NMOAOA@HHA TEXHOAOFYHMX i NCUMXOAOTiYHMX Bap’epiB Y BUKOPWUCTAHHI AHOAbMMU
HOBITHIX iHGOpPMaLIMHO-KOMYHiKaLiiHKX 3acobiB.

CAip BiA3HAUMTH, LLO 3 OAHOTO BOKY, LMdPOBaA IHKAKD3IA MOXe BYTU YaCcTUHO
OiAbLL  LLUMPOKUX MOAITUYHMX 3aXOAIB, CMPSIMOBAHMX Ha BKAKOUEHHA BCiX
rpoMaafH y CyCMiAbCTBO Ta CNPUSAHHA COUiaAbHiM 3ryptoBaHocTi [4]. 3a
BM3HaAueHHAM €Bponericbkoi Kowmicii (2001) [7], Take BKAKOYEHHSI Ma€ ABa
BMpasHi acnektu. lMNo-neplie, BOHO 30CepeAXeHO Ha 3anobiraHHi undpoBoMy
BUKAOYEHHIO. Lle 03Hauae, Lo NMOAITUYHI 3aX0AM NOBMHHI 3anobirati Tomy, 106
COLaAbHO YPa3AMBI rpynu HE 3aAULLIAAMCA NO3aAy B PO3BUTKY iHGOPMaLLIMHOro
cycninbctBa. [lo-ppyre, umMdpoBa IHKAKO3IA - ULEe BUKOPUCTAHHA HOBUX
MOXAMBOCTEN ANl KPALLLOTO 3aAyUYEHHS B iHGOpMaLiiHe CyCMiAbCTBO BCiX AHOAEN.

3 iHWoro 60Ky, UMPPOBA IHKAKO3IA Ma€E CNUPaTUCb Ha IHAMBIAYAAbHY
MIATOUMKY KOHKPETHOI AFOAMHM, 1T 3B’A3KIB i3 cepepoBuULUEM, 3abe3neyeHHsn
couianisauii Ta pecouianisauii [10; 13].

OKpiM NOAOAAHHSI HOBMX COLLi@aAbHUX HEPIBHOCTEW, UMOPOBE BKAKUEHHS
CMpUSIE CoLaAbHI BKAKOUEHOCTI HACTIAbKW, HACKIAbKM AOAM, AKUM 3arpoxye
BiAUYXXEHHS, MOXYTb OyTW HaairneHi MOBHOBaxeHHAMMK uepes IKT. CoujanbHi
MeAia MOXYTb MIATPMMYBATU COLi@AbHUI KamiTan AIOAEW, apXe Taki Mepia
3abe3neuyoTb B3aEMOAID Y peXMMaXx OHAaMH i opAaliH, 36aradyeHHn couianbHUX
BIAHOCHWH, CNPUAIOTb PO3BUTKY KYABTYPHOTO Kanitany AKOAEWN, WO nepebyBatoTb y
HebAaronoAy4yHoOMY CTaHi, 60 PO3LIMPIOOTL AOCTYM A0 LUMOPOBOrO KOHTEHTY Ta
iHLUMX MOXAMBOCTEM, WO NOAerwyoTb (HedopManbHi) npouecn HaByaHHA [1;
19].

BiaTak, Ha Hally AYMKy, couiaAbHi MpauiBHUKM MatoTb 3BEpTATU 0CODAMBY
yBary Ha KOAEKTUBHY, IpyrnoBy Ta iHAWMBIAYAAbHY MIATPUMKY TUX AIOAEN, AKi €
CoLUjiaAbHO BUKAKOYEHI Yuepe3 UMdpoBYy HEPIBHICTb.
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LMOPOBA IHKAKOSIA TA PECOLIANISALLIA AITHIX AHOAEN.

3a BM3HaAuyeHHAM K. bim, iCHYOTb YOTMPWM KOTHITUBHMX MPOLIECH, LLO
BNAMBAKOTb Ha HaBYaAHHA UMOPOBUM KOMMETEHTHOCTAM: PO3YMIHHA TEKCTY,
poboua nam'Atb, BiI3yaAbHO-MPOCTOPOBI  3AIOHOCTI, LWIBMAKICT  06PO6KHK
iHbopmaLii [3]. Yci ui 3aI6HOCTI CXMAbHI A0 3HMXEHHS nicast 60-TM POKiB, WO B
CBOLO Uepry cnpusie coLianbHin i3oAaLIT, LMDPOBIN EKCKAOSIT | BHMXEHHIO SKOCTI
XUTTA AITHIX AtOAEN.

Baromum 6ap'epoM BUCTYNaE TakoX CTPEC, NOB'A3aHWUI 3 OBOAOAIHHAM E-
TEXHOAOFIAMM, CBOEpPiAHA E-TpMBOXHICTb. Hapasi AiTHI AtoaM Binbll ypas3auBi y
CTPECOBUX CUTyaLifX, HIK MPEACTABHUKM MOAOALUMX BIKOBWUX Tpyn, BOHM
AEMOHCTPYIOTb HEraTMBHIiLLY €MOLIMHY peakLlito Ha NOMWAKM Yy poboTi 3
KOMM'IOTEPOM | pialle 3AIMCHIOTL cnpobu BUNpaBWTA CUTYaLjlo, aHiX
MoAnoAb [11].

CAia B35ITM AO YBaru Te, LLO UMPPOBA COoLiani3aLis Moxe ByTh AyxXe PI3HOLO i
6arato B YOMy 3aAeXMWTb BiA BiKY AOAEW, SIKi COLLIAAi3ytOTbCSH: MOAOAI AHOAM
HabaraTo biAblle CXWMAbHI CTaBaTu «UMOPOBUMU FPOMaASTHAMM», TOAI AK AiTHI
AKOAM BiAUYBatOTb TPYAHOLLI abo BUSIBASIHOTLCS CTIMKMMM AO AEAKMX acrekTiB
undppoBoi couianizauii [10].

Y €BpOMNencbKUX KpaiHax BNPOBaAXYHOTb iHTEPBEHLi, CNpsIMOBaHi Ha
3A0XOYEHHA AITHIX AOAEW A0 BMKOpUCTaHHA IKT y CBOEMY LLOAEHHOMY XMTTI,
NOAOAAHHA UMPPOBOI HEPIBHOCTI MiX PiBHUMU COLiaAbHO-EKOHOMIYHUMM
roynamu. AO TakuX iHTEPBEHLIM BIAHOCATb MEHTOPCbKI MiXreHepaLinHi
nporpamMn Ta crneuiaAnbHe HaBYaHHA AKOAEM AITHbOrO BiKy, BMNPOBaAXEHHS
iHKAKO3MBHOIO OHAAMH CepeAoBMULLA, Lo Bepe A0 yYBaru PidHi NCUX0di3ioAoriuHi
0COBAMBOCTI KOPUCTYBaUiB, KOTPI MatoTb NEBHI 0OMeXeHHs, Towo [6; 11].

LOCAIAKEHHSA AOBOAATD, LLO 3 BIKOM COLliaAbHa aKTMBHICTb AHOAEN, 3a3BUYaH,
3HUXYETbCA, BiADYBA€ETbCS HAPOCTAHHA NPOBAEM, MOB’A3aHUX 3 GI3UYHUMM Ta
NCUXIYHUMKW 3MiHAMK B OpraHi3Mi, WO 3YMOBAIOKTb PYWMHYBAHHS «CaMoCTi» B
0COBUCTOCTI AITHBOI AOAMHU. Lle NpU3BOAWTb AO COLLIAAbHOTO BiAYYXEHHS AITHIX
AOAEN Bip HAaBKOAULLHBLOI iX AIMCHOCTI | yacTo - BiA caMux cebe, BUHMKHEHHSA
npobaeM ncuxiyHoro 3popoB A [21]. TMopoAaHHA  TaKoro  BiAUYXEHHSN
(aecouianizauii) notpebye rpynoBux Ta iHAMBIAYaAbHUX IHTEPBEHLM, WO MatoTb
3abe3neunTn NPoLec pecoLiani3aLii AiTHIX AoAel AK OKpeMOoi chepu CoLianbHOT
pobotun [6; 8; 14]. 3acobom Takoi pecoujanizalii MOXHa BBaxaTu Te, WO 3a
OUiHKaMK AOCAIAHUMKIB [10], AtoAM MOXMAOTO BiKY A€AaAi aKTUBHILLE BTAMYHOTLCS
B LMD POBE XUTTS. Lie 3MyLLYeE AiTHIX Atoael Bee BinblLe 3BUKATW AO CMIAKYBaHHSA
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B IHTepHeTi, iHOAI HEe AO3BOAAIOUM iM BAUUTK PISHULKO MiX CMIAKYBaAHHAM Y
peanbHOMY XUTTi Ta pO3MOBaMK B IHTEPHETI.

AK CTBEPAXYIOTb AOCAIAHWKW, OMaHyBaHHS AITHIMU AOABMW  HOBWUMMW
TEXHOAOTIAAIMM  TaKOX 3yMOBAEHE MoOTMBamMu adiniauii, camopeaaisauii,
cniBnpaduj, Nis3HaBaAbHUMM Ta pekpeauitHuMK motueamu [11].

YPOKU ANA YKPATHW.

Ha cyvyacHOMy eTani poO3BUTKY YKPAiHCbKOrO CYCMIAbCTBa, fKe €
AemMorpadiyHo cTapitoumMMm, OcBiTa AiTHIX AoAEN HabyAa 0COBAMBOrO 3HAYEHHS, i
BaXAMBa POAb MOAIF@E Y pecolianidauii AiTHIX AlOAEW: 3MiHi  LiHHICHO-
HOPMAaTUBHOI CUCTEMMU AISABHOCTI Ta HOBOMY CMPWMHHATTI peanbHoCTi. Hapasi
3HAHHA OCHOB MEPCOHAAbHOIO Komn'toTepa, E-TEXHOAOrM B Hawi AHI CTatoTb
HeobXiAHOIO YMOBOKO ANl OpieHTaUii B iHGOpMaUiMHOMY noToui i ycniwHoi
pecoujaAizauji Ta apanTauii AiTHbOT AOAMHU Y Cy4aCHOMY CYCMIAbCTBI, MOAOAAHHS
UMHPOBOI HEPIBHOCTI.

B YkpaiHi enemeHTH poboTu i3 «E-iHKAMO3Ii» AITHIX AtoAEH MOXHA nobauntn B
YHiBEpCUTETax TPETbOro BiKy, fAKi, 30KpemMa, BNPOBaAXYOTb OCBITHI Nporpamu,
LLO NIABULLYOTb LMPPOBY rPaMOTHICTb | pO3BUBaOTb LUMGPOBI KOMMNETEHTHOCTI,
CTBOPIOIOTb  iIHKAKO3MBHE HaBYaAbHE CEPEAOBMULLE, WO AAE 3MOry AOAATU
NMCUXOAOTYHI  Bap’epu. OpAHMM 3 HaWbinbll  ePEeKTUBHUX  HanpsAMKIB
BUKOPUCTAHHA MOXAMBOCTEM UMOPOBUX TEXHOAOTIM Yy pecouianidauii AiTHix
AOAEN € HABYaHHSA 3 BUKOPUCTAHHSA TEXHOAOTI MOBIABHOIO 3B’s13KY, |HTEPHETY,
ENEKTPOHHOI Komepuii (B3aemopii 3 IHTepHeT-marasMHammu), EAEKTPOHHOrO
ypsiay, WO 3abe3neuytoTb B3AEMOAIKD HACEAEHHA 3 OpraHamMu BAAAM, 3
opraHizauisMmu XUTAOBO-KOMYHaAbHOI chepu, TPaHCMOPTy TOWO, a TakKox
BMKOPUCTAHHS  LMOPOBUX  MPUCTPOIB, WO 3abe3neuyioTb  MOXAMUBICTb
KOPUCTYBAHHSA BKa3aHUMM TEXHOAOTISIMU. [1poTe, OpraHi3ytoun HaBYaHHSA AITHIX
AOAEN, CAiA NaM’ATaTH, LLLO KOPUCTYBaUi Liel AoeMorpadivHoi rpynu po3rasipnaoTb
umMdpoBi TEXHOAOTIT AIK CNOCI6 NMPOSiBY i PO3BUTKY BAACHWUX IHTEAEKTYaAbHUX i
TBOPUMX  MOXAMBOCTEW, BiA3HAUYAlOTb  HASIBHICTb  CAMOCTBEPAXKEHHST i
KOMYHIKaTMBHOIO MOTHMBY.

Y uinoMy, HaALLIBUAKKIA po3BUTOK IKT BUMarae Bip coujanbHUX NpaLiBHUKIB,
AKi  AOMoMaraltTb  AITHIM  AOAAM, PO3YMIHHA  OCOBAMBOCTENM  KYAbTYPM
CMOXMWBAHHA AITHIX AtOAEHM Ta CydacHMX YMOB LIMbPOBOI pecouianidauii. Biatak
aKTyaAbHUMU  CTalOTb  TEXHOAOrT  GOpPMyBaHHS  TakOl  iHKAKO3UBHOI
KOMMETEHTHOCTI COoLiaAbHMUX NPaLiBHUKIB sIK Cy6’€KTiB coLianbHOI poboTu 3
AITHIMK  AOABMKM, fika 6paTMMe A0  yBarM UMOPOBI3aLt0  Cy4acHOro
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iHpopmaLitHOro NnpocTopy, TpaHCcHOPMALL0 COLiaAbHO-NEAATONYHOT MPAKTUKM i
iAET HaBYa@HHS BNPOAOBX XMTTS, 0COBAMBOCTI COLiaAbHMUX BIAHOCUH MEPEXEBOro
cycniAbcTBa.

Hapasi ocHOBHOIO YHKLj€E coLjanbHOI POBOTH 3 AITHIMKU AOABMM Mip Yac
OCBOEHHS e-cepBiciB noctae dpacuaitauinHa. Pacuaitauia (Bia aHra. facilitate -
noAerwyBaTtu, AonomaraTtu, Cnpusit) — 06yMOBAEHMI COUIAAbHUM KOHTaKTOM
B3aEMOBMNAMB AOAEMN, LLO NIABULLYE X aKTUBHICTb. PacuAiTaLis NPOABAAETLCA Y
MOAIMLIEHHI Pe3yAbTaTIiB AIAABHOCTI AOAMHW, MOAETLWEHHI il peakuii B ymoBax,
KOAM BOHA B3aEMOAIE 3 iHLUMMU AHOABMMU.

B3aemopis coujanbHMX MpPaLiBHUKIB i3 KAiEHTaMK OyAyeETbCA Ha OCHOBI
Aianory, aKkui  nepepbadvae  HacTynHi 0COBAMBOCTI  CMIAKYBAHHS: pPIBHICTb
CYTHICHMX NO3ULiM TUX, XTO CMIAKYETbCA (CYD'EKT-CYO'EKTHI BIAHOCMHM); AOBIPAMBY
B3aEMHY BIAKPUTICTb obox CTOpIH; BIACYTHICTb OLiHIOBAAbHOTO,
«BUMIPIOBAAbHOrO» Yy BIAHOCMHAxX A0 OYyAb-AIKUX CTOPIH iHAMBIAYAAbHOCTI
napTHepa; NPUNHATTA iHLWOro AK HENOBTOPHOI i LiHHOT AFOAMHU. Y MEBHOMY CEHCI
Ui 0COBAMBOCTI MOXHa PO3rASIAATM SIK MpPaBuAa, BUMOTHM, O NPEA'ABAAIOTLCA
NpPodEecinHO ETUKOIO A0 COLLIaAbHUX NPALLiBHUKIB NPU POOOTI 3 AITHIMU AOABMU.

TakMi  NiaXiA  COLJAAbHMX MPaUIBHUKIB A0 HaBYaAbHOI AISIABHOCTI B
YHiBEPCUTETI TPETLOro BiKYy CMPUSAE 3HATTIO MCUMXOAOriYHMX Gap'epiB, LWO
BMHMKAOTb MiA Yac HaBYaAbHOI B3AEMOAiI i3 OCBOEHHA HOBWX LMPPOBMX
KOMMETEHTHOCTEN; MO3UTUBHO MO3HAYAETbCA HA MEPUENTUBHOMY acCnekKTi
CNiAKYBaHHS, TOBTO MOAIMWEHHI CNPUAHATTA i PO3YMiHHA AITHIMWU AOABMU He
TIAbKM OAMH OAHOMO, @ M ocobaMBOCTEM 3acBOeHHA IKT; crnpusae peaaizaduii
NMPOAYKTUBHUX CTpaTErii B3AEMOAIT, TakUX Ik KOMMNPOMIC i cniBpobiTHMLTBO Ha
BIAMiHY BiA YHWKHEHHSl, NMPUCTOCYBaHHS i CynepHUUTBA, L0 Y 3Ha4YHin Mipi
CMpUAE YTBOPEHHIO MO3UTUBHOIMO aAanTUBHOIO CepPepOBULLA Ha 3aHATTAX
YHIBEPCUTETY TPETLOrO BiKY Ta €PEKTUBHO 3HWUXYE piBEHb E-TPUBOXHOCTI i, fIK
HACAIAOK, 3MEHLLEHHS LMGPOBOro po3LiapyBaHHA CEpPeA AiTHIX OAHOAITKIB [19].

Mpy UBOMY NO3ULIS COLaAbHMX MPaLiBHUKIB 6araTo B YoMy BU3HAUYa€EThCA
emMnaTieto — PO3yMiHHSIM EMOLMHOr0 CTaHy CAyxaya YHiBEpCUTETY TPETLOIO BiKY,
AKOMY HapaeTbCs Aonomora. Emnatito He MOXHa BBaxaTu pe3yAbTaToM
iHTeAEKTYaAbHUX  3YCUAb, BOHa (OPMYETbCA  YHACAIAOK  MnpodecinHoro
€MOLMHOro Po3BUTKY ocoburcToCTi. List prca AeTepMiHye dacuAaiTaLiviHi BIAHOCHH
MK COUiaAbHUMMU MpauiBHUKAMKW i AiTHIMKM  KOpuUCTyBaYaMun  UUMOPOBUX
TEXHOAOTIN.

Y uinomy, dpacuaiTalito K TEXHOAOTIHO coLiaAbHOI POBOTHU 3 AITHIMKU AOABMU
3AIMCHIOTb NPU peanisauii THyYKMxX MiAXOAIB, LLO BPaXOBYHTb Pi3HOMAHITTS
daKropiB, MOB'A3AHUX 3 KYAbTYPOO, TPAAMUIAMM, pPerioHaAbHUMU YMOBaMMW,
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reHAEPHUMU BIAMIHHOCTAAIMU, BIKOM i ETHIYUHUMW OCOBAMBOCTAMM AITHIX KAIEHTIB
colianbHOI po60TU. BNAMB NEBHUX UMHHMKIB Y KOXHOMY BUMAAKY BM3HAYatoTb
couianbHi NpauiBHUKKW NpY peaAizalii AlarHOCTUUHOT GYHKLIT [8].

BUCHOBKMU.

CoujanbHa poboTa 3 AOABMM MOXMAOTO BiKYy Mae 6paTu A0 yBaru crneumoiky
CTaHOBMLLUA L€l couianbHO-AeMOorpadivyHOl rpynu B CyCMNiAbCTBI, 30KPEMA, BMLLI
PU3MKK 3a3HaTM UMPPOBOI HEPIBHOCTI Ta UMPPOBOI EKCKAH3il, LUMPOBOro
BUKAKOUEHHSA. poTnaia uMdpoBii HEPIBHOCTI Ma€E MPOBOAMTUCL Ha MaKpo-,
Me30- Ta MIKpOPIiBHAX, i nepeabayatm SIK CUCTEMHI MOAITMUHI 3axoaun i3
3anobiraHHA UMOPOBOMY BUKAKOUEHHIO (COLIIAAbHO-KOAEKTUBICTCbKI MiAXOAM),
Tak i GOPMyBaHHSA Y AITHIX AOAEN UMOPOBUX KOMMNETEHTHOCTEN 3 YpaxyBaHHAM
iXHiX  NcuMxodidionoriyHMX  0cobAMBOCTEM | MOTMBALiMHMX  YCTAaHOBOK,
3abe3neyeHHn LMOPOBOI pecouianidauii (rpynosa Ta iHAMBIAyaAbHa poboTa).
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PO3BUTOK Y CYYACHIM COLLAABHIN POBOTI MIAXOAIB,
OPIEHTOBAHUX HA CUAbHI CTOPOHU KAIEHTIB

DEVELOPMENT THE STRENGTHS-BASED APPROACHES IN MODERN SOCIAL WORK

AHOTALJA:

Y 1990-x pokax y 3aKOPOAHHIWM NpakTuui couianbHOi poboT HabyB NOLUMPEHHSA NiAXiA
OPIEHTOBAHMIM Ha CUAbHI CTOPOHU KAIEHTIB. Lisi CTaTTs - Ha OCHOBI aHaAi3y 3aKOPAOHHOI AiTepaTtypu
Ta pedAeKcii BAACHOro AOCBIAY — MPOMOHYE OTASIA KAKOUOBUX €AEMEHTIB NiAXOAY, OPIEHTOBAHOIO Ha
CUAbHI CTOPOHU KAIEHTIB. BU3HaU€eHO, LLIO OCHOBO MiAXOAY CUABHUX CTOPIH BBaXatoTb ryMaHiCTUYHY
dinocodito, TEOpPii EKOCMCTEMU Ta KOHLEMLKO PO3LUMPEHHA MOXAMBOCTEN (iMNaypMeHTy) i Lo LeW
NiAXIA TPYHTYETbCA Ha GyHAAMEHTAAbHOMY MPUMYLLEHHI NPO NapTHEPCbKUIM Xapakrep BiAHOCWH
coLjianbHUX MpaLiBHUKIB i3 KAiEHTaMW. Bia3HaueHo, WO 3aMmicTb TOro, Wo6 30cepeAuTHCs Ha
npobaemax i AediLUTI KAIEHTIB, NEPCNEKTUBA CUABHKX CTOPIH CHOKycOBaHa Ha 3AIOHOCTSIX, TaAaHTaxX
i pecypcax KAIEHTIB, AOMOMO3i KAIEHTAM y AOCATHEHHI CBOIX Linel. OxapakTeprM30BaHO CKAAAOBI Ta
Pi3HOBMAM BTpyYaHb Ha OCHOBI MIAXOAY, OPIEHTOBAHONO Ha CWAbHI CTOPOHU KAIEHTIB (KeWc-
MEHEAXMEHT Ha OCHOBI CUABHUX CTOPIH, Tepanis, 30cepeAXeHa Ha pilLeHHi; HapaTUBHI BTPyYaHHS;
niATPMMaHe npaueBAaLUTYBaHHSA; MOAEAb PO3BWUTKY aKTUBIB FPOMapW; MOAEAb CTAAOrO0 PO3BUTKY
rpomaau Towo). MpoaHani3oBaHO AOCBIA BMPOBAaAXEHHA B YKpaiHi iHTepBeHLji, po3pobaeHoi B
Mexax NpoekTty «MokpalleHHA BIA-NOCAYr AAS NPEACTaBHMKIB rpyn HaWBULLIOTO PU3UKY B YKpaiHir.
METOAUKOI «90 AHIB», pobOTa MYABTAMCLMMAIHAPHOT KOMAHAM TOLLO) Ta il IHCTPYMEHTU (KapTku
AOCSITHEHHA LjiAel, MpU3HaAYeHHA napTHepku, adipmaduii, AomallHi 3aBpaHHA). BcTtaHoBAEHO
nepeearn Ta 06MexeHHs PO3POBAEHOI IHTEPBEHLT i NiAXOAY, OPIEHTOBAHOIO Ha CUAbHI CTOPOHM
KAIEHTIB, Y LiAOMY.

ABSTRACT:

In the 1990s, the strengths-based approach has become widespread in the practice of social
work. This papper, based on an analysis of literature and reflection on one's own experience,
provides an overview of key elements of a strengths-based approach. It is determined that the
basis of the strengths approach is the humanistic philosophy, ecosystem theories and the concept
of empowerment, and that this approach is based on the fundamental assumption of the

1 AOKTOP MOAITMYHMX HayK, Npodecop Kadeapu couianbHOi POBOTU i NPaAKTUUYHOI MCUXOAOTiT,
NPOPEKTOP 3 HayKkoBOi PO6OTH
AkaaeMis npaui, coianbHUX BIAHOCHH i Typmamy, YKPAIHA
D.Sc. (Politics), Professor of Social Work and Applied Psychology Department
Academy of Labor, Social Relations and Tourism, UKRAINE
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partnership nature of social workers' relationships with clients. Rather than focusing on clients’
problems and deficits, it is noted that the strengths perspective focuses on people capabilities,
talents and resources, helping clients in achieving their own goals. The components and varieties
of interventions are characterized based on a client-centered approach (strengths-based case
management, solution-focused therapy; narrative interventions; supported employment;
community asset development model; community sustainable development model, etc.). The
experience of implementation of the intervention developed in the framework of the project
"Improvement of HIV services for representatives of the highest risk groups in Ukraine" is analyzed.
The purpose of the intervention, its elements (individual support, group work according to the
method "90 days", the work of multidisciplinary team, etc.) and its tools (goals achievement cards,
appointment of a partner, affirmations, homework) are determined. The advantages and
limitations of the developed intervention and the approach focused on the strengths of the clients
as a whole are identified.

BCTYIN.

Teopis couianbHOI Po6OTU PO3BMBAETLCA. Lle 3HAMLIAO CBOE BinoOpaXeHHs
B yxBaneHOMY Yy 2014 p. rno6anbHOMY BM3HAUYEHHi couianbHOI PoboTU, sike
CTBEPAXYE, LLIO colianbHa poboTa Ma€e BAACHi TEOPIi i AOKaAbHI NPAKTUKKM IXHbOTO
3actocoByBaHHA [12]. Lle nopoaXye AOriYHE NMUTAHHA LLOAO BAACHMX TEOPINM Ta
BMAMBY KOHTEKCTY Ha iX BMKOpUCTaHHA. Hapasi y cy4yacHi 3akOpAOHHIN
AiTepaTtypi [26] BMOKPEMAIOKOTb HU3KY KAKOYOBUX HaMpsaMiB (NepCneKkTvB)
CY4acCHOI coLjianbHOi pobOoTU: MNiaXia, OPIEHTOBAHMIN HA CUABHI CTOPOHU KAIEHTIB;
demiHicTUHa couianbHa poboTa; 3eAeHa coljanbHa poboTa ToLlo.

Miaxia, OPIEHTOBAHUM Ha CUAbHI CTOPOHM KAIEHTIB, HabyB Yy 3aXipHiM
coujanbHiiM poboTi 3HauHOi nonyaspHocTi y 1990-x [22; 28], WO 3yMOBAEHO
KPUTMKOKO MEAMYHOI Ta AEDILUMTHOI MOAEAEN HAAGHHS coLjaAbHMUX MOCAYr [9], a
TaKOX AOBEAEHOI edEKTUBHICTIO MIAXOAIB i3 PO3BUTKY PECYPCIB KAIEHTIB [D].
MpoTe B YKpaiHi Taknit Niaxia Bce We nepebyBae y 3apOAKOBOMY MAAHI AK Ha
PiBHI NPaKTWKKU, TaK i TEOPETMUYHOro O6rpyHTyBaHHA. YUMHHE 3aKOHOAABCTBO
CNpAMOBaHE Ha MPUB'A3KY HaAaHHA COUjaAbHUX MOCAYr AO PIiBHA AOXOAY Ta
CMPOMOXHOCTI 3aA0BOAbHUTK CBOi 6a30Bi XUTTEBI NOTPEOMU.

LA cTatra nponoHye OrAsiA KAFOUOBKUX EAEMEHTIB MiAXOAY, OPIEHTOBAHOIO Ha
CUABbHI CTOPOHMU KAIEHTIB. BOHa Mae Ha MeTi nokpalMTi MNoiHGOPMOBaHICTb
YKPaIiHCbKMX AOCAIAHMKIB Ta MNPaKTUKIB LWOAO MPUHUMMIB Ta TEXHIK MiAXOAY,
OPIEHTOBAHOIO Ha CUAbHI CTOPOHU KAIEHTIB. CTaTTs I'PYHTYETLCA HA TEMATUUHOMY
aHani3i 3aKOPAOHHOI AiTepaTypy Ta pedAeKkcii BAACHOro AocBiay anpobadii
iHTepBeHLIi, cnPsIMOBaHOI Ha PO3BWUTOK CMPOMOXHOCTI KAIEHTIB, PO3pPObAEHY B
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Mexax npoekTy «MokpaleHHs BIA-nocayr AAA NpeACTaBHUKIB rpyn HaWBULLOTO
PU3KNKY B YKpaiHi».

AEOILUMTHA MOAEAb | MOAEAb CUABHUX CTOPIH.

TpuBaAmMit yac y NpodecCiiHiN coujarbHiA poboTi AoMiHyBara AediuMTHa
MOAEAb, Ika GOKYCyeTbCA NepeBaxHO Ha notpebax i npobaemax Atopen abo
AOMOMarae AHOASIM YHUKHYTU PU3KKIB, NOB'A3AHUX 3 HEFATMBHUMM HACAIAKAMM.
OpHaK AOCAIAKEHHS [B; 6; 9] 3acBiauytoThb, WO BTPYYaHHSA, AKi 6asytoTbes Ha
pu3rKax, He 3abe3neuytoTb TPUBAAMX 3MiH NMOBEAIHKU. Apxe AediuuTHa MOAEAb
couianbHOI poboTH 6a3yeTbcA Ha BMPILLEHHI NPobAeMU B MOMEHT, KOAM BOHa
BXe iCHye, a He Ha poboTi, Wob 3anobirtn ii BUHUKHEHHIO. B pAaHOMY niaxoai
rpomaaa/ cim’si/ iHAMBIA BiairpatoTb nacuBHy, «6e3nopapHy» POAb i MOBHICTIO
3anexartb BiA 30BHiLLHIX daKkTopiB Ta pecypcis [4].

e y 1950-1960-x pokax y 3aKOpPAOHHIM AiTepaTypi Ta NpakTuui 3’SBUAKCH
3aKAMKM A0 COUIaAbHMX MpPaUiBHUKIB 30CEPEAUTUCH HA CWUABHMX CTOpPOHaX
KAIEHTIB. Tak, amepuKaHCbKka AOCAIAHMLA couiaAbHOI poboTn XeneH lMNepAamaH
(1957) [19], aBTOpKa MiAXOAY, 30CEPEAXEHOr0 Ha BUPILLIEHHI NpPobAEM,
HanoAsrana Ha HeobXiAHOCTI AoonomaraTu KaieHTam ponomaratu cobi. MepamaH
OMNKUCYE KENC-MEHEAXMEHT (COLiaAbHWUI CYNpPOBIA) AK TAaKMI NPOLIEC BUPILLEHHS
npobAeM, L0 MA€e Ha METi 3aAyUYMUTU AOAMHY A0 POBOTM Haa TpyAHOWaAMM, 3
AKUMM BOHA CTUKAETLCA.

dyHAATOPKa NCMXOCOLLAAbHOMO MiAXOAY Y coLiaAbHIA poboTi PAopeHC XOAAiC
(1966) [10] HaroAowyBaAa, WO BIAHOBAEHHSA, MIATPMMKA Ta 3MilLHEHHSA
0cobUcToro i couianbHOro GYHKLIOHYBaHHSA iIHAMBIAIB Ma€e BiABYBaTUCh LUASIXOM:
MObiAi3aLUiil CUABHMX CTOPIH; MIATPMMKM KOMIHrOBUX CTpaTerii; niAHeceHHs
CaMOOUIHKM; 3MiHW AWUCOYHKLIOHAABHMX MOAEAEN MUCAEHHS | CTOCYHKIB 3
iHWWMK, 3B'A3yBaHHA AIOAENW 3 HEOOXiAHUMMW pecypcamu; i MOAEeriieHHs
E€KONOTIYHUX CTPECIB.

HanpukiHui 1980-x HaykoBLi KaH3acbkoro yHiBepcutety (CLUA) EH Belik,
Yapabd Penn, Mat CaniBaH, Yoni Kictxapar [28] Bnepwe onucasn niaxia,
OpPiEHTOBAHWIM Ha CUAbHI CTOPOHM KAIEHTA, IK NEPCNEKTUBY (HAanNpsiM) coljanbHOT
poboTn. 3a TBEPAXKEHHSIM aBTOPIB, Yy MPaKTWLi couiaAbHOi poboTu usA
nepcneKTMBa Ctana aAbTEPHATMBOKO MOLUMPEHIWOMY Ha TOM Yac MaToAOriYyHO-
OpiEHTOBAHOMY MiAXOAY (MEAMUYHIM MOAEAI) AOMOMOrM KAiEHTaM. 3aMicTb TOro,
wob 3ocepepauTrcsa Ha npobremax i AediLMTi KAIEHTIB, NepcnekTuBa CUAbHMX
CTOPiH CPOKycoBaHa Ha 3AIBHOCTAX, TAaAaHTax i pecypcax KAIEHTIB, AONOMO3i
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KAIEHTAM Y AOCATHEHHI CBOIX uwinel. [lpM UbOMY WMAETbCA AMLLIE PO
BHYTPiLLHBOOCOOUCTICHI Ta MIXOCOOUCTICHI AKOCTI AIOAMHM, @ W pecypcu y ii
OTOYEHHI [22]).

OCHOBOIO MiAXOAY CUABHMX CTOPiIH BBaXatoTb ryMaHICTUUHY ¢inocodito, Teopii
€KOCMCTEMWM Ta  KOHLUEMUil0  PO3LIMPEHHA  MOXAMBOCTEM  (akTWBI3allil,
imMnaypmeHTy). Aesiki HaykoBLi OyAM HaTXHEHi TEOpPIED EKOCUCTEM, fKa
NMOCAY>XXMA@ OCHOBOI AASl iIHTEMPOBAHOI 3aranbHOI MOAEAI coLiaabHOI poboTH Ta
BiAPOAMAG OCHOBHY KOHLEMNLLIO «AOAMHU B OTOUEHHI» [28].

Miaxia, OPIEHTOBAHUM HaA CUAbHI CTOPOHM KAIEHTIB, TAKOX CMMPAETLCS Ha
pPO3BMBaAbHY (AEBEAOMMEHTCbKY) Teopito [17] coujanbHOi poboTH, TO6TO
LWiAICHMI | nparMaTMyYHUiM niaxia A0 couianbHOi poboTW, 3aCHOBAHWM Ha
NPUMHUMNAX MpaB AKAMHM Ta COLiaAbHOI CNPaBEAAMBOCTI, AKWM BUPIiLLYE
npobaemy 6iAHOCTI Ta coLiaAbHO-€KOHOMIYHOT HEPIBHOCTI Ha PiBHI 0COBUCTOCTI,
AOMOroCnoAapcTB, TrpOMaAM Ta MOAITUKM. Y Mexax UbOoro  mMiaxopy
BUKOPWCTOBYIOTb Pi3HIi GopmMK pobOTH, 30KPEMA COLiaAbHI iIHBECTULT, PO3BUTOK
rpoMaAM, PO3BMTOK MOTEHLUjaAy, fIKi nobypoBaHi Ha iHTerpauii Mikpo- Ta
MaKpOMNpPaKTUKM.

HwuHi niaxia, OpiEHTOBaAHWIM HA CUAbHI CTOPOHW KAIEHTIB, SIKUIA I'PYHTYETLCS Ha
iAEAX HACHaXeHHs (iMnaypMeHTYy, akTMBi3alii), BBaxaltTb aAbTEPHATUBHUM
MeToAOM Po60TU 3 iHAMBIAAMM, Fpynamu [8; 20], opraHizauismu [7], a Takox i3
cim’amu [23] Ta rpomapamum [17].

CKAAAOBI MIAXOAU, PIBHOBUAU BTPYUAHb.

3a TBEPAXEHHSM AOCAiAHMKIB [8; 21; 28], niaxiA Mae LWicTb OCHOBHMX
CKAnapOBUMX: 1) opieHTauis Ha UiAi; 2) OuiHKa CWAbHUX CTOpIH; 3) pecypcu
HABKOAMLUHBbOIO CEPEAOBULLE,/ OTOUYEHHST AOAMHU; 4) OLiHKA CUABHWX CTOPIH 3
OrAsiAY Ha noCTaBAEHY UiAb; 5) BBaEMOBIAHOCUHK, PO3BUTOK CMOAIBaHb/
O4iKyBaHb KAIEHTIB; 6) cBiaoMUi BUBIp. CnoxXnBay NOCAYTrM/iHAMBIAYYM HE TiAbKK
KOPUCTYETLCA MOCAYroOto, a M bepe yyacTb Yy Hild, CniBnpautoroun 3 coliaAbHUM
npauiBHMKOM. BiabyBaeTbcs cninbHEe GOPMYBaHHA LA | 3aBAAHb, @ TAKOX
BM3HAUEHHA BAACHMX PECYpCiB Ta LIAAXIB AOCATHEHHS LUiAeH, a BipTaK i
iMMaypMeHT (HaCHaXXeHHS) KAIEHTIB.

OAMH i3 KAIOUOBMX E€AEeMEHTIB  LUbOro MiAxoAy MOXHa  BBaXxaTu
KOHCTPYIOBAHHA MO3WUTUBHOI iaeHTUUYHOCTI [14], Tob6TO npouec nobyaoBuU
CNoAiBaHOI Ta HaNOAErAMBOI BNEBHEHOCTI B c0bi BiAbLL OUEBMAHO NOB'A3aHWN i3
KOHUENLje pesinieHC (KUTTECTIMKOCTI). CouianbHi NPaLiBHUKKU IPYHTYIOTb CBOHO
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AIFIABHICTb 3 OFASIAY Ha MIATBEPAXEHI AOCAIAXEHHAMMU [27] ipel, wo, nonpu
TPYAHOLL, SIKi 3a3HaAW Ui KAIEHTM, BOHW BCE LLEe 3AaTHI BUCTOATH i BipWUTH, LLO
3MOXYTb NMOAOAATH LLIAHCU Ta AOCAITM BaxkaHOro PiBHA yCnixy.

Lei niaxia iHKOAM BpaxatoTb METOAOM MPaKTUKK coliaAbHOI poboTH, NpoTe
E€AMHOT MOAEAI HeMae. HaBnaku, pidHi MoAEAi NPaKTUKM MOXYTb ByTU BiAHECEHI
AO MIAXOAY, OPIEHTOBAHOrO Ha CWAbHI CTOPOHMU, SIKLLO BOHU IPYHTYETbCA Ha
dyHAAMEHTAABHOMY MPUNYLLEHHI, WO BIAHOCUMHU COLiaAbHOrO npauiBHMKa 3
KANIEHTOM - Ue cniBnpaus. BiaTak iCHylOTb pi3Hi BMAM BTpyY4aHb Ha OCHOBI
niaxoAy, Wo 6a3yeTbCsA Ha CUABHUX CTOPOHAX, HanpPUKAaA, KEMC-MEHEAXKMEHT Ha
OCHOBI CWUABbHUX CTOpiH, Tepanif, 30cepepXeHa Ha pilleHHi (POoKycyeTbCcs Ha
TOMY, YOr0 AtOAMHA XOue AOCAITU, @ He Ha npobAaemi); HapaTUBHI BTPyYaHHSA
(BIAOKPEMAEHHS AHOAMHM, TT XapaKTepy, iCTOpIT XUTTS Bia NpobAemu); NiaAToMMaHe
npaueBAaLLTyBaHHSA Towwlo [1; 3; 28].

Miaxia epeKTMBHUI AAA POBOTH 3 AITbMU/ MIAAITKAMM Ta CIM'AMU B LLIAOMY.
TakoX MOro BAAAO BUKOPWUCTOBYHOTb AAA POOOTM 3 ocobamu, IO BXWMBAOTb
NCUXOAKTMBHI PEYOBUHW, MalOTb MeBHi MPobAEMM TMCHXIYHOrO 3A0POB’S,
30KpeMa, AAA YY4aCHUKIB BOMOBKMX Ail | TUX, XTO NepexXmnB 36 PONHNIN KOHOAIKT.

Len niaxia Mmoxe 6yTh epeKTMBHUM AASI MOAINLLEHHS 3B’A3KIB y rpomMasax, 60
BiH CMpUAE aKTUBHOCTI, MOTUBYE AO Aill 3aAAA AOCSATHEHHSI CMIAbHUX UineR. Y
rpomMapax 3aCcTocoBYOTb: 1) MOAEAb PO3BUTKY akTMBiB rpomaan (ABCD) [13];
2) MOAEAb CTaAoro po3BuTky [11].

EdekTuBHICTb Miaxoay 3acBipdeHa UYMCAEHHUMU  AOCAIAKEHHAMU. Tak
BMBUYEHHA PE3yAbTaTiB iHTEPBEHUIN AAS TUX, XTO Ma€ NpobAeMW NCUMXiYHOro
3A0OPOB’sl, NOKa3aAMu, WO MiAXiA, OPIEHTOBAHWUIA HA CUAbHI CTOPOHWU KAIEHTIB,
NO3UTUBHO BNAMBAE AK HA CaMOMNOYYTTA, TaK i Ha AiIkyBaHHA cUMNTOMIB [16].

IHWi AOCAIAKEHHSI CBipauaTb, WO KAIEHTWM, fKI NPOMLWAM  iHTEpBEHL,
FPYHTOBAHI Ha PO3BUTKY CUABHMX CTOPIH, BYAM BiAblL HE3AAEXHWMU Yy CBOEMY
LLIOAEHHOMY XWTTi. BCTaHOBAEHO, LLIO BOHW BEAYTb BiAbLL LiAECNPSIMOBAHE XUTTA
Ta BOAOAIOTb BiAbLL €PEKTUBHUMM XUTTEBUMU HABUUYKAMU B3AEMOAIN Y rPOMAAI
[15]

AOCBIA AMPOBALLIT MIAXOAY B YKPAIHI.

B YkpaiHi HasBHe BRNpPOBaAXEHHS iHTepBeHLIN, NobyaOBaHUX Ha ipesx
niAXoAy, OPIEHTOBAHONO Ha CWAbHI CTOPOHM KAIEHTA, PO3BWUTKOBI iXHbOI
camoedeKTMBHOCTI. Tak, AOCBiA peanizalii  «MaicTepHi  MOXAMBOCTEN»,
iHTepBeHLUii PO3BUTKY E€KOHOMIUYHOI CNPOMOXHOCTI XiHOK, AKi nepebyBaloTb Y
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CKAAAHMX JKMTTEBMX CUTyauislx, y LUiAOMYy OyB MNO3WTUBHUM, AOBIB CBOO
ebeKTUBHICTb [2; 24].

MeTa iHTEpBEHLji MoAArana y MOKpaLLEHHi SIKOCTi XMWTTS, MOB’A3aHOI 3i
3A0POB’AM, Y BIA-MO3UTUBHMX XiIHOK 3 AiTbMM Bia O A0 6 POKIB LLIASIXOM iHTErpauji
MEAMYHO Ta EKOHOMIYHO CnpsAMOBaHMX Mporpam. |HTEpPBEHLiS TakoX
nepeabayana GopMyBaHHSA HE3AAEXHOCTI BiA MOCAYT OpraHisauii (Le po3ymMiAnoCh
AK CMPUSHHA CaMoedEKTUBHOCTI AOAMHW, BMiHHA AOAATM CBOI Npobaemu Ta
CKAAAHI  XMWTTEBI  0OCTaBWMHKM, 3MEHLUEHHA TMCUMXOAOTMUYHOI abo  ¢isnuHoi
3aNeXHOCTI Bip OpraHdisauii; BiACYTHICTb BiAYyTHOI noTpebu y couiaAbHOMY
CYNpPOBOAI Y1 NOCTIMHOI MNIATPMMKHM COLiaAbHMUX NpaLiBHUKIB).

B ocHoBY iHTepBEHLi ByA0 NOKAGAEHO NiaXiA cTanoro 3abesneveHHs 3acobiB
AO icHyBaHHA (Sustainable Livelihoods Approach), po3pobaeHuit y 1990-x y
BeankobputaHii i BMKOpUCTOBYBaHWIM opraHizauieto PACT, aka BTiAtOBaAa
NPOEKT, Y Pi3HUX KpaiHax CBiTy [18]. Y pamkax LbOoro niaxoAy BUPI3HAOTb M'ATb
TMNiIB  akTMBIiB  (PEcypciB), SKMMM  BOAOAiIOTb  OKpeMi ocobu Ta
AOMOrocrnopapcTsa: 0cobucTi (CTaH 3A0POB’Sl, 3HAHHA, HaBUYKK  TOLLO);
coujianbHi (Mepexa NIATPMMKK Ta KOMYHiKalLii); piHaHCOBI (3ap0biTkK, NPUOYTKK
BiA MPOAAXY NPOAYKLUI, KPEAUTU); MPUPOAHI (KUTAO, 3EMAS, iHLIA BAQCHICTb);
®i3nUHI (IHCTPYMEHTH, 0BAAAHAHHS, AOCTYM A0 KOMYHAAbHOI iHOPACTPYKTYpH).
Pi3Hi TMNK aKTUBIB B3aEMHO NMOCUAIOIOTb OAUH OAHOTO Ta BMAMBAIOTL HA 3AATHICTb
AOAMHW OTPUMYBaTW AOCTYM AO MOCAYF, 3aKAaAiB, OpraHizauii, AepXaBHMX
rapaHTin TOWO, a Ue, Y CBOK 4epry, 3yMOBAKE MOCUAEHHS EKOHOMIYHOI
camocTiiHocTi. Mpu Po3pPOoBAEHHI iHTEPBEHLUT MW BUXOAMAM 3 TOrO, LLO
NiAHECEHHA EKOHOMIYHOro Ta COUiaAbHOro ¢GYHKUiOHyBaHHA BIA-NO3UTUBHMX
XIHOK cnpuAaTMMe MOTMBaLi TypbyBaTUCA NPO BAAcCHE 3A0POB’Sl, MPOXOAMUTU
AIKyBaHHS, a TakoX CTBOPHOBATUME HaAeXHi YMOBW AAS LbOro. Hawa pobota
BMXOAMAA 3 TOrO, LLIO KAIEHTKM BXE MatoTb, @ He Toro, Wo iM bpakye, cnupanacb
Ha KeNc-MeHeAXMEHT, OPIEHTOBAHMI HA CUAbHI CTOPOHMU KAIEHTIB.

Y Mexax BMpPOBaAXEHHA Npoekty b6yaa po3pobaeHa iHTepBeHLUis, sika
nepeabayana Takui NakeT NocAyr: 1) nocayru iHTepBeHLji «LLikoaa naujieHTa» (5
CTPYKTYPOBaHUX CECIM i 3 MiCAL KOHTPOAKD MPUXMABHOCTI AO AiKyBaHHS APT);
HapaAi coujanbHUI npauiBHUK «LLIkoAM naujeHTa» Moxe 6pati ydactb y poborTi
KOMaHAM, iKa 3AIMCHIOE OLHKY CTaHy KAIEHTKM Ta BM3Ha4Ya€e NAaH COLiaAbHOro
CynpoBoAy; 2) 3ycTpidi Ha noyaTtky iHTepPBeHLji «MancTepHA MOXAUMBOCTEN» i3
MYABTUAUCLUMMNAIHAPHOIO KOMaHAOKO AAA BM3HAUYEHHS PIBHA aKTUBIB/pecypciB
KAIEHTKM Ta iT npobaeM; 3) MiHIMyM LLUiCTb iHAMBIAYAAbHUX 3yCTpiuen i3 keic
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MEHEAXEPOM Y paMKax 3AIMCHEHHS iIHAMBIAYaAbHOIO CoLiaAbHOMO CYnpoBOoAY Ta
MOXAMBICTb CKEpyBaHHA Ha NpodecivHi Kypcu, npuabaHHA MNOTPIGHOro AAA
3anoyaTtkyBaHHS BAACHOI cnpaBu 0H6AaAHAHHA TOLWO (MOXAMBICTb GiHAaHCOBOI
NIATPUMKM AiM KAIEHTKM i3 NOKPALLEHHSA CBOrO EKOHOMIYHOr0 cTaHoBULWA); 4) 12
LLIOTUXHEBWX CECiM rpynoBoi poboTn, NobyAOBAHOK 3a METOAMKOO «90 AHIB»; 5)
3aBepLuanbHa 3yCTpiy i3 MyABTUAUCLIUMIAIHAPHOIO KOMaHAOHO.

AocBia anpobalii BTpyYyaHHA 3acBiAUMB, L0 GOPMa OLHKM aKTUBIB KAIEHTKM,
fka Mana He TiAbKM iHPOPMATUBHUI, @ W CMOHYKAAbHUW XapakTep, OCKiAbKM
MiCTUA@ 3aMuTaHHA MPO Te, SIKUM YMHOM KAIEHTKa roTOBa MpaLioBaTM Hap
PO3BWUTKOM TWX UM IHLWIMX BAACHMX aKTMBIB, @ TakoX nepepbayana ydyactb
KAIEHTKW B OLLIHFOBaHHI PiBHA PO3BUTKY N'ATU TUNIB BAACHUX aKTUBIB 3a LLUKAAOK
Bia 1 po 10.

Y Mexax iHTEpBEHLji BUKOPUCTOBYBAAUCh IHCTPYMEHTU, TUMOBI AASI MIAXOAIB,
OpPIEHTOBAHMX HA CUAbHI CTOPOHMU KAIEHTIB.

1. KapTka pocsirHeHHs uinen (KALL). Y niaxoai, opieHTOBAaHOMY Ha CWAbHI
CTOPOHM, O6OB’A3KOBO MaTU MEBHWM IHCTPYMEHT LLOAEHHOTO KOHTPOALD
BUKOHAHHA MOCTaBAEHUX nepea coboto 3aBpaaHb. KALL Bena anst cebe koxHa
KAIEHTKa; MiA Yac rpynoBMX 3aHATb KOXHA KAIEHTKa Mana chopmyBaTt Ana cebe
TPW iHAMBIAYaAbHI LIAI - CTOCOBHO LLACTA, 3A0POB’A Ta A0OpobYTY Ha Tpu
HanbAMXUI  MicsAUi, BM3HAUYaTU LLIOAEHHI KPOKM i3 iX AOCSAFHEHHS; BapTo
BiA3HAUWTH, LLO KEWC-MEHEAXEP TakoX 6pana yyacTb y LLOTUXHEBUX IPYNOBUX
3aHATTAX, | Ue AaBaAo 3mory 6aunMTv pPO3BWUTOK i MPOBAEMU  KAIEHTKM,
06roBOpOBATU 3aBAAHHA Ta CUTYaLLIO NPW IHAMBIAYAAbHUX 3yCTPIYEn.

2. MNpusHayeHHs napTHEpPKW/HanapHuui y rpyni. Mepea napTHEPKOK CAIp
6yAO 3BiTYyBaTMCb LLLOBEYOPA LLIOAO BUKOHAHHA 3aBAAHb.

3. Adipmauii (kopoTki ¢pasa, Wo MicTaTb BepbanbHy GOPMYAY, SiKi npwu
6aratopa3oBOMy MOBTOPEHHI 3aKpiNAOKOTb HeobxiaHMiM o0bpa3 «A» abo
YCTaHOBKY). IX KAIEHTKM dopmyatoBann Anst cebe camMOoCTiMHO (Hanpukaaa, «A 3
AETKiCTIO BUPILLYIO cBOT NpobaeMuly, «F AOBAIO 11 cnpuiiMato cebe Takoto, AKO
A €l» Towo). 3a AOMOMOroK UMX TBEPAXKEHb, @ TAKOX MEAUTaTUBHWUX BMpaB
BinByBanaCb PEKOHCTPYKLISA XUTTECMUCAIB Ta GOPMYBaHHSI NO3UTUBHOro 06pasy
«f», NiAHECEHHSA CAMOOLLHKM.

4. AomallHi 3aBAaHHA, WO GOPMYHOTb BIAMNOBIAAABHICTL Ta MIA3BITHICTb
(BeAeHHS  iHAHCOBOroO LLOAEHHMKA Ta BUKOPUCTaAHHA niaxoay «YoTtupw
KOHBEPTH» AAA PO3MOAIAY MICAYHOro CiIMEMHOro BGHOAXETY; CMOCTEPEXEHHS 3a
Cco60t0 B KOHOAIKTI; MIATOTOBKA BAACHOI0O pestoMe TOLLO).
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MEPEBAIMN TA OBMEXEHHSA NIAXOAY.

MepeBaroto LbOro MiAxoAy BBaXatoTb NoBary A0 KAIEHTa coljanbHOI poboTH,
CTaBAEHHSI AO HbOro fIK AO piBHOro npodecioHara. A OT y AePiUMTHOMY MiAXOAI
npodecioHan cnpuinmaeTbcs binblie K «0bi3HaHa» CTOPOHA, a KAIEHT - fIK Ta,
flka OUiKye NOpaAM, O 3yMOBAKOE aCMMETPIO BIAHOCUH Yy COLjiaAbHi poboTi.

3 iHworo 60Ky, Niaxia Mae HW3KY obMexeHb. BOHM MOXyTb cTtocyBaTUCs
CTaBAEHHA COLaAbHOIO MpaLiBHUKA, aAXe KAOUYOBUM 3aBAAHHAM COLLiaAbHMX
NnpauiBHUKIB € AONOMOra KAIEHTOBI BiAHaMTW B cO6i BHYTpILLHI pecypcu. Yacom
daxiBusiM Moxe 6yTH CKAaAHO Lie 3pobuTti, 0COBAMBO, SIKLLO BiH U1 BOHA MpaLtoe
3 AOAbMU, AKi 3AIMCHIOBAAM HACUALCTBO, MOBOAUAM cebe AECTPYKTMBHO, MatoThb
3aNEXHICTb TOWO. KPUTMKYIOTb YacoM LEer Niaxia i yepes Te, WO BiH HiBUTO
GOKYCYETbCA Ha Tak 3BaHOMY MO3UTMBHOMY MMWCAEHHI, WO MAaCKye peanbHi
npobAaeMu, BoAHOUAC, HE CAiA HEAOOLLIHIOBATU BaXAMBICTb KaTapCcHUCy Yepes Cym
i MA@y, YacoM Le NOTPIBHO KAIEHTaM.

ICHYIOTb TAKOX i iHLWI TEOPETUYHI Ta MpaKTUUHi 0BMEXEeHHA. AOCAIAHUKK
CTBEPAXYIOTb, IO MiAXiA, OPIEHTOBAHWMM Ha CUAbHI CTOPOHW, € HAATO
iHAMBIAYaAICTUYHMM, MaAO 3BaXa€ Ha COLiaAbHO-KOAEKTMBICTCbKI Aii [25]. A
BiATaK AO NEBHOI ITHOPYE CTPYKTYPAAICTCbKY Mapaaurmy CydacHoi CoLiaAbHOI
poboTH.

MowKnpeHHs y BITYU3HAHOMY GpaxoBOMY CEPEAOBULLI MIAXOAY, OPIEHTOBAHOIO
Ha CWUAbHi CTOPOHM KAIEHTIB, BUAAETLCA NMPOBAEMATUUHWM TakoX 3 OrAfAYy Ha
BIACYTHICTb  BIAMOBIAHMX KOMMNETEHLIM Yy COLiaAbHMX NpauiBHUKIB, 6pak
nepeBipeHoro, BaAiAM30BaHOIO iHCTPYMEHTAPIKO Ta TEXHOAOTiIN. KpiMm uboro, y
coujianbHMX  cAyxbax  YkpaiHM, 0COOAMBO Yy AepXaBHWMX 3AebiAbLIOro
AOTPUMYIOTbCA AEPILMTHOrO MIAXOAY, AKMI IHCTUTYLIOHAAI30BaHO AEPXaBHUMU
CTaHAApPTaMK HapaHHS NMOCAYT | TOCaA0BUMMUK 060B’A3KaMMU.

BUCHOBKMW.

Miaxipn, OpPIEHTOBAHMM HA CUAbHI CTOPOHM KAIEHTIB, cdopmMyBaBcsa Yy
3aKOPAOHHIM npakTuui couianbHoi pobotn y 1990-Ti poku Ha npotusary
AedIUMTHI  MOoAeAi  couianbHOi  pobOoTK. Moro nepeeBarn noAsratTb Yy
CTPYKTYPOBaHOMY KOPOTKOYACHOMY BTPYyYaHHi, OPIEHTOBAHOMY He CTiAbKWM Ha
pO3B’sAI3aHHA 3aBAAHb 3@ KAIEHTIB UM NepepaHHst iM 3HaHb, K Ha PO3BUTOK
noTeHuiany, ¢OpMyBaHHSA Yy HWX HOBMUX >XMTTECMWUCAIB, HOBWMX MOBEAIHKOBMX
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NPaKTUK i CIPUATAMBOIO CEPEAOBMLLA, AKI CAYTYHOTb OCHOBOKO AAS MOAOA@HHS
BAQCHOI HeratTMBHOI €KOHOMIYHOI cuTyalii Ta ¢GOopMyBaHHSA MO3UTUBHOI
caMoOUiHKK. TMepexia Bip AEPILMTHOI MOOAEAI AO MiAXOAY, OPIEHTOBAHOMO Ha
CUAbHI CTOPOHHM KAIEHTIB, NoTpebye 3MiHWM GaXxOBOI KyAbTYpU Yy BITUM3HAHIN
couianbHiM poboTi Ta HAAEXHOI NIATOTOBKU COLLiaAbHUX NPALiBHUKIB, 3AaTHUX AO

dOpMyBaHHA NapPTHEPCbKMUX BIAHOCWUH i3 KAIEHTAMW Ta 3aCTOCYBaHHA TEXHiK
OLLIHKK | PO3BUTKY PECYPCIB KAIEHTIB.
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POAb COUJAABHOIMO MIANPUEMUA AK AKTUBHOIO
YYACHUKA COUIAABHOI POBOTU

ROLE OF SOCIAL BUSINESSMAN AS ACTIVE PARTICIPANT OF SOCIAL WORK

AHOTALJA:

CTatra nNpucBAYEHa MUTaHHIO PO3BMTKY Ta POAI COLLIAABHOrO MIANPUEMHMLTBA B CYCMiAbCTBI.
OAHa 3 OCHOBHUX NPOBAEM BNPOBAAXKEHHS AAHOTO BMAY CYCMIAbHOI AIIABHOCTI — HW3bKWUIA piBEHb
CNPUNHATTS CAMUM CYCMIAbCTBOM HEOBXIAHOCTI BNPOBAAXEHHS «3HWU3Y» iHiLLiaTUBU PO3POOKK PU3MKIB
Ta MEXaHi3MiB AOMOMOrM OKPEMWM MpoliapkaM HaceneHHsi 3 60Ky MIANPUEMLIB, a TaKoX
HepoCTaTHA Po3pobKka GYHKLIOHAABHUX XapaKTEPUCTHK COLLIAAbHOTO NIANPUEMUSA SK 0COBUCTOCTI, LLLO
opieHTOBaHa Ha coujanbHy poboTy. MeToro CTaTTi € BWUCBITAEHHA OCHOBHMX 3acap i nepesar
BMPOBAAXKEHHS COLJaAbHOTO MIAMPUEMHMLTBA Ta MNPOBEAEHHS aHaAi3y KOMMETEHTHICHUX pUC
coljianbHOro MIAMPUMEMLSA IK HOBaTOpa M CoLiaAbHO BiANOBiAAAbHOT 0COBUCTOCTI. AOCAIAXKEHO, LLIO
CBITOMASIA COLiaAbHMX NIANPUEMLIB 3@ COLIOKYABTYPHOIO CKAGAOBOIO CMiBBIAHOCHWI i3 MOTUBALLED
Ta AIIABHICTIO colianbHUX POBITHMKIB. 3'ACOBAHO, WO BM3HAYaAbHA XapakKTepUCTUKa COLLIaAbHOMO
Aipepa, a TakoX MIANPUEMUSA, MOBUHHA MICTUTU PAA PUC: 3AATHICTb aKTUBHO AiSTM, MOCTIMHICTb Y
NPUAHATTI TBOPYMX PiLEHb B YMOBAX XXOPCTKOI KOHKYPEHLi, BIACYTHICTb COLiaAbHOT ynepeAXeHoCTi
AO BYAb-SIKUX MPEACTABHUKIB COLLyMYy, MOXAMBICTb ONUPATUCA 3BUYHWM CUCTEMHUM MOTASAAM Ha
CYCMIAbCTBO, BIAKPUTICTb i COLIOOPIEHTOBAHICTb MUCAEHHSI Ta AIIALHOCTI, PO3YMiHHA HEObXiAHOCTI
KOMBiIHYBaHHSA CUA Ta pecypciB 3aaAa GOPMYBaHHA CETMEHTIB AAS 3AIMCHEHHS COLLIaAbHOT AOMOMOT K.
ABTOpP AOXOAWUTb BUCHOBKY, LUO B KOMMAEKCI AIA€PCbKi SKOCTi COUiaAbHUX MIANPUEMLIB CTatOTb
3amnopykor AKICHOrO COLjaAbHOro MIAMPUEMHULTBA Ta OCHOBOK (GOPMYBaHHA PidHUX GOpm
camoopraHisauji cycniAbCTBa, a TakoX MOXAMBOCTI MPEBEHTUBHOIO BNAMBY Ha GpaKTopy CoLiaAbHOro
BUKAKOUYEHHS NEBHUX BEPCTB HACEAEHHS.

ABSTRACT:

The article deals with the issue of the development and role of social businessman in society.
One of the basic problems of introduction of this type of public activity is a low level of perception
of necessity of "decrease" introduction of initiative risk development and aid mechanisms to the
separate layers of society from the side of businessmen, and also underexploitation of functional
descriptions of a social businessman as to a personality who is social work oriented. The aim of

1 KaHAMAAT ICTOPUYHKX HaYK, AOLEHT KadbeApH CouiaAbHO-TYMaHITapHUX AMCLIMMIAIH
AHINponeTpoBCbKMI AepXXaBHWUI YHIBEPCUTET BHYTPILLHIX CripaB, YkpaiHa
Ph.D (History), Associate professor of the Depatment of History
The Dnipropetrovsk State University of Internal Affairs, UKRAINE
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the article is to characterize basic principles and advantages of social enterprise introduction and
realization of analysis of competent features of a social businessman as an innovator and a socially
responsible personality. It is investigated that the world view of social businessmen after a
sociocultural constituent is correlative with social workers’ motivation and activity. It is found out
that social leader’s qualificatory description should contain the row of features: ability to operate
actively, constancy in the acceptance of creative decisions in the conditions of hard competition,
absence of social prejudice to any representatives of society, possibility to lean to the usual system
looks to society, openness, socially oriented way of thinking and activity, understanding of necessity
to combine forces and resources for the sake of forming segments for realization of social aid. An
author concludes that in a complex the leader features of social businessmen become the
mortgage of a quality social enterprise and a basis of forming of different forms of self-organization
of society, and possibilities of preventive influence on the factors of social exception of certain
layers of society.

BCTYIN.

Ha cyyacHomy eTani po3BUTKY CyCMiAbHUX BIAHOCUH BUPOBAEHO NoTpeby Ta
BMSIBAEHO 3anuT LLIOAO cniBnpadi 6idHecy Ta NpeACTaBHUKIB CoLianbHOI chepu -
i couianbHMX NpauiBHWKIB, NPOMAACBKUX OpraHisaui, BOAOHTEPIB, 3 OAHOrO
60Ky, i CaMux rpoOMaAsH, LLO 3HAXOASATLCS Y CKAAAHUX XWUTTEBUX 0BCTaBUHaX, 3
iHWOro. Y KOHTEKCTI NpPOTMAIT daKkTopam COLJaAbHOrO BMKAKOYEHHA Ta
AOCATHEHHA peani3alii epeKTMBHOCTI COLiaAbHOI CKAAAOBOI BEAUKY POAb
Biairpae epeKkTMBHa MOAEAb AIIAbHOCTI — couiaAbHe NiANPUEMHULTBO.

CAip MIAKPECAWMTH, WO OCHOBHOKD METOK COLaAbHOro MiAMPUEMHMLTBA
CAYTYE AOCATHEHHSA HOBOTO SIKICHOTO PiBHA Y NpodinakTULi (NpeBeHTUBHOCTI) abo
MOAAAbLLOMY BMPILLEHHI CoLjaAbHO 3HauyLLMX NpobaeM. PaKTUUYHO 3a3HaYEHUN
BUA AISIABHOCTI BUCTYMa€e B AKOCTI COUiaAbHOI iHHOBaUji Ta POPMYE MEXaHi3m
COUjanbHUX MNEepeTBOpPeEHb fAK AAA  CaMOro CycniAbCTBa, Tak Yy coepi
NIAMPUEMHULBKOT AISIABHOCTI. 3 TOUKW 30PYy BEAEHHSI Oi3HEecy AOCAIAXKEHHS
AAHOrO CEKTOPY CNpsIMOBaHi Ha 36epeXeHHs CTanoro PO3BMTKY AOMOMOrU B
coujianbHin coepi 3a ymoB HenpubyTkoBoi abo NPUBYTKOBOI MIAMPUEMHULBKOT
AIIABHOCTI. |HWa NAOLLMHA AOCAIAKEHDb — Lie BNAMB Ha €PEKTUBHE BUPILLEHHSA
NMeBHMX CoLiaAbHUX MPOBAEM Ta POAb Y LMX NpoLecax CoLiaAbHO OpPiEHTOBAHOI
0COBUCTOCTI Aipepa, KepiBHUKA, rPOMaAAHUHA.

MEPEBATY BMPOBAAXEHHA COLIIAABHOTO NMIANMPUEMHULTBA.

B VYkpaiHi, sk B Hayui, Tak i B 6i3Heci, 4yacTo NAyTalOTb CoOLiaAbHe
NIANPUEMHULUTBO i3 COLaAbHOK BIAMOBIAGABHICTIO. KaTeropisa «coujanbHe
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NIAMPUEMHULTBO» HE HabyAa LLUMPOKOrO PO3MNOBCHOAXEHHS, CYCMNIALCTBO BiAbLue
3HaMoOMe 3 MOHATTAMM «MEeLEHATCTBO», «CMOHCOP», «BOAOHTEP», a TaKOX
AISINBHICTIO  TPOMAACBKMX OpraHisauin, CnpsiMOBaHUX Ha MIATPUMKY (4acto
IOPUAMYHY) COLiaAbHO He3axMLLEHUX BEpPCTB HaceaeHHsi abo ocib, Lo
OMUHWMAKCH Y CKPYTHWUX XXMTTEBUX OBCTaBUHAX.

Hatomictb couiaAbHOro MIANPUEMUSA BM3HauYaloTb AK cyb'ekta, AKWN
YCBIAOMAIOE  A€fIKY  COLiaAbHy npobAeMy i  BMKOPWCTOBYE  MPUHLMNK
NiANPUEMHMLTBA AAA OpraHisauii niAnpMemMcTBa Ta ynpaBAiHHSA HUM 3 METOH
BUPILLIEHHSA LiET npobAaeMK, abo AN BUPOOHMLITBA COLLIAAbHOT 3MiHW.

ICHYOTb Pi3Hi MIAXOAM Y TAYMAUEHHI NOHSATTS «COLiaAbHUM NianpruemMeLb». MNpu
dOpMyBaHHI  Ta  peaaizauii  KOHUEenuji  couianbHOro  MIAMPUEMHMUUTBA
3aCTOCOBYIOTb TPM OCHOBHI MIAXOAM AO i BM3HAYeHHS: 1) niAnpuEMHMUbBKA
AISIABHICTE  HEMPUOYTKOBUX HEAEpXaBHMX OpraHizauii, ska crnpsAmMoBaHa
nepeayciM Ha peanisauito CTaTyTHUX LIAeW UMX opraHi3auii (xapaKTepHui AAS
KpaiH MiBHiuHOI i MiBAEHHOI AMepHKK); 2) AiSAbHICTb 6i3Hec-niaAnpuemMcTBa 3
couiaAbHOK MICIEHD HAa KOPWUCTb TEPUTOPiIAaAbHOI CMIABHOTU (XapaKTepHUI AAS
€Bponn, BeankobpuTtaHii); 3) iHHOBaUiMHA MIANPUEMHULBKA AISAbHICTb 3aAAS
NMOAIMLLUEHHA CTaHOBMLLA FTPOMAAM i BIAHOBAEHHS COLiAaAbHOI CNpaBEAAUBOCTI
LLIASIXOM MOLUYKY COLiaAbHMX HOBATOPIB y BCbOMY CBITi i iX MIATPMMKA, 3aAy4YEHHS
pecypciB, 06MiHY TEXHOAOFISIMM i AOCBIAOM, GOPMYBAHHS MepeXi coujaAbHUX
nianpremuiB (xapaktepHuin ana Leenuapii, CLUA, IHai) [1]. EdektmBHMM
BapiaHTOM COLjaAbHOro MIANPUEMHMUTBA B YKpaiHi € AiSAbHICTb, fKa
3AIMCHIOETbCA Yepes NiANPUEMHULIBbKY AiSIABHICTb FPOMaACBbKUX 06’eAHaHb ab0 X
KOMEPLINHY AiIAbHICTb BAArOAiMHWX opraHizauin. 3a3HauMMo TakoX, AKLIO L
opraHisauji cratoTb HenpUOYTKOBMMW, TO B HUX 3aOOPOHSAETLCA PO3MOAIA
npubyTkiB, yci AOXOAM 3FiAHO 3i CTaTyTOM CRPSIMOBYHOTbCS Ha BUPILLEHHS
KOHKPETHMX NPOBAEM, HaraAbHUX AASt CYCMiAbCTBA.

3BEPHEMO yBary TakoXx Ha Te, WO CouiaAbHe MIAMPUEMHMUTBO, GinaHTponia
Ta NOXEePTBM NPUHLIMNOBO BiAPI3HAIOTLCA K HANPSMU OAArOAIMHOI AIIABHOCTI,
apke obUpatoTb Pi3Hi cnocobu Ha LIASIXY AO AOCATHEHHSI MOCTaBAEHOI METW.
diraHTPONKM NMpaLIOTb AAA 3AIMCHEHHA BAATOAIMHOI AIIABHOCTI, AAA Nepepadi
6Aar Ha AOBPOBIAbHIM OCHOBI Ha KOPUCTb 3HEAOAEHMX Ta OiAHMX BepcTB
HAaCEeAEHHs, HEe3aAeXHO BiA OLIHKM €KOHOMIYHOI UiHHOCTi. [MoxeptBa €
HenpubyTKoBOl Ta nepepbayae AOMOMOrY LIABOBOrO XapakTepy TWM, XTO ii
notpebye. ColianbHO BIAMOBIAAAbHWI Bi3HEC XapaKTepU3YeETbCs MParHeHHs M
AOCSIITU NO3UTUBHMX COLiaAbHMX 3MiH. ColianbHe NiANPUEMHULITBO Ha3yeTbesl Ha
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TPbOX B3AEMOMOB’A3AaHUX CKAAAOBMX AIIABHOCTI: couUiaAbHa (HanpUKAaA,
npaueBAaLLTYBaHHA iHBAAIAIB, 3aAYYEHHS MapriHaAi30BaHMX Fpyn HaCEAEHHS A0
rPOMAaACbKOro XUTTA), KOMEpPLiMHa (HanpukAaa, BNPOBaAXKEHHS iHHOBaLM AAS
3abe3neyeHHss noTpebd  HENAATOCMPOMOXHOIO  HaCeAeHHsl, OTPMMaHHSA
npubyTtky), HenpubyTkoBa (HanNPWKAap, 3aAYYEHHSI AO PO3BMUTKY AISAbHOCTI
NIAMPUEMCTBa BAACHOCTI AEPXAaBHOrO CEKTOPY, TEPUTOPIaAbHUX Fpomaa Ta
rPOMAACBKUX, OAAro-AiMHKX i peAirinHux opraHizauin) [7]. Aaa YkpaiHu HanbiabLL
PO3MNOBCIOAXEHUM Ta HaMCNPUATAUBILLMMU € ABa BapiaHTU CoOLiaAbHOro
niaAnpueMHuuTea. [o-nepiue, ue Ti opraHisauii, AKi BUPIWYIOTb COLiaAbHI
npobAeMu Ta NpaLeBAALLTOBYHOTb COLiaAbHO BPa3AMBI Tpynu HaceAeHHs; Mo-
Apyre, ue Ti mianpuemctBa, KoTpi nocTitHo 20-30% npubyTky BiaAalOTb Ha
peanizauito CouiaAbHUX iHILiaTUB, AKLLO Le 3aTBEPAXEHO B iXHiM CTaTyTHIN
AISIABHOCTI.

TakuM UMHOM, COUiaAbHE MIAMPUEMHMLTBO — UE MIANPUEMHULTBO, METOHD
SIKOTO € BMPIiLLEHHS couiaAbHUX NPOBAEM Ta SIKE CNPSIMOBAHE Ha iHHOBATUBHY,
CYTTEBY 3MiHYy B CYCMIAbCTBI.

MpiopuTETAaMM COLAAbHOIO NIANPUEMHULUTBA CTa€ 3AIMCHEHHA NO3UTUBHOMO
BMAMBY Ha CyCNiAbHUIM PO3BUTOK. BoaHOuac, Le MOXAMBICTb MpauloBaTH K Ha
KOPUCTb CYCNIAbCTBA, TakK i 3 KOPUCTIO AAA cebe. TobTo Le iHHOBAaLiMHa MOAEAb
AISIABHOCTI, Sika HaAa€ MOXAMBICTb 3apOBASTM Ta POOUTU BHECOK Yy PO3BWUTOK
CYCNiAbCTBA, HECTAHAAPTHUM MiAXOAOM.

Po3pobAeHO CBOEPIAHWI aArOPUTM MIAKAKOUEHHS 0COBUCTOCTI, Aiaepa A0
nporpamMyBaHHsl Ta NAA@HYBaHHS aKTMBHOCTI COLiaAbHOI BiANOBiAaAbHOCTI. Taki
piBHi AonomaratoTb HaraAbHO nobaunTu, siki Al Mae BMKOHyBaTW COLi@AbHUI
nianpvemeub, abu 3aavwaTtM 3a COOOK MpaBO Has3uMBaTU CBOK ChpaBy
«COLUjaAbHO BiANOBIAAABHOLO.

30KpemMa, MOXHa BWAIAUTM Taki eTanM GOpPMYBaHHA  COLiaAbHOMO
NIAMPUEMHMLTBA. [leplinMit piBeHb: AOTPUMAHHA 3aKoHYy — TOOTO KoMMNaHii
noBaxatTb 3aKOH, KU Ai€ B iX KpaiHi, Ae 3AIMCHIOETbCA rOCMoAapcbka
AIIAbHICTb (BUPOOHULITBO, AOTICTUKa, NpoAax). ApYruin piBeHb: BAAroAifHICTb —
HanpaBAEHICTb MIANPUEMHMLIbKOI AiSIAbHICTb Ha BUPILLEHHSA HaraAbHUX NoTpe6b
couiymy. TpeTiii piBeHb: y3ropAXeHHs MOBEAIHKM 3 MPOrOAOLUIEHWUM LiHHOCTAMM —
BKAKOUYEHHS CUCTEMM LIHHOCTEM B KOAEKCU MOBEAIHKM MIANPUEMCTB B pamMKax
MOro AifiAbHOCTI. YeTBepTuid piBeHb: €GEKTUBHICTb — OTPUMAHHSA BIAUYTHUX
nepesar 3a PaxyHok 36iAblLEHHSA ebEeKTUBHOCTI | peaAi3aLlii 3aX0oAiB B iHTepecax
KOMMaHii Ta ii napTHepiB. MN’'ATMI piBeHb: cniBnpausa 3 METOK PO3BUTKY —BUXiA
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Ha HOBi pPWHKW, BCTAHOBAEHHSI MAPTHEPCbKUX BIAHOCMH Ta pPo3pobka
iHHOBAUIMHWX MPOAYKTIB i mocayrn [4]. AaHi pekomeHAaLii € AOUIABHUMUK AAS
colianbHO opieHToBaHOro abo X couiaAbHO BiAMOBiA@AbHOrO 6i3Hecy, WO €
GiAbLL WMPLWIKMMKM MOHATTAMM, YMM COLjaAbHE NIAMPUEMHMUTBO, ane TakKoX €
HeOobXiAHUMU A0 BpaxyBaHHA AAA AIAAbHOCTI OCTAHHbLOTO.

CouiaAbHe MIANPUEMCTBO «BUPOBOAAE» TAKOX MOTYXHY COLLiaAbHY LiHHICTb Ta
cnpusie  TpaHcdopmauii camoro cycnianbctBa. be3ymOBHO, OCHOBHUMMW
LiAbOBMMMK  FpynamMun  AIIAbHOCTI  COUiaAbHMX  MIANPUEMLIB  BUSIBASIKOTbCA
HalMeHLU 3axMLUEeHi 1 HeBAAronoAyyHi BEPCTBU HACEAEHHS, WO He MakoTb aHi
CYCNIAbHO-MIOAITUYHMUX BaXeAiB, aHi ¢iHaHCOBMX pecypciB y AOCATHEHHI
3abe3neyeHHs 6a3oBux notpeb. OpHak 3MiHM, AK BiabyBarOTbCA 3a YMOB
BMNPOBAAXEHHA  COUiaAbHOrO  MIANPUEMHMUTBA, GOPMYKOTb  MPOLIAPOK
CYCNiAbCTBA, CXMABHOIO A0 CaMOPO3BMTKY, CaMOBIATBOPEHHSI CYCMiAbCTBa, AO
BUPOOAEHHSI CTaAOi MNapaAuMrMM  LIHHOCTI  iHAMBIA@ AK  couianizoBaHOI
0COBUCTOCTI, @ TaKOX A0 BMXOBAHHSA Ta NIATPUMKM 06pasy COLiOOPIEHTOBAHOIO
NiANPUEMLS, KepiBHWKa, Aiaepa, 0COBUCTOCTI, AKi CNPUATUMYTb BUPOBAEHHIO
YKPaTHCbKOro coLianbHOro MeMHCTRIMY.

OYHKUIOHAABHI  PUCU TA  AKOCTI  COLIAABHOIO
NIANPUEMLA.

CouianbHe NiANPUEMHULUTBO BUCTYNae, 3 OAHOro 60Ky, sk cBoboaa, a 3
iHLIOro — Ue iHWWIA TMN MUCAEHHS, Lie 3AATHICTb BUPI3HWUTK COLianbHi MpobAaemu
Ta npobaemu coujanizauii Ta MOXAMBICTb 3HAXOAUTU LUASIXM CaMOCTIMHOIO
BUpilLEeHHA npobaeM 3a ponomoroto 6isHecy. OCHOBHY POAb, a B BiAbLLOCTI
BUMAAKIB - BUpillaAbHYy, Y BMOOPI 3a3HAUEHOI MIANPUEMHULIbKOI AiSABHOCTI
Biairpae kepiBHMK abo neBHUI Aipep. CBITOMASIA KEPIBHUKIB OpraHisauji, wo B
AAHOMY BUMNaAKy OyAyTb CYrOAOCHI 3 AiIIAbHICTIO cOUiaAbHWX MpPaUiBHUKIB, iX
BMiHHSI Ta BaxaHHSA 3alMMaTUCb NPUOYTKOBOKO AISIABHICTIO Yy cdepi colianbHOro
NiAMPUEMHMLTBA CTa€ BU3HAYaAbHWM Ta OCHOBOMOAOXHWM, TAKUM, LLIO BNAUBAE
Ha KOAEKTMB Ta, B MOAQAbLLOMY, Ha COLIiyM.

NipepctBo B couianbHOMY MIANPUEMHUUTBI CIMPAETLCA Ha E€TUKY, YECHICTD i
AOCBiA, TaKOX Ha CniBUYyTTA | NpucTpacTb, BOAOAIHHA NPOdECiHHUMMU
KOMYHIKaTUBHUMK HaBWUYKaMW Ta emnatiero. bes umx 03HaK Aipepu piAKo
BCTAHOBAIOTb CUABHI CUCTEMM NIATPUMKM | HE MatOTb MOTUBALLIT AASt BUXOBAHHS
HOBMX AipepiB. B cyyacHMX ymoBaXx AiAEPCTBO AACTb HaM 3MOTY MIAHATU AKOACbKE
6aueHHss Ha piBeHb OiAbLl LLIMPOKOTO CBITOrASAY, BMBECTU €edEKTUBHICTb
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AISABHOCTI  AOAMHW Ha pPiBEHb BWLUMX CTaAHAAQPTIB, a Takox cdopmyBatu
OCOBUCTICTb, 3AATHY AOCAITM BEAUKUX PE3yAbTaTiB 3@ AOMOMOIOK CBOiX
HeOopPAMHaPHKX 3AiB6HOCTEN.

Ha AymMKy AOCAIAHMKIB, couiaAbHMI MIAMPUEMELL BiAIrPAE POAb COLi@AbHOMO
iHHOBaTopa. Ictopuk AX. MoKip BMSBMB, WO, X04a B AEAKMX BMUMNAAKaXx
NIAMPUEML] MOFAM BUKOPUCTOBYBATU HAayKOBE 3HAHHS, iIHHOBATOPW 3a3BUYaAM
MLWAK nonepeay Hayku, CNMparuncCh TiIAbKM Ha CBOI 3A0MaAM | EKCMEPUMEHTH.
Cepep puC, SKUMW BOAOAIOTb MIAMPUEMLI, ACKPABO BUPI3HAETLCA 3AATHICTb
6aunTh i BUKOPUCTOBYBATM HOBI MOXAMBOCTI, MOTUBALLSi Ta aKTUBHICTb, fKi €
AOMOMiIXXHUMU dakTopamMK y NPURHATTI HEMUHYUYOro pusuky [8]. Mianpremeub
MWCAUTb TBOPYO i MPOAYKYE HOBI PilLEHHS, SAKi 3HAYHO MOPMBAKOTL 3 BXE
iCHytouUMMK cxemMamu. CouianbHUIM NiANPUEMELL HE HAMaraeTbcs ONTUMI3yBaTK
iCHYrOUy cUCTEMY 3 HE3HaYHMMK 3MiHaMW, ane 3aMiCTb LbOr0 3HaXOAUTb
abCOAIOTHO HOBMI cnocib niaxoay A0 MPobAemMU. He MeHL BaXAMBUX AKOCTEMN
NIAMPUEMUS AK 3AATHICTb aKTUBHO AIITU, 3aMiCTb TOro, LLIOO YekaTn, BTpyYaTmCA
ab0 NepeKoHyBaTH KOrocb BUPILLMTU NEBHY NPOBAEMY TaKUM YUMHOM; NiANPUEMLL
AEMOHCTPYIOTb  MYXHiCTb, MOCTIMHO PW3WMKYKOUM MPOTArOM YCbOro MnpoLecy
iHHOBaUiM; MatoTb CTIMKICTb A0 MPUWAHATTS  TBOPYMX PilleHb, MNiAMPUEMELD
NoBWHEH BYTW B 3M03i 3HAWTW TBOPUYI LUASIXM HABKOAO NEPELLKOA i NPOBAEM, siKi
BUHWKaLOTb [6].

IHKOAM HEeCTaHAQPTHICTb PilleHb OCMMCAIOETLCA AK KpeaTUBHICTb. AOCUTb
IPYHTOBHO PO3pobMB TEOPito KpeaTWBHOro Kaacy P. ®Aaopipa, sSiKMId 3BEPHYB
yBary Ha Moro TpaHcGOopMytoUy POAb MO BIAHOLIEHHIO A0 Cy4aCHOro CyCniAbCTBa.
BiAbLLiCTb TEOPETUUHMX AOPOBOK BUEHOrO MOXHA MEPEHECTU i Ha CoLjaAbHUX
NIAMPUEMLIB, IK TOAOBHUX CY6’EKTIB COLliaAbHMX iIHHOBALiK. POBUTbCA aKLEHT Ha
E€KOHOMIYHIN CKAAAOBIM KpeaTMBHOIO KAacy Ta BMAIAEHHI coujaAbHOro
NIAMPUEMUS AK €KOHOMIYHOIO KAacy i CTBEPAXEHHS, WO MOro eKOHOMiYHa
OYHKUIA NIATPUMAE | BUSHAYAE KYABTYPHI PilLlEHHA KpeaTUBHUX NpodecioHaAiB
Tak camo, K i iX CTUAb XuTTa [9]. TleBHMI pICT KpeaTMBHOIO KAacy BYEHWM
Bbauae B 3MiHax NPiOPUTETIB Ta LLIHHOCTEN L€l rpynu cycninbctBa. Ha OCHOBI
paay iHTepB'to Ta ¢okyc-rpyn P. daopiaa BUMOKPEMMB OCHOBHI  HampsiMKu
HabyTWX LiHHOCTEN, LLLO MO CBOIW CyTi NPEeACTaBAAIOTh, B AESIKUX BUNAAKaX, CyMilLl
TPAAULIMHUX | HOBMX LiHHOCTEN. YAeHM UbOoro Knacy 6e3yMOBHO HapaloTb
nepesary OTOYEHHIO Ta OpraHi3auiimM, B AKUX € MiCLLe AASI KOXHOIO i A€ KOXEH
MOXe AOCHITU YCniXy, LUiHATb 0COOUCTI HaBWUKK Ta 3A00YTKM a TaKoX 3AaTHICTb
MTU AO CBOEI LA i ByTW BipHUM CBOIM cnpasi. [PoLli K NOKa3HMK NPOdECIAHMX
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3p000YTKIB (MEPUTOKPATIS!) Y MPEACTaBHUKIB LbOrO KAACy BIAXOASATb Ha APYrui
nAaH. MpeACTaBHUKM KpeaTMBHOIMO KAacy AEMOHCTPYHOTb CTiMKY MPUXMABHICTb
iHAMBIAYaAbHIA  CBOEPIAHOCTI Ta CaMOCTBEPAXEHHI. BoHM He 6axatoTb
NIAKOPATUCA iHCTPYKLISIM 3i CTOPOHW OpraHi3auii Ta iHCTUTYTIB i UMHATb onip
TPAAMUIMHUM TPynoBUM Hopmam [9]. 3BMYaMHO, Take TBEPAXEHHS HOCUTb
y3aranbHIOIOUMIA AEKAAPATUBHWUIK XapaKkTep, a He BWU3HaHe MpaBWAO, X0ua,
AIMCHO, BiAbLLICTb couiaAbHUX MIANPUEMLIB, NEPLL HiX NMPOAYKYBATU HOBI iA€l,
O6yAM HEBAOBOAEHWMMM iCHYIOUMMM HOpMaMu Ta nopspkamu. Came ix
iHAMBIAYaAbHICTb Ta 3AQTHICTb KPUTUUYHO AMBUTUCH Ha CTaH peyer € OAHWMU 3
pywinHux ¢aktopiB. TakoX BU3HAYaAbHUMW QaKTOpaMuK AiAAbBHOCTI Aipepa
BUCTYNalOTb  PIBHOMAHITHICTb Ta BIAKPUTICTb, BIACYTHICTb  YNepeAXeHOCTi,
3anepeyeHHss 3BUMYHMX CTEPEOTUMIB LLOAO CBOEPIAHOTO «BiATOPOAXKEHHSA,
BiAMEXOBaHOCTI» BiA COLiaAbHO HE3aXULLLEHWX BEPCTB HaceAeHHA. Pa3om 3 TUM,
3aranoM iHHOBaLA BMMarae Aello 6iAbLIOro HiX NPOCTO KpeaTUBHOCTI.

Maiixe KOXeH 3 Hac Ma€ YIBAEHHSI NPO Te, K 3MiHWUTHK CBIT, ane AvLIE AESKI
3 LbOM0 KOA@ AOAEW MaloTb AOCTaTHi HaBWUKM, CMIAMBICTb Ta BMEBHEHICTb
peanizyBaTtu Ui iaeil. Ha AyMKY NOAbCbKMX AOCAIAHMKIB, COLliaAbHWUI NIANPUEMEL
XapaKTePU3YETbCS CMPaBXHIMWU AiSIMM, @ He TiAbKM HasiBHICTIO inel, ane i
ANIAEPCBKMUMU  HaBUYKaMM, BUHaXIAAMBICTIO | 3AQTHICTIO NEepeKkoHaTu iHLWWKX
NIATPUMATU Moro Aii - ULe Npobyaxye Becb HasBHUIM noTeHuian Aiatu [5].
3a3HaumMmo, Lo COUiaAbHMI NiANPUEMEL, Ha BIAMIHY BiA KpeaTWMBHOIoO Kaacy
peani3ye CBOI ipei B NPaKTUUHOMY MAAH.

LLicTb sskocTen ycnilHoro couiaAnbHOro nianpvemMusn Buaiane A. bopLuTerH Ha
OCHOBI AOCAIAXYBaHUX HUM BUMAAKIB, HAroAOLLYHOU K, 1O BiAbLLICTb iIHHOBATOPIB,
AKX BiH AOCAIAXYBAB, HE BMPI3HAAMCb CMIAMBICTIO i PIiLLYYICTIO ¥ CBOIX AifiX.
[OAOBHA CKAaAOBa, fIka BIAPI3HAE YCMiWHOro MiANPUEMUS BiA MNPOCTOro
NiAMPUEMUSA — CUAA MOTUBALLT Ta FOTOBHICTb BUMPABAATU CBOI MOMUAKKU. HaBiTb
HaWycnilHiWi  coujanbHi  MNIAMPUMEMCTBA,  OPIEHTOBAHIi  Ha  CYCMiAbHI
NepeTBOPEHHSA, AK MPaBUAO, MPOXOAATb AEKIAbKA LMKAIB. Ix cTpaterii, 6isHec-
MOAEAI 3MIHIOKTLCA Y 3B'A3KY 3 HOBMMU MOXAMBOCTAMM, LLO 3'SABASIOTLCA 3
iCHYIOUOIO KOH'HOHKTYPOKO PUHKY. [OTOBHICTb MIANPUEMUSA BWNPaBUTU CBOI
NOMWAKM (B NOEAHAHHI 3 BIAKPUTICTIO MO BIAHOLLIEHHIO AO PUHKY | OPIEHTOBAHICTIO
Ha NPUPOAHUI PICT) NPEACTaBASIE CODOLO XMUTTEBO BaXAUBY CKAAAOBY NpoLecy
NPaKTMUYHOI peaaizauii 6yab-AKoi coujanbHOi ipei [3]. Motar A0 nocTiMHOT
CaMOKOpPEKLji, 3MiHW, Ki BUMarae yac - LiAKOM paLioHaAbHa XapakTepucTMka
B CydyaCHMX ymoBax. [OTOBHICTb PO3AIAMTM YCMiXx - Apyra puca YycnilHOro
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COLiaAbHOTO MIANPUEMUSA, aAXe UMM oxodille nianpuemMelp byae AiaMTUCS
CBOIMW AOCATHEHHAMU, TUM BinblUe 3HAMAETBCA OXOUMX AOAEN AOMOMOITU Lt
cnpaBi i TMM CaMMM HaroAOWye Ha MacCOBi 3aAy4eHOCTi PiIBHOMAaHITHMX
opraHisaldiji, niAnpMeMCTB Ta ocib B Ui cnpaBi. byab-Aka iHHOBALS NPUNYCKaE
3AATHiICTb abcTparyBaTucs BiA NOMNEPEAHIX CyAXeHb Ta OUIHOK. [ia rOTOBHICTIO
nepectynati 3BUUYHI MeXi PO3yMIETbCA 3AATHICTb CTBOPHOBATUM HOBI COLjaAbHI
CTPYKTYpU, 06’€AHYBATU PI3HUX AOAEN, KOMBIHYBaTW Taki CUAM Ta pecypcH, ki 6
3BMUYalHE KOHCEpBATUBHE CYCMIALCTBO HE HaBaXxuaocs 6 3pobuTh, a Takox
roToBHiCTb MnpauroBaTM 6e3 BU3HaHHA 3 6oky cycninbeTBa [3]. CouianbHa
BiANOBIA@AbHICTb, LLIO CTOITb NepeA iIHHOBATOPOM, CKOPILL AONOMAara€e 3po3yMiTu:
AIKMX AiM Ta YCTAHOBOK BMMarae CycniAbCTBO BiA COLaAbHOIO MiaANnpUEMLS.

KomMaHAOYTBOPEHHS MAa€ BEAMYE3HE 3HAUEHHS AAA PO3BUTKY KOMaHAM B
LIiAOMY | KOXXHOMO yYaCHWKa OKpeMo. Taki MPOeKTU CTaBAATb NEPEA YYaCHUKaMU
peanbHi COLiaAbHO-3HAUyLLLi 3aBAAHHS | MalTb KOHKPETHUN OUYEBMAHMWM
pe3yAbTart. «<Hapmuxatounim» Niaxia ynpaBAiHHSA CNIMPAETbCS HA BMiHHS KEPIBHUKIB
CTUMYAIOBATU KOMaHAY AO BMCOKOI 3@ CYCMiAbHUM 3HAYEHHAM AISIABHOCTI. AK
NpaBuAO, B TaKMX NMPOEKTax yYaCHWKU AYOAOHOTb OYHKLIT OAMH OAHOMO. AKLLO
ColianbHMI NPOEKT NobypoBaHMI NpaBWMAbHO i nepepbayeHa Moro HaxaHa
CTiMKiCTb, AAA 3abe3nevyeHHs ePEKTUBHOCTI NOTPIOHO OXOMWUTW | 3aAyUUTU
sIkomora biAblLie CO3HUKIB, AOAEN, SIKi 3HAKOTb NPO NPOEKT, @ TAKOX 3AINCHUTH
iHTEPBEHLLIO B X CBIAOMICTb TUX LIIHHOCTEN, AIKi Hece colianbHUI NPOEKT. Bee X
nepexia couiaAbHOro MIANPUEMHMUTBA Ha SIKICHO HOBWMW piBEHb B YKpaiHi
noTpebye HaAaroAXEHHA MiXXCEKTOPaAbHOI criBNpaL MiX opraHaMu AepXaBHOI
BAAAM T@ MiCLLEBOro camMoBpsAAyBaHHA [2].

BinbLLOCTI NiaANPUEMCTB, AKi HecyTb B cObi COLiaAbHO HanpaBAEHi 3apaui,
BaXKO 3asaBWTM Npo cebe AK AepxaBi, Tak i MacoBO po3peknamMyBaTh cebe
cycninbCTBY. OAHIEIO 3 BaXAMBMX CKAAAOBKMX COLLIAABHOIO MiANPUEMHULTBA € Te,
O couianbHi nianpuemui 6epytb Ha cebe coujanbHy BIANOBIAAQABHICTE i
BUOYAOBYIOTb CBill 6i3HEC Tak, LWOO BUpillyBaTK NPOBAEMM, AKi CTOATL Nepea
yciM CycminbCTBOM. B OMMCaHHI KAIOUOBMX SAKOCTEM Ta pPUC COLiaAbHOro
NiAMPUEMUS, 3rapyBanacsl Taka CKAAAOBa SIK COLliaAbHa BiANOBIAAAbHICTb 33 CBill
6i3Hec. BapTo 3a3HauMTH, WO UA SIKICTb HE € CYTO iHAMBIAYAAbHOK PUCOLD
AOAMHM, SK MOPAAbHO YCTaHOBKa TOLLO, B AGHOMY BMMAAKY — Lie OAHa i3 yMOB
cyyacHocri. CouianbHa BiANOBIAAABHICTb, LLO CTOITb NEpeA iHHOBATOPOM CKOPILL
AOMOMarae 3po3yMiTH, AKWUX AiM Ta YCTAHOBOK BMMarae CycniAbCTBO BiA
CoLjaAbHOro MiANPUEMUS.
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OYHKUIOHAAbHI pPUCKM Ta SKOCTI CydaCHOro COLIaAbHOrO MiANPUEMUS B
KOMIMAEKCI MOXYTb CTaTW 3amnopyKoK peaAisalii OCHOBHUX 3aBAAHb COLLiaAbHOI
poboTn AN pAaHOrO Aipepa abo nianpuemcTsa. 3 iHWoro 6oky, $opmMyBaHHSA
npoLapky NiANPUEMLIB, LLO OPIEHTOBAHI Ha BUAIAEHHSI CErMEHTY NPUBYTKY AAA
AOMOMOIM COLiaAbHO HE3AXULLEHNUM BEPCTBAM, CTBOPIOE YABAEHHSA NPO COLiyM
AK CUCTEMY, LLO CXMAbHA AO CaMOOpraHidauii, CamMOAONOMOMM, a TakoX
AISIAbHICTb 3a3HAUYEHUX MIANPUEMUIB 3HAUYHO MIABULLYE POAb COLIOKYABTYPHOI
CKAQAOBOI Y XMTTi BCbOroO cycniAbCTBa. be3yMoBHO, NPOBAEMHICTb CPUMHATTS Ta
PO3BUTKY Came CoLiaAbHOro MIANPUEMHUUTBA (@ He TiAbKM OAAroAiMHMUTBA,
pa30BMX AOMOMOT TOLLIO) CEPEA CaMKMX COLLiaAbHUX apanTaHTIB BUCYBAE NoTpeby
TAYMA@UYEHHA Ta PO3'ACHEHHS LWOAO TaKOro BMAY AISABHOCTI K CouiaAbHE
NiANPUEMHMLTBO. AAXKE 3HAYUHI 3PYLLEHHSA | AOCATHEHHSA COLiaAbHUX 3MiH CTaHyTb
OiAbll  SIKICHUMMW  3aBASIKM  iHILiaTMBI  «3HU3Y». 3HA4YHy pPOAb Y MPOLECI
BMPOBAAXEHHSI COLjaAbHOMO NiANPUEMHULTBA, Be3nepeyHo, BiairpatoTb Ainepu
- NIANPUEML — BIAKPUTI, i3 COLLIOOPIEHTOBAHUM MUCAEHHSM.

BUCHOBKMU.

OTXe, ANl Cy4aCHOrO KepPiBHUKA, OPIEHTOBAHOrO Ha coLioTBOpUy poboTy, Ha
$GOpMyBaHHSI COLiaAbHMX LiHHOCTEW, Ha Hally AYMKY, HEOOXiAHOK € HW3Ka
AKOCTEN, 30KPEMA, LUBMAKA peakliss Ha MOoAil; BU3HAYEHHS ONTUMAaAbHOI
cTpaTerii AiSAbHOCTI LLOAO CniBBIAHECEHHSA NPUOYTKIB Ta 3aAyyeHHs iX A0
BMPILLIEHHSA COLLiaAbHWUX MUTaHb; 3AATHICTb AeAeryBaT 0O0B’A3KM Ta AO3BIA AISITH
iHWKWM  3apAs BCTAHOBAEHHSI  MPOAYKTMBHMX — BUPOOHWUMX  CTOCYHKIB,;
EKCTPanoAsiLia MO3UTUBHOIO CMPUMAHATTA BaXAMBOCTI COLi@AbHOrO YMHHMKA Ha
AIIABHICTb IK CAMOr0 KOAEKTUBY, TakK i BMIAMBY Ha CyCNiAbCTBO i, HApPeLTi, BAaCHa
coljiaAbHa BIiAMOBIAAALHICTb KepiBHWKa abo Aiaepa. CouiaabHe NiANPUEMHULTBO
MOXE CTaTh MOTY)XHUM PYLLIEM COLiaAbHMUX 3MiH Ta €KOHOMIYHOro 3pOCTaHHS B
YKpaiHi, apxe cycninbCTBO BUPOOUAO cTpaTUdiKaLiMHMIN NPOLLIAPOK FPOMaASH,
y AKnx cdopmoBaHo notpeby Ta MOTUBALLIKO A0 AAHOI coLjiaAbHOT poHOoTH.
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