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THE [IMPLEMENTATION OF THE SOCIAL AND
EMOTIONAL TRAINING INTO THE MODERN
EDUCATIONAL ENVIRONMENT

ABSTRACT:

This article focuses on the implementation of social and emotional training into the modern
educational environment. One of the key factors in increasing learning productivity is a properly
designed educational process. The research results point out that there are the most important
research problems concerns to the new model development of an educational process
management that includes the issues of shaping a human being as a person. To improve the
effectiveness of the educational process management, the urgency of introducing social-emotional
learning to the educational process is emphasized in the article. The value and impact of social
and emotional learning on each level of education, their interrelation and necessity degree are
evaluated in the article. In order to understand how to form the modern educational process is
analyzed, and the main features of the concepts such as: social and emotional are defined and
highlighted. The research results point out that there are four components of the emotional
intelligence. According to the CASEL report, the researches result shows that there are skills that
are the most in demand among society today: innovation, complex problem solving, critical thinking
and analysis, active learning. This article focuses on the most important recommendations for
introducing social and emotional learning in the modern educational process.

INTRODUCTION.

Our actions become more successful precisely through the development of
emotional intelligence, the ability to manage emotions, understand their
strengths and limitations, transform conflict situations, and make constructive
decisions in all circumstances. The longer we can postpone the response to a
particular emotional stimulus and think it over, the better decision we will make
about how to respond to it. Scientists have found that a sense of happiness
depends on the overall mental capacity only on 20%, and on the development
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of emotional intelligence - on 80%. Therefore, those children who learned to
think and then react to their emotions at a young age have better well-being
and better health in adulthood.

Due to speculation, identification, increased interest and inaccurate
definitions of the concept of social and emotional learning, it becomes
necessary to disclose meaningful data regarding the fullness of these
phenomena. The importance of this step is underlined by the fact that social-
emotional learning is closely linked to personally relevant information for the
individual.

The aim of the article is to substantiate theoretically and to investigate the
introduction relevance of the social and emotional training in the modern
educational environment for the demanding skills formation of the constantly
changing world. Significant research on the social and emotional learning is
conducted by the collaboration of academic, social and emotional learning.

Analysis of recent research and publications. In Ukraine, the problem of the
nature, content and structure of social and emotional learning is still
insufficient. The question of the management formation mechanism of social
and emotional competences in educational institutions is devoted to the
research of G.P. Rekun [1]. A comparative analysis of social and emotional
competence is conducted by O.A. Lyoshenko [2]. They highlighted the problems
that have arisen in this area, substantiated the importance of fundamental
social and emotional education, identified mechanisms for improving the
quality of educational services for modern educational institutions.

New technologies are forcing the human brain to evolve at an
unprecedented rate. Therefore, the educational process is constantly
changing. As the level of academic knowledge, the information free access
increases, more and more technical equipment is introduced into the learning
process, so students are increasingly stressed. Today, young people live in a
more complex, economically competitive and globally connected world, and
although academic skills are a key part of learning, the social and emotional
dimensions of human development have been left out of the educational
process [1].

The improving of Ukraine's position in the world rankings requires changes
in the educational process. The renewed law of Ukraine "On Education" in 2017
provides for the students formation with a holistic personality, comprehensively
developed, capable of critical thinking; with an active position that operates in
accordance with morally ethical principles and is capable of making
responsible decisions, respects dignity and human rights; and capable of
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changing the world, developing an economy on the principles of sustainable
development, competing in the labor market, and lifelong learning.

The expected effect can be really effective in terms of comprehensive
support for the education of such individuals as: parents, teachers, and a whole
society. The additional filling of the educational process with the cognitive and
emotional elements of learning is necessary in this process too [1].

THE GENERAL APPROACH TO DISCLOSURE THE CONCEPT OF
SOCIAL EMOTIONAL LEARNING.

The education systems of North American and European countries use
social, emotional and ethical learning programs as well. This is a series of
relevant curricula for different categories of youth.

Social, Emotional and Ethical Learning (SEE Learning) is a groundbreaking
educational program developed by an international team of scientists at Emory
University (USA), with the support of the Dalai Lama XIV, the famous Nobel
Peace Prize laureate, based on the ideas of social-emotional learning by an
American psychologist and scientific journal The New York Times by Daniel
Goleman. On the basis of this program are the D. Goleman's scientific works
and his book "Emotional Intelligence", which is now at the peak of popularity
around the world. The program has been developed for twenty years. It has
been extensively tested in 500 educational institutions (including the United
States, India, Brazil, the United Kingdom, Sweden, and Switzerland) over the
last five years. The program is appropriate for everyone because there is
nothing that conflicts with cultural or religious contexts.

Meditation is mentioned in some places, but it is about focus and
mindfulness practices. The results of the new program trial showed that
children have increased performance and decreased levels of bullying.

The Ukrainian Ministry of Education and Science support the idea of
implementing Western developments in this field in Ukraine and have already
approved the first methodological manuals on social and emotional training.
Ukrainian schools are already beginning to implement this program and apply
it in the educational process [3].

The program is used both within a specific subject and in a range of
disciplines or in extracurricular activities, due to their flexibility, without
sacrificing basic instruction. The basis of the new method is the development
of "soft skills", such as the ability to hold attention, systematically, creatively
and critically thinking, work as a team, and sympathize. In this way, childhood
resistance will be nurtured and psychological trauma will be dealt with in order
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to keep them in the future. This program provides educators with a curriculum
consisting of easy-to-implement lessons for development.

In addition, the plan contains conceptual frameworks used for curriculum
development as well as resources for teacher preparation and development.
SEE Learning enables students to be ethically involved in the global community
and provides educators with tools to support student well-being. One of the key
factors for increasing the productivity and economic growth of the country is a
properly designed educational process and, as a result, the matching of
people's skills to current needs in the labor market. Important research
concerns relate to the development of a new model for managing the
educational process that involves the formation of a person not only as a
workforce but also as an individual [1].

Analysis of the literature on this problematic issue allows us to identify
several approaches in defining the concept of "social-emotional learning".

In order to examine and analyze the concepts of social-emotional learning
in more detail, one must turn to the concepts analysis of "social" and
"emotional".

The term social (Latin socialis - sociable, social) - is a set of certain features
for e.g. social relations, integrated by individuals or communities in the process
of joint activity in specific conditions, which manifests in their relationships,
attitude to their place in society, social phenomena and processes, one of the
major categories of sociology and social philosophy.

Social manifests itself where the action of one person is compared with the
action of another. “Social” is most often understood as a social, connected with
the life and relationships of people in society. In its content, social is a reflection
of the organization and life of society as a subject of the historical process. It is
an integrative formation that accumulates knowledge, experience, traditions
and creative abilities and a real assessment of the society development state
and its elements. It expresses the nature of the potential use and the social
reserves of epy society, group and an individual to develop criteria for the
optimal development of the entire social organism.

The specific “social” characteristics are characterized by the following main
features:

1) the overall quality inherent in different groups of individuals, which is the
integration result of the individuals’ groups, social groups, communities and
social relations;

2) a certain state expression of individuals caused by social relations
(economic, political, etc.);
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3) the relations clarification of different individuals and groups with each
other, their attitude to their position in society, to the phenomena and the
processes of social life;

4) “social” is a consequence of the different individuals joint activity, which
is manifested in their communication and interaction and can be expressed in
culture, assessments, orientations, behavior, spiritual activity, lifestyle of
people, etc

5) “social” reflects the content and nature of interactions between subjects
(individuals, groups, communities) as a result of the person's defined social
roles that he assumes, becoming a member of a particular social community.

So, the category "social" serves to identify and reflect the essence of people
social life (theoretical and applied problems of interaction between nature and
society); specifics of the matter movement social form, that is, the differences
of society from animal associations; the contradictory human being unity as a
social being and, at the same time, a biological organism; the social systems
structure according to the their functioning and development optimization.

Thus, the category "social" reflects and expresses the specificity of being a
society as a subject of life process as a whole, and accordingly - the specificity
of all social processes and social subjects [4].

Most scientists view emotions as a frame of a person's spiritual life and
mental development. However, today, the concept disclosure of the personality
emotional sphere is insufficient. This is due to the difficulty of exploring the
emotional sphere as a whole. Human emotions and feelings most vividly
express the spiritual requests and man’s aspirations, and his attitude to reality.
K.D. Ushynskii wrote that "no words, no thoughts, not even our actions express
so clearly ourselves and our attitude to the world as our feelings".

Therefore, emotion is a common active form of body experiencing of its life.
Emotions act as a specific form of experience that reflects the value of objects
for the subject. The emotional is the one who is full of emotions, expresses
them [2].

In its turn, to speak it is not enough to speak only one language. It is not
enough to understand the meaning of the words used by the interlocutors.
Much information remains beyond words: in actions, gestures, facial
expressions, emotions.

How emotions affect on the communication and the life has been carefully
researched since the end of the last century. The ability to understand properly
and to use the emotions in everyday life is called "emotional intelligence".
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“Emotional intelligence” is the ability to give advice to your own and others'
emotions: to understand, evaluate and express them accurately.

Researchers John Meyer and Peter Seloway, who first described the
concept at the end of the 20th century, call the four directions of emotional
intelligence.

The first component - the evaluation and expression of emotions - is used
in any interaction. Developed emotional intelligence is exactly what allows you
to more or less accurately assess other people's emotions and saves you from
such misunderstandings. The flip side of the coin is the need to express your
emotions accurately. If you wanted to prove your approval to someone and
turned out to be more envious, the consequences of communication may be
unexpected.

One of the emotional intelligence manifestations is expressing emotions in
a way that fits the original idea.

The second component of emotional intelligence is the knowledge of
emotions. That is, what exactly causes certain emotions in our environment?
The same actions and words in different societies or smaller groups can cause
completely different emotions. Knowledge and understanding of the context
and its application in practice is a manifestation of emotional intelligence.

The third component is how we are able to manage emotions. It's about
holding back the emotion without showing it, and adjusting your condition after
the emotions have already manifested (calm down after being angry).
Researchers confirm that the more advanced emotional intelligence is, the
easier it is for a person to press on the brakes and regulate their emotions.

Behavior is the fourth component of emotional intelligence. It is important
to define correctly a certain emotion in communication with another person.

The understanding emotions should help the most important thing -
deciding how to behave. Emotions are the same information as actions, words
and gestures. This information is used by people to justify their actions.

By the way, 50 years ago, not to mention more ancient times, it was
impossible to imagine that the words "emotion" and "intellect" would be within
one concept. Emotions and intelligence were opposed to each other. Emotions
were thought to interfere with "rational" and " intellectual" decisions.

Only in the second half of the 20th century social psychologists looked at it
differently. They suggested that in the evolution process, emotions helped
humans adapt to different environments and circumstances and were directly
related to human survival as a species. So, there is an idea that the mind and
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emotions need not be confronted but vice versa emotions do not prevent
people from thinking but help him.

Emotional intelligence is widely explored from an application point of view
to find out how it is connected to different walks of life, to work, to leadership,
to happiness, to daily habits. It depends on emotional intelligence how much a
person is able to be empathetic, that is, to imagine themselves in the other
place and to understand how somebody’s feelings. In addition, emotional
intelligence is related to how much we tend to work as a team. Team players
are mostly people with high levels of emotional intelligence. According to
statistics, emotional intelligence can be developed over a lifetime. It is not a
permanent feature and there is no age limit [5].

THE  ANALYSIS OF  SOCIO-EMOTIONAL  TRAINING
INTRODUCTION INTO THE US EDUCATION SYSTEM.

So, the Collaborative for Academic, Social, and Emotional Learning (CASEL)
defines social and emotional learning as “the process through which children
and adults acquire and effectively apply the knowledge, attitudes, and skills
they need to understand and manage emotions, set and accomplish positive
goals, feel and show empathy for others, establish and maintain positive
relationships, and make responsible decisions.”

In order for students to achieve success in school, career, and life, they
must be taught social and emotional skills - just as they learn reading, math,
and science - through instruction and practice. School-based social and
emotional learning (SEL) curricula provide a key to workforce development by
explicitly teaching the social and emotional skills employers are seeking and
the U.S. economy needs. Research shows SEL works to improve behavioral,
academic, and career success.

According to report of CASEL and Committee for Children Host
Congressional Briefing on SEL and Employability Skills: SEL curricula teach self-
awareness, self-management, social awareness, relationship skills, and
responsible decision making so students can manage their behaviors,
understand and relate to the perspectives of others, and make sound personal
and social choices. This suite of competencies 4 complements academic
learning and meets many of the employability needs identified by business
leaders. Research shows the skills taught in SEL curricula have wide-ranging
benefits that affect children’s success in school, career, and life. For instance,
kindergarteners with stronger social and emotional skills are more likely to
graduate from high school and college and have stable, full-time employment
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while being less likely to commit crimes, be on public assistance, and have
drug, alcohol, and mental health problems [6].

CASEL and Committee for Children define some benéefits:

* More positive attitudes toward oneself, others, and tasks, including
enhanced self-efficacy, confidence, persistence, empathy, connection and
commitment to school, and a sense of purpose:

* More positive social behaviors and relationships with peers and adults

* Reduced conduct problems and risk-taking behavior

* Decreased emotional distress

* Improved test scores, grades, and attendance

And, in the long run, greater social and emotional competence can increase
the likelihood of high school graduation, readiness for postsecondary
education, career success, positive family and work relationships, better
mental health, reduced criminal behavior, and engaged citizenship.

According to The Report for CASEL: “A 2019 Update of Principals’
Perspectives on How Social and Emotional Learning Can Prepare Children and
Transform Schools” we can summarize:

1) This report builds on and updates many of the findings from the original
nationally representative survey of principals in 2017. The central messages of
this 2019 update are that (1) principals continue to see SEL skills as highly
teachable and a priority in their schools; (2) more schools are implementing
specific SEL benchmarks by significant percentages; and (3) principals and
teachers are assessing SEL skills at much higher rates than just two years ago.
At the same time, the survey shows that more work is needed to ensure SEL is
systemic across schools and districts and for principals to think existing
assessments are useful.

2) Most of all, this report shows that the movement to embed social and
emotional learning into every classroom and school in America has reached a
tipping point. Principals stand ready to bring systemic, school-wide SEL to their
schools, but they need greater support from leaders at the state and district
levels to ensure every student has access to a high-quality education that
nourishes their social and emotional skills along with academic learning. Now
is the time for policymakers to heed the calls of educators and provide the
necessary supports for a student-centric, whole child education that develops
the leaders of tomorrow [7].
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CONCLUSION.

Therefore, summarizing the abovementioned, we can conclude: according
to the US education experience, implementing SEL into Ukrainian education it's
more likely to see that principals who are systemically implementing SEL in
their schools will more likely to see the benefits of SEL. They’ll report better
development of students’ social and emotional skills, knowledge in key content
areas, critical thinking abilities, and ability to apply their knowledge and skills
in the real world, as well as greater levels of teacher preparation.

In the largest SEL study ever has done school-based programs improved
students’ ability to get along with others, improved student-school bonding,
reduced delinquency and aggression, and decreased anxiety and stress. This
review of 213 research studies, which included more than 270,000
kindergartens through high school students, also showed that SEL programs
increased overall academic achievements.

Principals increasingly believe that developing social and emotional skills
should be included in state education standards. They believe that social and
emotional skill development should probably or definitely be explicitly stated in
state education standards (87 percent).

Recommendations:

Principals, teachers, and students have all articulated the demand for
greater integration and implementation of SEL into their schools and
classrooms, as well as a belief in its ability to be taught, assessed, and improve
everything we already measure, including student achievement and
engagement. Now it is time for leaders at the district, state, and federal levels
to work together to create the enabling conditions needed for systemic, school-
wide SEL in schools throughout the country.

To create effective policy and practice, districts, and schools require a clear
vision of what student success and SEL look like, as well as how it will be
measured. Now is the time to revisit these statements with greater knowledge
of how learning happens. This vision should be informed by what students
should be able to do at each age level and be aligned with the best evidence
on social and emotional skill development. At the state level, the vision for SEL
must be adaptable to allow school and district leaders the flexibility to address
the local contexts of their communities, while still providing a strong framework
for advancing and implementing systemic SEL and assessment.
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Cronsipuk Onbra HOpiiBHal, CemuriHa TetaHa BanepiiBHa?
Stoliaryk O. Semigina T.

AOMOMOTA CIM'AM, fIKI BUXOBYKOTb AITEA 3
AYTU3SMOM: LLIO MOXYTb COLLIAAbHI MPALIBHUKN?

HELPING FAMILIES CARING FOR CHILDREN WITH AUTISM: WHAT COULD SOCIAL WORKERS DO?

AHOTALIA:

Ha OCHOBi CMCTEMHOrO aHaAidy 3aKOPAOHHOI AiTepaTypu, B fAKi NPEACTaBAEHi pe3yAbTaTu
eMMiPUYHUX AOCAIAXEHb (22 AOCAIAXKEHHST), y3araAbHEHO OCHOBHI Mpobaemu cimen, pAe € AiTU 3
ayTM3MoM (po3napom cnektpy aytmamy, PCA). BusaHaueHo, Wo nosea y CiM’i AUTUHM 3 ayTU3MOM
BMAMBAE Ha XWUTTECTIMKICTb TMX POAMH, A€ BOHW BMXOBYIOTbCS, 3HUXKYE SIKICTb CIMEMHOro XMTTS,
CTBOPIOE CUTyalLlii coLiaAbHO-€KOHOMIYHOI HeCcnpaBeAAMBOCTI, FEeHAEPHOI HEPIBHOCTI, WO BUMarae
pearyBaHHA 3i CTOPOHM coLianbHOi POBOTU. BUMOKPEMAEHO MIAXOAM LLOAO OpraHisauii pobotn
couianbHUX NPaUiBHUKIB 3 CIM'AMM, AKi BUXOBYIOTb AITEM 3 ayTM3MOM: MCUXOAOTiUHa eAykaLis,
CTPYKTypOBaHa ciMeilHa Tepanisi, KOrHITMBHO-NOBEAIHKOBa Tepanis, ManHAQYAAHEC-MPaKTUKH,
nporpamMu CaMOMEHEAXMEHTY Ta HaBWMYOK MAAHyBaHHA. Y3araAbHEHO 3MICT MpakTUYHOro
HanoBHEHHS LIMX iHTePBEHL Ta 0COBAMBOCTI An3alHy. 3aiicHeHo SWOT-aHani3 MOXAMBOCTEN Ta
PU3UKIB 3aCTOCYBaHHS 3aKOPAOHHUX iHTEPBEHLNM B YKpaiHi.

ABSTRACT:

Based on a systematic analysis of academic literature with empirical research findings (N=22
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BCTYI.

CTpiMKe NOLIMPEHHA HaPOAXYBAHOCTI AITEM 3 po3AapaMK CMEKTPY ayTU3My
(Hapani B Tekci - PCA) Hece 3a cobo0 HWM3KY coujaabHUX NpobaeMm, sike
CTOCYETbCA HE AULLIE AUTUHW 3 ayTU3MOM, a 1 il BAU3bKOIO OTOUYEHHS, AK-OT CiIMEN.
Lle Bumarae Bip NpakTuKiB couianbHOI po60THM po3pobKM HOBUX METOAIB, PopMm
BTPYYaHb AAA MIATPUMKM XUTTECTIMKOCTI CiMEN, A€ BUXOBYETbCS AMTUHA 3 PCA, AK
crnocoby NoKpaLLEeHHS AKOCTI IXHbOFO XMUTTS.

PCA - HeBpOAOriYHE 3axBOPKOBAHHA, AKE XapaKTepU3YETbCA HWU3KOKO
CUMMTOMIB, 30KpemMa, AedIiUMTOM COLjaAbHOI B3aEMOAI, MOBTOPHOBAHOK
NOBEAIHKOID Ta CTEPEOTUMIED MUCAEHHS, MNi3HABaAbHWUX iHTEPECIB, PYxOBOI
aKTMBHOCTI, exoAaAieto. CKAaAHICTb AlarHO3y Ta TPYAHOLL apanTauii AMTUHKM 3 PCA
B CYCMIAbCTBI CTalOTb HEMOCMABHOK HOLIEH AAA BAM3LKOTO OTOYEHHS AWUTUHM,
30KpeMa UAEHIB iXHiX CiMeW, Lo B CBOK 4Yepry BMAMBAE Ha 6aTbKiBCbKy
KOMMETEHTHICTb, XXMTTEECTIMKICTb (pe3iAieHC) Ta ix coujianiauito [1].

B ykpaiHCbKilt HayKoBIl AiTepaTypi i3 couianbHOI POOOTHU HAsIBHI AULLIE OKPEMI
npaui, Ski po3rasaaoTb cneunoivHi npobaemu oci6 i3 PCA Ta pPOAMH, LLO iX
BUXOBYlOTb [2; 3;]. Hapasi 6pakye CUCTEMHOrO BWBUEHHA I(HTEPBEHLN
couiaAbHOT AONOMOTU poarHaM, Ae € ocoba 3 PCA.

s pobota Mae Ha MeTi cucTteMaTuayBaTy BTPyYaHHA COLiaAbHOI poboTH,
NOKAMKaHI AOMOMOITK CiM’'AM, SIKi BMXOBYIOTb AUMTUMHY 3 PCA, cnpaBAsiTUCb 3
KPU30BUMMU Ta CTPECOBUMM YMOBAMM iXHbOI XUTTEAIAABHOCTI, MOOGIAI3yBaTH
ciMmeliHi Ta 0COBUCTICHI pecypcur 3aans MOKPALLEHHS SSKOCTI XUTTS cim'T.

Merogonorisfi AOCAIAKEHHS.

Ls poboTa_r'pyHTYETbCS Ha aHaAI3i HAYKOBOI AiTepaTypy Ha OCHOBI NOLLYKOBMX
3anuTiB 'y GoogleShcolar. AAs NoOLIYKy BUKOPUCTOBYBAAUCH KAKOUOBI CAOBa
«intervention of social work», «family quality of life», «autism», «<ASD». Iip yac
nowyky obpaHo iHTepBan 2005-2020 pp. byro otpumaHo noHap 6000
NMocuAaHb Ha Pi3Hi nybaikauil. AAs aHaAi3y BiaibpaHo Ti 22 NOBHOTEKCTOBI CTaTTi,
AO SIKMX HAIBHWM AOCTYN 4epe3 HayKOMETPUUHI 6a3n AaHMX i AKi po3KpMBaAU
MEeXaHi3MU Ta iIHCTPYMEHTU iIHTEPBEHLIM COLiaAbHOT PO60TH, cneundiky AM3anHy
Ta O0COOAMBOCTI 3MICTOBHOIO iX HAMOBHEHHS, MPEACTaBASIAU PEe3yAbTaTy
€MMNiPUYHNX AOCAIAKEHD.

lia yac aHanizy BUKOPUCTAHO 3araAbHOHAYKOBI METOAM aHaAi3y Ta CUHTE3Y,
y3aranbHeHHs. [MapameTpamMu aHaAidy BUCTyNaAu: METOAM Ta 3MICT iHTEPBEHLIN
coujanbHOT  pobOTH;  XapaKTEPUCTMKM  AM3aMHY Ta  OCHOBHI  cdepwu
bYHKLUiIOHYBaHHSA ciM'l, WO NoTpebytoTb BTPyYaHb.
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MPOBAEMU CIMEW, AE € AITU 3 PCA, KPI3b AIH3U
COLJAABHOI POBOTMW.

CouianbHa poboTa 30CEPEAXYE CBOK yBary Ha BWpilLeHHI npobaem, siKi
3HUXYIOTb aAaNTUBHUM MOTEHUiaA CiMeW Ta XMTTECTIMKICTb, MOripLYOTh AKICTb
IXHBOFO XMWTTA Kpi3b MNPU3MY COLiaAbHO-EKOHOMIYHOI HEPIBHOCTI, reHAEpHOI
HecnpaBeAAMBOCTI. AAA TOro, WO6H po3ymiTM GOpMM Ta METOAWM COLLiaAbHOT
pob0TM 3 KOHKPETHOK COLJaAbHOK Tpyroo, BapTO Yy3araAbHUTU OCHOBHWM
crneKTp NPobAeM, HaBKOAO AKMX 30CEPEAXEHE XUTTS CiM'T.

AHaAi3 AiTepaTtypu CBiAUMTB, WO Crieumdpika AUTAYOro aytuaMmy BM3HaYae
AEKiAbKa OCHOBHMWX COLiaAbHUX NPobaeM ciM'i. Tak, AOCAIAXKEHHS BUABUAU, LLIO
6inbLUICTb 6aTbKiB, AKi pAocaraM 50-piuHOro BiKy, BCe LUe 3MYyLUEHi NpoXuWBaTK
pa3om i3 ocoboto 3 PCA, uepes HespaTHICTb LiEi ocobu niknyBaTMCh Npo cebe [4].
Le cBiauntb npo 3miHy eTaniB QyHKUIOHYBaHHS CiM'i, BIAPUB iX BiA 3BMYHMX
CYCMiAbHUX WABAOHIB Ta ¢ikcauito Ha 6aTbKiBCbKMX POASIX HAcTaBHMKA Ta
onikyHa. Cim'i, wo BuxoBytOTb Aiter 3 PCA, MaloTb po3mute 6HauyeHHsA
ManbyTHbOrO AMTMHW, aAAXKe AOCI He BiANpaLbOBaHa CUCTEMHA MNIATPUMKA
NPOXUBaHHS AOPOCAMX ocib 3 PCA B cycninbcTBi, 6€3 AONOMOrM HAaMBAUXKYOrO
MiKPOCOLiaAbHOTO OTOYEHHSA, AK-0T 6aTbkn abo onikyHu [5]. Li npobremu
3HUXYIOTb 6aTbKIBCbKY CaMOE(pEKTUBHICTD.

Y Bili AO TPbOX POKIB PO3BUTOK AUTMHKU 3 PCA, MOXe He BIAPI3HATUCH BiA
PO3BUTKY HOPMOTUMOBKX AiTen abo pisHULA Byae He CYTTEBOLO, LLIO HE NPUBEPTAE
yBarn 6atbkiB, MeauKiB. Lle cTBOpIOE TpyaHOLL y 3abesneyeHHi paHHbOro
BTPyYaHHA, CMpPSIMOBAHONO Ha PO3BUTOK AWTUHU, Ta BMNAMBAE Ha MpoLec
apanTauji 6atbKiB. AK HACAIAOK, BaTbkK GiKCYtOTbCA Ha CTaAil HEMPUIHATTA abo
3anepeyeHHs AiarHo3y Ta NnoLyky «AMBOBWXXHOI MiryAKW», iKa 3aaTHa AOMOMOITH
AMTUHI [6]. Lle dopmye CTpecoBi YMOBM XMTTEAIAAbHOCTI CiM'i, noripluye
MEHTaAbHE 3A0p0B's 6aTbKiB, iX NCUXoAOriYHe camonouyTTs [7]. AOCAIAHWKM [8;
9] 3a3HauatloTh, L0 OKPIM MOTiPLLIEHHS MCUXIYHOrO BAAronoAy4usi, CTPAXAAE i
Gi3nyHe camMonouyTTsl, MOXYTb BUHUKATK MCUXOAKTUBHI 3aAEXHOCTI Ta LUKIAAUBI
3BUYKW.

Y $oKyci CiMENHOro XUTT — NPOBAEMU AUTMHU 3 aYTU3MOM, LLIO HACKPiI3HO
BMNAMBAKOTb Ha BCi cdepu CiIMEMHMX PYTUH Ta CTae pAxepenom crtpecy. Cepep
UMHHMUKIB CTpecy HaykoBLj [10; 11] Bia3HauatoTh Taki, AK: NPobAEeMHa NOBeAIHKa
AMTUHK, OYHKLiOHAAbHA 3aAeXxHiCTb Bip 6aTbkiB, HW3bKa KOMYHiKaTMBHa
AIINbHICTb, HechOpMOBaHi HaBUYKM CaMOOOCAYroByBaHHA, CTEPeOTMNii Ta
pUTyaAu B LLOAEHHUX pyTMHAX Ta XxapuyBaHHi, TOYAHOLL CTaTeBOI iAeHTUdIKaLT,
BIACYTHICTb YITKOIO XWUTTEBOIO MapLUPYTY, CYCMNiAbHa i30AALLIA.
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OKpeMmy yBary CAip 3BEPHYTM Ha NPOBAEMY CUCTEMHOI MIATPUMKK CiMEW, LLLO
BUXOBYIOTb AiTer 3 PCA, Ha piBHi couianbHOI MOAITUKW AepxaBU. Takox nocrae
npobaema reHAepHOI HecrnpaBEAAMBOCTI, OCKIAbKM iCHYE HaranbHa notpeba
MOCTIMHOIO AOTASIAY 3@ AUTMHOIO, fIKa, K NPABUAO AIFAE Ha MAEYI APYXMHMU, L0
YCKAQAHIOE NpaLeBAaLLTYBaHHSA, NPodeciiHe 3pOCTaHHSs, CoLjaAbHY aKTUBHICTb.
YHaCAIAOK 3aXBOPIOBaHHA AWTMHM, MPALEBAALLUTOBAHUM €, AK MPaBUAO, AULLE
OAMH 3 UAEHIB POAMHM, @ BUTPATM Ha 3abe3neyeHHs MOBHOLIHHUX YMOB
peabiniTalii AMTUHWM BMMarae 3HauyHWx ¢iHaHcoBMX pecypciB [12]. AocTyn Ao
MOCAYT TaKoX Mae neBHi 6ap’epu. Cepea HUX AOCAIAHUKK [13; 14] BUAIAAIOTb
Taki, AK: diHaHCOBa CNPOMOXHICTb (BiAbLLICTb AKICHUX MOCAYT € NAGTHUMMU, a Ti,
AKi HaAaTb 6€3KOLUTOBHO — He 3AATHI 3aA0BOAbHUTU NOTPEDU AUTUHU Ta ciM'),
yac (BHACAIAOK AOTASIAY, Y UAEHIB ciM'i € Bpak ocobucToro uyacy), npobaema
cTurmaTtusadii. i paktopu BnAMBatoTb Ha BUBIP KOMiHr-CTparterin XUTTECTINKOCTI
ciMen, BMiHHA 3HAXOAMTH AXepPeAa CoLiaAbHOT MIATOMMKM.

Kpim uboro HaykoBui [15] OKpecAOlOTb CNEKTP  TPYAHOLWLB Y
B3aEMOCTOCYHKax BCEPEAMHI CiM'i, AKi BMXOBYHOTb AUTMHY i3 PCA, 30kpema:
NPobAeMU CUHXPOHI3aLii 6aTbKIBCbKUX MOBEAIHKOBUX PpeakLii 3 peakuiamu
AUTUHW, TiNep- uu TiNonNpoTEKLisi; camMoTaBpyBaHHSA; €MOLiHa BiAUYYXEHICTb
AMTUHK ab0 HAAMIPHO BAM3bKI, 3aAEXHI CTOCYHKWU AUTUHU 3 OAHUM i3 HaTbKIB, AKi
Kpi3b AiH3M COLiaAbHMX LLIABAOHIB MOXHa BBaXaTh NATOAOTIYHUMMU. AOCAIAKEHHS
[16] A0BOAATBb, WO piBEHb PO3AYYEHb Y CiMEW, WO BUXOBYIOTb AiTer 3 PCA,
3HAYHO BULLMK HiX Y CIMEWN, LLLO BUXOBYOTb HOPMOTUMOBKX AITEMN.

Y3aranbHIOOUHY, BiABHAUYMMO, LLO A0 YMHHWUKIB, AKi BNAMBAIOTb Ha NOAPYXHI
B3aEMOCTOCYHKM Yy POAMHAX, A€ € auTMHa 3 PCA, MOXHa BIiAHECTM Taki, fiK:
diHaHCOBI TPYAHOLL, HU3bKa coujanbHa aKTUBHICTb, reHAepHa
HecnpaBeAAUBICTb, 3ITKHEHHSI iHTepeciB Ta MOTpeb MoApyXxa 3 notpebamu
AUTUHW, KOHOAIKTH, BpaKk Yacy Ha CriAbHEe AO3BIAASI, 3HUXXEHHA AKOCTI CTAaTEBOro
XWUTTA, HEPIBHOMIPHUIA PO3MNOAIA AOMaLLHIX 0O0B’A3KIB Ta PYyTUH AOTASIAY 3a
AMTMHOO. HasiBHICTb UMX NPOBAEM 30CEPEAXYE YyBary MpakTUKIB coLliaAbHOT
po60TU Ha PO3POOLIi AOBrOCTPOKOBUX LIAEM MOAOAGHHSA COLLIaAbHOT, EKOHOMIUYHOT
HECNpPaBeAAMBOCTI, AOCATHEHHS AKMX, AK CTBEPAXYIOTb YueHi [12], MOxAnBe
yepes KOPOTKOCTPOKOBI LAl — po3pobKy nporpam BTPyYaHb coLjianbHOI poboTH
LLLOAO NOKPALLEHHS AKOCTI XUTTA CIMEN, LLIO BUXOBYE AiTEW 3 ayTU3MOM.

OTXe, nNpu po3pobui nporpam iHTEPBEHLIN CoLiaAbHOT MIATPUMKU CiMeEN, fAKi
BUXOBYIOTb AiTer 3 PCA, MOXHa BUAIAUTU HU3KY BU3HAYEHMX HAYKOBLAMU cdhep
XWUTTA CiM’T, Ha SKi CAiA cnipsimyBaTtn poonomory (puc. 1). Bei ui chepu BnamBatotb
Ha AKICTb XUTTA CiM’T A AK LiAICHOI CUCTEMMU.
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Puc.1. CoujanbHi npobaemu cim'i, Ae BUXOBYIOTb AUTUHY 3 PCA
AaHi coopmoBaHo 3a [4-16].

KAKOYOBI IHTEPBEHLLIT COLLIAAbHOI POBOTMW.

AHaAi3 HayKOBOI AiTepaTypu, B K NPEACTABAEHI pe3yAbTaTu eMMipuUHKX
AOCAIAXEHDb, AQE  3MOTYy BWM3HA4YMTW, WO AO OCHOBHUX METOAIB, fKi
BMKOPUCTOBYIOTb Y COLLiaAbHIl poboTi 3 ciM1amMu, AKi BUXOBYHOTb AUTUHY 3 PCA,
MOXHa BiAHECTU:

1) ncuxoAnoriyHy epykauito /npocsity [17; 18];

2) KOTHITUBHO-MOBEAIHKOBY Tepanito [19; 20];

3) ManHAPYAAHEC-NPAKTUKKU, B OCHOBI SIKUX A€XUTb MPUHLMN YCBIAOMAEHHS
(«TyT i TENEP») [21];

4) CcTpyKTypoBaHy CiMeWHy Tepanito, 30CEPEAXEHY Ha PECTPYKTypuaauji
opraHisaluii cim'i, iKka BHaCAIAOK 3HWXXEHHSA CIMEMHMX PECYPCIB CTae CTPYKTYPOLO,
fka He 3paTHa 3abe3neunTi NoTpedbu BCiX ii UAeHIB[22];

5) nporHo3yBaHHA Ta NAQHYBaHHA  AAl YHWKHEHHSA BiAUYTTS
HeBM3HAUEeHOCTi, Ake barato 6aTbkiB BU3HAUYalOTb AK OCHOBHY npobaemy [23]

ToLlo.
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TakuM 4MHOM, coljianbHa poboTa 3 CiM'AMM, AKi BUXOBYHOTb AUTMHY 3 PCA,
CMUPAETbCA NEPEAOBCIM Ha CUCTEMHMI MIAXiA, O PO3TASIAQE CiM'HO SIK LLAICHY
cUCTEMY, TaK i MiAXiA 3 MO3ULIT CUABHUX CTOPIH, MOKAMKAHWUIA MOTMBYBATH CiM'tO
AO MO3UTMBHMX 3MiH i MOBIiAi3aLii pecypciB, NOCUAEHHS i camMoedeKTUBHOCTI.
DoKyc colianbHOI pOo6OTH — BUPILLIEHHS HAssBHMX NpobAeM ciM’i, baxaHo camoto
ciM’€t0, AASI YOO BOHA NOTPebye HaBUYAHHS Ta PO3BUTKY.

Y3araAbHEHHS BUKAAAEHMX paHille iAeld HaykoBUIB AAd€ MNiACTaBWTU
BUOKPEMMUTU PI3HOMAAHOBI iHTEPBEHLIi CcoLiaAbHOI PoboTU i3 CiM'aAMM, SKi
BUXOBYIOTb AMTMHY 3 PCA, Ta HaBeCT MNpPUKAAAM TEXHIK, MPaKTUYHOro
HaMOBHEHHS NPOrpam MATPUMKM (TabA. 1).

Tabamusa 1
3MmicT coujanbHoi poboTH i3 CiM’AMM, AKI BUXOBYHOTB AiTeit 3 PCA
MNpakrukn MNpu3HaYeHHs iHTepBeHLji TexHikn
lTpaxtvkn YCBIAOMAEHHSA Ta PO3YyMiHHA CaHOreHHe MUCAEHHS, AUXaAbHI,
3HHXEHHSA CTpecy | NPUPOAW BAACHOrO CTpecy, 3HaTTs penakcaLinHi TexHikK, adipmalii,

di3NYHOI, eMOLMHOI, NCUXOAOTiIYHOT aBTOreHHe TpeHyBaHHSA,
Hanpyru, 36epexXeHHA MEHTAALHOIO | MeAMTalisi, apT-Tepanis, aHaAi3

3A0pPOB'A cTpecy.
lTpaxtvrkn MowyK ceHcy TpaBMaTUUHKX NOAIM Y | BrnpaBu Ha NO3UTUBHY
iMnaBepmeHTy XUTTEBOMY CLieHapii cim'i, ineHTUdIKaLito (MeToAMKa
(HacHaxeHHs) bopMyBaHHA HABUYOK XUTTEBOTO «BUMIipPW BAGCHOTO «f»);
KOHCTPYIOBaHHSA, KOHLENTyaAi3aLis i pedAEKCUBHI TEXHIKK
aHaAi3 XUTTEBUX LLIHHOCTEN, YCBIAOMAEHHSI BAACHOIO AOCBIAY;
MOTUBALLiSt AO 3MiH, aKTMBI3aLis BMNpaBu Ha aKTMBI3aLito;
XUTTEBOI NO3ULT. MOTUBYHOUI METOANKMU;

TpaHchopMalLiliHi 6eciau;
METOAMKA «KOAECO XWUTTEBOrO

6anaHcy».
lTpaxmvkn camo- Mobinizauis HasaBHWX pecypciB Ta HaBuyaHHs TaliM-MEHEAXMEHTY Ta
MEHEAXMEHTY dopmyBaHHA BMiHb MPaBUAbHOIO camoopraHisadii, diHaHcoBOI
bopMyBaHHSA LLiAeH; HABMYOK rpamMoTHOCTI, MeAiarpaMoTHOCTI;
paLioHaAbHOrO NA@HYBaHHS; TEXHIKM NOCTAHOBKM LiiAEW.
YNpPaBAiHHS BAQCHUMMW/ CIMENHUMMU
MOXAMBOCTAMM; PO3MOAIAY
ciMmelHUx 060B’A3KIB TOLLO.
lpaxtviku dopMyBaHHS y YAEHIB Cim'T AKTUBHE CAyXaHHS, iHTepnpeTaLin
peprexcnBHoi BiANOBIAAABHOCTI OAHE 3@ OAHOTO, rpynoBux MoAil, BiaoBpaxeHHs
B3aemMosii PO3BUTOK NMPOAYKTMBHOI B3aEMOAII, NOuYyTTiB; BUPaXeHHA  emnarii;
nAaHyBaHHs nobyTy Ta CiMenHMX pearyBaHHs Ha noaii
TPaAMLii, cnocobu BUPILLEHHS (ncuxoapamu, CUMBOA-APaMU»,
KOHOAIKTHUX CUTyaLli, BUHAYEHHS AMCKYCIHHI NaHeAi, reHAepHi
LiHHoCTew Ta noTpeb cim", NPaKTUKKU, IHTEPaKTUBHI BMpaBy;
$OpMyBaHHS reHAEPHOI PiBHOCTI. BMNpaBM Ha 3rypTyBaHHA Ta
3BOPOTHIN 3B'A30K, Napadppasu.
lTpaxtvkn P0O3BWTOK AipEPCBKMX, LlinicHe MUCAeHHSsl, aKTuBi3auif
PopmyBaHHA KOMYHIKaTMBHUX HaBMYOK, cnocobiB | ocobucTocTi, HapoLLyBaHHSA
couianbHoi B3aEMOAIT 3 iHLUMMMW, PO3BUTOK €MOLiMHOrO iHTEAEKTY,

aKTUBHOCTI iHiLli@aTMBHOCTI, yCBIAOMAEHHA
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MpoaoBXxeHHS Taba. 1

Mpaktmkun Mpu3Ha4YeHHs iHTepBeHLiT TexHiku
BiAMOBIAAABHOCTI 3@ NMPUIHATI 06roBOPEHHSI  XMUTTEBUX iCTOPIN,
pilLEHHS, MOAOAGHHS NPOSBIB METOAMKW NMPUAHATTA PilleHb.
camMoCTUrMmaTu3aLlii, 3HUXKEHHSA
BiAUyTTS 0COBUCTICHOT
6€e3nopaaHoCTi.

lparxmvrmn dopMyBaHHA No3uL;i TexHikn dopmMyBaHHS B3aEMOAIT

0aTbKIBCbKOI yCBiAOMAEHOro 6aTbKiBCTBa, «baTbKU-AUTUHA» ()

camo- NO3UTUBHMX CIMENHWUX PUTYaAIB, BMXOBaHHS); TEXHIKM BaTbKiBCbKOT

ePeKTMBHOCTI NPUIAHATTA BAACHOT AUTUHK, BUBIP ineHTUdIKaLii, acouiaTMBHI irpu,
ONTUMAAbHOrO CTUAKD Ta NPUMNOMIB pobota 3 meTadopUUHUMHU
BUXOBaHHS AMTUHU, HABUYOK Kaptamu, MeTOoAM KaskoTepanii,
B3aEMOAIT Ta CMiAKYBaHHSA 3 METOAM  BiAEOKOPEKLUIi, MeToan
AUTUHOO, CNiBCTABAEHHSA rpU, METOA aHaAI3y BUMHKIB, METOA
6aTbKiBCbKMUX OUiKyBaHb Ta pO3irpyBaHHs CiMENHMX CUTyaLLiN.
MOXAMBOCTEW AUTUHM

lparxmvrmn PO3BUTOK HABUYOK FHYYKO MO3KOBi  LITYPMW,  KPUFOAOMMU,

KoriHr-ctpareid pearyBati Ha BHYTpILLHi Ta «CHIroBi KyAi», acouiaTUBHI KapTu,
30BHiLLHi 3MiHW, BMiHHA 6aunTH MeToA  OpelHpawnTiHry,  MeToA
NO3UTUBHI MOMEHTU Ta AUBUTUCH Ha AiKBipaLiT 6€3BUXIAHUX CUTYaLLiN.
MarnbyTHE 3 ONTUMiI3ZMOM

CoopmoBaHo 3a [17-25].

BrknapeHi B TabA. 1 TEXHIKM MOXYTb CAYryBaTM OCHOBOKO AASl PO3PO6KM
nporpam BTPyYyaHb coljiaAbHOI pobHOTH i3 CiM'AMK, WO BMXOBYHOTb AiTEl 3
ayTM3MOM Ta 3 iHLIWMUW MOPYLUEHHAMU PO3BUTKY.

BapTo 3ayBaxuTH, LLO NPOBEAEHUIN aHAAI3 HE AQ€E MIACTAB AASI BUSHAUEHHS
eEeKTUBHOCTI TiET UM iHLWOT IHTEPBEHLIi, NPEACTABAEHOI B LIbOMY PO3AiAi. OCHOBHI
NepeLKoAmn, SIKi BUHUKAAM Y XOAi AOCAIAXKEHHS: HEBEAUKI pOo3Mipu BUBIpKK
(oCKinbKM couianbHa rpyna 6aTbkiB, WO BWXOBYOTb AWTMHY 3 PCA, €
cneunodiyHo, 3a CBOIMM O3HakaMu i HE € MaCcOBOLD), HE 3aBXAM MNOPSA 3
€KCNEPUMEHTAAbLHOIO TPYNOt0 BMBYAAACb KOHTPOAbHA (Mpobaema KiAbKOCTI
BUBIPKM), O HAaKAAAAE NEBHI 0OMEXEHHS Ha AOCTOBIpHICTb pesyAbTaTiB. Mpu
LUbOMY iHTEPBEHLi, CNpAMOBaHi Ha AiTen Ta Monoab 3 PCA [26; 27], MOXHa
BBaXaTu BiAbLL AOCAIAKEHUMMU | EKCNIEPUMEHTAABHO 0OrPYHTOBAHUMM.

MOXXAUBOCTI TA MEPELUKOAU BUKOPUCTAHHA
3AKOPAOHHUX NIAXOAIB.

LLlo6 OUiHUTM MOTEHUiMHI MOXAMBOCTI Ta 3arpo3n BUKOPUCTaHHS B YKpaiHi
3aKOPAOHHUX MPAaKTUK, 3AiIMCHEHO SWOT-aHani3 MO3WUTUBHUX Ta HEratMBHMX
dakTopiB BnAuBY (Puc. 2). AAS OLIHKKM B3SATO K OCOOUCTICHI YMHHMKMK, TaK i
bakTopu CcepepoBuLLE, B AKOMY OYHKLIOHYE CiM'A, BM3HaA4YeHi nip yac
eMnNipUYHKX AOCAIAKEHD Ta pedAeKcii HaykoBLiB [1; 2; 6; 19; 20; 21; 22; 24].
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AHaAi3 BHYTPILLHIX (CMAbHI Ta cAabKi CTOPOHM CiM'T) | 30BHILLHIX (MOXAWBOCTI
Ta PU3MKKU) NOKA3HMKIB CBIAYMTb, LLIO BUKOPUCTAHHA OAHOIO i3 MiAXoAiB byae He
AOCTaTHbO, TOMY BapTO KOMOiIHYBaTW IHTEPBEHLT 3aAAA MiHIMI3aUii 3arpos, Lo

MOXYTb BUHWUKHYTK Ta ONTUMIi3aLii pecypciB, SKUMW BOAOAIE CiM'A.

BHyTpiwWwHi pakropwm

o

30BHiWHI ParkTopu

Dl

N

/ CHABHI CTOPOHH (STRENGHTS): \

1. MecuxoAoriyHa eaykalif: IHPOPMOBAHICTD,
KPWUTUYHE MUCABHHA, OPEHTALIR B NpaBAemi,
2. KOrHiTMBHO-NOBEAIHKOBa T@panin: 3miHa
cnocoby OUJHIOBAHHSA peanLHoCTI 3
cyb'eKTUBHOrO Ha 0B'EKTUBHUIA;
nepeopieHTauin  eMouid  Ta  NOBEAIHKM,
30CEPEAKEHHA Ha AyMKax, IAEAX, BUMHKAX.

3. MalHADYMHECTIDaKTHKU:  yCBIAOMAEHHA

eMoLii, NGHUXOACTIHHMX peaKLin,
NePEOCMUCACHHA  AOCBIAY, aKTyanizauin
TENEPILHLOrO CTaHy.

4. CipykiypoBaHa  cimeitHa  Teparnis:
YCBIAOMAGHHA CiMeiHUX ponei,

BHYTpiciMelHa KoMyHIKaLis.

5. OCHOBH CaMOMEHEAXMEHTY. HABWKM
UIABNOKABABHHS, TaNM-MEHEAKMEHTY, BMIHHA
Bpati BiANOBIAAALHICTL 3@ BAACHI pillEeHHs.

Mo3utneHi

MOXAMBOCTI (OPPORTUNITIES):

1. MeuxoAoriyHa eaykauwia:  iHpopmaLjiiHa
ririEHa, KPUTMUHE MUCAGHHS, HABYAHHS.

2. KOrHiTMBHO-NOBEAIHKOBA Tepanif: HaBWKK
BUDILUEHHA  nMpobAeM,  CAMOCTBEPAXCHHA,
3MiHa NOBEAIHKN.

3. MalHAGYANHEC-NPAKTHUKH: 3HMXEHHA CTpECy,
NIATPMMKS pesiaieHey, YKpiNAEHHA
MEHTaALHOTO/ $i3HUHOTO CaMONOUYTTA.

4.  Crpystyposata  ciMmeiHa
PECTRPYKTYPU3aLIin cin'i,
NOKPALLEHHA AKOCTI XUTTA.

5. OCHOBM CaMOMEHEAXMEHTY: aKTUBIzauin
KUTTEBOT noauuif, CaMOCTBEPAKEHHA,
CaMOBM3HAYEHHS.

Tepanis:
KOMyHIKauis,

/7

4

e

CAABKI CTOPOHM (WEAKNESSES):

1. TcuxoaorivHa eaykauwin: iHGopmauiiHa
Ae30pieHTauin, ynepeaxeHi YCTAHOBKM,
CTEPEOTUNH, WABAOHHE MUCAEHHS.

2 KorHiteHo-NoBeAiHKoBa Tepanin:
HecHOopMOBaHi HABMKK CaMOperyAaUil, HU3bKa
CaMOEEKTUBHICTb, HECHOPMOBAHI NPMYHHHO-
HaCAIAKOBI 3B'A3KM, HEMTPaAizallia npobaemMu.

3. MaiHADYAMHEC-NPaKTMKK:  BTPYYAHHA Y
CBIAOMICTb, HE3AATHICTb 30CEPEeAXYBATUCH Ha

OAYOMY BUHAI AifAnbHOCTI, ynepeakeHe
CTABAEHHS AO NPaKTUK.
4. CrpyktypoBaHa ciMeliHa Tepanis:

HechopMoBaHi - couiaabHi - poai, npobiaema
CamMOopo3KPHTTA, YynepepXeHe CTaBASHHA
AO TepaneeTa.

B OcHoBH CaMOMEHEAKMEHTY:
HechOpMOBaHICTL, HEBMIHHA HauuTM BAACHI
PECYPCH, HE3ABTHICTb  AOKAGABTM  3YCHAAR,
AiHoLLy, 6e3BiANOBIAGALHICTb, NPOKPaCTUHALLA.

HeratneHi

PUBMKY (THREATS):

1. MeuxonorivHa eaykauia: niabip apekeaTHWUX
AXepen  iHpopmauil T@  BiANOBIAAABHICTL
COULIAALHOrO MNPauiBHUKa 3@  AOCTOBIPHICTL
AAHMX i iX BNAMB Ha CTAH KAIEHTa.

2; KorHituBHoO-noBeAIHKOBE Tepania:
3aAeXHICTL BiA peakuiit TepanesTa, notpeda B
NiAKPINAEHHI NoBeAIHKOBVX/EMOLIFHWX
peakuir, HeoBXiAHICTL coulansHaT NIATPUMKK.
i Maﬁmqyywec-npamm: BiACYTHICTb
Haykoso  0BrpyHTOBaHOrO  IHETpyMeHTapiio,
BiaXiA BiA pPeaALHOCTI, 6pak
yacy/npoctapy/cneuianizosanHnx 3acobis aan
NPOBEAEHHA NPAKTHK.

4. CrpyKiypoBaHa CiMeHHa Tepanif: BUMOri
AO  KOMMETEHTHOCT  daxiBufl, QPOPMYBAHHA
NCMXOEMOLIAHOI 3aAeXHOCTI, HOKyC CiMERHMWX
CTOCYHKIBE  Ha npabaemi,  3aracTpeHHA
KOHGAIKTIB, HEAOCTaTHIKM 3BOPATHIN 3B'A30K.

5. OCHOBU CaMOMEHEAKMEHTY: Gpak uacy,

3aWHATICTL YAEHIB CiMi, CTUrMatM3alin, bpak
PEeCYPCiB, HU3LKa COLIanLHa NiATPMMKA.

Puc. 2. SWOT-aHaAi3 epEKTMBHOCTi BUKOPUCTAHHSA IHTEPBEHLIM

coujanbHOT poboTu
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BUCHOBKM.

MpoBeaeHWI aHaAi3 AiTepaTypu CBIAYMTbL NPO Te, WO MUTAHHSA 3MICTOBOrO
HaMNOBHEHHSI, AU3aiHY iHTEPBEHLIM couianbHOI PobOTM NpKu pPoboTi i3 ciM’amH,
AKi BWUXOBYHOTb AWTMHY 3 PCA, BMBYEHO He AoCTaTHbO. OpHaK biAblUiCTb
AOCAIAHMKIB MOAIAAIOTE OAUeHHs LWOAO TUX coep O YHKLIOHYBaHHA CiM'i, O
noTpebytoTb BTPyYaHb COLiaAbHOI poboTu: HaTbKiBCbka CaMOOEhEKTUBHICTb,
yNpaBAiHHS CTPECOM, MeHTaAbHe/ Gi3nUHe 3A0POB'A 6aTbKiB, B3AEMOCTOCYHKU 3
AWTUHOIO, MOAPYXHi  BIAHOCWMHW, cCOUiaAbHa MNIATPUMKa, KONiHr-ctpaterii
BUXWMBAHHSA, AKi BUKOPUCTOBYE CiM’s1, CiMENHI/0COBUCTICHI pecypcu.

Y3araAbHEHHS1 pPe3yAbTaTiB BUBYEHHS AiTepaTypy Aa€ 3MOTY BUOKPEMMUTU 3-
MOMiX IHTEPBEHUIM couianbHOi pobOTM Taki: MpakTMKK  GOPMYBaHHS
pesinieHcy/ CTPeCcoCTIMKOCTI, NPaKTUKK iMMNaBepMeHTy (BNAUB Ha
MeHTaAbHEe/ di3MUHE CaMOnoUyTTs LLASXOM MOBIAiI3aLIi ciMerHUX/0COOUCTICHUX
pecypcis), NpaKT1Ku CaMOMEHEAXMEHTY (dopmyBaHHSA HaBUYOK
LinEeMOKAGAQHHSA, NPOrHO3yBaHHA, nAaHyBaHHS, TaM-MEHEAXMEHTY,
$iHAHCOBOI  rPaAamMOTHOCTI, PaUiOHAAbBHOrO BUKOPWUCTAHHA 4acy, eHeprii,
pecypciB), NpakTMKKU pedAEKCMBHOI B3aEMOAIT (B CUCTEMAX «HOAOBIK-APYXUHaA»,
«6aTbKU-AUTUHA»), NPaKTUKKM GOPMYBaHHA COLjaAbHOI aKTMBHOCTI, MPaKTUKK
dopMyBaHHA apeKBaATHUX KOMiHT-CTpaTerii.
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OPTAHISALIA NMPAKTUKU CTYAEHTIB CMNEUIAABHOCTI
«COLIIAAbHA POBOTA»: AOCBIA YKPAIHU

ARRANGEMENT OF THE SOCIAL WORK STUDENTS' FIELD EDUCATION: THE
EXPERIENCE OF UKRAINE

AHOTALA:

B cuAy NPUKAAAHOTO XapaKkTepy coliaAbHOi pO60TM OMaHyBaHHS LbOro Gpaxy MOXAUBE TiAbKU
yepes HabyTTa NPaKTUYHUX HABUYOK | KOMMNETEHTHOCTEN. Lie AOCAIAXEHHSI Mano Ha MeTi BU3HAUUTH
MiCLle NpakTMKM B OCBITHIX Mporpamax MiAroToBKM 6OakanaBpiB i3 couiaAbHOi pobotn Ta
oxapakTepuayBaTh MOTOUYHMIA CTaH OpraHi3auii Takoi NPaKTUKKM B 3aKAaAaX BMLLOT OCBITU YKpaiHu.
AoBeAeHO, WO NpakTMka nocipae He3HauyHe Micue B OCBITHIX nporpamax NiArOTOBKM COLaAbHUX
npauiBHWKiB. Ha niacTaBM aHanidy AOKYMEHTIB, iHTEPB'IO 3 BMKAAAQUYaMM, fKi 3aiMMaroTbCst
OopraHisauiero  NpakTukK, pedaekcii BAaCHOro npodeciMHOro AOCBiAy Ta KOMyHikauii 3
npeACTaBHUKaMM COLianbHUX 3aKAAAIB, Ha 6a3i SKUX NPOXOAWUTb MPAKTUKA, @ TaKoX 3i CTYAEHTaMMU,
BM3HAUEHO KALOUYOBI MPobBAEMM B OpraHisauii npakTMku, 3yMOBAEHI ik OpakoM siKicHUX 6a3
NPaKTUKK, Tak i MOAITUKOK 3aKAaAIB BULLOI OCBiTU, Bpakom pecypciB Ta MOTMBALi CTyAeHTiB. Y
pPo6OTi AUCKYTYIOTLCH MOXAMBI HanpsMu PO3BUTKY MPaKTUKU: BNPOBAAKEHHA AyaAbHOI OCBITH;
po6ota 3 06’€AHaHNMM TEPUTOPIAABHUMM FPOMAAAMMU, CTBOPEHHS YHIBEPCUTETCbKUX KAIHIK, Nepexia
AO MOAYABHOTO HaBYaHHS, @ TaKoX NoAaAbLUa NpodecioHani3aLis BITYM3HAHOI coLianbHOI poboTH.

ABSTRACT:

Due to the applied nature of social work, mastering this specialty is possible only through the
acquisition of practical skills and competences. This study aimed to determine the place of the
field education within the educational programs for bachelors in social work and to characterize
the current state of field education in higher education institutions of Ukraine. Field education has
been shown to play a minor role in educational programs for training social workers. Based on the
analysis of documents, interviews with teachers who organize the practice in their educational
institutions, reflection of their professional experience and communication with representatives
of social institutions where field education is arranged, as well as with students, identified key
problems in the organization of practice, to name lack of quality practice frameworks and higher
education policy, lack of resources and student motivation. Possible directions of field education

1 A-p. NOAIT. Hayk, Npodecop kadpeapw, coLianbHOI POOOTH i NPaAKTUYHOI NCUXOAOTT
AkapeMmis npadi, coliaAbHUX BIAHOCHUH Ta TypU3MY, YKPAIHA
D.Sc. (Politics), Professor at the Department of Social Work and Practical Psychology
Academy of Labour, Social Relations and Tourism, UKRAINE
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development are discussed in this chapter: introduction of dual education; work with the united
territorial communities, creation of university clinics, transition to module training, and further
professionalization of Ukrainian social work.

BCTYN

CouianbHa poboTa 3a CBOEK CYTTHO € MPWMKAAAHOK AifiAbHiCTIO. CyvyacHe
rnobanbHe BM3HaueHHs, yxBaneHe B 2014 p. MixHapoaHO depepaLieto
couianbHUX NpauiBHUKIB Ta MiXXHApPOAHOO acouiaLjiero WKiA colianbHOT poboTH,
XapaKkTepuaye coljianbHy poboTy sk 6as3oBaHy Ha npakTuui npodecio Ta
aKapeMiuHy AMCUMMAIHY, fIKa «CMPUSIE COLJaAbHUM 3MiHAM Ta PO3BUTKY,
coujanbHI 3rypToBaHOCTI, aKTMBi3alji Ta 3BiAbHEHHIO Atopen» [1]. 3ripHo 3
AOKYMEHTOM «[A0BaAbHi CTaHAAPTW OCBITU i NIATOTOBKM ¢axiBLiB i3 coLianbHOI
pobotn» (2004 p.) [2] ueln dax MOXHa oOnaHyBaTW TiAbKW uepe3 HabyTtTs
NPaKTMYHUX HABMYUOK i KOMMETEHTHOCTEW, @ OpraHidaLis HaAeXHOI MpaKTUKK
CTYAEHTIB PO3rASIAGETbCA SIK KAKOUOBWMIA KOMMOHEHT MIATOTOBKM CTYAEHTIB AO
ManbyTHbOi poboTu. MNpKU LBOMY NAAHYBAHHA MPAKTUKKM Mae BiADyBaTUCb 3a
y4yacTiO KOPMUCTyBadiB MOCAYT COLjaAbHUX CAYXO i BIiANOBIAGTM KyABTYPHOMY
KOHTEKCTY.

AyMKa npo BaromiCTb MPaKTUKU BUAGETBCA AOCUTb MOLUMPEHOK Y
BiTUM3HAHIA Ta 3aKOPAOHHIM HAyKOBIM AiTepaTypi, BOHa CNPUMMAETbCS
BUKAQA@YAMM Ta BYEHUMU SIK AOTMa, AYHA€E B aKapeMiuHOMY AMCKYPCi, HEHave
CBOEpiAHA MaHTpa. Ha notpebi HaneXHOi MpPaKTUUHOI MIATOTOBKM MaMbyTHIX
daxiBuiB COUiaAbHOI Cchepu HaroAowwyBaAM, 30KpPeMa, Taki YKpaiHCbKi
AOCAiaHMUI, SK O. besnanbko [3], T. BepeteHko [4], H. lopiwHa [5], . CaBeAbuyk
[6] Ta iHWi. BoHM AOBOAATH, LIO MPAKTMKA 3HAYHO PO3LUMPIOE MNPOdECiMHY
KOMMETEHTHICTb MalbyTHIX COLliaAbHMX NPALBHUKIB i BIAKDUBAE MOXAUBOCTI AASI
3AIMCHEHHSI BAACHOrO BUOOPY NOTEHLIMHOIO Micusi PoboTH.

MpoTe uM BIANOBIAQIOTL MOTOYHI OCBITHI NMpOrpamu, WO PeaAisytoTbCa B
YKpaiHi 3aknapaMu BMLIOI OCBITM, UM NO3ULUii NPO 3HAUYLLICTb MPAKTUKK Y
NiArOTOBLj COLiaAbHMUX NPaUIBHUKIB? AK CNiBBIAHOCATLCS BUMOMM MiXKHAPOAHUX
AOKYMEHTIB | BITYMBHAHUX CTaAHAAPTIB, MiKHapoAHa (AMB. AK Npukaap [7]) i
BITUM3HAHA TPaAMLIT OpraHisauii NpakTuKkK CTyAeHTiB? LIS po3Biaka Mae Ha merTi
BU3HAUUTU MicLe NPaKTUKWM B OCBITHIX MporpamMax MiAroToBKU ¢axiBUiB i3
couianbHOI pobOTH Ta OxapakTepuayBaTW MOTOYHWMM CTaH opraHizauii Takoi
NPaKkTMKM B 3akKnapax BMLLOI OCBITM YKpaiHu. 3ynMHMMOCA Ha nporpamMax
NiArOTOBKM BakanaBpiB, apXe Ha LbOMY OCBITHbOMY PiBHI GOpMyOTbCA daxoBi
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KOMMETEHTHOCTI Ta FOTOBHICTb CTYAEHTIB A0 MalbyTHbOI NPOdECIMHOI AISABHOCTI,
IXHE BXOAXEHHSA y Npodecito, npodeciiHa couianizadis.

Po3Biaka nobypoBaHa Ha aHaAi3i AOKYMEHTIB (HOPMAaTUBHO-NPaBOBUX aKTiB,
OCBITHIX Mporpam 3aKAaAiB BULLOI OCBITM) Ta IHTEPB’O 3 BUKAAAQYaMU, SKi
3aMatoTbCA OpraHi3alieto NPakTMKKM B CBOIX 3aKAapax OCBITW (NpoBeaeHo 12
iHTEPB’I0 3 BMKAApaUYaMu 3 7 MiCT YKpaiHK), pedAeKcii BAaCHOro npodecinHoro
AOCBIAY Ta KOMYHiKaLii 3 NpeACTaBHUKAMU COLLiaAbHUX 3aKAaAiB, Ha 6asi AKKX
NPOXOAMTb MPAKTUKA, @ TAKOX 3i CTYAEHTaMM YOTUPbOX 3aKAGAIB BMLLOT OCBITH 3
ABOX MiCT YKpaiHu (KniB Ta AbBiB).

OBCAl NMPAKTUKKU B OCBITHIX MMPOrMPAMAX MIATOTOBKH
BAKANABPIB.

Y 2017 p. coujanbHa poboTa Breplle byra BU3HaHa B YKpaiHi AK caMocTiliHa
rany3b 3HaHb Y CUCTEMI BULLOT OCBITU (AO LbOrO ii BIAHOCUAM TO A0 “COLLiOAOTIi»,
T0 A0 «ColianbHOro 3abesneyeHHs»; Npu LbOMY AO creLliaAbHOCTi «ColjianbHa
pobota» 6yno BiaHECEHO M «CoLianbHy neparoriky», sika A0 LbOro icHyBana sik
CaMoCTiliHa cneuianbHICTb Y Mexax neparoriyHmx Hayk) [8].

Y KkBiTHI 2019 p. B YKpaiHi Bneplie 3aTBEPAXEHO OCBITHI CTaHAAPTH i3
couianbHOI pobotn - AAs nepworo  (bakanaBpcbkoro) [9] Ta Apyroro
(marictepcbkoro) [10] piBHIB 0OCBiTM. Y CcTaHpapTi BULLOI  OCBITU  AAA
6akanaBpPCbKOro PiBHA BW3HAYEHO, WO LIASMW HaBYaHHS € «MiArOTOBKA
daxiBuUiB, 3pAaTHUX PO3B'A3yBaTU CKAAAHI crieuiaAi3oBaHi 3apadi Ta NPUKAaAHI
npobAaemu coujanbHoi chepu abo y npoueci HaBYaHHS, Y TOMY YMCAT yNPaBAIHHS
coujaAbHMMMK NpouecamMu Ta nNpouecamu, WO MarTb MicLe B iHAMBIAYaAbHOMY
PO3BUTKY 0COBUCTOCTI, LLIO NnepeAdavae 3aCTOCyBaHHS MEBHUX TEOPIN Ta METOAIB
coujanbHOT pPobOTH | XapaKTepU3YETbCS KOMIMAEKCHICTIO Ta HEBM3HAUEHICTIO
YMOB, Ta 30PiEHTOBaHMX Ha NOAaAbLLY paxoBy CaMOOCBITY».

BiAnoOBIAHO A0 UYMHHOIO CTaHAAPTY TPMBAAICTb HaBYaHHA 6akanaBpiB
coujanbHOi poboTh (Ha 6a3i MOBHOI 3aranbHOI CEPEeAHbOI OCBITWM) MOBWMHHA
ctaHoBUTH 240 kpeautiB EKTC. Mpu upomy MiHiMym 50% obcary ocBiTHbOT
nporpamu CrnpsIMOBYETbCA Ha 3abe3neyeHHsl 3aranbHUX Ta  CheuiaAbHUX
(daxoBMX) KOMMNETEHTHOCTEN 3a CMELLaAbHICTIO, BUSHAYEHWX CTAaHAAPTOM BULLIOT
OCBITU. A0 $ax0oBUX KOMMETEHTHOCTEN, 30KPEMA, BiAHECEHO TaKi, L0, Ha MO0
AYMKY, NOTPebytoTb iX 3aCBOEHHSI came uepe3 MpPaKkTuky: 1) BUABAEHHS,
COLiaAbHOrO iHCMEKTYBAHHS i OLHKM NOTPed BPasAMBUX KaATEropin rpOMaAsH, y
TOMY YMCAI AKI ONMUHUAUCS B CKAQAHUX XUTTEBUX 0OCTaBMHAX; 2) 3aCTOCOBYBATH
CyyacHi ekcnepumeHTaAbHi MeToauM poboTM 3 coujarbHUMKU O6’€eKTaMKu B
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NMOAbOBMX i AabopaTopHUX yMOBaXx; 3) OLiHIOBATK couianbHi MpobaemMu, NoTpebu,
0COBAMBOCTI Ta PECYPCU KAIEHTIB; 4) pO3P0OAATH LIASIXM NOAOAAHHA COLiAAbHUX
npobAemM i 3HaXOAUTU eDEKTUBHI METOAM iX BUPILLEHHS; 5) HAAGHHA AOMOMOIH
Ta MIATOUMKM KAIEHTAM i3 BpaxyBaHHSAM iX iHAMBIAYaAbHUX MOTPED, BiKOBMX
BiAMIHHOCTEW, TEHAEPHUX, ETHIUHMX Ta iHWKUX ocobAMBOCTEN; 6) iHiujtoBaTH
couianbHi 3MiHK, CIPAMOBAHI Ha NiAHECEHHS colianbHOro A06pobyTy, TOLLIO.

Y ctaHpapTi, 3atBEpAXeHOMY ¥ 2019 p., HE MIiCTATbCA BUMOTU LLIOAO 0bcAry
NPaKTUKMK, ii PIBHOBKAIB Ta opraHisalii. Lli nutaHHA, AK i 6arato Yoro iHWoro, Lo
CTOCYETbCS HABYAAbHOIO NMpoLecy, 3a 3aKkOHOM YKpaiHu «[1po BuLly ocBiTy» [11],
NMOKAGAEHO Ha 3aKAaAM BULLOI OCBITH.

Ha 1 kBitTHa 2020 poKy, 3riAHO 3 A@HUMW PEECTPY CY6’€KTIB OCBITHBOI
AISIABHOCTI, NiATOTOBKY HakanaBpiB coLianbHOI poBOTU 3AIMCHIOHTL B YKpaiHi 88
3aKAapiB BULLOI ocBiTM [12]. Aani y TabAa. 1 HaBeaeHO iHGopMaLio LLOAO
3aranbHOro o6cAry MpakTMKWM Y OCBITHIX Mporpamax niAroTOBKM OakanaBpiB
couianbHOI PoBOTH, OMPUAIOAHEHMX Ha OOILiMHUX Beb-calTax 3aKAaAiB BULLIOT
OCBITU (CAIA BIA3HAUMTW, LLO AAAEKO He BCi YHiBepcuTeTW, A€ HaB4aloTb
MamnBYTHIX coLlianbHUX NPALBHUKIB, PO3MICTUAM OCBITHI NPOrpamMu OHAAMH).

Tabanus 1
Ob6csar npakTMKKU B OCBITHIX NporpamMax NiArotoBkK 6akanaBpiB
3a cneuianbHicTio «CouianbHa po6oTta» (Ha 1 kBiTHA 2020 p.)

06c¢sar
. O6car NpakTMKU | NPaKTUKU Y .
Ne HasBsa yHiBepcutety 8 kpeavTax EKTC | % a0 obcary Axepeno iHpopmalji
nporpamu

1. | Akaaemina npadi, https://bit.ly/2XdBS28
COLiaAbHUX BIAHOCUH i 16 6,67%
TypU3my

2. | BiAKpUTUI MiXHapPOAHWI https://ab.uu.edu.ua/edu-
YHiBEPCUTET PO3BUTKY 16 6,67% specialty/97_sotsialna_rob
AOAMHU «YKpaiHa» ota

3. | AHinpoBCbkuMI http://www.dnu.dp.ua/view
HaLUioHaAbHUI YHiBEPCUTET 18 7,5% /osvitni_programy
imeHi Onecq MNoHuapa

4. | AOHELbKUI AepXaBHUI o https://bit.ly/3cZv11)
YHiBEPCUTET YyNpaBAiHHSA 19 7,.92%

5. | AporobuubK1in pepxxaBHUI https://bit.ly/3azYs28
neAaroriyHui yHiBepcutet 18 7,5%
iMeHi IBaHa ®paHka

6. | XKUTOMUPCbKUI AEpXXaBHUM https://zu.edu.ua/doc/a/6
yHiBEpCUTET iMeHi IBaHa 13,5 5,63% 06-prof-1.pdf
DdpaHka

7. | 3anopi3bkuit HauioHaAbHUI 20 8.33% https://bit.ly/2RhFEns
yHiBEpPCUTET ’

8. | I3MainbCbKKit AepXXaBHUI 21 8.75% https://bit.ly/2VKIMjN
rymaHiTapHuit yHiBepcutet ’
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MpoaoBxeHHs TabA. 1

Ob6csar
Dl NpaKTKkn
Ne HasBa yHiBepcutety NpaKTUK1 B ® P y Dxepeno iHpopmaLii
Kpeautax EKTC e el
nporpamu
9. | Kam’aHeub-TToAIAbCbKKIA https://bit.ly/2UN7ytB
HaLUioHaAbHUI YHiBEPCUTET 15 6,25%
imeHi IBaHa OrieHka
10.| KMiBCbKMI HaUiOHAAbHWI https://bit.ly/38LJzic
yHiBepcuTeT imeHi Tapaca 15 6,25%
LLleBueHka
11.| KMiBCbKWUI YHIBEPCUTET iMEHI 49,5 20.6% https://bit.ly/3dXaUBL
Bopwuca lNpmHueHka !
12.| AyraHCbKWIM HauioHaAbHWUI https://bit.ly/2V5A0WB
yHiBepcuTeT imeHi Tapaca 31,5 13,13%
LLleBueHka
13.| AbBiBCbKUI AepXKaBHWUI https://bit.ly/2wi3b08
yHiBEpcUTET 6e3neKku 9 3,75%
XKUTTEAISABHOCTI
14.| AbBiBCbKMIM HaUiOHAAbHWUI https://pedagogy.Inu.edu.
YHIBEPCUTET iMeHi IBaHa 27 11,25% ua/academics/bachelor
®paHka
15.| HauioHaAbHWI aBiaLinHUi https://bit.ly/2wWy4XY
yHigepcmeT . 13,5 563% Pe//bL/ !
16.| HauioHaAbHWI neparoriyHui https://bit.ly/2QcywrS
YHiBEPCUTET IMEHI 24 10%
M.MN.AparomaHoBa
17.| HauioHaAbHWI yHiBepcUTET https://bit.ly/2JJQyOC
«Kneso-MormaaHcbKka 15 6,25%
akapemis»
18.| HauioHaAbHWI yHiBepcHUTET https://nubip.edu.ua/sites
6iopecypciB i 17 7.08% /default/files/u284/231_
NPUPOAOKOPUCTYBAHHSA e socialna_robota.pdf
YKpaiHu
19. OAe-CbKI/Ilﬁ HaI:I,iOH-aI\bHI/IlZ 45 1,88% https://bit.ly/2xPHcye
NOAITEXHIYHWI yHiBEpCUTET
20.| OpeCcbKUit HaujoHaAbHWUM http://onu.edu.ua/pub/ba
YHIBEPCUTET iMEHI 9 3,75% nk/userfiles/files/iipo/spe
I.I. MeuHukoBa ciality/bach-231-soc.pdf
21.| NoainbCbKMI cneuiaAbHWUI https://bit.ly/3e5IEx9
HaB_Lla/\bHo-peaélAﬂam@HMM 6 2.5%
coLianbHO-eKOHOMIYHUIM
KOAEAX
22.| Mpna3oBCbKUI AEPXKaBHUI 8 3.33% https://bit.ly/2UKvfme
TEXHIYHWM yHiBEpCUTET ’
23.| PiBHEHCBKUI AepXaBHUIN 24 10% https://bit.ly/39MGAqc
rymaHiTapHuit yHiBepcutet
24, S:ﬁngg;};vxeﬁepmaswm 15 6.25% https://bit.ly/2U7GTWJ
25.| CxinHoEBpONENCbKMi https://eenu.edu.ua/sites
HaLUioHaAbHUI yHiBEPCUTET 15 6,25% /default/files/Files/op_ba

iMmeHi N\eci YkpaiHku

kalavr_-__2018_d.f.pdf
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MpoaoBXeHHsA TabA. 1

06c¢car
il NpaKkTMKn
Ne HasBa yHiBepcuteTy NpaKTUK1 B %F:.\o o6os y Axepeno iHpopmaLii
Kpeautax EKTC ry
nporpamMu
26.| CxiaHOYKpaiHCbKUi https://bit.ly/2viT7n4
HauioHaAbHWI yHiBepcUTET 15 6,25%
imeHi Boroaumupa Aans
27.| TepHOMiAbCbKWIA http://tnpu.edu.ua/about/
HaUiOHAAbHUIM NeAaroriyHum 18 7 5% public_inform/231%20Sot
yHiBEpCHUTET iMEHi 7% sialna%20robota%20-
Bonoanmupa MHaTioka %20bakalavr.pdf
28.| YKpaiHCbKUI KaTOAMLbKUIA 24 10% https://bit.ly/3a0L6Ga f
yHiBEpCUTET
29.| YMaHCbKWI AepxaBHUIA https://bit.ly/2TTQKKR
neaaroriyHum yHisepcutet 24 10%
imeHi MaBra TU4MHU
30.| YHiBepcuTeT iMmeHi AAbdpepa https://duan.edu.ua/imag
Hobens 16,5 6,88% es/Study_progs/UA/social
na_robota/22397.pdf
31. :\(ﬂaeil;ljgzgmymHrBzZLFL)lg:fé\TbHMM 13 5,42% https://bit.ly/2UKnGMu
32.| XapKiBCbKMIM HaLLiOHaAbHUI https://bit.ly/2xVLnIA
neaaroriyHMM yHisepcuteT 13,5 5,63%
imeHi I.C. CkoBopoam
33.| XapKiBCbKWI HaLiOHaAbHUI http://www.sociology.khar
yHiBEpCHUTET iMEHi 11 4,58% kov.ua/images/docs/opp/
B.H. KapasiHa 76.pdf
34. ;(Ei;;ce%i%ilgw AEpPXaBHUM 15 6.25% https://bit.ly/2U7A804
35. XMe.I\bHI/IleKVIUI/I ' 10 417% https://bit.ly/3aZIRAH
HauioHaAbHWI yHiBepcUTET
36.| YepKacbknit HaLiOHaAbHWUI https://bit.ly/2XpY60L
yHiBepcuTeT iMeHi borpaHa 24 10%
XMEAbHULIbKOTO
37.| YepHiriBcbKuiA HaLLiOHAAbHWI o http://stu.cn.ua/media/fil
S 12 5%
TEXHOAOTIYHUI YHIBEPCUTET es/opp/opp-231-2.pdf
38.| YopHOMOpPCbKUIA https://bit.ly/2xyUP4w
HauioHaAbHWI yHiBepcUTET 13,5 5,63%
iMeHi MeTpa Mornamn

AXKepeno: ckaapeHo aBTOPKOK 3a AaHUMM OQiLliiHUX Be6-CcakiTiB 3aKAAAIB OCBITU

lNpoBeaeHWI aHaAi3 OCBITHIX Mporpam NiAroToBkM 6akanaBpiB y 38 3aknapax

OCBITM 3acBipauye, WO 06CAr MNpPakTMKM (BCiX i Pi3HOBMAIB 0O3HaAOMYOI,

BUPOBHMYOI, CTaXepCbKOi, MEPEeAAMITAOMHOI TOLWIO) KOAMBAETbCcs Bip 49,5
kpeauTiB abo 20,6% BiA 3aranbHOro obcsiry ocBiTHLOI nporpamu (KWiBCcbkui
yHiBepcuTeT iMmeHi bopuca MpuHueHka) po 4,5 kpeauTiB abo 1,88% (OAeCbKuMit

HaUiOHaAbHWUIA  MOAITEXHIYHWIK  YHIBEPCUTET).

CepeaHin  obcAr npaktuku y

AOCAIAXKYBAHUX 3aKAaAax CTaHOBUTb 8,45 % Bip 3araAbHOro o6¢cAry OCBiTHbOI
nporpamu (240 kpeamntiB EKTC). Caia A0AATH, LWLO B OCBITHIX MporpamMax ABOX
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- Chapter: Arrangement of the social work students’ field education:
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3aKAaAIB OCBITH, SIKi mOTpanuAK y BUBIpKy, MiCTMAACh Le BUOIpKOBa NpaKTuKa:
KuWiBcbkuin yHiBepcuTeT iMeHi Bopuca lpuHueHka - BUbipkoBa BUPOOHMYA
npaktMka obcarom 6 KpeauTiB; |3MaiAbCbKWUI AepXaBHWIA FyMaHiTapHWiA
yHiBepcuTEeT - BUBIpKOBa CoLjanbHO-NeAaroriyHa npakTuka 06¢carom 3 KpeanTy.

Buknapadi, 3 AKUMKW Yy XOAI AOCAIAKEHHSI OYAM MpPOBEAEHI iHTEPB'IO,
NOBIAOMASIAM PO Bpak yBarn A0 MPaAKTUKW y CBOEMY 3aKAAAi BMLLOI OCBITW.
PecnoHAEHTU NepeBaXxHO OLHIOBaAK 0BCAr NpakTUKK K HepocTaTHin: «O6esr
MPaKTUKU HE BIAMOBIAGE MIKHAaPOAHMM HOpMam, L0 3aBaXa€ BU3HAHHIO 3a
KOPAOHOM YKpaiHCbKUX AMIMAOMIB i3 coLiaAbHOi poboTn abo akapAeMidHi
MOb6inbHOCTIL», «OBCSIr HEAOCTaTHiM AASl TOro, 106 TEOPETUUHi 3HaHHS
IMIAEMEHTYBaAUChL Yy SAKICb HaBUYKW Ta 3’IBUAUCH 3B’SI3KU MDK Teopieto |
MpaKkTMKoro. Xoya y Hac € YacTnHa BUKAGAAYIB, AKi MPOBOASITb CBOI MPaKTUYHI
3aQHATTA Ha MEBHIN NpaKkTUyHin 6a3i». Aeski BUKAGAQUi HaroAolyBaAu, WO Le
3aNEXMTb BiA BUAIB NPAKTUKK: «BHpobHMYa NpaKThka € AOCTaTHbOK. HaBYaAbHY
MOXHa 6yA0 6 306iAbLUnTH. O3HAHOMYOI NPaKTUKKU TPUBAAICTIO OAMH TUXAEHb
AYXKE Mano».

TaknMm YMHOM, NPaKTUKa PI3BHOro BUAY — MOMPU AEKAapaL,i Npo ii 3HauyLLiCTb
Ta GyHAAMEHTAALHICTL — HacnpasAi MOCIAAE AOBOAI CKPOMHE MiCLe B CTPYKTYPI
niAroToBKM 6akanaBpiB coujaAbHOI PoBOTU B YKPATHCBKMX 3aKAaAax BULLIOT
ocBiTW. Lle daKkT cTaBWTb Nia CYMHIB MOXAMBOCTI OCBITHIX nporpam 3abe3neuntu
KOMMETEHTHICHMI NiAXiA, OPIEHTOBAHMI Ha Pe3yAbTaTU HaBYa@HHS.

SATAAbHI MUTAHHA OPTAHIBALLIT MPAKTUKU CTYAEHTIB.

Buknapadi npakTMKK, onuTaHi nip Yyac AOCAIAXKEHHS, HaroAoLyBaAK Ha TOMY,
o BiABip 6a3 NPaKTUKM AAA MPOXOAXKEHHSI 1i MaWbyTHIMKM couiaAbHUMMU
npauiBHNUKaMK BipBYBaETbLCA HE HA OCHOBI OCBITHIX UM MPOPECINHNX CTaHAAPTIB,
a nepeBaXxHO Ha OCHOBI OCOBUCTUX UM IHCTUTYLLIMHKX 3B’A3KIB: «€ neBHa icTopis
CTOCYHKIB i3 6a3amu rnpakTuku», «Binbupaemo Ti 3aknaau, SIKi NOroAMAMCH
npurmaTti CTYAEHTIB | nianucasn 3 Hamu yropy», «Ha nouatky AiIAbHOCTI
Kapeapn OyAu KypCU AASl MPEACTABHUKIB 06a3 npakTuku Tenep Ha basax
MPaKTUKY  NpauroroTh  Halli  BUITYCKHUKM, SfIKi cami 3BepTaroTbCad  3a
npakTMKaHTamMmu». 3a BIATYKAMKU CTYAEHTIB, iM OyBatoTb He UjkaBi Ti Mmicus
NPaKTUKK, LLO iM MPOMNOHYHOTLCS, ane BUBIP y HUX 0BMEXEHUI.

MpoBeaeHE AOCAIAKEHHA 3acBiauye, WO B YKpaiHi HEMAE €AMHWUX BUMOT,
MiAXOAIB UM CTaAHAAPTIB LOAO OpraHi3auii NpakTMku CTyAeHTIB. Bukaapaui
BiA3HAUalOTb HACTynHe: «€ 6a3u NpakTUKU aKTUBHI, SIKi MatoTb YiTKi BKa3iBKu
LLI0AO POBOTU CTYAEHTIB. A € 6a3u NPaKTUKM NacuBHI, A€ HEMAE YiTKOI CTPYKTYpH
poboTH 3i CTyAEHTaMu», «KepiBHUK Ha MiCLli 3ar1TyE, YOro OYiKyE CTYAEHT, i TOAI

1 TyT i A@Ai KYPCUBOM HaBEAEHO LUTaTHU 3 IHTEPB’0 3 PECMIOHAEHTaMM.
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BMU3HAYa€ 3aBAa@HHA MPaKTUKu», He BCi KEPIBHUKM MPaAKTUKKM B opraHizauii
pO3yMitoTb 1i MPU3HAYEHHs, 3alUikaBAE€Hi B MEpPeAaHHi 3HaHb i HaBUYOK
CcTyAeHTaM: «34€06iAbLIOro CTaBAEHHS Ha ba3ax MpakTUKM A0 CTYAEHTIB Take:
«Hexari npuiiae i LLock TaM MPOBEAE».

3aknaan BULLOI OCBITM HamararTbCsl MpautoBati 3 6asamMu MPaKTUKK,
NIATPUMYBaTH 3B’A3KM 3 KepPiBHUKaAMW (METOAMCTaMM) MPaKTUKM Ha MicuaXx,
NMPOBOAATb TPEHIHIM AASI CyNepBi30piB MPaKTMKK, KOHbEepeHUii 3a yvacTio
NpeAcTaBHMKIB 6a3 MPaKTWKW, BIABIAYIOTb TPOMaAU, A€ MPOXOAATb MPAKTUKY
CTyAEHTIB. AesKi PEeCnOHAEHTM HaroAollyBaAW Ha TiICHOMY 3B’s3Ky i3 6azamu
NPaKTUKKU: «Halmm pecypcoM € BUKAAAAYI-CYMICHUKK, SKi MpaurorTs Yy
colianbHUX 3aknaaax». ANe Taki MOAEAI B3aEMOAIT HE € YCTAAEHUMMU, | MOAEKYAM
3B’A3KM MiX 3aKAAAOM BMLLIOI OCBITU Ta COLLIAAbHOK YCTAHOBOMO 3aAMLLAOTLCA
dopmanbHUMK. Hapasi B YKpaiHi HE MOLMPEHO AOPAAHULTBO (LLOTUXHEBE
CMiAKYBaHHA BUKA@AAYa MPaKTUKKU BiA 3akAapy OCBITM 3i CTyAEHTAMM LLOAO
nepebiry NPOXoAXEHHS iXHbOI MPaAKTUKK), i MOAEKYAM CTYAEHTM MNOYyBatoTbCS
«BaAULLIEHUMU  HaMNpU3BOASALLIE, HE 3HarTb, 3 KWUM MOAIAMTUCS CBOIMM
npobaemamm».

AOLIAbHO BiA3HAUWTH, LIO W BUKAAAQYi NPAKTUKKU BiA YHIBEPCUTETIB, i cami
CTYAEHTM KaxyTb MpPo OBMEXEeHWI AOCTYM AO KAIEHTIB Ha 6asax MNpakTUKu:
«CTyAEHTU MaroTb AOCTY AO KAIEHTIB TIAbKM Y HEAEPXXaABHMUX OpraHisalisx, a B
AepXaBHUX iX BEPYTb AWLLIE Ha PENAM», «Y AESIKMX OpraHi3aLlisix CTYAEHTU MOXYTb
npauroBaTi TiAbKu 3 nanepamu abo 3ariMaTUCs opraHisauiero po3BaxabHuX
3axo4iB, couiarbHOK aHimauietor, «Ao 2015 poky byro b6arato nporpam, Ae
CTYAEHTU MOIAU AOAYYUTUCHL AO POBOTU 3 KAIEHTAMM. AAE YacTuHa Mnporpam
nepecrana QiHaHcyBaTUCb | npauroBatM 3 KAIEHTaMM, 4YacTuHa -
3apopmanizyBanach i nepecrasa Aornyckatu CTyAEHTIB AO OTPUMYBAUIB MOCAYI».
HaBiTb TOAI, KOAM CTYAEHTM MatOTb AOCTYM AO KAIEHTIB, LIe HE O3Hauyae, Lo BOHU
MOXYTb LLOCb POBUTH: «CTyAEHTH biAblue BUCTYMaroTb y POAi criocTepirauyis. ix
MaAO AOMyCcKarTb A0 CaMOCTikHOI poboTu». BopHouac AedKi PEeCnoHAEHTU
CTBEPAXYBAAM, LLO CTYAEHTWM CTapLUMX KypciB MatoTb biablue BMOOPY Miclb
NPaKTMKM Ta MOXAMBICTb PO3BMBATU CBOI HaBUUKU: «CTyA€HTaM AO3BOASIIOTb
BECTU BUNaAKH, npoBOAUTU coujiaabHO-NeAaroriyHy AlarHoCTUKY,
opraHi3oByBaTu A03BiASI». OpHAK ICHYE M Take ABULLIE SIK «TeBHa CTUrMaTu3allis
CTYAEHTIB 3 GOKY KAIEHTIB: MOBASIB, HOr0 TM MEHE HaBuMLlU, SIKLIO LLUE caM
BYMNLLCSI».

OKpeMmy yBary CAiA 3BEPHYTU Ha OpraHi3aLito NPakTUKK AAA CTYAEHTIB 3a04HOIT
dopmu HaBYaHHSA. BoHa, 3a BiaArykaMu BUKAGAAYiB, CTYAEHTIB Ta NPEACTaBHUKIB
couianbHUX CAYXO, BiaBYBa€ETLCA 3A€6iAbLLOIO CyTo dopManbHO. BTimM y BiabLLOCTI
€BpONENCbKUX KpaiH HaBYaHHA couliaAbHOi PoBOTM Ha AMCTaHUIVHIA dopmi
MOXAUBE AASl TUX, XTO BXE MpaLIoe, NPU LbOMY CTYAEHTWU MiA Yac NpPakTUKu
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BUKOHYIOTb MEBHI HaBYaAbHi 3aBAA@HHSA, CNPSAMOBaHi Ha PO3BUTOK (GaxoBMX
KOMMETEHTHOCTEN, PENYAAPHO  CMIAKYIOTbCA 3  TIHOTOPOM, MPU3HAYEHUM
YHIBEPCUTETOM.

OTxe, B YKpaiHi npakTMKka CTyAeHTiB cneujaabHocTi «CouianbHa poboTa», Aka
Mana 6 OyTM OpieHTOBaHOO Ha HabyTTs HaBWUYOK AOMOMOMM KAIEHTAM i
bopMyBaHHSI $axoBUX KOMMETEHTHOCTEW, nepepbayeHrX YKpPaiHCbKUM Ta
MiDKHAPOAHUMM OCBITHIMW CTaHA@pTaMW, He 3aBXAM nepepbauvae poboty
CTYAEHTIB i3 KAIEHTaMMU. ICHYHOTb CyTHICHI PO36iXHOCTI opraHisaujii npakTuk1 B
Pi3HMX 3aKAapax BMLLOI OCBITM, HeCcHOPMOBAHICTb YABAEHb MPO  MOAEAI
opraHisauji NpakTMKM Ta OTPUMaHHSA 3BOPOTHOIO 3B'A3KY BiA CynepBi3opiB Ha
MiCUsiX (OCTaHHE 4acTO 3BOAMTLCS AO MIAMMCAHHA GOpPMaAbHOro 3BiTYy MpO
NPOXOAXKEHHA NPAaKTUKK).

UNHHUKMH, LLO NMEPELLKOAXAIOTb HAAEXHIMA OPrAHISALLIT
MPAKTUKM.

AHani3 pesyAbTaTiB IHTEPB'IO Ta pedAEKCiA BAACHOIMO AOCBIAY A€ MIACTaBM
BUOKPEMMUTU HU3KY UMHHMKIB, L0 BMAMBAKOTb Ha OPraHi3auito MpaKTuKK,
3YMOBAKIOTb i YMHHI TPYAHOLLI, HU3bKY SIKICTb Ta pe3yAbTaTUBHICTb (puc.l). Lli
UMHHUKM MOXHA YMOBHO 06’€AHATU Y ABi BEAUKI MPYNU: EHAOTEHHI Ta EK30reHHi.

AO eHAOTEHHMX, ab0 BHYTPILLHIX, TUX, AIKi CTOCYHOTbCS 3aKAAAIB BULLIOT OCBITH,
MO>Ha BIAHECTM TakKi: HEAOCTATHA MOTUBALLiS BUKAAAAYIB | CynepBi3opiB, HU3bKa
MOTMBALA Ta FOTOBHICTb CTYAEHTIB, BIACYTHICTb KOOpAMHATOpa Pi3HWMX BWAIB
NpaKTMKK1, HeapeKBaTHa MOAITMKa YHIBEPCUTETY LWOAO OpraHidauii npakTuku.
HasfBHICTb BKa3aHMUX YNHHUKIB 3aCBIAYYHOTb A@HI MPOBEAEHUX HAMU IHTEPB'HO:

«Y Hac Hemae onAatu ANS KePiBHUKIB MPakTUKKM BiA opraHidauii. Tomy BOHU
He 3auikaBAeHi npauroBatu 3i CTyAeHTaMu, AIAMTUCA 3 HUMMU AOCBIAOM,
BUTpayaTth Ha HUX Yacr;

«[1i3Hi¥ noyaTok NpPakTMKK, Ha 2-3 poLli HaBYaHHSI»,

«Po36ixHicTb rpadiky yHiBepcuTeTy i rpadiky couianbHOI cryxbu. Notpeba y
CTYAEHTax BUHUKAE TOAI, KOAM 3aKNaA OCBITU HE MOXE OpraHi3yBaTtu MPakTUKy»;

«3BiTyBaHHSI NP0 NpaKkTUKY € Ayxe 3abropokpaTtmdoBaHuM. CryseHTam
noTpibHO nopaBatn barato AOKYMEHTIB npo 6a3y MpakTUKW, BKAOYHO i3
CTaTyTHUMM AOKYMEHTaMmM opradidadil, ii nnaHamu pobutn. IHKoAm nanka 3a
npaKkTMKu mictntb noHas 300 CTOPIHOK»;

«He Ma€ 4iTkoi B3aEMOAIT MK BUKAaAaYaMu PI3HWUX BUAIB MPaKTUKM Ha
bakanaBpCbKik nporpami, ToMy 6a3u NpakTMku AyOAKITLCS, HE BPaxoBYHOTbCS
nobaxaHHs CTYAEHTIB»;

«CTyAEHTaM CKAGAHO CMPUIAHATH KAIEHTIB 3 MPOBAEMaMM, HanpuKAaa, Aiten
3 BaXKuMu popmMamMu po3yMOBHUX MOPYLUEHb. AEXTO MOTIM aAanTyETbCA, a AEXTO
- Hi. Lle BUKAMKa€E AMCOHaHC i AEMOTHUBALLiIO»;
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«CTYyAEHTU MPUXOAATb Ha MPaKTUKY, Maryu 3araAbHi 3HaHHSA, are He
BOAOAIOTb KOHKPETHUM iHCTPYMEHTAPIEM, LLIO POOUTM»;

«€ NOAITMKa YHIBEPCUTETY LLIOAO ayAMTOPHOIO HaBaHTaXEHHS BUKAGAAYiB».

DaKTMUYHO, He TiAbKM KOPMCTyBaui COLiaAbHMX 3aKAAAIB (K BMMararoTb
MiXKHApPOAHI AOKYMeEHTH [2]), a W CTyAeHTH no3baBAeHi BNAMBY Ha opraHisaLito
nNpaKkTMkn. MoXAMBO, HOBI NPOLEAYPHU aKpeAUTaLii OCBITHIX Nporpam, 3anyLeHi
B YKpaiHi BoceHn 2019 p., 3aaTHi 3MiHWUTK CUTYaLIO HA KOPUCTb PIBHOMAHITHUM
notpebam CTyaeHTiB Ta poboToAaBLB.

3-NOMiX eK30reHHUX, 30BHILLIHIX GaKTopiB, AKi CTOCYOTbCA 6a3 NpakTUKK Ta
HUHILHBLOrO eTany PO3BUTKY COLiaAbHOI Pob0oTU AK daxy B YKpaiHi, BiABHAUMMO
Taki: NpodecivHi BUMOrM Ta CTaHAAPTU, OPIEHTOBAHI Ha KiAbKICHI MOKa3HUKMK;
Hepo3BUHEHI $axoBi LIHHOCTI, 0OMEXEHWI CNEekTP COLaAbHUX 3aKAaAIB i
couianbHUX MOCAYT, 30KPEMA, iIHHOBAUIMHUX MOCAYr TOLWO. Lli YWHHUKK Takox
BiA3BHaA4YE€HO PECMOHAEHTAMM MPOBEAEHOTO OMUTYBAHHA:

«Y couianbHUX cAyxbax crnocTepiracTbCsl 3POCTaHHS GOPMaAi3My y HaAaHHI
couianbHUX ocAyr. 3’IBASIETbCS BCE DiAbLLIE CTAHAAPTIB, iIHAMKATOPIB, TabAMLb,
poboTa CTae AyXe CTaHAaPTM30BaHOK | A0 HEI OCTepiraroTbCs Aonyckatu
CTYAEHTIB, 06 BOHM HE 3P00OMAU MOMUAKN Y AOKYMEHTax»;

«Hemae AiueH3yBaHHSI CoLjiaAbHUX 3aKAaAiB UM ceptudikauii (peectpauii)
couiaAbHUX NpauUiBHUKIB, a BiATaK i BiAMOBIAHOI BUMOIU A0 (paxoBOi OCBITU»;

«Baxko 3Hartn 6a3n npaktnku (OKpiM BIA-cepBicHUX opraHidauii), Ae €
XuBa pobora 3 KAiEHTaMu, A€ € CynepBi30pu, rotoBi HapaBaTU 3BOPOTHUMI
3B’AI30K»;

«Y 6aratbox cAyxbax QisanyHo MaAo MicLsi, HarnpPUKAaA, ¥ cAyxbax npobaldii»;

«Aesiki opraHisaulii € 3aKpUTUMM, HE XO4yTb MOKa3lyBaTu CBOI Mporpamu.
KAiEHTU B TaKux opraHisallisix He Xo4yTb «3ahBUX» OHEN YU ByX».

s ) N\ . -

* BIOPOKpaTHYHi BUMOrK 3 6oky 3BO LLoAD * BIOPOKPaTUYHI NiAXOAM B CoLianbHUX
ayAWTOPHOIO HaBaHTaXXEHHA, AOTOBOPIB 3 3aKnapax
6azamu NPaKTWKK, Yacy NPakKTMKK1, SBITHOCTI ¢ Bpak 6a3 NPaKkTHKK, AE € AOCTYM AQ KAIEHTIB
uelnl ) ) o * BpaK 6a3 NpaKTHKK, A8 MOXHA HaBYaTUCA

+ bpak pecypciB Ha NIATPMMKY CynepBizopis Ta HOBOMY
CTYAEHTIB . ) * bpak BAMOT LLOAC (paxoBOi OCBITH

* HeroToBHICTb CTYAEHTIB AO peanbHOl poboTn « Bpak CTaHAZPTIB LLLOAO OPraHisaLlil IpakTKku

* Bpak 3B™ A3Ky MiX Pi3HUMMW BMAAMU MPAKTUKM

EHAOrEHHI ' EK30reHHi '
YUHHUKHN ® YUHHUKH M
Puc.1. YUHHUKH, WO BUMNAMBALIOTb Ha OpraHi3aLito NPakTUKKU CTYAEHTIB
CK/\aAEHO aBTOPKOKO 3a AaHUMU AOCAIAKEHHS

34



- Chapter: Arrangement of the social work students’ field education:
the experience of Ukraine

UMHHUKK, WO BMAMBAlOTb Ha OpraHidauilo NpPakTUKM CTYAEHTIB, MOXHa
3rpynyBatM M MoO-iHWOMY, 3BEPHYBLUM YyBary Ha npobAeMu CrpPOMOXHOCTI
COLiaAbHMX 3aKAAAIB, PECYPCM Ta 4acCoOBi PaMKW MPOBEAEHHSA MPaKTUKKU. Y
KOXHOMY pa3i BMSIBAEHI MiA 4Yac AOCAIAXKEHHA UMHHWKKM CBipYaTb Mpo
KOMMAEKCHICTb MPOBAEM  OpraHisalii  npakTMKM  MaMnbyTHIX  couiaAbHMUX
npauiBHUKIB, PO3B’A3aHHA AKUX NOTPEOYE CUCTEMHOrO MIAXOAY fIK YCEePEAWHI
3aKAaAy OCBITH, TaK i 3@ MOro MexXaMu — Ha PiBHi PO3BUTKY OCBITHbOI MOAITUKM Ti
NoAaAbLLOT NpodecioHanidalii couianbHOT chepu.

HANPAMU  MOXAMBOIO  PO3BUTKY  MPAKTUYHOIO
HABYAHHA.

Y3araAbHeHHsS AYMOK PECMOHAEHTIB Aa€ MIACTAaBU OKPECAUTU YOTUPU KAKOUOBI
CTparTerii, IKi MOXYyTb MOCUAUTU €DEKTUBHICTb MPAKTUKMK:

1) BNpOBaAXEHHA AyaAbHOI OCBITU («AyaAbHa OCBiTa, Ha MOK AYMKY, — Le
peanbHa ¢opma, 3a SKOI CTYAEHTU MOXYTb 3A00YTM peaAbHi 3HaHHSA H
3aAULLNTHCD Y Npogecii. MoxHa ABa pOKM HaBYaTu rPyHTOBHUM MOAOXKEHHSAM, a
noTiM AatH 3MOry CTyAE€HTaM crieuiaidyBaTuCh Y SIKMHCb Coepi, o6 BOHU
3aHYPUAMCb Y SIKWWCb HarmpsiM, MilAM Ha BUPOOHUYY MPaKTUKY y SKYCb
areHuiro»; «CTyAeHTU Moramn 6 6yTH ABa AHI Ha napax, a Tpu — Ha 6asax NPakTUKK.
BuBUnTH NEBHY TEOPIIO, METOAUKY Ta TEXHOAOTIHO, | OAPa3Y X MOAMBUTUCH, K LE
npauroe Ha npakTuui. He BapTo Bipknapatv Ue Ha Tpu Micsui. Ane noctae
MUTaHHS, Y4 roToBi opraHisalii 6a4ynTi CTYAEHTIB LLIOTWMXHS P»);

2) pobota 3 06’eAHaHUMU TEPUTOPIaAbHUMKU TpoMasamu, OTT («€ Bxe OTT,
fIKi 3alUikaBAeHi B 3aAydeHHi CTyAeHTIiB. [1oAeKyAu HaBiTb MaroTb 3MOry
onaadyBaTH iM AOPOTY, BUAIAKOTb PECYPCH Ha LiiKaBi MPOEKTU»);

3) yHiBepcuTeTCbKa KAIHIKa («Aobpe 6ya0 6 MaTu LOCb Ha KLUTaAT
YHIBEPCUTETCHKOI KAIHIKM, | 106 npauiBHUKKU LIET yCTaHOBU BMKAAAAAM SIKICh
KYypCH y CTYAEHTIB»);

4) MOAYyAbHWUI  dopMaT HaBYaHHA  («HeobXiaHO MepPecTpyKTypyBaTh
HaBYaAbHWI npoLec i 3pobuTn Horo uMknamu. Hanpukaas, npocAyxaAm Kypcu
npo couianbHy poboTy 3 BIN-MO3UTUBHUMMU AFOABMM Ta PO HAPKOAOTIH0 i MilAM
B areHuiro Ha ABa TWMXKHI Ha MpaKTUKy»).

KoxeH i3 uMx MiAXOAiB Ma€ BAAcHi nepeBarn Ta obmexeHHs. HalbinbL
npobAeMaTMUHNUM BUAAETLCA 3apa3 BNPOBaAAXEHHSA AyaAbHOI OCBITU: «CoLiarbHa
cpepa AoTaliviHa i coliaAbHi 3aKAaan HE MatoTb KOLUTIB Ha onAaty HaBYaHHS
CBOIX CniBpobITHMKIB»; KOHKPETHA yCTaHOBa BMMara€ KOHKPETHMX 3HaHb BiA
CTYAEHTIB. AyXe CKAapHO Byae HaAaroAMTh ayAMTOPHMIE MPOLIEC Mia Ui BUpa3Hi
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3anutn. Mae 6ytu woHariMmeHwe 12 ocib y rpyni, 1106 BuKAaaaYaM paxyBaAOCh
neparorivHe HaBaHTaXEHHSl, TOMY CKAGAHO pPOBUTHM BMBIPDKOBI Kypcu MiA
noTpebu CTYAEHTIB AyanbHOI ¢opmMu oCBiTM. Halu AOCBiA HaB4YaHHS 3a
AOroBopamMu CTYAEHTIB TPETLOIO Ta YETBEPTOro POKY HaBYaHHSA, K MpautorTh
3a CreuianbHICTIO, CBIAYMTB, LLIO CTYAEHTU HE MaroTb MOXAMBOCTI BiABiAyBaTu
3aHATTA, 60 poboTOAABLI iX HE BiANYCKaKOTh».

3a 6yab-aKkoi 06paHOi MOAEAI CAiA NMIATPUMATU AYMKY OAHIET 3 ONUTAHUX, KA
ckaszana: «OpraHizauis NoBMHHa PO3YMITH, HaBILLO it NOTPIOHI CTyAEHTH, K iX
MOXHa BUKOpUCTaTh. A CTYAEHTU MOBUHHI PO3yMITH, 1O poboTa npuHece im
CycCriAnbHE BU3HAHHS i HaAeXHe MmaTepiarbHE 3a0X0YEHHS».

Chip 3Baxath M Ha Te, WO B VYKpaiHi He 3aBepleHo npoLlec
npodecioHanizauii couianbHoi pobotn [13]. Hemae Tak 3BaHOi npodecinHoi
MOHONMOAIi i couianbHa poboTa He €, Ha BiAMiHYy Bia GiAbLLOCTI €BPONENCHKMUX
KpaiH, perrnamMeHToOBaHOK MNpodeECield, Aka Ma€e MOTYXHY CaMOPEryAiBHY
npodecinHy acouiauito, BIANOBiAAABHY 3@  NPUCBOEHHS  MPOGECIMHMX
KBaAipikauir i BNpoBapXEHHA NpodeciinHMX Ta OCBITHIX CTaHAAPTIB, CTaHAQPTIB
NPOXOAXEHHA NpaKTUKU. Hanpukaap, B ABCTpanii came daxoBa acoujauis
po3pobuaa CTaHAAPT MPOXOAKEHHSA MPaKTMKU CTYAEHTAMK Y  COLi@AbHMX
3aKAaAAX, O AAAO 3MOTY YHIGIKYBaTU OUiKyBaHHS BiA NpaKTMKK, 3abe3neunTti i
NMOCAIAOBHICTb Ta Y3rOAXEHHSA PI3HUX KOMMOHEHTIB [14]. B aeakmx kpaiHax
NPOBOAATLCS AOCAIAXEHHS LLOAO TOro, Ik 3anobirT NCUXOAOTIYHUM TpaBMam
CTYAEHTIB MPU MPOXOAXKEHHI NPaKTUKM Ta K 3a6e3neunT iXHIO HaAeXHY
CYnepBi3ito, i Ha OCHOBI LbOro BUPOOAAIOTLCSH KYAbTYPAAbHO MNPUAHATHI
pekomeHaaLii [15; 16]. Taki niaxoan BapTo Byro 6 3ano3uunTv W YKpaiHi i
6iAblLIe OpiEHTYBATUCb HE Ha aAMIHICTpPaTMBHY, @ Ha PO3BMBaAbHY MOAEAb
NPaKTUYHOI KOMMOHEHTU HaBYaHHS.

BUCHOBKMW.

MpaktMka nocipae BaxauMBe  Micue B ONaHyBaHHi  daxoBUMU
KOMMETEHTHOCTAMMW, BU3HAYEHUMU CTAHAAPTaMM MIAFOTOBKM 3@ CMeLianbHiCTHO
«ColjanbHa poboTar, NpodeciiHiin couianizauii ctyaeHTiB. MNpoBeAeHWIn aHani3
OCBITHIX Mporpam niaroToBkM H6akanaBpiB y 38 3aknapax OCBITU BUSIBUB, LLO
3aranbHU  0b6cAr  MpPakTMKKM  (03HAMOMUOI, BUPOOHUUOI, CTAaXEPCHKOI,
nepeAAMNAOMHOI TOWO) KOAMBaeTbeA Bia 49,5 kpeauTiB A0 4,5 KpeauTiB, a
cepepHin obcar NPakTMKK Yy AOCAIAXKYBaAHMX 3akAapax CTaHoBUTb 8,45 % Bip
3aranbHoOro obcsary ocBiTHbOI MporpamMmu NiATOTOBKKM BakanaBpiB.
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BWBYEHHA MOTOYHOrO CTaHy OpraHi3aLii NPakTUKK B 3aKAaAax BMLLIOT OCBITH
YKpaiHn  MiATBEPAMAO  HasIBHICTb  KOMMAEKCY OpraHisauitHux npobaewm,
3YMOBAEHUX BPakoM fIKiCHUX 6a3 NPakTUKKW, GOPMaAiBMOM MOAITUKM 3aKAAAIB
BWLLOT OCBIiTW, HE 3aBXAM OPIEHTOBAHMX HA 3aA0BOAEHHS NOTPeD CTyAeHTIB Ta
MIATPMMAHHA iXHbOI MOTMBALIi OmaHoByBaTWM ¢ax CouiaAbHMX MPaUiBHUKIB,
6pakom pecypciB.

Mia yac AOCAIAKEHHA BU3HAUYEHO, WO MOXAMBMMU HanpsiMamu pPO3BUTKY
NPaKTUKKU MOXYTb BYTU SIK TaKi, LLO CTOCYIOTLCA 3aKAaAiIB BULLOI OCBITU (AyaAbHa
ocBiTa; poboTa 3 06’€EAHAHUMU TEPUTOPIAABHUMU FTPOMAAAMM, YHIBEPCUTETCbKA
KAiHiKa, MOAYAbHE HaBYaHHS), Tak i Ti, WO AOTMYHI A0 npodecioHanizauii
couianbHOT pobOTHU, MOCUAEHHSA BMMOI A0 $axoBOi OCBITM | MOrAMOAEHHSA
iHHOBALJMHUX COLLiaAbHMX MOCAYT, AA HAAQHHA SIKUX MOXHA 3aAy4aTh CTYAEHTIB.
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THE PROJECT METHOD IS AN EFFECTIVE INTERACTIVE
TECHNOLOGY FOR THE FORMATION OF KEY
COMPETENCIES OF FUTURE SPECIALISTS

ABSTRACT:

The project method is considered as a pedagogical technology that involves a set of creative
methods: research, exploration, and problem solving. The article emphasizes that the chief
principle of learning with the help of the project method - “learning through the action”, according
to which the essence of the learning process is discovery, a constant, real embodiment of
something new. The essence of the project technology is to stimulate students’ interest in certain
problems, involving the possession of a certain amount of knowledge, and through project activities
that include solving one or a number of problems, show the practical application of acquired
knowledge from theory to practice, harmoniously combining academic knowledge with pragmatic,
adhering appropriate balance at each stage of training. It was researched that implementation of
the project technologies in the educational the process may face certain problems but the active
participation of students in the project work opens opportunities in an interesting form to develop
their abilities and, most importantly, their personality.

INTRODUCTION.

Today, it is clear to many teachers (pedagogs, andragogs) that not all
student teaching methods are effective and appropriate. Senior students are
young people who already have some life experience and initial professional
experience gained through practices that take responsibility for their own lives
and behavior, have a level of self-awareness that is constantly growing, so they
can be categorized as adults.

The main features of adult learning are the conscious attitude to the
process of their own learning, the need for independence and the practical
orientation of the knowledge, skills they acquire. Adults want to learn if they
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see a real opportunity to apply learning outcomes to improve their activities
and their lives. In addition, they seek to participate actively in the learning
process, seek to bring their own experience and life values into specific learning
situations. Named psychological characteristics of adults require specific
approaches to vocational training, changes in the organization of teacher
interaction with students, and above all changes in teaching methods.

The method of projects is nowadays considered to be the technology of the
21st century, because it enables students to effectively develop key
competences: the ability to learn, information-communication, general cultural,
health-saving, civic, social competences; gives the opportunity to involve in
research and search activities, to create additional motivation for learning.

The purpose of educational projecting is to create conditions for the teacher
during the educational process, in which his result is the individual experience
of the project activity of the student. Working on a project is a practice of
personally oriented learning in the student's work based on his / her free
choice, taking into account his / her interests.

The method of projects (or project method) in the world of pedagogy since
the late XIX - early XX centuries is known as a method of problems. It
communicated with the ideas of humanistic direction in philosophy and
education, developed by the American philosopher and educator John Dewey,
as well as his student William Heard Kilpatrick.

Crucial meaning to the development of project ideas was formulated by J.
Dewey and the chief principle of learning - “learning through the action”,
according to which the essence of the learning process is discovery, a constant,
real embodiment of something new. It became the basis of the method
developed by the scientist and it was also called as “problem method”.

An essential purpose of the project method is to provide students with
potential on their own to acquire knowledge in the course of solving practical
problems or problems that require integration of the information from various
subject areas, to implement not only general but also professional
competences.

The variety of goals and objectives of the project method indicates its
versatility didactic, cognitive, educational, socializing and developing its
functions. The didactic function of the project involves the development of
students’ ability to construct their knowledge, to present the results of his work,
forms the skills of self-organization, and provides acquaintance with different
ways of information processing. Cognitive function helps to increase motivation
to acquire new knowledge, skills development, produce, argue and prove their
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ideas. The developmental function of the project involves the development of
creative and research abilities, formation of the communicative skills,
development of the critical thinking, analysis and reflection skills. The
educational function provides awareness of one’s own actions regarding self-
discipline and responsibility, promotes formation of the universal values. The
socializing function involves the development of the communication skills in
society, independent view of events and phenomena, understanding their
capabilities and awareness of their own role while working in a team

The project method is a pedagogical technology that involves a set of
creative methods: research, exploration, and problem solving. Teacher within
the project acts in various roles: developer, coordinator, expert and consultant.

The works of modern domestic scientists S. U. Goncharenko, |. G.
Ermakova, L. I. Kruglyk, O. V. Onoprienko, L. B. Palamarchuk, S. 0. Sysoyeva
and others are devoted to different aspects of the project activity of students.

The project method is a flexible learning system model of the organization
of educational process focused on creative self-realization of the person, due
to the development of her (his) intellectual and physical abilities, willpower and
creativity abilities in the process of creating of the new goods and services
under the teacher’s control, and they have subjective or objective novelty, as
well as practical significance.

The project is an independently planned and implemented by students work
in which speech communication is woven into the intellectual and emotional
context of other activities.

The project method is a pedagogical technology that provides a certain set
of educational and cognitive techniques that allow you to solve one or another
problem as a result of independent actions of students with the obligatory
presentation of these results.

The method of projects is a way to achieve the didactic goal through the
detailed elaboration of the problem (technology), which should end quite real,
tangible practical result, design in one way or another.

If we talk about the project method as a pedagogical technology, then this
technology includes a set of research, search, and problem-solving methods,
creative in their content. The essence of the project technology is in the
functioning of a holistic system of didactic tools (content, methods, techniques,
etc.), which adapts the educational process to the structural and organizational
requirements of educational design.

The essence of the project technology is to stimulate students’ interest in
certain problems, involving the possession of a certain amount of knowledge,
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and through project activities that include solving one or a number of problems,
show the practical application of acquired knowledge from theory to practice,
harmoniously combining academic knowledge with pragmatic, adhering
appropriate balance at each stage of training.

Teachers’ interest in the project technologies is currently very high.
Therefore, at the present stage of development of education there is a problem
of the need to prepare teachers for usage of the project technologies, which is
one of the ways to improve professional competence of the modern teacher
and is an effective tool in the modern process of educational development,
which is daily accompanied by the introduction of new technologies and
updating the forms and methods of organizing the education of high school
students.

In research projects the dominant activity is research, has a structure close
to the scientific research, provides for the relevance and formulation of the
research problem, its subject and object, development of a plan, solutions,
clearly defined goals, choice of methodology and hypotheses, application of the
relevant research methods and sources of information, processing and
systematization and discussion obtained results (abstracts, articles, reports at
scientific conferences, essays, analytical works, studies and generalizations,
perspective pedagogical experience, performance of diploma works) [6].

Role projects are projects in which the structure, as in creative ones,
remains open until completion work. The nature and content of the project is
determined by the roles of the participants (literary characters, fictional
characters). The degree of the creativity in these projects is very high and role-
play prevails. The results of these projects are planned for beginning of
execution or emerge only at the end.

Familiarization and orientation projects - a type of information projects that
are integrated into research projects and are their organic part (module).
Conducted for the purpose of information retrieval and analysis. The structure
is similar to subject research project, is determined by: the subject of
information retrieval, phased search with designation of intermediate results;
the analysis of the collected facts is carried out, the general conclusions are
formulated; search for information in certain areas, analysis of new facts,
generalizations, conclusions; general conclusion, registration of results
(discussion, presentation, external evaluation).

Creative projects do not provide a detailed structure of joint activities, but
only agreement on the planned results and the form of presentation. It can be
a work, a movie, a newspaper, video, holidays, game, expedition and others.
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Registration of the results of the creative project demands registration in the
form of a video script, work plan, article, report, holiday program, design,
newspaper headings, and album.

Information projects are aimed at collecting, summarizing and analyzing
information about a phenomenon or object. The structure of the project
includes relevance, purpose, sources of information; information processing
(analysis, generalizations, comparisons, conclusions); result (article, abstract,
report, video, etc.); presentation (publication, discussion in a teleconference,
etc.).

Concerning practically oriented projects, they assume that the result of their
participants is determined from the very beginning and focused on the social
interests of the participants. The project provides a clearly defined structure,
scenario of activity of participants with definition of their functions,
participation of each participant in registration of the final product. In this
project, it is important to organize coordination work and its step-by-step
discussion; updating both joint and individual efforts; organization of the
obtained results and their implementation in the practice.

Aim of the work: to reveal the essence of the concepts “project”, “project
method”, “project technology”, the importance of project technologies in
educational activities.

Materials and methods in work. To realize the main goal of this work and
solve some set of tasks, a number of interrelated and complementary methods
was used: general scientific - analysis of scientific and methodological
literature, synthesis, comparison and generalization, which made it possible to
find out the peculiarities of theoretical and practical approaches that underlie
the development of the studied educational phenomenon, formulate baselines
and generalized conclusions of the work.

RESULTS AND DISCUSSION.

The project is such an open and dynamic form of organization of students’
educational activities and teacher's pedagogical activity, which involves their
choice and creative decision.

The project is a form of organization of the educational process. Project
(design) is the content of learning. The most modern spheres of human activity
are usually based on projecting. Projecting can be the basis of professional
special courses. Project is a specific method of learning. It can be used during
the lessons and in extracurricular work, focused on achieving the goals of the
students themselves, so unique, forms a large number of skills, therefore it is
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effective, it forms experience, therefore irreplaceable. The project methodis an
educational technology that aims at gaining students’ knowledge in close
connection with real life practice, developing their skills through the systematic
organization of problem-oriented educational search [3].

Project technologyinvolves systematic and consistent modeling of problem-
solving situations that require search efforts aimed at research and
development of optimal ways of project creation from the participants of the
educational process, their indispensable protection and analysis of results.

The method of projects is a pedagogical technology that focuses not on the
integration of actual knowledge, but on their application and acquisition of new
knowledge for the active development of new ways of human activity. The
project is multifaceted, effective, prestigious and inexhaustible.

The method of projects allows solving the corresponding problems, which
involves, on the one hand, the use of different methods, teaching aids, and on
the other - the integration of knowledge and skills from different fields of
science, technology, creative industries. The results of project implementation
should be "tangible", that is, if it is a theoretical problem, then its concrete
solution, if practical - the finished product of the project [2].

Carrying out project activities requires careful preparation of the teacher
who is to determine actual and significant themes and problems for the
projects that are necessary for research; structures of the project; methods of
solving certain tasks (including research).

The application of the project method is an urgent requirement of today.
The project method combines research and productive activity with the process
of acquiring knowledge and skills, based on personal interests and awareness
of the professional importance of the project.

The project can be carried out individually, collectively (throughout the
academic group) or in micro groups of 2-3 students.

The topic of the projectis chosen on the initiative of the students. The most
effective, as practice has shown, is the student’s choice of a project on the
topic of the variant module of the vocational training program, which he chose
at the beginning of the semester for self-development. It is advisable to carry
out a creative project by the student in the same sequence and according to
the same requirements as the student project.

Students who are the future teachers - must be conducted at all stages of
the creative educational project with the simultaneous mastering of knowledge
about the organization of technological activities of students. Only in such a
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way, the student can understand and learn all the features of the project
technology of studying, and personally feel all its difficulties [4].

In addition, as it turns out, the most difficult part in the project activity is the
choice and justification of the theme of the project object. As experience has
shown, if the students are not provided with the methodological assistance at
this stage, most of them are confused.

Teacher's methodological assistance in this situation may consist in the
following actions: brainstorming to find a common solution; organization of
work with a large amount of visual material, including online sources and
display of student work of past years, to provide active work of imaginative
thinking and imagination; analyzing curricula, textbooks to look for options for
the work objects; after all, the teacher's own suggestions, if the student could
not determine in his search.

The project object should be necessary and useful, original, aesthetically
appealing, relatively time consuming, and one that can be offered by the
teacher as a project activity object for students of a certain group [1].

It is important to evaluate all the projects, because only in such a way their
effectiveness can be monitored, shortcomings, the need for timely correction.
The nature of the external evaluation largely depends on the type of project,
and on its topic (content), conditions.

The criteria for evaluating the work on the project are generally accepted:
1) practical significance and relevance of the problems, the adequacy of the
research topic; 2) correct use of research methods and processing of the
obtained results; 3) creativity and non-standard thinking; 4) sufficient depth of
immersion in the problem, the use of knowledge from other fields; 5) aesthetics
and correctness of registration of a final product; 6) ability to answer
opponents’ questions, conciseness and provability of answers.

Thus, the practical use of the results of the study will contribute to the
optimal solving the problems of innovative development of education, namely
the introduction of innovative technologies in higher education process.

Implementation of the project technologies in the educational the process
may face certain problems, namely: the usage of the project technologies in
the educational process requires deep theoretical and practical knowledge,
system and creative thinking from the teacher, which is not inherent to every
teacher; inadequacy of the teacher’s choice of the form of the educational
project to the set goals, goals and objectives can nullify the learning outcomes
and demotivate students; students may not understand the purpose, goals and
objectives of the study project, and as a consequence, not achieve the project
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goal that is defined by the teacher; insufficiently developed material and
technical base of training institution (limited access to the Internet, limited
library fund, lack of funds for presentation of project results, etc.) can
complicate students’ work on the project; the complexity of developing the
appropriate tools and instruments of the project evaluation [5].

CONCLUSION.

Thus, the active participation of students in the project work opens
opportunities in an interesting form to develop their abilities and, most
importantly, their personality.

Creating conditions for becoming, developing, “retaining the ability to
personality growth” (according to J. Dewey) can be considered as the main task,
the purpose of modern education.

Improvement of teaching methods, the constant search for new ways of
learning in this context can be considered a condition for creating an
intellectually and spiritually enriched environment, where the personality will
develop.

Working on a project is the development of the ability to independently seek
knowledge, to apply the features of their critical (reflective) thinking in the
process of exploring a particular problem.

Performing the project, students learn to plan their work, pre-calculating the
possible results; use many sources of information; independently collect and
accumulate material; analyze, compare facts, argue their point of view; make
a decision; establish social contacts (distribute responsibilities, interact with
each other); to create a “final product” - a material one carrier of project activity
(report, abstract, film, calendar, magazine, prospectus, script); prepare a cycle
classes on the topic; present what is created to the audience, evaluate yourself
and others.

The main requirements for the application of the project method in the
educational process are: definition of the problem task (situation), the solution
of which requires critical and comprehensive analysis in the process of
research; theoretical, practical, cognitive significance of the project;
organization of students’ research work (individual, pair, group); formation of
the semantic part of the project with fixing of step-by-step results; choice of the
research methods; collection, systematization, analysis of information;
discussion of the results of the work (presentation, publication, web page, etc.);
design and presentation of results; project evaluation; conclusions and
identification of the promising areas for further research.
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The analysis of the tendency of technology implementation into the
educational process of many countries shows that the methodology of the
project method becomes dominant, as it is extremely effective.

The method of projects allows to individualize educational process, gives
the chance to the student to show independence in planning, the organization
and the control of the activity. The application of project methodology in the
classroom provides support for a lasting interest in learning a discipline,
deepens and systematizes students’ knowledge of the studied topic.
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KpaBueHko IpnHa MukonaaiBHal, Cmikan Biktopis OnekciiBHa?
Kravchenko I. Smikal V.

TEXHOAOTT  IHAUBIAYAAIBALIT  HABYAHHA B
MEAATOTIYHIN MATICTPATYPI

TECHNOLOGIES OF INDIVIDUALIZATION OF LEARNING IN PEDAGOGICAL MASTER’S
DEGREE PROGRAMME

AHOTALIA:

Y3aranbHEHO pi3Hi NOrASAM HAyKOBLIB Ha CYTHICTb, CTPYKTYpY, $OPMH, YMOBU €PEKTUBHOCTI
iHAMBIAYaAi3aLii HaBYaHHS, a TakoX MIAXOAM AO TMOHSITb TbOTOP, TbIOTOPCTBO, TbIOTOPCbKa
TEXHOAOriSl. 30KpeMa NIAKPECAIOETBCS, L0 B yMOBaXx iHAMBIAyaAi3aUii HaBY4aHHA PO3BMBAtOTLCA |
dopMytoTbCA Taki HeobXiAHI SIKOCTI, AK CaMOCTIVHICTb, iHILIaTMBHICTb, TBOPYICTb, YNEBHEHICTb,
3aXOMAEHHS, AOCAIAHULBKWIA CTUAb  AiSIABHOCTI. BnpoBapXeHHS TEexXHOAOriM  iHAMBIAyaAizaLii
HaBYaHHSA B OCBITHIM NPOLEC BULLOI LUKOAW CTBOPIOE PE3EPB HAaBYAABHOIO Yacy, HaAAE AOAATKOBI
MOXAMBOCTI NepexoAy BiA CTAHAAPTHOI HaBYaAbHOI Mporpamu A0 iHAMBIAyaAbHOI CaMOCTIMHON
pobotn 6e3 36iAblLUEHHA HaBaHTaXEHHS CTYAEHTIB; MOTUBYE HabyTTa HeobxiaAHOro npodecinHoro
AOCBiAY, BUPOOAEHHSI iHAMBIAYAAbHOMO CTMAKO Mi3HABAAbHOI AIIABHOCTI; CMPUSIE MOCUAEHHIO
iHAMBIAYaAbHOTO  MiAXOAY B MPOLECi OBOAOAIHHSI  MPOPECIMHUMKM  3HAHHSAMM, BMIHHAMMU,
KOMMETEHTHOCTAAIMW Ta PO3BUTKY TBOPUMX 3AIBHOCTEN; CTUMYAKOE IHTEAEKTYaAbHWUI PO3BUTOK
ManbyTHIX BUKAAAAUIB, CTAHOBAEHHS Cy6'€KT-Cy6'€KTHMX BIAHOCHMH «BUKAAAAY-CTYAEHT». OAHUM i3
MOXAUBUX LUAAXIB peanizauii npuHUMny iHAMBIAyaAi3aLii HaBYaHHSA CTYAEHTIB Y BULLMIA LUKOAI €
3aCTOCyBaHHA TbHOTOPCbKOI TEXHOAOTiI. TbIOTOPCTBO fIK MeAaroriyHa TEXHOAOriA BiANOBiAaE
KPUTEPIAM  TEXHOAOFYHOCTI  (KOHLENTYaAbHICTb, CUCTEMHICTb, BIATBOPIOBaHICTb, KEPOBaHICTb,
edEeKTUBHICTb, aArOPUTMI30BaHICTb, MPOEKTOBAHICTb). 3acCTOCyBaHHA TbIOTOPCbKOI TEXHOAOTII
nepepbayae  AOTPUMAHHS  YOTMPLOX  eTaniB  (NiAFOTOBYO-OpraHi3aliiHoro;  Po3pobAEHHS
ThIOTOPCbKOI IHAMBIAYaAbHOI OCBITHBOI NPOrpamMu 3 BUBYEHHSI HaBYAAbHOI AMCUMMAIHW, BAACHe
TBIOTOPCBHKOrO CYMPOBOAY, 3aKAIOYHOMO) i HEe nepepbayvae BBEAEHHS OKpPeMOi nocaau TbiOTOpa,
OCKIAbKM MOr0 dYHKLIT y A@HOMY BUNAAKY BUKOHYE BMKAAAAY (BUKAAAQU-TLIOTOP). 3a Takoi MOAEA
neAaroriyHoi AiIAbHOCTi ThFOTOPCLKMIA CynpPOBiA 0BMeXeHMi y yaci Ta OCBiTHIM 3MiCTOM. ThIOTOPChbKa
TEXHOAOFIS € MOXAMBICTIO peanisauii npuHUMMYy iHAMBIAyaAi3alii HaBYaHHS CTYAEHTIB, Cy6'eKT-
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- Chapter: Technologies of individualization of learning in pedagogical

master’s degree programme

Cy6’EKTHUX BIAHOCWH «BUKAAAQY-CTYAEHT»; AO3BOASIE PaLLiOHAABHO OpraHi30BYBaTW i KOHTPOAIOBATU
BeAMKi 0bcarv camocTiiHOi poboTu CTyaeHTa; 3abesneuyye 3MiHy POAI BUKAAA@Ya Ha BUKAAaAQua-
HacTaBHWKa, MOAEPATOPa, Koy4a, pacuAiTaTopa, iHCTpyKTOpa, MEHTOpa, NapTHepa, TO6TO ThioTopa.

ABSTRACT:

Different perspectives of the scientists towards content, structure, forms, conditions for
efficiency of individualizaion of learning as well as approaches to definitions of tutor, tutorship,
tutor technology have been consolidated. In particular it is emphasized that thanks to
individualization of learning such important qualities as self-dependence, proactivity, creativity,
self-confidence, dedication, research-like style of activities are developed and shaped.
Introduction of learning individualizaion technologies in high school education process helps
saving time, provides additional opportunities for transition from traditional learning programme
to individual self-education without extra burden on students; it encourages gaining necessary
professional experience, development of individual style of learning activities; encourages
strengthening of individual approaches in acquiring professional knowlege, skills, competencies
as well as developing creativity; it also boosts intellectual development of future lecturers,
establisment of subject-subject relationship between lecturers and students. Use of tutorship
technologies is one of possible ways to implement learning individualization of students. Tutorship
as a pedagogical technology meets performance requirements such as (conceptual importance,
systemic approach, ability for reproduction, manageability, efficiency, algorithmic presentation,
design). Tutorship technology implementation consists of four stages (preparatory and logistical
stage; development of tutor’s individual learning programme on a given subject; tutor’s support
per se; and completion stage) and does not foresee a separate post of a tutor as tutor’s functions
in this case are fulfilled by a lecturer (lecturer-tutor). In such model of pedagogical activities tutor’'s
support is limited in time and in learning content. Tutorship technology is an opportunity for
implementation of the principle of individualizaion of student’s learning; subject-subject
relationship between lecturers and students; it changes the role of lecturers who become
lecturers-educators, moderators, coaches, facilitators, instructors, mentors, partners, i.e. tutors.

BCTYN

OAHUM i3 HanpsAMiIB pedopMyBaHHA Cy4aCHOI YKpaiHCbKOI OCBITU BBaXatoTb
il iIHAMBIAyaAi3aLIito, a TBFOTOPCTBO PO3rASAAIOTb AK MOXAMBICTb peanidalii Lboro
NPUHLUKMNY. BaXAMBICTb Ta aKTyaAbHICTb AGHOIO MUTAHHS B YKPaiHi 3acBiaUyeETbCA
Hakaszom MiHictepcTBa OCBIiTH | HayKM YKpaiHM Npo npoBeAeHHS ThioTOPChKOO
Acouiauieto YkpaiHu ekcnepuMeHTy «TbHOTOPCbKa TEXHOAOTIA K 3acib peaaizauii
nNpUHUKMNY iHAMBIAyaAi3alii B OCBIiTi» (po3paxoBaHui Ha nepiop 2015 -
2020 pp.).

3aBASIKM  TOMY, WO B ThHOTOPCbKIM po6OTi  peanidytoTbCsl  LLIHHOCTI
iHAMBIAYaAi3aLii, cB060AM, CAMOBU3HAUYEHHS, OCMUCAEHOTO CTaBAEHHA AHOAMHM
AO BAQCHOTO XWTTS, CBOr0 ManbyTHboro [1], TotoTopcTBO HabyBa€ NOMyASIPHOCTI
1 B YKpaiHCbKMX 3aKAAAaX BULLIOT OCBITH.

49



Pedagogical concept and its features, social -
work and linguology

MuTaHHA iIHAMBIAYaAi3aLil HABYUAHHA PO3rASAAAMCH | PO3MASAAKOTLCA Y Npausax
b6araTtbOX HayKoBLiB, 30KpeMa, Takux sk B. Boaopbko, C. TOH4YapeHKo,
T. A\utBUHEHKO, A. No3eHKo, B. MoHaxoB, M. Tlicoupka, |. YHT, A. YpyCbKWi Ta iH.
PisHMM acnexktam npobaeMu iHAMBIAyaAi3aLii HaBYaHHSA camMe Y BULLIMA LUKOAI
npuceaveHi pobotn A. Arekctoka, . bezapoBoi, O. laayc, b. AbsvueHka, M. EBTyxa,
B. Xuripb, H. 3aBi3eHoi, B. KyabmeHko, . MakapeHko, |. Heroscbkoro, H. Huukano,
0. MotoupbkKoi, I'. ®eceHko, C. LleBueHko, C. LLlymcbkoi Ta iH.

IcTopis, CYTHICTb THIOTOPCTBA, 0COBAMBOCTI THIOTOPCLKOTO CYyNpPOBOAY, GYHKLT
TbKOTOPA, MOro MiArOTOBKA, 3MICT TbHOTOPCbKOI KOMMETEHTHOCTI AOCAIAXYHOTLCS
baratbMa 3apybixHumu (H. BeaskoBa, P. Czekierda, B. Fingas, I. EapBapa,
M. XuniHa, B. Karpinska-Musiat, T. KoBanboBa, C. lNonoBa, M. Szala 1a iH.) Ta
ykpaiHcbknumu (A. Borko, H. Aem’saHeHko, O. Komap, O. Nocb, K. Ocapua,
H. MorpibHa, C. MNMoanaboTa, A. CemeHoBcbKka, C. CucoeBa, T. LLBelp) yueHUMM.
OpHak, y ix poboTax TbOTOPCTBO PO3KPUBAETLCA K iHCTPYMEHT AiSIABHOCTI
TbHOTOpPA. | TYT NOCTaE NUTaHHSA: a AK Xe 3anpPOoBaAUTU TbIOTOPCTBO B YKPAIHCbKMX
3aKnapax BULIOI OCBITM, HE Matoum y Knacudikatopi npodecin YkpaiHn Takoi
oodiuiMHO nocaan? Mu BBaXaeMo, LLLO MOro GyHKLIT MOXe BUKOHYBaTH BUKAAAAY
BULLLOT LLIKOAW. AA€ TYT MOCTAE HACTYMHE MUTAHHS: a Lo Mae pobutn BUKAaAAY-
TbIOTOP, AK BiH Mae BMpOBaAXyBaTW TbHOTOPCTBO, LWOO peanidyBaTv MpPUHUMN
iHAMBIAyaAi3aUii HaBYaHHA? ToMy METOK HALIOro AOMWUCY € OBrpyHTYBaHHS
TbIOTOPCTBA K MEAAroriyHoi  TeXHOAOrii  iHAMBIAyaAi3auii  HaBYaHHS,
MOXAMBOCTEM MOro 3acToCyBaHHA B YMOBaXx BIACYTHOCTI 0®ilifiHOI nocaau
TbKOTOPA Y 3aKAapax BMLLOI OCBITU YKpaiHu.

CYTHICTb MOHATTA «HAUBIAYANISALIA HABYAHHS».

Mpobaema iHAMBIAYaAi3aLii  OCBITHLOMO nNpouecy UikaBWTb 6araTbox
HaykoBUiB. [1poTe KOXEH 3 AOCAIAHWMKIB TPaKTye ii MO-CBOEMY. Buknapemo
MipKYBaHHS LLLOAO PO3KPUTTA 3MICTy TaKMx MOHATb, K iHAMBIAyaAi3auis Ta
iHAMBIAYaAi3aLisi HABY@HHS.

Y &IinOCOPCHKOMY €HLMKAONEANYHOMY CAOBHUKY MiA MOHATTAM «iHAMBIA»
PO3yMitOTb OAMHWMUHY OCO0y, fika He Moxe OyTn pospineHa 6e3 BTpatu i
camobyTHOCTI, i1 iIHAMBIAYaAbHOCTI i Tl BAACHOTO 6yTTA, IO FPYHTYETLCA TIAbKKU Ha
i1 WiniCHOCTI. 3 KiHUA cepeAHiX BiKiB MiA MOHATTAM «iHAMBIA» NOYUHAKOTb PO3YMITH
OKPEMY AOAMHY K CAMOCTIMHY HaAIAeHY PO3yMOM icToTy [2].

IHAMBIAYaAABHICTb — LI CYKYMHICTb IKOCTEN, 0COBAMBOCTEN, L0 NPUTAMaHHI
OKpPeMOMY iHAMBIAY, Le cneuudivuHe, HEemnoBTOPHe, 0cobAMBE B iHAMBIAL. Y
«HoBOMY TAYyMAUHOMY CAOBHMKY YKPAIHCbKOI MOBMW'» A@HE MOHATTS O3HAuyHTb
Tak: «IHAMBIAYAAbHICTb — CYKYMHICTb NMCUXIYHNX BAQCTUBOCTEN, XapaKTEPHUX PUC
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i AOCBiAY KOXHOI 0COBMCTOCTI, Lo BiAPI3HAOTB il Bia iHLIMX IHAMBIAIB; AOAMHA AK
HOCIM iHAMBIAYyaAbHUX BAACTMBOCTEW, MEBHUX XapPaKTEPHUX O3HAK | puC;
ocobucTicTb» [3].

ia NOHATTAM «iHAMBIAYaAi3aLisi» PO3yMitOTb BUAIAEHHS OAHOTO iHAMBIAG 3a
MNOro xapakTepHWMM OCODAMBOCTAMMW; BpaxyBaHHS OCOOAMBOCTEN KOXHOI
OAMHMLI NPU BUBYEHHI CYKYNMHOCTI NPEAMETIB UM ABULLL.

He auBAAuYMCb Ha nparHeHHA 6araTboX AOCAIAHWMKIB PO3rASIAGTM MOHATTS
iHAMBIAYyaAi3aLIT LAICHO | CUCTEMHO €AHOCTI MOMASIAIB HE AOCATHYTO. PO3yMiHHA
3HAUEHHA MOHATTA «iHAMBIAyaAi3aLis» 3aAeXWTb BiA TOrO, O BUMOMPAETbCA 3a
MNOro CyTHICHY XapaKTepUCTUKY: UiAi, 3aBAaHHA, GOpPMK, MeToAM, 3acobu
HaBYaHHSA TOLLO.

Tak, M. Miakacuctuii Bbavae B iHAMBIAyaAi3aLii cnocib BNAMBY Ha OKPEMOro
YUYHS B NpoLeci HaBYaHHSA | BUXOBaHHA, a M. CKaTKiH — MiaXiaA A0 OKPEMMUX YUHIB
3 METOK 3aAyYEHHSI A0 KOAEKTMBHOI poboTu. A. KoHppawosa Ta B. Bypsk
PO3rAfAAatoTh il AK Cnocib AOCAITUM edEeKTMBHOI Bipaaui BiA KOXHOMO YyuHs, a
H. CaBiH - AK yMOBU AASl 3aAYYEHHS KOXHOMO YYHSI Yy MAIAHY KOAEKTUBHY
AifnbHiCTb. A, BonoTiHa, M. AaHiA0OB BBaxatoTb, WO Le ocobauBa dopma
HaBYaAbHOIO NPOLECY, SIKa Ha BIAMIHY BiA iIHAMBIAYaAbHOT BPaxoBYye 0COBAMBOCTI
KOXHOrO y4Hsl y BCiXx popmax Ta MEeToAax, TOBTO € CBOEPIAHOK CaMOCTIHOK
po6HOTOLO Ha PiIBHOMY PiBHI CKAQAHOCTI.

T. IAbiHa BKa3ye, WO iHAMBIAYaAi3aLis — LEe CTUMYAKOBAHHS iIHTEPECIB OAHMX
A0 6inblL MOrAMbAEHOi poboTh npu 060B’I3KOBOMY AOBEAEHHI iHLLIKMX AO
3aranbHoro piBHA. |. OropoaHikoB Ta M. ®iuyna CTBEPAXYHOTb, WO UE -
camocTiiHa poboTa Ha pPi3HOMY pPiBHi, KOTpPa BWKOHYETbCS 3a BAACHUMU
6axxaHHSIMK Ta 3@ cneujaAbHUMK 3aBAAHHSIMUW BUMTEAIB.

I. YHT BBaxae, WO IHAMBIAyaAi3aLia — Le 3AIMCHEHHS MNPUHLUMMY
iHAMBIAYaAbHOTO MiAXOAY, BpaxyBaHHA Yy MNpPOLECi HaBYaHHA iHAMBIAYaAbHUX
0COOAMBOCTEN YUHIB Yy BCiX MOro Gopmax i MeTopax, HE3aAeXHO Bip TOro, fKi
0COBAMBOCTI | IKOKO MipOK BOHWM BpaxoBytoThes [4]. Ha il AyMKy, HEAOLLIAbHO
BUKOPUCTOBYBATU MOHATTA «IHAMBIAYaAi3aLis» y By3bKOMY CEHCi, OCKIAbKM Take
MOHATTA HE MOXE BM3HAUMTU ypaxyBaHHA iHAMBIAYaAbHUX OCOOAMBOCTEN B
YyCbOMY iXHbOMY 06CA3i, a AMLIE YaCTKOBO Ta i30AbOBAHO, @ B TAKOMy BUMAAKY
BaXKO BWM3HAUMTM MiclLe i POAb iHAMBIAyaAi3auii B CMCTEMI HaBYaHHA B

uinomy [4].
C. l'oHyapeHKo Ta B. BoAOABKO AQtOTb Take BU3HAUEHHS iHAMBIAyaAi3aUil, Wo
ue «..OpraHizauia Takoi CUCTEMM B3AEMOAiI MK Yy4YaCHMKaAMKW npouecy

HaBYaHHSA, NpPU SAKOMY HaMBiAbLL MOBHO BWKOPUCTOBYHOTLCS iHAMBIAYaAbHI
0COBAMBOCTI KOXHOr0o, BM3HAUatoTbCsi NMEPCNEKTUBU MNOAAABLLOIO PO3YMOBOIO
PO3BUTKY i F@APMOHIMHOrO BAOCKOHAAEHHA 0COBUCTICHOT CTPYKTYPH, BinOyBa€ETbCA
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noLuyk 3acobiB, siki 6 kKOMMNeHCcyBaAW HasiBHI HEAOAIKM | cnpusiav 6 GopMyBaHHIO
iHAMBIAYaAbHOIO CTUAKD AISIABHOCTI MalbyTHbLOro cneujanictar» [5].

B. EpemeeBa BUAINSE «TPWU OCHOBHI MiAXOAM, LLO XapaKTepPM3ytoTb 3MICTOBE
3HAUYEeHHs NOHATTA «iHAMBIAyaAi3aUis»: 1) 3 NTCUXOAOro-NeAaroriyHoi TOUKN 30py —
OopraHizalifs HaBYaHHSA, AKa 3aCHOBaHa Ha CTBOPEHHI ONTMMAaAbHUX YMOB AAA
BUSIBAEHHSI 3aAaTKiB, PO3BUTKY 3AIOHOCTEN Ta iHTEPECIB KOXHOro YuHs; 2) i3
COUiaAbHOI -  UirecnpsiMOBaHWMM  BNAMB  Ha  GOpMyBaHHA  TBOPYOroO,
iHTEeAEKTyaAbHOro, NPOdECIMHOIO MOTEeHLaAy CycniAbCTBa; 3) 3 AMAAKTUYHOI -
BUPILLEHHSA aKTyaAbHMX MPOOAEM LLKOAW LUASIXOM CTBOPEHHS HOBOI cTparterii
HaBYaAbHOrO npouecy» [6].

Y3aranbHIOOUM iCHYHOUI BUSHAUYEHHA MOXHa 3a3HauYuTH, LLLO iHAMBIAYaAi3aLLis
- Mpouec, WO CnpsiMOBaHWMA Ha PO3BWUTOK iHAMBIAYAAbHOCTI; nepepbavae
BIAOKPEMAEHHSA (BMAINEHHSI) CTyAEHTa B MPOLECI HaBYaHHA AAA BpaxyBaHHSA
npuTamMaHHWX MOMYy  iHAMBIAYaAbHMX — OCOBAMBOCTEM; MOTPebye MNeBHY
opraHisauito UbOro npouecy (cuctemy iHAMBIAyaAi3oBaHWX cnocobiB Ta
npuiomiB B3aeEMOOOYMOBAEHUX Ail BUKAAAQUa Ta CTYAEHTIB Ha BCiX eTanax
OCBITHbOI AIAABHOCTI).

B cyuacHiii HaykoBiV AiTepaTypi HEMae €AMHOrO MIAXOAY AO TPaKTyBaHHSA
NOHATTA «iHAMBIAYaAi3aLifa HaBYaHHs». Pi3Hi aBTOpM BW3HaA4alTb NO-Pi3HOMY
3aNEXHO Bip TOro, Ky MeTy i 3acobu MatoTb Ha yBa3i. B «YkpaiHcbkomy
neparorivHOMy CAOBHUKY» TMOHATTA «iHAMBIAyaAi3auis npouecy HaBYaHHS»
BM3HAUYAETbCA AK «OpraHisalis HaB4YaAbHO-BUXOBHOIO MPOLECY, NpU AKiin BUBIp
cnocobiB, MPUMMOMIB, TEMMY HaBYa@HHA BPaXOBYE iHAMBIAyaAbHi BiAMIHHOCTI
YUHIB, piBEHb PO3BUTKY iX 3AIOHOCTEN A0 HABYAHHS» [7].

Mpobaema iHAMBIAYaAi3aLii HABYAHHSA Y CBOEMY PO3BWUTKY MPOMLUAA KiAbKa
eTanis. LlikaBoto € nepioamsauia npeactaBaeHa C. [oOHuapeHKoM Ta
B. BonopbkoM. Ha ix aymky, | etan - po3pobka 3araAbHUMX MNOAOXEHb i
peEKOMeHAALIN 3 BUBUYEHHS i BpaxyBaHHSA iHAMBIAyaAbHUX OCOOAMBOCTEN YUHIB
(cTypeHTiB) Ta ix peaaidalis y npaktuui HaBuaHHA (A.A. KomeHcbkuit). Il eTan -
TEOPETUYHUI PiBEHb PO3POOKK IHAMBIAYAABHOTO MIAXOAY AO YYHIB Y HaBYaHHI
(K.A. YwurHebkui). 1l etan - iHAMBIAyaAbHUM  MIAXIA PO3TASAQETBCS  SK
neAaroriyHMM NPUHLMN Ha PiBHI CoLiaAbHOroO, NEAAroriuYHOro i MCUXOAOTIYHOTO
ekcnepumeHTty. llepioa posnoyaBcs y ABaAUATI POKM XX CT. (HaykoBi npadi
.M. BaoHebkoro, A.C. Burotcbkoro Ta iH.). IV etan - 3Ha4HOro TEOPETUYHOTO i
METOAMUYHOIO OCMUCAEHHA MPUHUMMY [HAMBIAYAABHOTO MIAXOAY AO YYHIB i
CTYAEHTIB Y HaB4YaHHI. [epioa oxonatoe KiHeub 50-x, cepeanHy 60-x pokiB XX CT.
(0.0. bypapHui, A.O. KupcaHos, |.E. YHT, B.l. 3aresasiHcbkui, E.C. PabyHcbkni,
E.A. ToaaHT Ta iHWi). V eTan - cyyacHu nepioa TEOPETUUHOIO NEPEOCMUCAEHHSA
i NPaKTMUYHOrO BTIAEHHS iHAMBIAyaAi3aLii npouecy HaBYaHHA Y HOBKX ymoBax [5].

o2



Chapter: Technologies of individualization of learning in pedagogical
moster's degree programme

MpobAaemy iHAMBIAyaAi3aUii HaBYaHHA CyyaCHi MCUMXOAOTM MOB’A3YHOTH 3
npobaemoto npodecioHanizalii ocobuctocTi CTypaeHTa. 3as3HayaeTbcs, L0
npodecioHanizauia mMoxe BiabyBatncs GopManbHUM Ta HedOopMaAbHUM
LWAAXOM. | iHAMBIAYaAi3aLifa HABYAHHA CNPUSIE PO3rOPTAHHIO NpodecioHani3auji
caMe 3a APYrMM HanpsAMKOM - KOAWM CTYAEHT CaMOCTIMHO BWCYBaE MeTy
CaMOBAOCKOHAAEHHS, L0 aKTyanisye noTtpebu, HacTaHOBM, MNEPEKOHAHHS,
ineany, y BIAMOBIAHOCTI A0 SIKMX MOBMHEH 3AIMCHIOBATUCA MNPOPECIMHNN
PO3BWTOK Ta CTAHOBAEHHSI MabyTHbOTO cneliaaicta [8].

M. CikopCbKMI PO3rASiAGE ABa PIi3HI BUAM iHAMBIAyaAi3auii y HaBYaHHI:
iHAMBIAYaAbHO-TPYNOBE HABYaHHA (OCATHEHHA EAUHUX NPOrPamM KOXHUM yYHEM
iHAMBIAYaAbHO B CKAAAI KAACy) Ta iHAMBIAyaAi3oBaHe (OCATHEHHSA KOXHUM YYHEM
iHAMBIAYaAbHO, aAe pi3HMX Mporpam, apanToBaHWX A0 X MNPUPOAHMX
MOXAMBOCTEN). [pK LpOMY iHAMBIAYaAi30BaHE HaBUYaHHS BiH PO3AIASE LLEe Ha
ABa BUAM: IHAMBIAYaAi30BaHO-BIAOKPEMAEHE (3aCBOEHHA apanTOBaHMX nporpam
HaOAMHLI) Ta iHAMBIAyaAi30BaHe rpyrnoBe (3aCBOEHHA apanToBaHMX Mporpam
iHAMBiAYaAbHO, ane B CKAAAI Tpynv 3 MOXAMBOK OpraHisalieto nopaAbLLOT
dpoHTanbHOI poboTn) [9].

B. Bonoabko, M. ConpaTeHKO MIAKPECAIOHOTB, LLLO iHAMBIAYaAi3aLIia HaBYaHHSA
€ CYKYMHICTHO EAEMEHTIB, NPOLIECIB i TEHAEHLM, SIKi CTBOPIOKOTb NEBHY CUCTEMY.
Ha ix AyMKy, AMAGKTMYHA CUCTEMA iHAMBIAYaAi3alii HABUAHHA CKAAAQETbCH 3
TaKMX EAEMEHTIB: 3aKOHOMIPHICTb CaMOCTIMHOrO (iHAMBIAYaAbHOIO) HaBYaHHS;
MeTa HaBYaHHS; 3MICT HaBYaHHSA; MPUHUMNKM (HOPMaTWMBHE 3abe3neyeHHs)
iHAMBIAYaAbHOTO HaBUYaHHS; AISIABHICTb CTYAEHTA; AISABHICTb BUKAAAAYa; GOpMU,
METOAM, MPUMOMMU Ta 3aCO6U IHAMBIAYAAbHOTO HaBUYaHHS; KPUTEPIi Ta MOKa3HUKK
OLLIHKKM AIIABHOCTI CTYAEHTa | BUKAAAAYA; AMAAKTUUHE cepepoBuLle [10].

Ha aymky B. Bonopbka, M. ConpaTeHKa, BMPOBAAKEHHS AMAQKTUYHOI
CUCTEMM iHAMBIAYaAi3aLii HaBYAHHA NOTPebye AOTPMMAHHS NEBHMX YMOB: A0BIp
CTYAEHTIB Ha OCHOBi HaykoBO OOIpyHTOBaHOi TECTOBOI CUCTEMW; HayKOBO
06rpyHTOBaHWIA A0BIP i KOHCTPYHOBAHHS 3MICTy HaBYaHHS, WO BpaxyBaB Ou i
36epiraB 3MiCT MPOYECIMHOI AISIABHOCTI; HaABHICTb AETAAbHO PO3POOAEHMX
3aranbHUX i NPEAMETHUX LIAEN HaBUYaHHS; HAaABHICTb aAbTEPHATUBHUX BapiaHTiB
dyHAAMEHTAAbHUX KypCiB i KypciB 3@ BMOOPOM; HAABHICTb AOCTATHbO MOBHOI
HaykoBO  0OrpyHTOBaHOI  MPOGECIMHOI  MOAEA;  AOCTyMHa  METOAMKa
CaMOBMBYEHHS i BMBYEHHSI OCOBMUCTOCTI CTyAEHTa; CTPYKTYpPyBaHHSA BCbOro
3MICTY HAaBYa@HHS Y BUTASIAI 3aBEPLLEHMX NPEAMETHUX MOAYAIB; AEMOKpaTU3aLis
AMAQKTUYHOTO CEPEeAOBHLLA, PO3BUTOK CUCTEMMU «CYH’EKT-CYO’EKTHUX» BIAHOCHH;
BMPOBAAXEHHA €HEProMiCTKMX TEXHOAOTIM HaBYaHHS; HasABHICTb MOMEPeAHbOI
$a3n HaBYaHHA, cneujaAbHUX BUAIB 3aHATb Ta MponepAeBTUYHUX Kypcis [10].
ABTOPKU BBaxatoTb, LLO iHAMBIAyaAi3aLjlo HaBYaHHA MOXHa 06’eaHaTUM B ABa
OCHOBHMWX HaNpsiMK Ta KiAbKa MiAXOAIB: KOHCTPYKOBaHHS HaBYaAAbHOIO 3MICTY, LLLO
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AA€E 3MOry BMOpaTW iHAMBIAYaAbHO 3Hauyllly AAA NPOdECiMHOro CTaHOBAEHHS
nporpamy MiArOTOBKM i 3abe3neunTn ii 3aCBOEHHA iHAMBIAYaAbHUM TEMMOM
(MOAYAbHE HaBYaHHS; NMPOrpamMoBaHe HaBYaHHS; IHAMBIAyaAbHE HAaCTaHOBHe
HaBUaHHS; HaBUYaHHSA BIAMOBIAHO AO NOTPEO; aAbTepHATMBHE HaBUYaHHSA);
BMKOPUCTaHHA 6e3nocepeaHboro Ta ONOCEPEAKOBAHOIO CMiAKYBaHHA neparora
i3 cTyaAeHTamu  (camocTiMHa  poboTa 3a  iHAMBIAYaAbHUM  MAQHOM;
B3aEMOHaBYaHHS; rpynoBe HaBYaHHS; CliAbHa HaykoBa poboTa; HaBYaHHS Ha
pobounx MicusaX UM HaBUYAHHA Ha BiACTaHi; TbroTopian) [10].

Ha aymky B. EpemeeBoi, neparoriyuHa TEXHOAOTIA iHAMBIAYaAi3aLii HABYaHHSA
ABASIE COBOI0 AMHAMIUHY CUCTEMY, fIKa OXOMAIOE YCi AAHKM NMPOLECY HaBYaHHS:
MeTy, 3MiCT, MeToAW, 3acobu, Ta Ma€ CrpPsSAMOBaHICTb Ha MNOMEPEAXEHHS
HeycnilHOCTI NPU BMKOHAHHI HaBYaAbHOI Mporpamu, GopMyBaHHS 3araAbHO-
HaBYaAbHWX YMiHb Ta HABMUYOK, PO3BMUTOK Mi3HABaAbHUX iHTEPECIB, MOKPALLEHHSA
MOTMBALji HABYaHHS, BUXOBAHHSA 0COBUCTICHUX AKOCTEN [B].

IHAMBIAYyani3aUito y npoueci ¢axoBoi NIATOTOBKM CTYAEHTIB PO3rASAaoTb SK
HeoOXiAHICTb BpaxyBaHHS NMEBHUX iHAMBIAYaAbHUX OCOOAMBOCTEN CTYAEHTIB Ta
OpraHi3alito THy4ykOoi CUCTEMM HaBYaHHA Ha OCHOBi IX BUWABAEHHA 3
MaKCUMaAbHOK apanTaljerd HaBYaHHA A0 MOTPED i MOXAMBOCTEW KOXHOrO
CTyAEHTa Ha AilarHOCTMUHIM OCHOBI Yepe3 BUKOPUCTAHHSA FHYyUYKMX GOPM, METOAIB,
3ac06iB HaBYaHHSA, KOPErYBaHHS MOro 3MicCTy, PiBHSI CKAQAHOCTI. [Hyuka cucteMa
HaBUYaHHS NpW LUbOMY Nnepepbayae CTBOPEHHSI HaBUYAAbHUX MpPorpam, METOAMK
HaBYaHHS, HABYaAbHMX MaTepianiB, AKi AO3BOASIIOTH iX LUMPOKE BapitOBaHHS 3
METOH MaKCUMaAbHOIO MPUCTOCYBAHHS AO 3aMMWTIB KOXHOIO CTyAeHTa abo rpynu
cTypeHTiB [11].

B ymoBax iHAMBIAyaAi3auii HaBYaHHS PO3BMBAOTLCA | GOPMYIOTLCH Taki
HeoOXiAHI AKOCTi, IK CAMOCTIMHICTb, iHIiLiaTMBHICTb, TBOPYiCTb, YNEBHEHICTb,
3aXOMNAEHHS, AOCAIAHMUBKWIA CTMAb AisiAbHOCTI. Lle i € AkocTi, wo HeobXiaHi
ManbyTHbOMY daxiBLEBI, AKUI ByAe AISTU B HOBMX CYCMIABHUX YMOBaX.

TaknMm UMHOM, IHAMBIAyaAi3aLIt0 HaBYaHHA B NPOGECIMHIA  NiArOTOBL
MaMnbyTHIX BUKAGA@YIB MOXHA PO3rAfpaTH, AK 0COBAMBY OpraHi3auito BUBYEHHS
$axoBMX AUCLMMAIH, AKa CMPUSE PO3BUTKY NPOPECiMHMX 3HaHb, OBOAOAIHHIO
cnocobamy BUKOpPUCTAHHA $OpM, MeToAIB, 3acobiB iHAMBIAYaAbHOI pPoboTH;
roTye AO iHAMBIAyaAi3aLii HaBYaHHS y NpodeciMHO-NeAaroriyHin AisAbHOCTI. Taka
nobypoBa OCBITHBOrO MPOLECY CTBOPKOE Pe3epB HABYAABHOIO 4acy, Hapae
AOAATKOBI MOXAMBOCTI MEPEXOAY BiA CTAHAAPTHOI HaBYaAbHOI Nporpamu Ao
iHAMBIAYaAbHOI caMOCTiMHOI poboTH 6e3 36iAbLLEHHA HAaBaAHTaXEHHSA CTYAEHTIB;
MOTMBYE  HabyTts  HeobXxipAHOro  npodeciMHOro  AOCBiAY, BWMPOOAEHHS
iHAMBIAYyaAbHOTO  CTMAKD  Mi3HABaAbHOI  AIIAbHOCTI;  CMPUSIE  MOCUAEHHIO
iHAMBIAYyaAbHOTO MIAXOAY B MPOLECI OBOAOAIHHA NPOGECIMHUMM 3HAHHAMM,
BMiHHSIMW, KOMMETEHTHOCTAMW Ta PO3BUTKY TBOPUMX 3AIBHOCTEW; CTUMYAIOE
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iHTEAEKTYaAbHUM PO3BUTOK MaWbyTHIX BUKA@AQUIB, CTAHOBAEHHSI CYy0O'eKT-
Cy6’EKTHUX BIAHOCUH «BUKAAAQY-CTYAEHT».

OAHUM i3 MOXAMBUX LLASIXIB peaAi3auii NpuHUMNY iHAMBIAyaAi3aLii HaBYaHHSA
CTYAEHTIB Y BULUMK LIKOAI, Ha Hally AYMKY, € 3aCTOCYyBaHHSA TbOTOPCbKOI
TEXHOAOTII.

TbIOTOPCTBO AK TEXHOAOTA IHAMBIAYAAISALLIT HABYAHHSA.

TbOTOPCTBO HAAEXWUTb AO NEAAroriYHUX iHHOBALiM, Xxo4a BUHWUKAO Lie B XIV
CT. B AHIAIl i 3Ae6inblLOro 6yA0 PO3MOBCIOAXEHO CMoYaTky B MeAaroriyHux
KOAEAXAX, EAITHUX LLUKOAAX (TMNY aHrAIMCbKUX «NabAiK CKyA3»), a 3roAOM B
OkcdopacbkoMy, KembpuAXCbKOMY YyHiBepcuTeTax, Ae W Habyno CBOro
odopmMAaeHHsA [12].

AHani3 NpobAeMn AO3BOASIE CTBEPAXYBATH NPO baratoBapiaHTHICTb MiAXOAIB
AO CaMMX MOHATb «TbIOTOP» i «TbOTOPCTBO». BapTo HAroAocuTH, WO ThIOTOPCTBO
nepeBaXxHO PO3YMIETbCS SIK iIHCTPYMEHT AIAABHOCTI ThtoTOpa. B YKpaiHi ue asuile
HanuacrTille noB’A3Yyl0Tb 3 CUCTEMOK AMCTAHUIMHOMO HaBuyaHHa [13], wWo
3YMOBAEHO OCOBAMBOCTSIMM aAMIHICTPATMBHO-OPraHi3aLiiHOro ycTpok Hallmx
3B0. Mu x yBaxaemo, Lo GYHKLT TbroTOpa MOXe BUKOHYBATU M BUKAAAQY BULLIOT
LUKOAM, LLO HiBEAOE HEOOXiAHICTb CTBOPEHHSI OKPEMOI Nocaan TbHOTOpa, AKOI
oodiuinHo B YKpaiHi BianoBiaHO A0 KnacndikaTopa npodeciit NoKM WO i He iCHYE.

BBaxa€emo, L0 ThFOTOPCTBO MOXE 3AIMCHIOBATUCh Ha AEKIAbKOX PiBHSAX: 1) Ha
piBHi YHiBEpPCUTETY, DaKyAbTETY, OCBITHLOI NPOrpamMu (CneuianbHOCTI), rpynu Ta
2) Ha piBHi HaBYaAbHOI AUCUMMAIHW. Y NepLIoMy BUNAAKY POAb TbHOTOPa MOXE
BUKOHYBaTW KypaTop akapeMiuyHoi rpynu, kypatop EKTC, iHLWWK npeACTaBHUK
AekaHaty abo TbioTop (AKLLO0 3BO MOXe BBECTH TakKy OKpeMy nocaay). Y Apyromy
BMNAAKY POAb TbtoTOpa OyAe BWMKOHYBATWM BMKAAAAY BMLLOI LLUKOAWM, WO He
nepepbavatrme 3anpoBapXeEHHS AOAATKOBOI Mocaau TbioTopa. | ue byae Tow
BMKA@AQY, SIKMKA 3aCTOCOBYBaTMMeE TbIOTOPCTBO SIK NEAAroriuyHy TEXHOAOTIHO.
TobTo, y NeplomMy BUNAAKY TbHOTOPCTBO MW PO3YMIEMO Yy OiAbLL LUIMPOKOMY
3HAUEHHI, KAACMUHOMYy, WO nepepbavae oodiuiMHE NpPM3HAUEHHA TbOTOPA,
YBEAEHHS BiANOBIAHOI Mocaal. A B APYroMy BWUMaAKY TbIOTOPCTBO PO3YMIEMO Y
6iAbLL BY3bKOMY 3HAUEHHI, «3BY)XYEMO» Lie NMOHATTA AO MEAAroriuyHoi TEXHOAOTII,
LLO MOXE CTaTW YHIBEPCaAbHOK i 3aCTOCOBYBAaTUCb BUKAAA@YaMu OYAb-AKMX
OCBITHiX KypciB [14]. | came B LUbOMYy BMNAAKy Halla TOYka 30py CriBnapa€e 3
OAHUM i3 HaMBIAbLL PO3MOBCIOAXEHWX BU3HAUYEHb THHOTOPCTBA SIK TEXHOAOTIT
iHAMBIAYaAi3aLii oCBiTH, WO nepepbayae CTBOPEHHA PEaAAbHMX YMOB AAS
BXOAXEHHS KOXHOIo cy6’eKTa 3 MOro nMparHEHHSAMM i MOXAMBOCTSIMWU B MPOLLEC
HaBYaHHS, AK yNpaBAiHHS HUM CBOEKD BAACHOH OCBITHLOI TpaeKTopieto [15].
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3ayBaxmmo, WO MiA KAACUMYHUM TbHOTOPCTBOM PO3YMIKOTLCA: PEryAsipHi
iHAMBIAYaAbHO-TPYNOBI, BIiAbLLICTIO KOHCYALTATWMBHI, 3aHATTA ThtoTopa 3 1-3-ma
NPUKPINAEHUMM A0 HbOTO Ha BECb NEpPIoA HaBUYaAHHA CTyAeHTamMu [16]; AiABHICTb
TbIOTOPa AK PO3POOHUKA AAA CBOIX ThIOTOPAHTIB OCBITHIX MPOEKTIB i Mporpam, sk
KOHCYAbTaHTa y Cdepi OCBITHIX MNOCAYr, HAK HaCTaBHWKa, acCUCTEHTa,
NPOEKTYBAAbHUKA, SIK MOCEPEAHUKA MiX CTYAEHTOM i KOHKPETHUM BUKAAAQUYEM
Ta BCiM NPOPecopPChbKO-BUKAAAALBKUM CKAAAOM; GOpMa YHIBEPCUTETCLKOrO
HactaBHuMuTBa [17], MM 6 CKasaaM $K MWCTELTBO iHAMBIAyaAi30BaHOIoO
cynpoBoAy 0COBUCTOCTI BIPOAOBX il HABUAHHA B 3aKAAAi OCBITH.

«3BYXEHHSA»  TbIOTOPCTBA AO  MNEAAroriyHOi  TEXHOAOTIT  3yMOBAEHE
06’EKTMUBHUMM obBCTaBMHaMK: B YKpaiHi 0QiliiHO (MOKK LLIO) HE iCHYE MOcaau
TbHOTOPA; Ha3pina rocTpa HeObXiAHICTb B iHAMBIAyaAi3aLii HaBYaHHS; BiABYAOCH
36iAbLUEHHST 06CAriB caMocTiHOI poboTH cTyaeHTa Ta noTtpeba B MIABULLEHHI
KOHTPOALO 3a ii BAKOHAHHAM; 3MIHUAUCb MiCLE, 3HAUEHHS | POAb BUKAGAAYa B
OCBITHbOMY NPOLIECI, AKUMM Ha CbOrOAHI Mae OyTM OAHOYACHO HACTaBHMKOM,
NMOMiIYHMKOM, MOAEPATOPOM, KOYyYEM, GACUAITATOPOM, TPEHEPOM, IHCTPYKTOPOM,
MEHTOPOM, NapTHEPOM, TOOTO BUKAGAGUEM-TbIOTOPOM [14].

AKWO NPOBECTM aHaAOrito i3 PO3YMIHHAM TbIOTOPUHIY, WOro BWAAMM
noAbCbkMMK BuYeHuMK (P. Czekierda, B. Fingas, M. Szala) [18], T0 y nepwiomy
BMNAAKY, Le PO3BUBAAbHWUIA TEIOTOPUHT, @ B APYTOMY — HAyKOBWIA, XO4a MU He
30BCiM MOTOAXYEMOCb 3 TaKMM MMOAIAOM, OCKIAbKM PO3BWUTOK TbHOTOPaHTa
BiAOYBa€ETLCA B 000X BUMaAKaX.

OTXe, TbOTOPCTBO PO3YMIEMO Y LUMPOKOMY | BY3bKOMY 3HayeHHi. Y
LLMPOKOMY 3HAYEHHI TBIOTOPCTBO — e GOopMa YHIBEPCUTETCbKOrO HACTaBHULTBA,
Lo nepeabavae oodiuinHe NpPW3HaYeHHsA ThHOTOPA; MWUCTELTBO
iHAMBIAyani30BaHOro cynpoBoAy 0COBUCTOCTI BNPOAOBX ii HABYAHHSA B 3aKAaAI
OCBITH, TaK B MOBWTH, L& KAGCUUYHE PO3YMIHHA LbOr0 GeHOMEHY. Y BY3bKOMY
3HAUYeHHi - ue yHiBepcaAbHa MeAaroriyHa TEXHOAOTIS, MOAEAb MeAarorivyHoi
AISIABHOCTI 3 iHAMBIAYaAi3aLiil HAaBYAHHS.

BapTto 3ayBaXxuTH, LLO iCHYE BEAMKA KIABKICTb MIAXOAIB AO PO3YMIHHSA | cCaMoro
NMOHATTA «NeparoriyHa TexXHOAOrif». BAM3bKMM A0 HALWOro po3yMiHHA €
BM3HAUYEHHS, LLIO NeAaroriyHa TEXHOAOTIA — Lie NPOAYMaHa y BCix AETanIX MOAEAb
neaaroriyHoi  AISABHOCTI 3 MPOEKTYBaAHHSA, OpraHisauii T1a MpOBEAEHHSA
HaBYaAbHOro npouecy 3 6e3yMoBHUM 3abe3neyeHHAM KOMOOPTHMX YMOB AAS
yuHiB Ta Buntens (B. MoHaxoB) [19]; 3akoHOMIipHa neaparoriyHa AifiAbHICTb, AKa
peani3oBYE HayKoBO OOrpYHTOBAHWI MPOEKT HABUYAAbHO-BMXOBHOMO MpOLECY i
Ma€e BULLMIA piBeHb €dEKTUBHOCTI, HiX TpaauuinHi metoankn (M. Yeninb,
H. AyaHuk) [20].
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AK i  KOXHIM neparoriyHil  TEXHOAOri, TbIOTOPCbKIMA, NpWUTaMaHHi:
KOHLENTYaAbHICTb (CUCTEMA CyNnpPoBOAY 6a3yeTbCA Ha KOHLENLLT BiAbHOro BUOOPY
K YMOBW PO3BUTKY OCOOWUCTOCTI. BUXIAHMM MOAOXEHHSAM AAA GOPMYBaHHSA
TEOPETUUHUX OCHOB IHAMBIAYaABHOTO CYNPOBOAY Y BMLLIM LUKOAI MOXHa BBaXaTu
0CcOBUCTICHO-CoLianbHMI Niaxia (A. BOMKO), L0 peani3yeTbea Yepes 0CobUCTICHO
opieHTOoBaHUM (. bex, B. CrobopumkoB, |. AkimaHcbka) [16]; CUCTEMHICTb,
BIATBOPIOBAHICTb (MOXAMBICTb 3aCTOCYBaHHA B iHLWWX OAHOTUMHWX YMOBaX,
iHWWUMK  cyb6’eKTaMK), KEPOBaHICTb, EQEKTUBHICTb, AATOPWUTMI30BaHICTb,
NPOEKTOBAHICTb. Mu BBaxaemo, WO peaAi3auia AaHOi TEXHOAOrii Mae
nepeabayaTv AOTPMMaHHS TakUX eTaniB, EAEMEHTIB:

1. MiaroToBYO-OpraHi3aLinHuii, LWo nepepbavae:

- UUTAHHS BCTYMHUX AEKLiM (OAHIEI-ABOX), Ha AAIKUX AAETbLCA 3aranbHe YSIBAEHHS
npo MeTy, 3aBA@HHSA HaBYaAbHOI AMCUMNAIHK, i Micue, 3HAaUYEHHS | POAb cepea
iHLWWX, 3araAbHUM OMUC YCbOrO OCBITHBOMO Kypcy. [lia uyac Takux AeKLuin
BMKAQAQU-TBIOTOP 3MaAbOBYE 3aranbHy MEPCNEKTMBY BUBYEHHA MPEAMETY,
CTBOPIOE CUTYaLii 3aLiKaBAEHOCTI MPEAMETOM, MOTUBYE CTYAEHTIB AO BUBYEHHS
HaBYaAbHOI AWUCLMMAIHM, CTBOPHOE YMOBM AAS MOAAAbLLOI Cy6’eKT-CyH’eKTHOT
B3aEMOAIT;

- NPOBEAEHHA OAHOMO-ABOX CEMiIHAPChKUX 3aHATh, HA AKMX BUKAAAAY-TBIOTOP
Mae nepeabaunTM 3acTOCYBaHHSI METOAMK AOCAIAXKEHHS  IHAMBIAYaAbHMX
0COOBAMBOCTEN  CTYAEHTIB-TBOTOPAHTIB 3 METOD  MOAAAbLUOI  PO3POOKM
iHAMBIAYaAbHWUX OCBITHIX Nporpam.

Mip iHAMBIAYaAbHUMM OCBITHIMKW MpOrpaMamMm po3yMitoTb NPOrPamMy OCBITHLOT
AIIABHOCTI, CNpAMOBaHy Ha 0COBUCTICHMI, NPOdECIMHMIA PO3BUTOK ThtOTOPAHTA,
PO3POOAEHY | peani3oBaHy HUM Ha OCHOBI OCOBUCTICHMX, OCBITHIX, MPOGECIAHMX
iHTepeciB, NoTpeb i 3anuTiB [16]. Came TOMY Ha NEPLUMX CEMIHAPCbKUX 3aHATTAX
BMKAGAQY Ma€ Tak opraHidyBaTh cBoOt poboty, Wwob y Hboro Gyaa MOXAMBICTb
6inbLLe crnocTepirati, CAyxaTi, AymaTu, He FOBOPUTU camomy Barato, a BAYMAMBO
CrpuiMaTH i po3ymiTu CniBPO3MOBHUKA M CUTYaLtO, LLIOO 3p06UTH NPaBUAbHIA
BMCHOBOK MPO PO3BMUTOK i GpOpMyBaHHA KOXHOI ocobuctocTi [21]. Ha Takmx
3aHATTAX BUKAAAQU-TBIOTOP MOXE OpraHidyBatu 6eciaun, AUCKYCii, MO3KOBI aTakM,
NPOBECTU MWCbMOBI OMUTYBaHHSA, TECTYyBaHHA Ha BWSABAEHHSI PIBHA 3HaHb,
KOMMETEHTHOCTEN CTYAEHTIB-TbOTOPAHTIB Ta iX MCHUXOAOFYHMX OCOBAMBOCTEWN,
MOTMBALlji, FOTOBHOCTI A0 CAMOPO3BUTKY TOLLO.

2. Po3pobka ThbOTOPCLKOI IHAMBIAYAAbHOI OCBITHBOI NPOrpamMu 3 BUBYEHHS
HaBYaAbHOI  AMCUMMAIHWM. OCKIAbKM TblOTOP MOKAMK@HWM OpraHi3oByBaTh
CaMOBW3HAUYEHHSA, CaAMO3AIMCHEHHS, CaMOpeani3aLlito AOAMHM B Npodecii, BiH
3060B’A3aHNI 3HATU CTYAEHTA | HE AWLLIE MOro 0COBUCTICHI IKOCTI, a M cneundiky
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€MOUIMHOI W iHTEeAeKTyaAbHOI cdepu, MOro poauHy, nobyT, MaTepiaabHe
cTaHoBuLLe [21], 3BiCHO, 3a MOXAMBICTIO. Came nip Yac po3po6KM ThHOTOPCKOT
nNporpamMn BUKAGAQY-TBIOTOP Mae MOXAMBICTb BpaxyBaTW  iHAMBIAYaAbHiI
0COOAMBOCTI CTYAEHTIB, piBEHb iX MNOMEPEeAHbOI MIArOTOBKM, iX iHTEpecH,
3AIBHOCTI, 3aNWTKH, NAGHU Ha ManbyTHE, a TOMY 3aBA@HHS TaKMX NPOrpam MOXyTb
nepepbayat BKAKOUEHHSI CTYAEHTIB Y Pi3Hi BUAM AIIABHOCTI 3a iHTepecamu,
CcaMoCTiNHOT poboTH, TakKi, K NMPOEKTHA, AOCAIAHWLbKA, OpraHi3aLiiHa, XyAOXHS
Ta iH., BUKOHAHHA HAyKOBWX PODBIT, y4acTb Y HAayKOBUX AMCKYCiSIX, KOHKypcax
TOLLO, WO CMPUATUME, Y CBOKO YEPTy, KPUTUUHOMY PO3YMIHHIO CTYAEHTaMK CBOIX
AOCSITHEHb, YCBIAOMAEHHIO HEBUPILLIEHUX NPOBAEM, NOCTIMHOMY BUMPOOYBAHHIO
B iHAMBIAYaAbHIM AISAbHOCTI, ii pednrekcii, GOPMYyAOBaHHIO BAACHUX 3aBAaHb i
KOPeKLii cBOiX AiM [21]. Po3pobka TbHOTOPCbKUX iHAMBIAYAAbHMX OCBITHIX
nporpam A0O3BOAUTL OAHAKOBO ehEKTMBHO OpraHidyBath poboTy 3 06papoBaHoOL0
CTYAEHTCBKOIO MOAOAAKD Ta HEBCTUralouMmu CTyA€HTaMM, pPO3novyaBluM, 3a
HeobXiAHOCTI, i3 3aBAA@Hb CMNPAMOBAHWX Ha «BWPIBHIOBAHHS» 3HaHb. KoxHa
iHAMBIAyaAbHa TbHOTOPCbKa MporpamMa MOoXe BKAUAaTKM Pi3Hi 3a KIAbKICTHO i
CKAAAHICTIO 3aBAA@HHSA, PEMPOAYKTUBHOIO, NPOBAEMHO-NOLLYKOBOro, TBOPUOro,
MiXXAUCUMINAIHAPHOIO  Xapaktepy. 3okpema, MW NiA  4Yac  po3pobku
iHAMBIAYaAbHUX TBIOTOPCBbKUX NPOrpam MPOMOHYEMO CTYAEHTaM Taki 3aBAAHHSA,
AIK: HaNWCaHHS HayKoBWX ece, Bipbip i aHaToBaHa xapaKTepUCTUKA HayKoBO-
NITEPATYPHUX AXEPEA, OMNpaLoBaHHA MEpPLIOAXEPEA, po3pobka MPOEKTIB,
nopTdoAiO, METOAMUYHUX  KOHCMEKTIB  Pi3HUX  3aXOAiB,  PiBHOMaHITHUX
peKkoMeHAaLIN Towo. 3o0kpemMa, 3 HaBYaAbHOI AUCLMIMAIHK «paHTOBA MOAITMKA,
MiXXKHapPOAHI NMPOEKTU | Nporpamu PO3BUTKY BWLLIOI OCBITU» AO TbIOTOPCbKMUX
nporpam MoxyTb OBYTU BKAHOUEHi Taki 3aBAAHHSA, SIK: BiAHAWTK Ta BiaibpaTtH nia
BAACHI BnopobaHHA, MOXAMBOCTI, MOTPEOM ThHOTOPAHTa Aifvy MiXHAPOAHY
OCBITHIO CTUMEHAIMHY nporpamy, po3pobuTy i noaatM HeoOXiAHI anAikauinHi
AOKYMEHTH, 3AIMCHUTK CaMoaHaAi3 anAikaLiiMHOro npouecy; po3pobuti BAACHUM
MPOEKT Ha OTPUMAHHA rpaHTy [22]. TakoX AO TbHOTOPCbKOI iHAMBIAYaAbHOI
OCBITHbOI MporpaMmmM Moxe OyTM BKAKOUYEHO (3a 6axaHHs | MOXAMBOCTI
TbHOTOPAHTa) MPOCAYXOBYBaHHA BIAEOAEKLiM, BebiHapiB, yuacTb y TPEHiHrax i
ceMiHapax, MiXHApPOAHMX CTaxXyBaHHSIX 3 MPOOAEM MPOEKTHOro MiAxoAy Ta
rpaHToBOro ¢iHaHcyBaHHS B cdepi OCBIiTM, WO OPraHi3oBYKOTLCS MNEBHUMM
dyHAaUIAMKM,  TPOMAACbKMMM  Opradisauismu,  30Kkpema, LleHTpanbHO
€BPONENCHKOIO aKapEMIEID HaBYaHb Ta cepTUdiKaLii TOLLO.

Ha ubomMy eTtani BaXAMBO BU3HAUUTU TEPMIHWM BUKOHAHHS TbIOTOPCHKMX
iHAMBIAyaAbHUX OCBITHIX Mporpam Ta rpadikv iHAMBIAYaAbHOIO i rpyrnoBoro
KOHCYAbTYBaHHS.
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3. BnacHe TblOTOPCbKMM CynpoBia. Ha upomy eTani NPOAOBXYHOTb
NPOBOAWTUCb AEKLiMHi, CeMiHapCbKi 3aHATTA Ta AOAANOTbCS TpynoBi W
iHAMBIAYaAbHI TbHOTOPIAAM.

lpynoBi TbtoTOpiaAn (rPYynoBi TEIOTOPCbKI 3aHATTS) KapeApOtd MEAAroriky i
NMCUXOAOTIT BULLLOT LLKOAM HaLioHanbHOro neaaroriyHoro yHisepeutety imeHi M.I1.
AparomaHoBa 3acTOCOBYHTbCS fK ¢opMa iHAMBIAYaAbHO-TPYNOBOI  POHOTH
BMKAapava (y Mikporpynax no 4-5 ctyaeHtis) [23]. TpynoBa poboTa NMoCUAOE
daktop MOTMBaUji Ta B3AEMHOI IHTEAEKTYaAbHOI aKTUMBHOCTI, 3aBASIKM
CMiBKOHTPOAK MIABULLYE €PEKTMBHICTb Mi3HABAAbHOI AISIABHOCTI CTyAEHTIB. Ha
TbIOTOPCbKMX 3aHATTAX BiAOYBa€ETbCs rpynoBa camonepeBipka 3 HACTyMHUM
KOHCYAbTYBaHHSAM (KOPEKLIEID) BUKAGAQYeEM. TbIOTOPCbKI 3aHATTS CNPUAKOTb
NOrAMBAEHHIO | PO3LIMPEHHIO 3HAHb, GOPMYBAHHIO IHTEPECY AO Mi3HAaBaAbHOI
AIIABHOCTI,  OBOAOAIHHIO  NMPUMOMaMW  Npouecy Mi3HaHHA, PO3BWUTKOBI
nisHaBaAbHUX 3aAiOHOCTEN. MoaeAel, BapiaHTiB opraHisauii i nNpoBeAeHHS
rpynoBUX ThbHOTOPIaAIB icHye 6arato 3a OCHOBY MOXHa B3SITU CXEMY TakKuUX 3aHATb,
po3p0obAEHY e A. ANEKCIOKOM: KOXHE TaKe TbOTOPCbKE 3aHATTS Ma€e BKAOYATH
NUCbMOBY POBOTY, PO3B’A3YyBaHHS NEAAroriyHUX 3apad (KOHKPETHMUX CUTyaLlin),
AVCKYCItO Ta iH.

Y uinomy, MeTa rpyrnoBoro TeFOTOPCbKOro 3aHATTA NPUHUMNOBO BiAPI3HAETLCS
BiA IHAMBIAYAAbHOrO i Ma€ Taki xapakKTepuCTuKK: 1) BUXip Ha IHAMBIAYyaAbHY
NO3K1LLKO 3@ PaxyHOK rpyrnoBOro pecypcy ta iHAMBiAyaAbHE OCBITHE MPOCYBaHHSA
Ha TAI 3araAbHOI rpynoBoi poboTH; 2) iMOBIpHICHWUI XapaKkTep (Ha BiAMiHY Bia
TPEHiHry, Ae Wae pobota Ha BIANPAUIOBAHHS KOHKPETHOI HaBWUKW);, 3)
BUABAEHHA BHYTPILLHbOIPYNOBUX PECYPCIB UYepe3 0Coby KOXHOro ydyacHuKa
TbtoTOpiaAy; 4) BUHMKHEHHS MPOEKTHUX | AOCAIAHMLIbKMX MiHIrpymn; 5) CTBOPEHHS
3aranbHOro 3MiCTOBOIO NOAS; 6) CynpoBiAa rpynu sik cyb'ekta ocBith [24].

3ayBaXMMO, WO 4YacTMHA CeMiHapCbKWMX 3aHATb MoOXe OyTM 3amiHeHa
rpynoBMMM TbrOTOpiaAaMK. Ha npakTuLi AOCTaTHLO NPOBECTM ABa-TPU CEMIHAPK,
Ha AKMX NPUCYTHI BCi CTYAEHTU, @ AaAi NpautoBaTi B MiKporpynax.

IHAMBIAYaAbHI TbtoTOpiaaM nepepbayatoTb KOHCYAbTYBAHHA BWKAaAQUYEM-
TbIOTOPOM CTYAEHTIB 3 NMPUBOAY BMKOHAHHSA iHAMBIAyaAbHMX OCBITHIX Mporpam,
NMOTOYHE OUIHIOBAHHS BWKOHaAHOI pPOBGOTU. Y CBOK uepry, OLJiHIOBaHHSA
e(dEKTUBHOCTI IHAMBIAYaAbHOIO TbOTOPiaAy MOXE 3AIMCHIOBATUChb 3@ TaKUMM
Kputepiamu: 1) dikcauia HacAiAKiB, AKi BUHUKAW Ha NOMEPEeAHbOMY TbIOTOPIaAi;
2) HapollyBaHHS, 3adikcoBaHe B pePAEKCii 3a OAHMM i3 HAMPSIMIB TbIOTOPIaAY;
3) 3pocTaHHA iHiuiaTMBK, BIANOBIAAABHOCTI M CaMOCTIMHOCTI ThHOTOpPAHTa, LWO
NPOSIBASIETbCA AK BHYTPILLHLO B ThOTOPAHTI, Tak i B MPOPECIMHIN Ta OCBITHIM
AiSIAbHOCTI [16].
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Ha ubomy etani iHAMBIAyaAbHa OCBITHA Nporpama MOXe YTOYHIOBaTUCH i
KOoperyBatucb. 3MiHM BHOCATbCS B 3aAEXHOCTI BiA CMIABHOMO aHaAi3y ycnixiB i
NpOCyBaHb  CTyA€HTA Ha  LWASAXY OCBOEHHA  3HaHb, GOPMYBaHHS
KOMMNETEHTHOCTEW. Bapto 3ayBaXwTW, WO KOHCYAbTYBaHHS, BIAMOBIAI Ha
3anWTaHHA CTYAEHTIB MOXYTb HAAaBaTUCb HE AMLUE Y BU3HAUYEHUM rpadikom
TEPMiH, @ W MNip Yac AeKUil i rpynoBMX TbOTOPiaAiB. 3ayBaxXuMmo, LLIO
iHAMBIAYaAbHI TBIOTOPIAAM MOXYTb NA@HYBaTUCh Y AHI KOHCYAbTaLiM BUKAaAQYa,
o nepepdbavatoTbes rpadikom pobotTn NPodecopCbKO-BUKAAAALILKOTO CKAAAY
KOXHOIO 3aKkAapy BULLIOT OCBITU. TakOX KOHCYAbTYBaAHHA MOXE 3AIMCHIOBATUCH i
3a AOMOMOT0H0 iHGOPMALIMHO-KOMYHIKALIMHMX TEXHOAOTIH, 6€3 AKX HEMOXAUBO
YABWUTK CyYaCHWW OCBITHIK mpouec. B3aemoaia Mix BUMKAGA@UYEM i CTYAEHTOM
Moxe 6yTW BCTAHOBAEHa i 3a AOMOMOIrO0 EAEKTPOHHOI MOLUTK, YaT-TEXHOAOTIT,
TEXHOAOTIM 3MiLLaHOro HaBYaHHA Towo. A0 TOro X, iHGOPMaLIMHO-KOMYHIKaLikHi
TEXHOAOTIT AO3BOASIOTb  ICTOTHO MIABULLMTM  MOTMBALO TbIOTOPAHTIB A0
BKAKOUYEHHS B AOCAIAHULIBKY PO60TY 3 NpeaMeTa.

BapTo HaroAoCKTH i1 Ha TOMY, LLLO OCHOBOIO ThHOTOPCTBA MatoTb CTaT Cy6’eKT-
cy6’eKTHi, MOpaAbHO-€CTETUYHI B3AaEMMWHU cniBpobITHMUTBA | cniBTBOPYOCTI [21].

4. 3akntouHUI eTan nepepbavae OUiHIOBAHHA BMKOHAHOI pob0oTH, nopaau
LLIOAO MOAAAbLLOI CAMOOCBITU i BUXOBAHHA B OCOOUCTICHOMY i npodeciiHomy
CTaHOBAEHHI ManbyTHbOro daxiBus, 3aAiK (EK3aMeH).

CAia pO3yMiTH, LLO 33 Takoi MOAEAI MeAaroriyHoi AiSAbHOCTI, ThHOTOPCbKUI
CYNpoBia 0B6MexXyeTbesl, Tak 61U MOBUTU, paMKaMMK HaBYaAbHOT AUCLMMAIHM (Xoua
nia 4Yac po3pobku iHAMBIAYAAbHMX OCBITHIX MporpaM MOXE BWXOAUTU Ha
MiXKAUCLUMINAIHAPHUI PiBEHb) Ta YacOM BMBYEHHSA MPEAMETY (CEMECTP, PiK).
TobTO BMKAAAAY € ThHOTOPOM AASl CBOIX CTYAEHTIB Y Mexax HaBYaAbHOI
AVCUMIMAIHW, SIKy BUKAQAAE, | BMPOAOBX 4acy, BU3HAUEHOrO0 HaBYaAbHUM
nAaHom. [pu upoMy, BiH BMKOHyBaTMMe OCHOBHIi OyHKUii TbtoTopa: 1)
opraHisauiiHe KepiBHULTBO HaBYaAbHO-NiI3HABAAbHO AISIAbHICTIO CTYAEHTa; 2)
BU3HAUEHHA NOro MOXAMBOCTEN Ta iHTepeciB; 3) pekoMeHAaLii B ocobucTicHomMy
CTaHOBAEHHI, opraHi3auii caMmoBMXOBaHHA, GOPMyBaHHS CUCTEMM LIIHHOCTEMN,
€nocoby XMUTTS, BU3HAUEHHS OCOOUCTICHWX NepcrneKkTuB; 4) HapaHHS AOMOMOTH
B MpPaBUAbHOMY ¢ edEKTUBHOMY BWMKOPWUCTAHHI HAyKOBO-METOAMUHOIO
CYynpoBOAY 3 MNEBHOI HaBYaAbHOI AMCUMMAIHWM; 5) opradisauis camocTiHOI
poboTu; 6) 3abe3neyeHHs BUPIBHIOBAHHS 3HAHb CTYAEHTIB; 7) 06rpyHTYBaHHS
3acobiB i aonomora B AOCAFHEHHI BUCOKOIO PEWTUHIY ThbtOTOpPaHTIB; 8)
3abe3neyeHHs iHoopmauiero W 0bMiHYy MiX Ccyb'ekTaMu  AOAATKOBOIO
AiTepaTypoto [21].
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MiAKPECAMMO, LLLO TEIOTOPCbKA TEXHOAOT IS AYXE AETKO MOEAHYETLCA 3 IHLLMMMU
NeAaroriyHMMmM - TeXHOAOTIAMK  (irPOBUMMU, IHTEPAKTUBHUMMW, TPEHIHITOBUMMU,
NPOEKTHUMU,  AebaTHUMK,  IHPOPMALIMHO-KOMYHIKAUIMHUMK,  NOPTdOAIO-
TEXHOAOTIELD TOLO). Y AEAKUX MONEPEAHIX HallMX PoboTax MU ONMCYBaAK AOCBIA
3acTocyBaHHA NOPTHOAIO- Ta NPOEKTHOI TEXHOAOTIM Y BUKAGAQHHI NeAaroriyHmx
AVCUMINAIH Yy Marictpatypi [KpaBueHko, .M. (2016). IHHOBaUiMHi TEXHOAOTII
HaBYaHHSA y NIAFOTOBLI ManbyTHbOro BMKAapava. HaykoBi po3pobku, nepeposi
TEXHOAOT I, iHHOBaUii. Npara-byaanewT-Kuis, 104-110; KpaBueHko, .M. (2013).
MopTdOAIO-TEXHOAOTIA Y MIArOTOBLI MaMbBYTHLOrO BMKAAA@Ya BULLOI LLUKOAW.
HaykoBi 3anucku. (115), 80-86], ski MOXHa MNOeAHATM M 3 TbHOTOPCbKOHO.
30Kpema, nip Yac Po3pobKK ThHOTOPCHKOI IHAMBIAYAAbHOI OCBITHLOI NPOrpamu
MOXHa nepepbaunT MPOEKTHY AiSAbHICTb, BUKOHAHHSI MEBHWUX MPOEKTIB SK
iHAMBIAYaAbHUX, TaK | FPYNoBUX (AATW MOXAMBICTb CTYAEHTaM CaMOCTiiHO obpaTtu
cobi napTHepiB AN MOr0 BMKOHAHHS). A MpPEACTaBAEHHSI | OLjHIOBaHHSA
pesynbTaTiB  iHAMBIAyaAbHOI  OCBITHBOI  TbIOTOPCbKOI  MporpamMuv  MOXHa
opraHidyBaTtu 3a AOMOMOroH NMOPTGOAIO-TEXHOAOTIT [25].

3a TaKoi opraHisaLii 0CBITHLOrO MpoLECy, MU BBaXaeEMO, ByAyTb CTBOPEHI
YMOBU AASl peaaidalii MpuUHUMMY iHAMBIAYaAi3auii HaBYaHHSA, MiABULLEHHS
MOTMBALi HaBUYaHHA CTYAEHTIB, PO3BUTOK iX TBOpPUMX 3AiIBHOCTEN, GOPMYBaHHS
ocobucTocTi ManbyTHbOro daxisLs.

Bapto 3ayBaxwuTu, WO OMMCaHa BULLE TEXHOAOTIA 3acTOCOBYBaAacb: MO-
nepwe, Ha PpiBHI Marictpatypu, A€ akapeMiuyHi rpynu CTyAEHTIB €
ManouncenbHUMU (A0 10 ocib), a ToMy TbtOTOpPaHTaMMK BUCTYMNaAW BCi CTYAEHTU
rpynu; no-Apyre, neparoriyHa TexHoAoris ByayBanacb rpPyHTYHOUMCh Ha peaaisix
YKPAIHCbKOI BMLLOI LWKOAW. EQEKTMBHICTb OMMCaHOI TbIOTOPCbKOI NeaaroriyHoi
TeXHoAOrii Ha piBHI GakanaBpiaTy uM iHWKWX KpaiH NoTpebye NOAAALLLOMO
AOCAIAKEHHS Ta NEPEBIPKMU.

BUCHOBKMU.

OTxe, aHaAi3a po3BUTKY i cTaHy npobaemu iHAMBIAyaAi3aUii HaBYaHHA
CBIiAUMTb MNP0 1i aKTyaAbHICTb, BMNPOBAAXEHHA TEXHOAOTIN iHAMBIAYaAi3aLji
HaBYaHHA B OCBITHIM NpPOUEC BMWLIOI LIKOAM MIABULLIYE SAKICTb MIATOTOBKM
MarbyTHbOro daxiBUs, CNPUAE PO3BUTKY i GOPMYBaAHHIO OCOBUCTICHUX AKOCTEN
ocobucTocTi. IHAMBIAyaAi3aLia ocBiTH, i ocobucTicHa cnpsamMoBaHicTb i
HEOOXIAHICTb BMKOPUCTAHHS PISHOMAHITHMX BWAIB CaMoOCTiiMHOI poboTv B
OCBITHbOMY MpPOLECi cTaAn 6a30t0 AN PO3MOBCIOAXEHHS ThIOTOPCTBA.
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TbIOTOPCTBO PO3YMIEMO Y LUMPOKOMY i BY3bKOMY 3HAUEHHIi. Y LWMPOKOMY
3HA4YeHHi TbIOTOPCTBO - Le $opma YHIBEPCUTETCLKONo HacCTaBHWLUTBA, LWO
nepeabavae ooiuinHe NPU3HAYEHHA ThIOTOPA; MUCTELITBO iHAMBIAYaAi30BaHOIroO
CYNpoOBOAY O0COBUCTOCTI BMPOAOBX il HABUAHHA B 3aKAAAi OCBITU. Y BY3bKOMY
3HAYEeHHi - Ue yHiBepcaAbHa MeparoriyHa TEXHOAOTIS, MOAEAb MeAarorivyHol
AISIABHOCTI 3 iHAMBIAYaAi3aLji HaBYaHHA, WO AO3BOASIE OAHAKOBO €(PEKTUBHO
opraHizyBaTv BUBUYEHHS HaBYaAbHOI AMCUMNAIHWM 0OAAPOBAHOI CTYAEHTCbKOHO
MOAOAAIO | HEBCTUIAOUMMUM CTYAEHTaMU. TbIOTOPCTBO AK NeAaroriyHa TEXHOAOTIA
BIANOBIAQE  KPUTEPIAM  TEXHOAOTNYHOCTI  (KOHUENTYaAbHICTb, CUCTEMHICTb,
BIATBOPIOBaAHICTb, KEpPOBaHICTb, edEKTUBHICTB, aArOpUTMI30BaHICT,
NPOEKTOBAHICTb).  3acToCyBaHHA  ThHOTOPCbKOI  TEXHOAOTIT  nepepbavae
AOTPUMAHHA YOTMPbLOX eTaniB (NiArOTOBYO-OPraHi3auiMHOro; PO3pPOOAEHHS
TbHOTOPCBbKOI IHAMBIAYAAbHOI OCBITHBOI MporpaMmv 3 BMBYEHHA HaBYaAbHOI
AVCLMMAIHKM, BAGCHE TbHOTOPCbKOIO CyMpOBOAY, 3aKAOYHOrO) i He nepepbavae
BBEAEHHSA OKPEMOI NMOCaAW TbHOTOPA, OCKIAbKM MOro GYHKLIT y AdaHOMY BMUMAAKY
BUKOHYE BMKAAAAY (BUKAGAQY-TBIOTOP). 3a TaKoi MOAEAI MeAaroriyHoi AiSAbHOCTI
TbIOTOPCbKMIM CYNpPOoBiA 0OMEXEHMWI Y Yaci Ta OCBITHIM 3MiCTOM.

TblOTOPCbKa TEXHOAOTIA € MOXAMBICTIO peaaidalii NpuHUMNY iHAMBIAYyaAi3aLii
HaBUYaHHS  CTYAEHTIB, CyO’€KT-CY6’EKTHMX BIAHOCUH  «BUKAQAQY-CTYAEHT»;
AO3BOASIE  PALJOHAAbHO OpraHi3oByBaTM | KOHTPOAIOBATM BeAWKi 06csiru
caMoCTiHOT pob0TH CTyaeHTa; 3abe3neuye 3MiHy POAI BUKAAA@Ya Ha BUKAGAQYa-
HacTaBHMKa, MoOAepaTopa, Koydya, ¢acuaiTatopa, IHCTPYKTOopa, MEHTopa,
napTHepa, T06To ThioTOPA.

BBaxaemo, WO ThIOTOPCbKa TEXHOAOTiSI BIAMOBIAAE BCIM TEOPETUYHUM
NMOAOXEHHAM iHAMBIAYaAi3aLji HaBUYAHHSA, CNPUSAE BpaxyBaHHIO iHAMBIAYaAbHUX
0cobAMBOCTEN CTyAeHTIB, iX iHTepeciB, 3pibHoCTeN, noTpeb i nobyaoBi
iHAMBIAYaAbHOI OCBITHBOI NporpamMu 3 onaHyBaHHA 3MICTOM OCBITHLOIO Kypcy.
HanBuiy edbeKTMBHICTb ii 3aCTOCyBaHHA cnocTepiraemo B Marictpatypi.
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Yaroshenko A.

TEHAEPHI YNEPEAXEHHA KAHAUAATIB Y 3AMICHI
BATbKW: CTAPI HOBI CTEPEOTUINN?

GENDER BIASES OF FOSTER PARENT APPLICANTS: OLD NEW STEREOTYPES?

AHOTAL|A:

PebopMyBaHHIO CUCTEMU AEPXABHOI OMiKW HaA AITbBMU-CUPOTAMU W AiTbMM, No36aBAEHUMMU
6aTbKiBCbKOrO MiKAYBaHHSA, MatoTb MepeAyBaTM AOCAIAKEHHA BUBYEHHS TEHAEPHUX acnekTiB
3amicHoro 6aTbkiBCTBa, SIKi BMAMBAtOTb Ha PO3MOAIA POAEN Y POAMHHO-MIPUBATHIN cdepi,
BM3HAYaloTb CTpaTerii BUXOBAHHSA AITEN-CUPIT i AiTel, no3baBAeHUX 6aTbKiBCbKOro MikAyBaHHA. Y
CTaTTi BMCBITAEHO NPOBAEMY MOLUMPEHHSI TEHAEPHUX CTEPEOTUNIB Cepep KaHAMAATIB Y 3aMiCHi
6aTbkM, AIKi BU3HAUYAIOTb TXHi COLAAbHO-NCUXOAOTIUHI XapaKTEPUCTUKM M OYiKyBaHHS BiA XIHOK i
YONOBIKIB. [IpEACTaBAEHO pe3yAbTaTh  AOCAIAKEHHS  CTepeoTUniB  peMiHHOCTI-MaCKyAiHHOCTI,
BWKOHAHOTO 3 BUKOPUCTAHHSAM CTaTEBO-POABOBOIO ONUTYBaAbHUKa C. BeM; 3AIMCHEHO OUIHIOBaHHSA
aMb6iBaAEHTHOIO CEKCHM3MY MO BIAHOLLEHHIO AO XIHOK i YOAOBIKIB 3@ AONOMOIOK KOPOTKOrO BapiaHTy
meToanku M. Thika i C. dick. 3'AcoBaHo, WO KaHAMAATH Y 3aMiCHi 6aTbKi AEMOHCTPYIOTb BiAbLIOD
Mipoto AOOPO3UUAMBUIA, @HiXX BOPOXMIA CEKCU3M Ta MOAIAAKOTb y3araAbHEHWI o6pa3 XiHOK i
YOAOBIKIB AIK aHAPOriHHMX ocobucTocTel. [poTe Maixe Yy TPETUHI BUNAAKIB  BiANOBIAl
PECMNOHAEHTIB/-OK MPO XiHOK MIiCTATb BUCOKI NOKa3HWKKU 3a LIKaAO GEMIHHOCTI, a BiANOBiAi Npo
YOAOBIKIB - 3a LLKAAOK MACKyAiHHOCTI. 3adikcoBaHi BUCOKI MOKa3HWKWM BOPOXOro CTaBAEHHS AO
beMiHiamy, 0cobAMBO 3 BOKYy XIHOK. HaronoweHo Ha BaXAMBOCTI BNPOBAAXEHHSA cheuianbHUX
HaBYaAbHMX MPOrpaM AAA KaHAMAATIB Yy 3aMicHi 6aTbkM 3aAAs MOLUMPEHHA HACTaHOB, LU0
BiANOBIA@IOTb CyYaCHWM YSIBAEHHSIM MpPO eraAitfapHy MOAEAb CiM'l, 3aCHOBaHy Ha reHAEpPHin
piBHOCTI.

ABSTRACT:

The process of reforming the state care system for orphans and children deprived of parental
care requires research to study the gender aspects of foster parenthood, which affect the
distribution of roles in the private family sphere, strategies for raising orphans and children
deprived of parental care. The article covers the problem of gender stereotypes of candidates for
foster parents, which determine their vision of social and psychological characteristics and
expectations of women and men. The results of the study of femininity and masculinity stereotypes
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using the Bem Sex-Role Inventory and the assessment of ambivalent sexism in the attitudes
toward women and men using a short version of the methodology of P. Glick and S. Fiske. It is
established that candidates for foster parents demonstrate a greater extent of benevolent rather
than hostile sexism and describe a generalized image of women and men as androgynous
individuals, but almost a third of respondents' responses concerning women show high indicators
on the femininity scale, and concerning men - on the masculinity scale. High levels of hostility to
feminism, especially among women, have been reported. Author emphasizes the importance of
introducing special training programs for candidates for foster parents in order to disseminate
attitudes that correspond to contemporary views of egalitarian family patterns.

BCTYN

Monpu ycnixu B pepopMyBaHHi BITYUMIHAHOI CUCTEMU AEPXKABHOI OMiKKU HaA
AITbBMU-CUPOTAMKU 1 AiTbMKM, N036aBAEHUMU  6aTbKIBCbKOrO  MiKAYBaHHS,
AOCAIAKEHb BUBUEHHSA FEHAEPHUX acreKTiB 3aMiCHOro 6aTbKiBCTBA | reHAEPHMX
CTEpeoTuniB KaHAMAATIB Ha CTBOPEHHSA aAbTePHATMBHMX GOPM CiMENHOro
BUXOBaAHHS B Hallii KpaiHi aAoTenep He npoBoauaocs. Cepep HebaraTbox
AOCAIAHUKIB Y Ui HaykoBil uapuHi — O. MNoasikosa i T. LeBueHko (2019), aki
PO3rAfAaOTb COLaAbHO-MEAAroriyHi yMoBM M 3MicT npouecy ¢$OpMyBaHHS
reHAEPHOI KOMMNETEHTHOCTI 6aTbKiB-BUXOBATEAIB AMTSUMX OYAMHKIB CiMEWHOro
Ny (ABCT) AK CKAAAOBOI iIXHBOI MeparoriyHoi komneteHTHocTi [1]. MpuxoBaHMi
HaBYaAbHWW MA@H Ta IMMAILUMTHI BUMipW reHAepy ByAn BUSIBAEHI B apanToOBaHil
B YKpaiHi nporpami niAroToBKK 3amicHux 6aTbkiB «[paia» [2]. KpiMm Toro, okpemi
reHAEpPHi MUTaHHSA (LLLOAO PO3MOAIAY POAEN Y BUXOBaHHI AiTEN | XaTHix 060B’s3KiB,
Npo MOHObOATbKIBCbKiI CiM'i ToWO) OyAM BKAKOUEHI B ABa MaclTabHMX
COLLIOAOTYHUX OMUTYBAHHA CiMEN-YCUHOBUTEAIB i LLIMPOKOI FPOMAACBKOCTI LLIOAO
peanizauii npaBa AUTMHWU-CMPOTU Ta AUTUHM, NO36aBAEHOI 6aTbKIBCbKOMO
NiKAYBaHHS, Ha ciMeliHe BUXOBaHHS, npoBeaeHmx y 2007-2008 pp. [3]. MpoTe
NMUTAHHA BpaxyBaHHA KaTeropii reHAepy Sik BaXAMBOTO eAeMeHTy nobyAoBwM
ebeKTMBHOI MOAEAI NpodeciliHoro 6atbKiBCTBa Hapasi He BUCBITAEHE B npaLax
YKPaIHCbKMX HayKOBLLiB.

METOAOAOTIA.

MeTa AOCAIAKEHHSA NOASra€e Y BUABAEHHI rEHAEPHUX CTEPEOTUNIB KaHAMAATIB
y 3aMiCHi 6aTbKM.

DOCAIAKEHHST BYAO NPOBEAEHE 3 BUKOPUCTAHHAM TaKUX METOAMK:

1) cTtaTeBo-pOALOBUIK onuTyBanbHUK C. bem (1974 p.) [4] (aHrA. Bem Sex-
Role Inventory, BSRI), moandikoBaHuit |. KaboumuHoto [5] Ta nepeknapeHui
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ABTOPKOIO AOCAIAXEHHS!, CNPSMOBAHWUIA Ha BWUBUYEHHSA CXMAbHOCTI 3aMiCHUX
6aTbKiB AO MOAIASIHHSA FEHAEPHMX CTEPEOTUNIB MACKYAIHHOCTI M GeMiHHOCTI;

2) KOPOTKi BapiaHTU METOAMK OLiHIOBAHHA amMbiBaAEHTHOrO CEeKCU3My Mo
BiIAHOLLIEHHIO AO XiHOK i YonoBikiB M. aika i C. ®ick (1996 i 2014 pp.) [6; 7]
(aHra. Ambivalent Sexism Inventory, ASI; Ambivalence Toward Men Inventory,
AMI), nepeknapeHi Ta apanToBaHi aBTOPKOK AAS LIIAEM HALIOro AOCAIAXKEHHS,
npu3HaUYeHi AR BUMIPIOBAHHS SIK 3araAbHOTO PiBHS aMBiBAaAEHTHOIO CEKCU3MY,
Tak i BOPOXOro Ta AO6PO3NYAMBOrO CEKCU3MY.

HaBeaeHi onuTyBaAbHUKM BiAHOCATb A0 HAMBiAbLL NONYASPHUX IHCTPYMEHTIB,
WO AO3BOASIIOTb BUMIPATU YNEPEAKEHHS i reHpepHi crepeotvnu [8]. Ix
apAanToBaHO PiBHMMKU MOBaMK Ta MOAMGDIKOBAHO Y CKOPOUYEHI BapiaHTK.

AOCAIAKEHHS  3AiMCHIOBaAOCA Yy Takui  cnocib. Ha nepwomy ertani
KaHAMAATaM y 3aMicHi 6aTbkM, PO3MOAINEHUMM Ha N'ATb rpPyn, Ha OAHIM i3
HaBYaAbHUX CeCilt ByAO 3amMpOrNoOHOBAHO @aHOHIMHO BIAMOBICTM Ha 3anUTaHHSA
aHKeT. AAS TOro Wo6 3MEHLLIWTM BNAUB NCUXOAOTIYHUX GaKTOPIB (K-OT OTPMMaHa
paHiwe iHbopmalisi, aBTOPUTET TPEHepiB) i NIABULLMTU 0O’EKTUBHICTb
pesyAbTaTiB, ONUTYBaHHS NPOBOAMAOCS B rpynax i3 pisHMM CKAAAOM BUKAAAAYIB,
a TaKoX i3 3aAyYeHHAM YYacCHUKIB, siki nepebyBank Ha PiBHUX eTanax HaBYaHHSA
(BMPOAOBX TPETLOI, YETBEPTOI, N'ATOI, CbOMOI, BOCbMOI 3yCTpiuew i3 BocbMu). Ha
UbOMYy eTani npoaHaAi30BaHO CoOUjaAbHO-AEMOrpadiuHi  XxapakTepUCTUKK
PECMOHAEHTIB, PE3YAbTATU AOCAIAKEHHST 3 BUKOPUCTAHHAM CTaTeBO-POABOBOIMO
onutyBanbHMKa C. bem. Byno BMCyHYTO M nepeBipeHO rinotesy npo Te, Wo
NMOAIAAHHS COLiaAbHUX YABAEHb NPO SKOCTi, MPUTaMaHHi CydyaCHUM XiHKaMm i
YOAOBIKaM, 3anexaTb BiA  COUIAAbHOrO 1 PENPOAYKTMBHOIMO  CTaTycy
PECNOHAEHTA/-KM.

Apyrui etan AOCAIAXEHHS MOASiIraB B aHaAi3i BIANOBIAEN PECMOHAEHTIB Ha
3anuTaHHs ONUTYBaAbHUKA, AKi CKEPOBYBAAWCb Ha BUSIBAEHHSI aMbiBaAEeHTHOIoO
CEKCM3MY MO BiAHOLUEHHIO AO XIHOK i YonOBiKiB (MeToauKM [1. Thika i C. ®ick).
MaTtematnuHa 06pobka pesyAbTaTiB 3AiMCHEHa 3a AonomMoroto nporpamu IBM
SPSS Statistics 3 BUKOPUCTAHHSAM NOPIBHAABHOIO, ONMUCOBOIO Ta KOPEASLIIMHOIO
aHanisy.

COLIAABHO-AEMOTPA®IYHI XAPAKTEPUCTUKIA PECTTOHAEHTIB.
Y AOCAIAXEHHI B3AAM ydyacTb 83 peCcnoHAEHTU BikOM Bip 24 A0 68 pokKiB,
cepen AKUX XiHKK cknapanm binbLlicTb (60%). Ao BikoBoi kaTeropii Bia 35 a0 44
POKiB HanexaTb Maixe noroBuHa (52%) BCix ydyacHMKiB. MprbAM3HO opAHaKOBa
KIAbKICTb UYOAOBIKIB i XIHOK OTpUMaAu Buuly OCBITYy (75%) i odiuinHo
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npaueBAawToBaHi (73%). binbLLicTb pecnoHAeHTIB 060x cTatel nepebyBatoTb Y
WG (66% XiHOK i 88% 4YOAOBIKIB), MPUUOMY TPETMHA 3 HWUX MalOTb AITEWN.
TpeHiHr noapyXXsi 3AebiAblLIOro BiABiAyBaAM pa3oM. Y iHLWOMY pasi cepep
MPWUYMH, YOMY XiHKa HaBYAETbCA OAHA, Y Beciai 3 aBTOPKOI BYAO BKa3aHO Take:
«Xouy X0AMTH 3 YOAOBIKOM, NPOTE y LiEH AE€Hb BiH npautoe, TO6T0 3abe3neyye
Hally ciM’to», «Y parioHHIN CAYXOi y cnpaBax AiTeri MeHi cka3aamn: “HaBillo Bam
XOAMTU 3 HOAOBIKOM?” A TaK MU XOTIAM BUMTUCST PA30M — HMOMY TEX LIiKaBO».

Cepea yyaCcHUUb HaBYAHHS, AKi YXBaAUAU PiLLIEHHS OAHOOCIOHO MikAyBaTUCA
Npo AWTUHY, Malxe TPETUHY CTAHOBWUAM PO3AydeHi (20%) abo 6e3 pocBiay
LUAKOOHMX BIAHOCHH (8%) XiHKM Bikom Bia 35 A0 44 poKiB, AKi OTPUMAAU BULLY
OCBITYy 11 00iUiMHO NpaueBAaLITOBaHi. CTBOPEHHA MOHODHATLKIBCLKOI CiM'i, fka
CKAAAQETLCA 3 YOAOBIKa i AiTel, BipAbyBa€eTbCA 3A€0IAbLIOrO 3 iHLWKMX MPUYKH:
YOAOBIKM OMUHAIOTBCA B TaKi CuTyauii BHACAIAOK MEepeBaXHO TparivyHUX
XWUTTEBUX 0OCTaBUMH, AK-OT CMEPTb APY>XMHM (YacTKa BAIBLIB - 9% Bia 3aranbHOi
KiAbKOCTi YOAOBIKIB), TOMY BOHM MPOAOBXYHOTb OMiKyBaTUCH AITbMU, AKi BXe A0
TOro nepebyBanu y cim’i.

[eorpadis AOCAIAKEHHA NpeAcTaBAeHa MICTOM KMEBOM. BAM3bKO NMOAOBUHU
pecnoHAeHTIB (48%) NPOXMBaKOTb Yy TYCTOHACEAEHUX pPaloHax AiBObepexxs
MicTa (AapHULbKOMY, AHINPOBCLKOMY i AECHAHCbKOMY), HAMMEHLLIA KiAbKICTb —
y [euepcbkomy paivioHi (2%). AOKYMEHTM AN OTPUMAHHSA  CcTaTycy
OMiKYHiB/MiKAYBAABHUKIB i3 MOXAMBUM MOAQABLUMM YCUHOBAEHHSIM  AiTEM
nopaBanM 95% KaHAMAQTIB Yy 3aMicHi 6aTbKW, i AWLLE TPOE 3 OMNUTAHMX
PECMNOHAEHTIB NPOXOAMAM HABUYAHHSA 3 HAMIPOM CcTaTh HaTbKaMu-BUXOBATEASIMU
y ABCT, a opAHa pecnoHAEHTKa — MPUMOMHOLO MarTip’to.

Lo crocyetbcss BipocnoBiaaHHA, To 70% onutaHux BiaHecAM cebe A0
XPUCTUSAH, i3 HWUX YTOYHMAM KOHbecii npaBochaBHi (57%), npotectaHTn (24%),
KatonMkn (5%). TpeTMHa pPEeCnOHAEHTIB XPUCTUSIHCBKOrO BipPOCMNOBIiAAQHHA
BKa3aAu KOHKPETHI LEPKBU, MPUXOXKaHAMMU SKUX BOHU €, LLLO MOXE CBIAYUTU MPO
iXHE aKTMBHE 3aAyYeHHSI AO PEAIriMHOI MpPaKTUKW. 3-MOMiIX PECMOHAEHTIB
TPaNAAKOTLCA Ti, XTO He 3apaxoBye cebe A0 BipsH (14%), ane BM3HAE BMNAMB
naHiBHOI y KpaiHi peairinHoi KoHdecii Ha iXHili cBiTOrAsAA. «ATeicTka, ane, K i BCi,
KYAbTYPHO BMXOBaHa MpaBOCAGBHOK LEPKBOKD», — Hanncana B ONUTYBaAbHUKY
OAHa 3 KAHAMAATOK Y 3aMiCHi 6aTbKMU.

AOCNIAKEHHA CTEPEOTUNIB PEMIHHOCTHVACKYAIHHOCTI.

MepLunii etan AOCAIAKEHHSA BYB CNpsAMOBaHUIM Ha BUBUYEHHS 3a AOMOMOTOHO
CTaTeBO-POALOBOro onutyBanbHWka C.bem y moaunodikauii |. KnboumHoi [5]
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yABAEHb KAHAMAATIB y 3aMiCHI 6aTbKK NPO MOAEAI NOBEAIHKM Ta PUCU XapaKTepy,
AKI AAS HUX CMIBBIAHOCATLCA 3 ©KIHOUMM» | «4OAOBIUMM». LLIAIXOM 3icTaBAEHHSA
GEeMiHHUX | MaCKyAIHHMX PMUC, WO X MICTATb OMMCK y3aranbHeHux o06pasis
YOAOBIKa M XiHKK, MOXHa MPUNYCTUTU CTYMiHb BMNAMBY FrEHAEPHUX CTEPEOTUNIB Ha
CYAXKEHHS PECMOHAEHTIB. Tak, AKLIO B 06pa3i YoAOBika AOMiHYHOTb MAaCKYyAiHHI
AKOCTI, @ deMiHHi NpeACTaBAEHI HE3Ha4YHOK MIpOKD, TO MOXHa roBOPUTU NMpPO
CTePeOTUNHE BaUeHHsI YOAOBIKa (Y XIHKM — HaBnNaku). AKLLO X XapaKTEPUCTUKK
NpeACTaBAEHi PiIBHOMIPHO, TO MOXHa NPUNYCTUTU aHAPOTiHHE BaueHHs (Taba. 1).

Po3mnoAiA XapaKTepUCTUK 3a LLIKaAaMK

Tabamusa 1

Ne MackyAiHHicTb Ne DeMiHHicTb Ne AHAPOriHHICTb
01 | BneBHeHwui/Ha y cobi 02 | NoctynanBwuii/Ba 03 rorosui/Ba
AOMOMOITH
04 3axuilae BAACHI 05 | Xurrepanichmii/Ha 06 Mae MIHAMBHIA
nepekoHaHHs HacTpiv
07 | HesanexHui/Ha 08 | Copom’sisnvBuii/Ba 09 | CymAiHHWI/Ha
10 | CnoptvBHMIA/Ha 11 | NackaBwuii/Ba 12 | ApTUCTMYHMII/Ha
13 | HanoneravBuit/Ba 14 | CXWAbHWIA/HA AECTUTU 15 LacanBuii/Ba
16 CVII\bHMV!/Ha K 17 | Binaanuii/Ha 18 HepepeA6aqua—
0CObHUCTICTb HWI/Ha
19 | BoaboBwii/Ba 20 | XXiHOYHWI/Ha 21 | HapinHui
22 AHANITUUHWUIA/Ha 33 23 | CniBuytAuBMIA/Ba 24 | PeBHuBUii/Ba
CKAGAOM PO3yMy
o5 3_A|6HV|V|/Ha AO 26 _YBaxHMM/Ha AO NoTped 27 | Npasanswii/sa
AipepcTBa HLLMX
28 fotouid/sa 29 | YyiHuI/Ha 30 | 3amkHyTui/Ta
pu3nKyBaTn
31 Ango npunmae 32 ?Kamcmswm/aa AO 33 LLupuit/pa
pilLeHHS iHLLMX
34 | CamopocTaTHin/Hs 35 | MparHe yTiwnTtn 36 | MapHocAaBHUWI/Ha
37 | BnaapHui/Ha 38 PosmoBAsE M'AKM 39 MpuBabansuii/Ba
roAOCOM
40 | YonoBiuHMIA/Ha 41 | Cepae4Huii/Ha 42 | Cepiio3HuWii/Ha
43 | O6cTotoe cBoto nosuujto | 44 | HixHuii/Ha 45 | Aobpo3nuavnBuii/Ba
46 | ArpecuBHWI/Ha 47 | AosipavBuii/Ba 48 :aeoDraHBOBaHMM/
49 | Buctynae Aipepom 50 flo-auTA4OMy . 51 Aerko
6e3nocepepHii/Ha NPUCTOCOBYETLCA
52 CnmpaeT.b‘cn Ha 53 yHMKa.e NAANABIX 54 HenochiaoBHWI/Ha
0cobuCTi iHTepecu BMpa3iB
55 | KOHKypye 3 iHWnMK 56 | Aobutb piten 57 TakToBHWIA/Ha
58 | AMO6ITHMI/Ha 59 | YeMHwuii/Ha 60 Chiaye MIPUMHATAM
HOpMaMm NOBEAIHKM

1 Homep xapaktepuctuku y 1aba. 1, puc. 1-3 BianoBisae nopsiAKOBOMY HOMEPY XapaKTePUCTUKN B
OMUTYBaAbHUKY.
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3 Toukn 30py C. bemM, MacCKyAiHHICTb i GEMIHHICTb (AK i aHAPOriHiA) He €
OCOBUCTICHUMM TAUOUHHUMMU CTPYKTYpPaMKU iHAMBIAYYMIB. CKopille iXx MOXHa
PO3rAfAAaTM  AIK  CTEPEOTUMHI  BM3HAUEHHS, COLIOKYABTYPHI KOHCTPYKTM Ta
CBOEPIAHI «AiIH3M», AKI NOASIPU3YIOTb TEHAEP | HaAAlOTb HOMY MEBHOMO 3HAYEHHS.
C. bem BBaXxae, L0 aHAPOriHisl € He IHTErpaLieto MacKyAiHHOCTI 1 deMiHHOCTI, a
CKOpille MapKye BIACYTHICTb 30CEPEAXEHOCTi Ha KyAbTYPHOMY BW3HAY€HHI
MacCKyAiHHOCTI M deMmiHHOoCTi [9].

Ha nouyatky AOCAIAXKEHHS KOXEH/KOXHa i3 PECnoHAEHTIB OTPUMaAu ABa
OAHAKOBMX OMWUTYBAAbHUKK («UOAOBIUMM» i ©KIHOUMI» BapiaHTW), SIKi MiCTUAM
nepenik 60 puc xapaktepy. KaHanaaTiB y 3amicHi 6aTbkv NONPOCUAM OLIHUTH
HafABHICTb UM BIACYTHICTb y OIABLUOCTI XXIHOK/UOAOBIKIB MEBHUX SAKOCTEW.
PesyAbTaTM AOCAIAKEHHS MOKasaAu, WO, 3riAHO 3 iHAEKCOM IS, mepeBaxHa
GiAbLLICTb PECMNOHAEHTIB XapaKTepU3yloTb CydaCHMX XIHKY M YOAOBIKa SK
aHAPOTiHHWX ocobucTocTel (Taba. 2).

Tabanusa 2
CepeaHi NokasHUKM iHAEKCY IS 3a couianbHO-AeMorpadiyHuMm
XapaKrepucTuKaMu pecrnoHAEHTIB

Kareropii IS xiHOK IS yonoBikiB
Ne
CepeaHe | Kinbkicte | CepeaHe | Kinbkictb
1 Cratb 4YOAOBIUa ,67 33 - 70 33
XiHoua ,61 50 -,62 50
2 | Bik 70 25 1,04 1 -93 1
25-34 72 19 -93 19
35-44 ,61 43 -,64 43
45-54 ,58 17 -35 17
Bip 55 46 3 .74 3
3 | CimenHwui cTaH y WABI ,66 62 -,63 62
HIKOAW He a4 4 .87 4
nepebyBaB/-na
BAiBELb/BAOBA ,58 6 -,63 6
PO3AYYEHUI/-Ha 57 11 .74 11
4 | HasBHicTb Aiten € ,62 36 -,56 36
Hemae ,64 47 .72 47
5 OcBiTta cepepHs ,65 5 .73 5
CEPCARA 54 15 47 15
cneujanbHa
BULLA ,64 62 -,69 62
Haykosun 1,39 1 1,04 1
CTyniHb
6 OcBiTta cepeaHs 57 20 .53 20
(2 kateropii) BMLLA ,65 63 -,69 63
7 MpaueBAaWwTyBaHHSA odiuinHe ,64 61 -,63 61
CaMO3anHATICTb ,61 15 .81 15
AeKpeT 46 1 -,35 1
He npaute ,65 6 .52 6
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OpHak 3BepTae Ha cebe yBary, WO Malxe y TPETUHI BUMAAKIB BiANOBIAI
PECMOHAEHTIB NPO XIHOK MICTATb BMCOKiI MOKa3HUKK 3a LUKAAOK GeMiHHOCTI
(30% xiHOK i 33% YONOBIKIB), @ NPO YOAOBIKIB — 3a LUKAAOK MaCKYAIHHOCTI (26%
XiHOK i 30% u4onoBiKiB). [pynoto PecnoHAEHTIB, fAka HanuyacTille Npunucye
deMiHHI AKOCTI XiHKaM, a MacKyAiHHi — YOAOBIKaM, BUABUAUCA YOAOBIKKU Y BiLl
BiA 24 p0 35 pokiB. Bubip Habopy aHAPOTIHHUX SIKOCTEN TaKOX MOXE CBIAYMTH
npo BMAMB TPAAMLIMHWX CTEPEOTUNHUX YsBAEHb. PecrnoHAeHTM 060X cTatew
yacTille XapaKTepusytoTb XIHOK AK NpuBabAMBMX, TOTOBUX AOMOMOITH,
CYMAIHHUX, AOBPO3MUAMBHX, TAKTOBHMX, aPTUCTUUHUX, NPOTE HenepepbauyBaHMX
i TaKMX, WO MarTb MIHAMBUIM HACTPIN, @ YOAOBIKIB — AK HAAIMHUX | CEPHNO3HUX.
MprBabaunBicTb, Ha AYMKY 94% UOAOBIKIB, € CYTO XIHOYOH PWCOID, TOAI fAK
YNOAOBUHY MEHLLE MOAIAAIOTb TAKe YABAEHHS NMPO YOAOBIKIB (puc. 1).

3

54
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42

36 30
33

KK UK XY —uy

Puc. 1. XapaKrepUCTUKa peCnoHAEHTIB 3a LUKaAOKO aHAPOriHHOCTI (%
p p p p

Po3noain xapaKTepUCTUK 3ripgHO 3i WKaAaMKU GEMIHHOCTI Ta MaCKyAiHHOCTI
NMPOAEMOHCTPYBaB, LIO 3araAOM YYaCHUKM HaBYaHHA OiAblLiCTb GEMIHHUX
XapaKTEPUCTUK acoLiOIOTb i3 XIHKaMK, @ MacKyAiHHUX - i3 YOAOBiKaMu. Tak,
YOAOBIKM MepeBaxXHO TMpPeACTaBAeHI fK Taki, WO 3axulaloTb BAACHI
NnepekoHaHHsi, O0OCTOOTb CBOK  MO3ULII0, BMEBHEHI Yy cobi, ambiTHi,
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HaMoAErAmnBi, CUAbHI 0COBUCTOCTI, BOALOBI, MYXHi, CEPINO3Hi, MatoTb aHAAITUYHWUI
PO3yM, CXUABHI A0 AiAePCTBa, FOTOBI PU3MKyBaTU. Ha AYMKY PECNOHAEHTIB, BOHU
6inbLLe BAAaHI (55% UYONOBIKIB | 63% XIHOK), aHiX arpecuBHi (35% YOAOBIKIB i
22% XIiHOK) (puc. 2).
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0
1 4 7 10 13 16|19 22 25 28 31 34 37 40 43 46 49 52 55 58

KX 80 7250 38 76|74 64 52 48 48 44 64 32 32 68 8 28 44 34 56
YK 161 87 35 42 68 52 61 29 39 35 45 58 29 /19 74 6 39 61 58 52
XY 93 100 73 68 88|85 90 78 78 80 63 83 63 83 93 22 71 71 61 71
oY 81 94 84 74 87 87 81 87 84 87 71 74 /55 84 84 35 61 65 77 77

KK UK XY Uy

Puc. 2. Xapakrep1cTuka pecrioHAEHTIB 3a LUKaAOK MaCKYAIHHOCTI (%)

XIHOK PEeCnoHAEHTU 3MaAbOBYIOTb AK MOCTYNAMBUX, BIiAAGHMX, XIHOUYHMX,
CMiBUYTAMBMX, YBaXHUX AO MOTPED iHLWIKUX, UYYyWHUX, XAAICAUBMUX, CEPAEUHMX,
HXXHUX, AOBIPAMBMX, UYEMHMX, TakWX, fAKi AOOAATb AiTeR i AOTPUMYHOTbCS
NPUAHATUX HOPM MOBEAIHKM (pucC. 3). CNOCTEPEXEHHS BUABWUAO, LLO CEpeAp
yYyaCHULb HaBYaHHA camMe XIHKM 3 TUMi3oBaHUMKW 3a CTaTTio (GeMiHHUMMK)
XapaKTepUCTUKaMKU rOBOPUAM NPO CBOE BaXaHHSA B3ATU Y POAUHY AUTUHY 3 Tiei
NPUUYUHK, WO Oe3AITHICTb 3MyLlye ix BipuyBaan cebe «HErnoBHOLIHHUMMW»
XiHKaMW. TOX KOHCTATyEMO CAYLUHICTb TBEPAXEHHST C. bem, WO y reHpAepHO
CXeMaTM30BaHMX OCi6 camoouiHKa NoB’s3aHa 3 MOASIPU30BAHWUM YSABAEHHSIM
Npo reHAEPHY BIAMOBIAHICTb, WO NPEBAAKE B KyAbTYPi [9], TOMY KOAM OKpeMmi
COLLiaAbHO-TICUXOAOTIUHI XapaKTEPUCTUKU TaKUX PECMOHAEHTIB HE KOPEAKOHOTD i3
AMXOTOMIYHUM YSIBAEHHAM MPO FEHAEPHY BIiAMOBIAHICTb, iXHA CaMOOLiIHKa Ma€e
TEHAEHLIIO A0 3HUXEHHS.

Kpim TOro, SIKLLO NpoaHaAi3yBaTu IKOCTi, AKUMUK BiAbLLICTb XIHOK HaAIAAIOTb
NpeACTaBHWLb CBOET rpynu (@ YOAOBIKM MPU LbOMY MEHLLOK MipO MOAIAAIOTb
L0 AYMKY), i HaBNaKku, TO BUSBASIETbCA, LLLO YOAOBIKM MEHLLIE, HiX XIHKW, CXMABHI
BBa)aTu XiHOK BNeBHEHUMU Yy cObi, HE3aAEXHUMMW, CUABHUMKU 0COOUCTOCTAMM,
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3 @aHaAITUYHMM PO3YMOM, NPaBAMBUMMU 1 CEPMO3HUMM. [poTe BIAHOCHO XIiHOYMX
AIKOCTEN BOHW LLIBUALLE 3a PECMOHAEHTOK CKaXyTb, LUO XIHKW OPIEHTOBAHI Ha
BAQCHi iHTEPECU, PEBHMBI, KOHKYPYIOTb i3 iHWUMMM, apTUCTUUHI M MO-AUTAYOMY
6e3nocepepHi.
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Puc. 3. XapaKrepucTuKa peCcrnoHAEHTIB 3a LWKaAolo peMiHHOCTi (%
p P p A

AN NEpPEBIpKM  TiNOTE3W, WO YSABAEHHA PECMOHAEHTIB NPO  SKOCTI,
npuTamMaHHi cydacHUM YOAOBiIKaM i XiHkaMm, ByayTb BIAPIBHATUCS 3aAEXHO BiA
COLiaAbHOIO 1 PEMPOAYKTUBHOIO CTaTyCy PECMOHAEHTA (3@ 03HaKaMu cTaTi, Biky,
OCBITM | HasIBHOCTI AiTEM), MW BMKOPWUCTaAM HenapameTpuuHui U-kputepin
MaHHa-BiTHi Ta H-kputepinn Kpyckana-Boanica. B pesyabtati  rinotesa
NIATBEPAUAGCH AMLLIE YACTKOBO: MiX rpynamMu CTaTUCTUYHO  3HAUYUMMX
BiAMiHHOCTEN He BYAO BMSABAEHO, KPiM MOPIBHAHHSA YYACHUKIB 3a BiKOM - ByAO
3’fCOBaHO, IO OLiHKa YOAOBIUMX AKOCTEN Y BiKOBIM KOropTi Bia 25 A0 34 pokiB
6yAa BiAbLL MACKyAIHHOO, HiX Y Fpyni y4acHUKiB Bikom 45-54 pokiB.

BianoBiai pecnoHAEHTIB 3acBiAUyHOTb NOEAHAHHS, 3 OAHOrO BOKY, MApOCTKiB
eranitapHoro niaxoay (6ayeHHs KIHOK | YOAOBIKIB  AK  @HAPOFIHHMX
0cobucTocTelr), 3 IHLLIOTO - CTAaTEBOTMMI30BAHUX YABAEHb NPO iXHi AKOCTI 3
TPaAMLIMHOKO ABOMOAKOCHOKD TEHAEPHOK MOBEAIHKOK. 3 Orasay Ha ue
0COBAMBOro 3HayeHHs HabyBae CTBOPEHHSI FEHAEPHO YYTAMBOIO CEpPeAOBULLA
niA Yac HaBYaAHHA KaHAWMAATIB Y 3aMicHi 6aTbku, apxe, Ha Aymky C. bem, He
iHAMBIA MOBWHEH OYTM aHAPOMiHHUM - CKOPpille CYCMIAbCTBO Ma€ MPUNUHUTH
HamnoAAraTh Ha NOBCIOAHIN GYHKLIOHAAbHIN BaXXAMBOCTI FEHAEPHOI AMXOTOMIi [9].
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Take NOEAHAHHS MOXE CBIAUMTM MPO CMOBiAYBaHHS aMbBiBaAEHTHOrO
CEKCU3MY - Cy4yacCHOI GOpPMU CEKCU3MY, fIKa NMOEAHYE Yy COBi A0BPO3MUAMBUI i
BOPOXWI CEKCU3M.

BUABAEHHA AMBIBAAEHTHOIO CEKCU3MY.

Ha aApyromy etani AOCAIAXEHHS MPOaHaAi30BaHO BIAMOBIAI PECTMOHAEHTIB Y
KOPOTKMX OMUTYBaAbHWKaX aMBiBaAEHTHOTO CEKCU3MY MO BiIAHOLLEHHHO AO XiHOK
i yonosikiB . Mika i C. Pick [6; 7], apanToBaHMX aBTOPKOIO AASI LA HaLLIOro
AOCAIAXKEHHSA. 3riAHO 3 Teopiero ambiBaAEHTHOrO CEKCU3MY, Y CydaCHOMY CBITi
YCTAaHOBKM MO BiAHOLLEHHIO AO TEHAEPHMX rpyn ambiBaneHTHi. Takunii CTaH peden
06yMOBAEHWI, 3 OAHOrO OOKy, HEpPIBHUM pPO3MOAIAOM BAAAM Ha KOPUCTb
YOAOBIKIB, @ 3 IHWOMO - B3AEMHOK 3aAEXHICTIO XIHOK i YOAOBIKIB 3aAAs
peanisaii penpoAyKTUBHOI QYHKLIT i AOMOBHEHHAM OAHE OAHOTO Y BMKOHaHHI
Pi3HOMAaHITHUX  coujianbHUX poneit. Teopis ambIBAaAEHTHOrO  CEKCU3MY
nepepbavae, Lo BiH € 6araToBUMIPHOK KOHCTPYKLIED, Ika OXOMAKE ABa BUAM
CEKCU3MY: BOPOXUI i AOBPO3UUAMBUIIA.

Ha aymky . Taika i C. ®ick, A0BPO3UUAUBUMIA CEKCU3M HE MOXHA PO3rASIAATH
AK MO3UTMBHE fABWLLE, apXe, MONPU MO3UTUBHE 3abapBAEHHA (CY6 EKTMBHO
NO3UTUBHUIM XapaKTep NOYyTTiB TOr0, XTO OLiHKOE, MOro NPOCOLiaAbHa MOBEAIHKA,
nparHeHHs A0 BAM3bKOCTI), TakWMI BUA Cy4aCHOI0 CEKCH3MY MOXE CBIAYMTH NPO
TPaAMLIMHY CTEPEOTMNI3aLLitO 1 YOAOBIYE AOMIHYBaHHSA. AAS KPALLIOTO PO3YMiHHSA
LbOro SIBULLA HAyKOBLj MOPIBHIOOTb HOCIS TAKMX MOTASIAIB 3 «A0BPO3UYAUBUM
AMKTaTOpOM» [6]. KOXEH BUA CEKCM3MY HE € OAHOPIAHUM SIBULLEM i MOAIAAETLCS
y CBOK uYepry Ha Tpu cyblwKaAWu, AK-OT: AOBPO3UYAMBUI  CEKCU3M
(MaTepHani3aM/NPOTEKLIMHUI  NaTepHaAi3M,  KOMMAEMEHTApHa  reHAepHa
AMbepeHLiaLis, reTepocekcyanbHa BAU3BLKICTb); BOPOXUK CEKCU3M (06pa3AnBUi
naTepHani3aM, KOMMNEHcaTopHa reHaepHa AvdepeHujiauif, retepocekcyanbHa
BOPOXIiCTb).

3aranOM ABa OMUTYBaAbHUKM BKAKOYAAM 24 TBEPAXEHHS, 3 Akux 12
OonucyBaAM BOPOXE CTABAEHHSI AO XIHOK i YOAOBIKIB (Hanpukaap, «AK TiAbKK
YOAOBIK MOB’A3YE CBOE XUTTH 3 XiHKOI, BOHA 3a3BMyYaii HaMaraerbcs NoCapmnTH
MOro Ha KOPOTKMI AaHLUtor» abo «YoAOBIKM 3a3BMYalt HaMmaratoTbCs AOMiHyBaTH
y CriAKyBaHHI 3 XiHKaMu»), a peluta 12 - A0bpo3uUAMBE CTAaBAEHHS (HAaNPUKAAA,
©KiHKM NOBUWHHI ByTM OTOYeHi TypboTOoK i 3axMCTOM 3 OOKy 4YOAOBIKIB» abo
«4ONOBIKM MOXYTb 3arybutncs B LibOMY CBiTi 6€3 HacTaHOB XiHOK»). KaHAnaaTam
y 3aMicHi 6aTbkn ByAO 3aMpONOHOBAHO BKalaTW, AKOK MipO BOHW 3roaHi abo
He 3roAHI 3 KOXHWM i3 TBEPAXEHb, BUKOPUCTOBYHOUU LWKaAY, Ae O — «MOBHICTHO
He 3ropeH/-Ha» i 5 — «[MOBHICTIO 3roAeH/-Ha».
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3ripHO 3 pesyAbTaTaMM, PECMNOHAEHTU OiAbLLIOKD MIpPOD  AEMOHCTPYHOTb

AOOPO3UUAMBUI, aHiDX BOPOXMM cekcuaM. [pu LbOMYy piBEHb BOPOXOrO i
AOOPO3UUAMBOIO CEKCU3MY B UOAOBIKIB BULLIMI, HiX Y XIHOK (pUc. 4).

BOPOXWMW CEKCU3M LLOAO XIHOK

BOPOXWUK CEKCU3M LOAO
YOAOBIKIB

AOBPO3UYANBUIN CEKCU3M LLOAO
XIHOK

AOBPO3WUYAUBUN CEKCU3M LLOAO
YOANOBIKIB

H)KiHkM B YonoBikK

Puc. 4. CepeaHi NOKa3HUKU 3a LKaraMU amMBiBaA€HTHOrO CeKeuamy

AK AAR XIHOK, TaK i AAA YOAOBIKIB Ha LIKaAi AOOPO3UUAMBOTO CEKCU3MY
HaMbIiAbLL BaXXAMBOK BUSIBUAACH reTepocekcyanbHa OAM3bKICTb K 6aXkaHHS
NMCUXOAOTIYHOI | dizioAoriyHOT BAM3BKOCTI 3 0C0O00 NPOTUAEXHOI cTaTi. Kpim Toro,
aHaAi3 OKPEMMX aHKeT, 3amnoOBHEHWX PECMOHAEHTAMW, SKi AEMOHCTPYHOTb
HU3bKWI piBEHb aM6iBAA€HTHOIO CEKCM3MY (He 3roAHi 3 BIAbLLICTIO CYAXEHb,
YMiLlLLEHWUX B OMUTYBaAbHUKY), NMOKa3aB, L0 BOHU AAlOTb MO3UTUBHY BIANOBIAb Ha
TBEPAXKEHHS «Y KOXHOr0 YOAOBIKa NOBUHHA BYTU XiHKa, AKY BiH KOXae».

3adikcoBaHa TaKOX BiAMIHHICTb Y CTABAEHHI YOAOBIKIB i XXIHOK A0 OKPEMMX
aCneKTiB AOCAIAXKYBAHOMO NUTaHHS. Tak, PeCNOHAEHTU YOAOBIYOI cTaTi binblue 3a
XIHOK MIATPUMYIOTb MIPOTEKLIMHMI NaTepHaAiamM Nno BiAHOLEHHIO AO XIHOK, KWK
NoB’'si3aHWI i3 BUKOHYBAHUMWU HUMMK POASIMU MaTepi, APYXXKUHW, POMaHTUYHOMO
o6’ekta. [llepeBaxHa OiAblUiCTb BiANOBiAel 4YOAOBIKIB (94%) 3acBipuyrOTb
CXMABHICTb PECNOHAEHTIB PI3HOK MipPOH NMOrOAUTUCS 3 TUM, WO KIHKM NOBUHHI
6yTK 0TOUEHi TyPBHOTOHO | 3aXMCTOM 3 BOKY YOAOBIKIB», NpUUYOMy 54,5% onuTaHUX
YOAOBIKIB BIAMOBIAM Ha TBEPAXKEHHSA MOBHOK 3rOAOKD (MOKA3HMKKU CEPEA XKiHOK
cknapatotb 88% i 44% BianoBiAHO).
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Kpim TOro, 3adikcoBaHO BIAMIHHOCTI Yy MNOrAAAaX PECMNOHAEHTIB Ha
KOMIMAEMEHTapPHY FreHAEPHY AndepeHLiaLlito AOOPO3UUAMBOIO CEKCM3MY LLIOAO
XIHOK i YOAOBIKiB. Tak, BAM3bKO MOAOBUHWM PECMOHAEHTIB MIATPUMYIOTb TOUKY
30py, fKa BIAA3EPKAAOE AOOPO3MUAMBUIA CEKCM3M LLOAO XIHOK (KOAWM iM
MPUMNUCYIOTb MO3UTUBHI AKOCTI, TaKi AK «AylLIEBHaA YMCTOTa», BUCOKI MOpPaAbHi
SIKOCTi, BIACYTHIi B UOAOBIKiB). [1poTe BWCOKI MOKa3HUKM KOMMAEMEHTAPHOI
reHAepHoi  AudepeHuiauii  A0BPO3MUYAMBOTO  CEKCM3MY LLOAO  UOAOBIKIB
3aCBiAYYHOTb, WO 3araAOM PECMOHAEHTU Pi3HOK MIpPOK 3rOAHI 3 TMM, WO
YONAOBIKM BinbLLE CXUABHI PU3NKYBaTH (82% YONOBIKIB | 82% XiHOK) i HapaxaTtncs
Ha Hebe3neky, Wob 3aXMCTUTU iHWKX (85% YOAOBIKIB i 78% XIHOK), NprUYoOMy
UBEPTb PECMOHAEHTIB BIAMOBIAM Ha TBEPAXKEHHS MOBHOKO 3rOAOHO.

OKpeMi aHKETU MICTUAM HOTATKM Ta MaAKOHKK, 3POBAEHI pecnoHAEeHTaMM Nip
yac 3anoBHEHHS ONUTYBaAbHUKA. Tak, YOAOBIK i3 BULLOK OCBITOI, NMPEACTAaBHUK
BikoBOi rpynu Bin 35 A0 44 pokiB, 0QILiMHO npaueBAaLLTOBAHWUNA, SIKWUI
nepebyBae y wWABI 1 Mae Aitei, BianoBiB «[TOBHICTIO 3roaeH» i 306pas3vB
«CManAMK» Birsl TBEPAXEHHSA «KOAM UYOAOBIKM XBOPitOTb, BOHW MOBOASTLCS
HEeHaye AiTW», SKEe MapKye KOMMEHCATOPHY TrEeHAEPHY AWdDepeHujiaLito
AOBPO3NUAMBOIO CEKCU3MY LLIOAO YOAOBIKIB. KpiM TOro, BiH NOBHICTHO MOroAMBCA
i 3 HACTyMHUM TBEPAXKEHHSIM, AK€ BIAHOCUTBCA A0 BOPOXOrO CEKCUM3MY LLIOAO
YOAOBIKiB (06pa3AMBOro naTepHaAiamy), Npo Te, L0 YOAOBIKM 3aBXAU OyayTb
6opoTrCA 3a Te, LWO6 oTpPUMaTK BiAbLLE BAAAM Y CYCMIALCTBI. Te3a «KOAU YOAOBIKM
XBOPItOTb, BOHW NOBOASATLCS HEHAUE AiTWU» MPUBEPHYAO YBary M iHLIOI yYacHUUI —
XIHKM 3 BULLOKO OCBITON, NMPEACTaBHMLI BiKOBOI rpynu Bia 35 a0 44 pokis,
0o¢iUiMHO NpaueBAaLLTOBaHOI, ika nepebyBac y LWAGI 11 He Mae aiten. MNopsa i3
BIAMOBIAAKD BOHa Hanucana, WO «BCi AHOAU MOBOASITBCS, K AiTW», | TakKoX
nocTaBMAa «CMaMAMK». IHWA yYyaCHMUA OMUTYBaHHSA (XKiHKa 3 BULLOK OCBITOO,
BXOAUTb AO BiKOBOI rpynu Bip 35 Ao 44 pokiB, 00iliHO NpaueBAalLTOBaHa, He
nepebyBace y WADI | He Ma€ AiTel) TakoX Hanucana Ha NOAAX CBOI AYMKH, fAKi
AOAAIOTb FEHAEPHOI YYTAMBOCTI BIANOBIAAM: «Bci nparHyTb Typ60TH, HE3AAEXHO
Bia ctari», «CTabiAbHOro napTHEPCTBA MparHyTb YCi — HE TiAbKU XiHKW, a ¥
yoAoBiku», «Bci xouytb Typb6OTH», KWUTT HEnoBHOLIHHe 6e3 napTHepa AAS
AOAMHU BYyAb-AKOI CTaTi».

OKpemMo NpoaHani3oBaHO BiAMOBIAI PECMOHAEHTIB Ha 3aMWTaHHS, MOKAUKaHI
BUSIBUTU BOPOXMM CEKCM3M LLOAO XiHOK. Lli 3anuTaHHA MicTATb BKas3iBKy Ha
AMCKPUMIHALLIO, 3aXUCT NpaB XiHOK i deMiHi3M (puc. 5).
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OEMIHICTKN BUCYBAKOTb
HEBWNPABAAHI BUMOTKU AO
YOANOBIKIB

KOAWM XIHKK MPOTPAKOTb
YOAOBIKAM Y YECHIM
KOHKYPEHLLIT, BOHWM 3A3BUYAN
CKAPXATbCHA HA AUCKPUMIHALLIO

XIHKW MEPEBIABLWYIOTb
MPOBAEMMU, 3 AKUMMU
CTUKAKOTbCA HA POBOTI

XIHKWU NMPATHYTb OTPUMATHU
BINbWE BAAAW Y CYCMIABCTBI
WAAXOM KOHTPOAKD YOANOBIKIB

H [TiATPUMYIOTD XIHKK H [TiATPUMYIOTb YOAOBIKM

M [1OBHICTHO 3roAHI XIHKKW [OBHICTIO 3roAHI YOAOBIKKM

Puc. 5. AHaAi3 NO3UTUBHMX BiAMNOBIAEI PECNOHAEHTIB Ha OKPEMI 3anUTaHHA
LLKaAW BOPOXOro CeKcuamy, %

Cepep PECMOHAEHTIB, fAKi CXBaAMAM HaBEAEHIi Ha pUC. 5 CyAXEHHS,
nepeBaxatTb YOAOBIKM. BUHSATOK CTAHOBUTb AMLUE TBEPAXEHHA NPO Te, LWO
dbeMiHiCTkM BUCYBatOTb HEBUNPaBAAHI BUMOIM AO YOAOBIKIB: MOro MIATPMMAAO
70% XiHOK, i3 HUX 26% MOBHICTIO NOAIAAIOTb LKO AYMKY. Taki AaHi cBiauaTb Npo
Te, Lo NOHATTA GeMiHI3My A0TENEP CTUTMATU30BaHe M BUKAMKAE OCTPaXx y camMmx
XIHOK, LLLIO HEPIAKO YHEMOXAMBAKOE BNPOBAAXEHHSA COLLIaAbHWUX iHTEPBEHLIN, AKi
IPYHTYIOTbCA Ha ¢$eMiHicTMUHMX napaaurmax [10]. Avwe opHa 3 y4yacHWUb
TPEHiHry 3acBipuMAa CBOK 06i3HaHICTb 3 MPOBAEMATUKO  GeMIHI3MY,
3aAMLLMBLUM Ha MOAAX OMUTYBaAbHUKa MOPSA i3 TBEPAKEHHAM «DeMiHICTKM
BUCYBalOTb HEBMNPABAAHI BUMOTM AO YOAOBIKIB» HaNUC «DeMiHi3Mm mae b6arato
HanpsIMKIiB — 3aA€XNUTb, KOTPMI i3 HUX».

OKkpemMo 6yA0 BipIGpaHO TBEPAXEHHS LIKAA CEKCU3MY LLIOAO XKIHOK i
YOAOBIKIB, fIKi AalOTb 3MOry 3'fiCyBaTW CTaBAEHHSI PECMOHAEHTIB A0 PO3MOAIAY
pOAEN Y POAMHHO-NPUBATHIN cdepi (puc. 6).
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OAHMUM 3 TONOBHWX OBOB'A3KIB
YOANOBIKIB € ®IHAHCOBE
3ABE3MEYEHHA XIHOK

YOANOBIKM MOBUHHI BYTU TOTOBI
B AEYUOMY COBI BIAMOBUTH
3APAAU ®IHAHCOBOTO
SABE3MEYEHHA XIHOK

HABITb AKLWO B NAPI OBUABA
MAPTHEPW NMPALKKTb, BAOMA
MEPEBAXHO XIHKA MOBUHHA
3AMMATUCA XATHbOI POBOTOIO |
MIKAYBATUCA MPO YOANOBIKA

HABITb YOAOBIKHU, AKI
BBAXAKTbLCA YYTAUBUMU AO
MMUTAHb MPAB XIHOK, HACMPABAI
BAOMA MPATHYTb TPAAULIMHOTO
TNy BIAHOCUH, KOAU XIHKA
3AUMMAETHCA XATHbOK POBOTO
I AOTAAAAE 3A AITbMMU

H [TiATPUMYIOTD XIHKM H [TIATPUMYIOTb YOAOBIKU

B [1OBHICTIO 3rOAHI XiHKK [MOBHICTIO 3rOAHI YOAOBIKM

Puc. 6. AHaAi3 NO3UTUBHUX BIAMOBIAEH PECNOHAEHTIB Ha OKpeMi 3anuTaHHA
LLIOAO PO3MOAIAY COLLiaAbHUX POAEH Y POAUHHO-NPUBATHIN cdepi, %

Pe3yabTat 3acBipuMAM, WO 6BiAbLLICTL PECnoHAEHTIB 0box cTaten (79%
YONOBIKIB i 70% XIHOK) MIATPMMYIOTb TBEPAXEHHS, HIBUTO OAHWMM i3 TOAOBHMX
060B’A3KIB YOAOBIKIB € ¢iHaHcoBe 3abes3neuyeHHs XiHoK, a 91% onutaHux
YOAOBIKIB BBaXatoTb, LLIO YOAOBIKM MOBMHHI BYTW rOTOBUMM 3apaaM Lboro cobi B
A€YOMY BIiAMOBWTHU (3 LLIEIO TE30H0 MOrOAUAACSH TIAbKU MOAOBUHA ONUTAHMX XIHOK).
LLlo cTocyeTbcs PO3MOAIAY XaTHbOI POBOTU, TO PECMOHAEHTU HE CXWAbHI
NIATOMMYBaTHM HeCnpaBeEAAMBUIA PO3MNOAIA HAaBaHTaXeEHHA y ciMenHomMy nobyTi,
npote 72% XiHOK TIEK UM IHLIOK MIipO CXMAbHI aymaTtu (a 'y 20% niaTpumanmu
L0 AYMKY MOBHICTIO), IO HaBiTb YOAOBIKM, YYTAUBI AO NMWUTaHb NpaB XiHOK, BCE
OAHO BAOMA MparHyTb TPAAMLIMHOIO TUMY BIAHOCWMH, KOAM XXiHKa 3alMMaeTbcs
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XaTHbOK POOOTOK | AOFAAAAE 3@ AiTbMW. Taki MOKA3HMKWM MIATBEPAXYHOTb
pes3yAbTaTM  iHLWIOMO0  YKPAiHCbKOrO  AOCAIAXEHHSI  Cy4aCHOro  PO3yMiHHSA
MacKyAiHHOCTI, npoBeaeHoro B 2018 poui. 3riAHO 3 MOro BUCHOBKaMM, iCHYE
reHAEPHUIA Po3noain chep BNAMBY B AOMOFOCMOAAPCTBI, KOAM HEMOXAMBICTb
3a6e3neunT BAACHY POAMHY PO3TASIAAETLCS YOAOBIKAMM SIK HECMPOMOXHICTb
AOCATHYTU BCTAHOBAEHWX COLaAbHMMM HOpPMaMM iaeaniB MacKyAiHHocTi [11].
TakoX BaXAMBWUM CMNOCTEPEXEHHAM BUABUAOCA Te, LLO PECMOHAEHTU Y Bili
noHapa 35 poOKiB i3 CepeAaHbOK OCBITOK AEMOHCTPYHOTb HaWBULIMA PiBEHb
AOOPO3UUAMBOIO CEKCM3MY LLIOAO XIHOK i YOAOBIKIB, LLO CMOHYKAE 3BEPHYTU
0COOAMBY yBary Ha LIt KaTeropito yuaCHUKIB HaBUYa@HHS.

BUCHOBKMU.

Pe3yAbTaTM MPOBEAEHOTO AOCAIAXKEHHS BKa3dyloTb Ha Te, WO OiAblUiCTb
PECMNOHAEHTIB — KaHAMAATIB Y 3aMiCHi 6aTbkM XapaKTepU3yroTb CyUaCHMUX XiHKY
1 YOAOBIKa SIK aHAPOriHHMX 0COBUCTOCTEN, NPOTE MalXe y TPETUHI BUMNAAKIB iXHi
BiANOBIAI NPO XIHOK MICTATb BUCOKI NOKA3HUKKU 3a LLKaAOKO GeMiHHOCTI, a npo
YOAOBIKIB — 3a LWKAAOK MaCKyAiHHOCTI. BUSSBAEHO, LLO KOropTa OnuTaHMx BikoM
BiA 25 A0 34 pOKiB CXMAbHA OLLiHIOBATW YOAOBIKIB BiAbLL MaCKyAiHHO, HiX rpyna
yyacHWKiB y Biui 45-54 pokiB. BiAnoBiAi pPecrnoHAEHTIB NOEAHYOTb Yy cObi
NapoCTKWU eraAiTapHOro NiAxoAy i CtaTeBOTUMI30BaAHI YABAEHHA NPO AKOCTI XiHOK
i YONOBIKIB, AMXOTOMIYHO NPOTUCTABAEHI. KaHAMAATM Yy 3aMicHi  6aTbku
AEMOHCTPYIOTb BiAbLLIOD MipOtO AOBPO3UYUAMBUIN, aHXX BOPOXMN CEKCU3M i
HEraTMBHO OLHIOIOTb GEMIHICTOK, SIKi MOPYLLYHOTb MPUAHATI KYABTYPHI Ta CiMEenHi
HOPMU. 3’ACOBaHO, LLO BiAbLUICTb PECNOHAEHTIB NOTPEOYE BAN3LKMX CTOCYHKIB i3
0cob0t0  MPOTUAEXHOI  cTaTi, NPUYOMY UYOAOBIKM CBOIMWM  BiANOBIAAMU
AEMOHCTPYIOTb  MPOTEKUIMHWMI NaTepHaAi3M MO  BIAHOLWIEHHKD AO  XiHOK.
060B’A30K ¢iHAHCOBOro 3abe3neyeHHA POAMHWU PECMOHAEHTM 000X cTaTen
NMOKAAAQKOTb Ha YOAOBIKIB, LLIO CBIAYMTb MPO MPUMAHSATTS XiHKAMW 1 YOAOBIKaMu
TPaAMLIMHKUX COLiaAbHUX POAEN | OYiKyBaHb.
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ABSTRACT:

This research paper studies the evolution of the syntactic realization of negation in French. In
the introduction part, it is defined the objective of the research as tracing the development of using
words aucun, personne and rien in French negative structures presenting their different practical
applications. One of the tasks is to find out if these constructions could be used with the negative
marker pas, without inducing a double negation interpretation. The novelty of the research paper
is the evolution of the expression of French negation proved by the given examples taken mostly
from literary, legal or epistolary texts. The stages of evolution in French negation part shows a
detailed analysis of negative markers ne and pas through different stages of their developments
presented by various scientists. The evolution of negation in French is generally analyzed by using
three main stages, but the investigation proves that there are other approaches for characterizing
it, the so-called four stages evolution or even five stages; nevertheless, the final stage is identified
by negation expressed by using only marker pas. The next part of this paper The expression of
negation in Old and modern French studies the evolution of the undefined aucun, personne and
rien, which are presented in the negative constructions in modern French. It is proved that the
negation was strengthened by adding an undefined non-negative post verbal element or
representing a small amount, such as pas, point, mie, brin, goutte, aucun, personne, rien, etc. It is
concluded that in the course of historical development, these words being initially of positive value
have taken on a negative coloration and value in modern French.

INTRODUCTION.

In the process of learning foreign languages, grammarians distinguish such
a linguistic component, without assimilation and perfect understanding of
which, it is impossible to master and fully comprehend the whole structure of
the language. Such component is known to be negation which expression and
emphatic constructions have been changing since the development of almost
every European language.
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At the historical progress many European languages elaborated negation
that accompanied the verb, but in French this tendency has been developed to
one of the highest levels. At the end of the XVII century, pas and point appeared.
The latest, favourably used in the XVII century, lost its value in favour of pas.
Isolated ne is no longer used in more than a few phrases, particularly specific
to cultivated society: je ne sais que dire, je ne sais od.... [1].

For a long time, the concept of negation continues to be the object of
investigation of such sciences as logic, linguistics, and even philosophy,
because “there is no system of logic, mathematics, science, philosophy or
theology in which negation does not play a fundamental role” [10]. In
linguistics, negation is presented as one of the main categories. Today, despite
a great amount of scientific works, the category of negation remains the object
of the investigations of eminent and leading linguists and grammarians, among
them J. Pinchon, D. Willis, Ch. Lukas, R.L. Wagner, A. Breutbarth, A. Dauzat, N.
Fournier, P. Larrivée [6; 7; 12].

This article studies the evolution of the syntactic realization of negation in
French. Our research objective is to trace the development of using words
aucun, personne and rien in French negative structures presenting their
different practical applications. One of our tasks is to find out if these
constructions could be used with the negative marker pas, without inducing a
double negation interpretation, as it is in the case of non-standard Quebec
French. Moreover, a detailed analysis of the historical influence on
contemporary state of using negative constructions in French is also of a
scientific merit.

The novelty of the research paper is the evolution of the expression of
French negation proved by the given examples taken mostly from literary, legal
or epistolary texts. We are also interested in presenting the French negation
that the grammarians and lexicographers used at that time. For this reason, we
focus on the grammars and dictionaries published between the XVI and XIX
centuries.

THE STAGES OF EVOLUTION IN FRENCH NEGATION.

The system of negation in French includes two dimensions: a semantic
dimension and a syntactic dimension. On the one hand, it is possible to express
an idea of negation using semantic negation particles, such prefixes as (in, dé
-...) or lexical items (faux, erroné, nier....), while maintaining a positive sentence
form [4]: Ce décor est d’une inimaginable beauté. Il faudra démonter ce
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meuble afin de bien le réparer. Il est faux de dire que ce film est mal réalisé.
Cette affirmation est erronée. Le suspect a nié tout ce dont I'accusait.

On the other hand, the elements that were part of the syntactic system of
negation make it possible to form a negative sentence. They are the following
elements as: ne... pas/point, jamais, plus, guére, aucunement, nulle part; the
indefinite pronouns aucun, nul, personne, rien; the undefined determinants
aucun, nul [3].

To study and analyse the evolution of negation in French in more details,
we have to go back to Indo-European language, which expressed a negative
statement with a single negation ne. This Indo-European negation has almost
disappeared in classical Latin in favour of an amalgam, non [13], from ne-
oenum, which means “not a thing”. In this expression, oenum is a neutral
numeral that acts as a positive strengthen of the negation. Subsequently, non
has lost its final consonant before consonant, becoming no or ne [1]. It was
used in the XX century in the form of ne, as presented below:

“Il ne s' affligeait pas tant de leur salut” from “Et ne doleiet tant de lur salut”
(fragments of Valenciennes on Jonas, 950, in TLFi).

In certain varieties of French, like Quebec French, there are constructions
with both negative indefinites (aucun, personne and rien) and the negative
marker pas, without inducing a double negation. Examples of these
constructions in Quebec French are: J'’en ai pas vu aucun. Je connais pas
personne. Je vois pas rien [1]. At the same time, N. Fournier suggests that this
type of construction is quite common among classical authors [7]. Several
examples from texts of the XVII and the beginning of the XVIII centuries are
given here: Il n’y resta pas aucun vestige que cette ville edt jamais été. Je ne
veux point 6ter a personne I'espérence de les vaincre.

It is worth mentioning that in the course of historical development, the
negative constructions containing the words aucun, personne and rien have
changed significantly. They were firstly conveyed with an affirmative value and
then shifted to a negative one.

In the section on the history of negation in French, it is presented the theory
of the cycle of negation. Jespersen supposes that the negation evolves in a
cycle that can be found in many languages. The evolution of negation in French
is generally analyzed by using three main stages [11]. First, the negation is
expressed using the preverbal marker ne. To illustrate this step, Larrivée and
Rowlett use the example from Old French: Jeo ne dis. Then, in the days of
classical French, according to Larrivée and Rowlett, negation is expressed
using the preverbal marker ne and a postverbal element (je ne dis pas). Finally,
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in modern oral French, we observe the loss of the preverbal marker ne, and the
negation is expressed using the postverbal element (je dis pas). In fact, we have
observed this loss of the ne since the XVII century. Indeed, although it was
rather rare at this time, the loss of ne was developing more widely in the
following centuries [9].

According to van der Auwera, this evolution can also be represented by
using four or five stages [11]. The four-stage evolution can be presented in two
ways, according to the authors. For some authors cited by van der Auwera, it is
detailed as follows: at the first stage, the negation is expressed by the accented
ancestor of ne, that means non. At the second stage, the negation is expressed
with the help of ne alone. At the third stage, the negation is expressed by using
the two negative markers ne and pas. Finally, at the last stage, we observe the
loss of ne when negation is expressed by using pas only.

For other authors cited by van der Auwera, the evolution of negation looks
more like this: at the first stage, negation is expressed through ne alone [11].
At the second stage, the negation is expressed using ne and pas, which was
not yet negative. At the third stage, the negation is expressed using ne and pas,
now negative. Finally, at the last stage, we observe the loss of ne, and the
negation is expressed with the help of pas only.

In accordance with the five-stage evolution by van der Auwera, it is
presented sensitively in the same way as the three-stage evolution, but
includes distinct stages where the transitional passages between ne and
ne...pas are explicitly presented, where pas is optional to express the negation,
and between ne ....pas and pas, where ne is optional to express the negation.
This evolution is thus presented as follows: at the first stage, the negation is
expressed by means of ne alone. The second stage is negation expressed by
using ne and, optionally, pas. At the third stage, negation is expressed with the
help of two negative markers ne and pas. At the fourth stage, the negation is
expressed by using pas and, optionally, ne. The final stage is negation
expressed by using only pas [12].

At the same time, it should be noted that Ashby also includes certain
elements of dating his description of the evolution of French negation and
presents it through five stages [3]. During the first stage, in classical Latin,
negation is expressed by non. At the second stage, in Ancient French, negation
is expressed by using ne and, optionally, pas or other positive words expressing
small quantities that help to reinforce the negation. At the third stage, in
classical French, negation is expressed by means of two negative markers ne
and pas. The fourth stage is defined by negation expressed by pas and,
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optionally, ne. Finally, at the last stage, Ashby presents as “future French”,
negation expressed by using pas only, as it was also mentioned by van der
Auwera.

THE EXPRESSION OF NEGATION IN OLD AND MODERN
FRENCH.

In Old Classical French (1150-1300), there is a coexistence of non, full
form, and ne, toneless form [15]. The non form is used in sentences where
there is an ellipse of the verb, as can be seen in the following examples: “Ne
set nus hauz hom Qui foi li porte ne qui non” (La chaste/aine de Vergi, milieu
du XIlII siécle. “Nul puissant ne sait qui lui est fidéle et qui ne I'est pas” [15].
The non form is also used before the verbs estre, avoir, valoir, pooir, and before
the verbs in non personal modes.

However, from the Xl century (1050), the simple ne [...] was felt to be too
weak to express negation. Indeed, it is a clitic, which elides before verbs that
start with a vowel. Moreover, it has no prosodic or syntactic autonomy [12].

So, to give more strength to the negation, some elements have been added
to ne. These elements are either nouns having no specific negative value and
expressing a minimal quantity or even “picturesque words [names], suggesting
the idea of a very low value” [15] or undefined. We denote by the term
“undefined” the quantifiers which designate a zero quantity [2] like aucun, nul,
personne, rien. From Ancient French, the negation ne was strengthened by the
addition of indefinites, also called semi-negations [14].

According to the Dictionnaire historique de la langue francgaise, the
negation particle pas appeared in French in the Xl century and came from the
substantive pas [7]. Initially, pas is used to reinforce negation in the context of
walking, as in Je ne marche pas (“je ne fais méme pas un pas”). Subsequently,
this use of pas extended to verbs expressing the movement in general. From
the XVI century, pas replaced its “competitors” and became the most common
particle of negation [7].

In accordance with Brunot, who admits that the rule of negation proposed
by Maupas wanting the particle ne to be omitted before a term already
expressing the negation, is imposed fairly quickly in the 17th century with
clearly negative words as jamais [12]. We therefore find many examples where
these negative words are used in constructions with ne ... pas. « Ces mots [ ... ]
ne font pas double emploi avec pas, parce que ou bien ils sont seulement en
train de devenir négatifs, ou bien ils ne le sont plus qu'a moitié. De toute facgon,
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la valeur négative n'y est pas assez nette pour empécher d'employer la
négation compléte.» [12].

Thus, for better understanding of the expression of negation, we analysed
in more detail the evolution of the undefined aucun, personne and rien, as they
are presented in the negative constructions in modern French.

Evolution of aucun

The word aucun appears in the French language at the end of the 10th
century in the form alcun [5]. This word comes from the late Latin alicunus,
itself from aliquis “someone” and unus “one”. In Ancient French, aucun retains
its positive value and means “some, someone”. According to Rey and Tomi,
aucun is used in negative sentences and then takes a negative meaning from
the XI century. However, according to Hasenohr, aucun is never negative in
Ancient French. Buridant affirms that “in almost all literary works [in Ancient
French], aucun does not appear in negative sentences; it only appears with ne
in clearly positive meanings [5].

Evolution of personne

First of all, it is important to mention that most of our findings on the
evolution of personne are related to the noun and not to the pronoun. Since
this study does not focus on the noun personne, we only retained information
about the pronoun personne. The indefinite pronoun personne, “is derived by
specialization from the substantive personne” [8]. Originally, personne has a
positive value and means “any human being”. This word retains this value in
hypothetical sentences until the XVI century and even in negative sentences
until the XV century. At the end of the XIllI century, personne, used with ne in
negative sentences, acquires the negative value of “no one, nobody” [8].

Evolution of rien

The indefinite rien appears in the French language at the end of the X
century in the form ren. It took the form of rien approximately in the XI century.
This word is derived from the Latin rem, which means “the thing, the
possession, the property”. In Ancient French, it originally takes on the vague
signification and general meaning of “thing”. Rien, which was used as an
indefinite pronoun, means “something, anything”, and it is used “whenever the
context is not fully affirmative” [15].

The pronoun rien has had a positive value (in parallel with the negative
value) in the sense of “thing” for a long time. It acquired a negative value along
with the negation particle ne. Le Bidois and Le Bidois denote the fact that “this
positive value inherent in the word rien is so strong that in order to make it
forget, a writer had recourse to the negation ne ... pas. In addition, they add
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that the particle pas, aiming to redouble the negation in such constructions,
was used especially with the pronoun rien, which had retained a part of its
positive value. Nyrop agrees with this and suggestes that the particle pas “was
used with rien which had kept something of its original value” [5]. In this regard,
he also mentions the examples of Plaideurs by Racine, Le Bourgeois
gentilhomme by Moliére, and works of La Fontaine and La Bruyére where there
are similar structures. Wagner and Pinchon are for this opinion but add that the
indefinite pronoun personne could also enter into this kind of construction (with
a double negation adverb, like ne ... pas) in classical French [15].

Today, spoken French has its own features in the field of phonetics,
vocabulary and grammar. Particular attention is drawn to the negative
sentences, where we can observe significant changes in modern colloquial
language. These changes affect the means of expressing absolute, nominal
and restrictive negation. French refers to polynegative languages that use
negative particles in common sentences [4].

N. Shigarevskaya describes in details the contradictory sentences and
functions of the negative particle ne which has weakened its role and meaning
under conditions of constant evolution [4]. This particle became an unstressed
word, while the stressed position pas at the end of the accent group or
utterance got its own negative meaning, and bilateral syntactic connections
pas with the predicate and the adverb changed the meaning in the second
component of the negation.

Thus, the interaction of grammatical and phonetic processes of evolution
has led to the emergence in colloquial language of a tendency to rearrange the
common sentence: double adverbial negation is replaced by one, which is
expressed mainly by the negative particle “pas” [3], as it is evidenced by the
following examples [5]:

1. Elle est pas jeune, pas belle, mais pas banale.

2.0h! ca fait rien, je n’aime pas les fétes.

3.Tu peux pas le dire a ta famille.

It should be noted that the omission of “ne” in most cases is a sign of
colloquial speech. In the literary-colloquial variety, there are both forms of
expression of verb negation: “ne... pas”, “pas” [6]. But the first form is more
often used in modern French than the last one.

Itis important to specify the fact that modern authors and researches agree
that the standard of French has been changing since the era of classical
French. Indeed, even if some seventeenth-century grammarians condemn the
use of rien, personne, aucun in constructions with ne ... pas, the fairly large
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number of examples taken from texts of this period illustrates their existence.
On this subject, Fournier maintains that “the vitality of the usage of personne,
rien, aucun in a foreclosure atmosphere and in particular in correlation with ne
... pas, [...] leads to the conclusion that there is a mismatch between the usage
and partial grammatical diagnosis” [7].

CONCLUSION.

Our analysis shows that the verbal negation with two terms as we know it in
modern French is a product of a long historical evolution. Indeed, the negation
was firstly expressed by using the preverbal marker ne. Then the negation was
strengthened by the addition of an undefined non-negative post verbal element
or representing a small amount, such as pas, point, mie, brin, goutte, aucun,
personne, rien, etc. Over time, these words being initially of positive value have
taken on a negative coloration and value. These elements have become truly
negative, as we can see it today in modern French.

Our research findings draw attention to the fact that negation in French is
expressed not only semantically, but also by syntactic elements, that’s why the
negation words aucun, rien and personne are used in the sentences when they
are required by their syntactic model (hature, meaning). Negative sentences in
their grammatical senses can contain only two models: ne and pas, or such
negative phrases as aucun, rien and personne.

As the development of negation in French is rather vast subject but the
given research paper is restricted in the framework of only certain words which
under historical conditions appeared in negative constructions of modern
French, we realize that it is necessary to conduct the further scientific
investigations concerning French negation.
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MPOAETOMEHU AO BU3HAYEHHA METOAOAOIMYHUX
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METOAY  IBEHT-AHAAIBY AAA MPO®ECIAHOMO
CTAHOBAEHHA ®AXIBLUIB Y COEPI COUIAABHUX TA
MEAIA-KOMYHIKALLIN

PROLEGOMENS TO THE DEFINITION OF THE METHODOLOGICAL FEATURES AND
PROSPECTS OF APPLYING OF THE EVENT-ANALYSIS METHOD FOR PROFESSIONAL
FORMATION OF PROFESSIONALS IN THE FIELD OF SOCIAL AND MEDIA
COMMUNICATIONS

AHOTALIA:

Y AOCAIAKEHHI aBTOpaMM OKPECAEHO CYTHICTb, METOAOAOTiUHI OCOBAMBOCTI Ta OBMEXEHHS,
TPYAHOLLi OpraHi3auiiHoOro xapaktepy Ta NepCrneKTUBKU 3acTOCYBaHHA METOAY iBEHT-aHanidy y
CyCMiAbHIM NPaKTULi. ABTOPM TaKOX aKLEHTYIOTb yBary Ha AOCAIAHULIBKMX MOXAMBOCTSAIX, NepeBarax
3aCToCcyBaHHA METOAY iBEHT-aHaAi3y y chepi opraHisaLii Ta npoBeAeHHA NPUKAAAHUX COLLIOAOTIYHUX
AOCNIAXEHb. Y AOCAIAXKEHHI 3006paxeHO MEeTOA iBEHT-aHaAi3 B SIKOCTI MAIAHOTO iHCTPYMEHTY y
BMBYEHHI MPWYMH BUHUKHEHHSA COLiaAbHMX SIBULL Ta MPOLECIB, iX XPOHOAOFYHOIO PO3BUTKY,
AVMHaMIKM PO3ropTaHHA Ta iHLWKX 03HaK. TakoX 3HayHa yBara aBTOpPiB 30CEPEAXEHA Ha PO3KPUTTI
POAI Ta 3HAYEHHS METOAY iBEHT-aHaAi3y AASl MIATOTOBKWM ¢axiBLiB y chepi coujanbHuX Ta Meaia-
KOMYHiKaLi, 30KpeMa, B KOHTEKCTI GOPMYBAHHA Y HUX 3araAbHUX Ta GaxoBUX KOMMETEHTHOCTEW,
aKTMBI3aLji iX HaykoBOro MOLUYKy, 30Kpema, 3 METOK  3AIMCHEHHA CTYAEHTCbKOK HayKoBOH
CMiAbHOTOK BAACHMX iIHHOBALLIMHUX AOCAIAXEHD.

ABSTRACT:
In research the authors outline the essence, methodological features and limitations,
organizational difficulties and prospects for the applying of the method of event analysis in public
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Chapter: Prolegomens to the definition of the methodological features and

prospects of applying of the event-analysis method for professional

formation of professionals in the field of social and media communications
practice. The authors also focus on research opportunities, the benefits of using the method of
event analysis in the organization and conducting of applied sociological researches. The reseach
has shown the method of event analysis as an effective tool in studying the causes of social
phenomena and processes, their chronological development, the dynamics of devepment and
other features. The authors also focus on revealing the role and importance of the event analysis
method for training specialists in the field of social and media communications, in particular, in
the context of forming their general and professional competencies, intensifying their scientific
research in order student scientific community create its own innovative research.

BCTYN

CyyacHi BUKAMKKM rAoBaAi3aLii AUKTYIOTb HEOOXiAHICTb MOAEPHI3aLT iCHYOUMX
MIAXOAIB B TenepilwHin  cucteMi  nNpodecinHoi  MIATOTOBKU  CTYAEHTIB,
3aCTOCYBaHHSA MPOrPeCcUMBHMX METOAMK Y HABUYAAbHOMY MpoLeci. 3 0AHOro 60Ky,
ue CcrnpuatMMe MiABULLEHHIO KOHKYPEHTHOCMPOMOMXHOCTI Cy4acHOI cuUcTeMuU
BITUM3HAHOI OCBITH, Ti KpaLlii apanTauii A0 CBITOBUX CTAaHAAPTIB HaBUaHHA. 3
iHLIOro, MOKPALlEHHI 3B’A3KIB HaLiOHAAbHOI OCBITM 3 poboTopaBUAMM, i
CMpsIMyBaHHA Ha BUPILLEHHS 3aBAAHb MPUKAAAHOTO Ta MiXXAUCLIMNAIHAPHOMO
xapakrepy.

B uMx ymoBax MOKa30oBMM TMPUKAGAOM AAST ePEeKTMBHOI  OpraHisauii
HaBYaAbHOI AIAAbHOCTI CTYAEHTIB, NPOdECiMHOro CTaHOBAEHHS daxiBLiB y coepi
COUjaAbHMX Ta MeAia-KOMYyHiKaLUii, BWCTyNae 3aCTOCyBaHHA Mi3HABaAbHUX
MOXAMBOCTEN KOMMAEKCHOIO NPUKAGAHOTO METOAY: iBEHT-aHaAi3y.

OAHaK y BIiTUM3HAHIM Ta 3apybiXkHiA Hayui Ha CbOrOAHI BWM3HAUEHHSA
0COOAMBOCTEN, nNepeBar, NEPCMNEKTUB 3aCTOCYBaHHS METOAY iBEHT-aHaAi3y
3aAMLLMAOCS M03a YBarok CyvyaCHMX AOCAIAHMKIB. [onOBHa ix yBara
30CEPEAXYETLCHA Ha PO3KPUTTI crieundiki Ta MNoTeHLUiaAy 3aCTOCYBaHHA iBEHT-
aHaAi3y Y AOCAIAXEHHI LapWUHU MDKHApPOAHMX BIAHOCMH Ta MpobAeMaTUKK
CBiTOBMX MOAITUYHMX CUCTEM. 3BIACM B MeEXax COLJOAOMYHOro nipxoay
AOCAIAXYBaHa NpobAemMaTika noTpebye NorAMbAeHOro aHanaisy.

OCHOBHA YACTUHA.

AeTanbHO PO3rASHEMO MOHSATTA IBEHT-aHAAI3y Y CydacHi HayKOoBi AyML.
OTXe iBEHT-aHaAi3 K NPUKAAAHUM METOA BWUCTYMNAE SIKICHOK AOCAIAHULBKOK
TEXHIKOIO, aAanNTOBaHOK 3 TaAy3eM aHTPOMOAOrii Ta COLUioAOrii, Moxe
BUKOPWUCTOBYBATMUCS AAA OMUCY Ta MOSACHEHHA COLUjaAbHMX B3AEMOAIM Ta
NOBEAIHKHK, fIKi NOB'A3aHi 3i CKAGAHUMMW KAIHIYHUMKU CUTyalisMW. |IBEHT-aHaAi3
KOPWUCHMWI B NpoLeci 0OMeXeHHs 360py AQHMX Y CKAAAHWX YMOBAX, @ TaKOX AAS
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OTPUMaHHS Ta ynpasBAiHHA MHOXWUHHUMW NEPCNEKTUBaAMU AOCAIAKYBAHOI MOAI,
30KpeMa, KOAU NMOAIA BUHUKAE B MeXax BIAMOBIAHUX COLLIAAbHUX Ta €KOAOTIYHUX
KOHTeKcTax [1].

3BiACU MOAIS PO3YMIETbCS AK MPUPOAHWIA Cnoci6 MOCUAAHHS Ha Byab-Aike
crnocTepexyBaHe ABMULLE, LLIO FPYNYE AOAEW, AOKALLitO, Yac Ta AifAbHICTb [2]. Mpwu
LUbOMY TEpMiH «36arayeHHa MOAiM» O3HAYaE MPOLEC MOCUAEHHS TMOAiM
BIANOBIAHOIO IHOOPMALED, NOB’A3AHOI0 3 AXEPEAOM MOAIT 3 METOHO 1T KpaLLLOro
PO3yMiHHSA. «36arayeHHs», K NPaBUAO, BKAOUAE 3BepPHEHHA A0 3MI 3 pi3HuMx
pecypciB, 30KpeMa, Beb-caiTiB, aKi CTBOPIOIOTLCA MiA Yac MOAIN, a TaKoX M iHLWi
NOMYAAPHI 3aX0AM, SIKi AONOMaratTb KOPUCTyBavaMm 3p0O3YMITU CyTb COLiaAbHUX
MOAIN.

AHaAi3 MOAIN AAE MOXAMBICTb iX BUOKPEMAEHHSI 3 COLLi@AbHOIO MOTOKY Ta
BMU3HAUUTK Taki aTpubyTM MOAIN, K TPMBAAICTb NO Yacy, MicLe po3TallyBaHHS,
0CO6AMBOCTI PO3ropTaHHSA, 3MICT B LLIAOMY.

HeobxiaHO 3a3Hauut, WO 3 MOABOK COUjaAbHMX 3acobiB  MacoBol
iHbopMauii aHani3 MoAid y couiaAbHUX Mepex HabyBae Bce OiAbLIOT
NOMNYAAPHOCTI 3a OCTAHHE AECATUAITTA. AK NPaBMAO, TUNOBI METOAU BUABAEHHSA
MOAIM y COLiaAbHMX Ta MeAia- KOMYHiKaLifiXx BKAKOUAOTb: KAAcTepu3alito,
CTaTUCTUYHI METOAM, METOAM, 3aCHOBaHiI Ha IMOBIPHICHUX MOAEASX TOLLO.
KnacTepHuilt MeToA GOKYCYETbCS Ha KAacTepu3aLlii AaHMX COLjanbHUX MeAaia 3a
Bi3yaAbHOO abo  MpPOCTOPOBO-YACOBOK  03HAKOK, WO nepepbavae
IAEHTUOIKALIIO KAacTepy B SIKOCTI MOAIT / He noaii [2]. Y Takomy niaxoai
BUKOPUCTOBYIOTbCA MPUKAAAM (vant-kaactepu), 3 METOIO BUBUYEHHA MOAEAI
B3AaEMO3B'AA3KY «OAHIET i TiET X Mopii» MiXX ABOMa ereMeHTamu (03Hakamu) B
MYABTUMOAAABHOMY BUMIpI.

MiAKpECAMMO, O 3HAYHA KIAbKICTb MOAIM, O BUBYAETLCA B COLLAAbHMX
Haykax, € NMOBTOPIOBaHWMMU. [PUKAGAGMM MOBTOPHOBAHUX MOAIM MOXYyTb ByTh
3MiHa pob0THU, HAPOAXKEHHSA AiTEl, HEelLaCHi BUNAAKW, MIABULLEHHS MO CAYXO6i,
nepeizaun, Nnepexip Ao PidHUX eTaniB 0COBUCTICHOrO PO3BUTKY TOLLO. pK LboMy
3aCTOCYBaHHS iBEHT-aHaAi3y AO3BOASIE BUBYUTU NMOCAIAOBHICTb CTaHIB Y PO3BUTKY
0cobuCTOCTI, K, HAaNpPUKAaA, 0COBAMBOCTI NpaLeBAALLTYBaHHA 0COOU: BiA CTaHy
TPYAOBOI 3aMHATOCTI, 6e3p0obiTTA A0 BMXOAY Ha MeHCio Towo. B uux ymoBax
aHani3 pi3HUX BapiaHTiB TpaHCHOPMALLIM XXUTTEBUX MOAIN Y PO3BUTKY 0COBMCTOCTI
MOXHa BW3HAUWTM SIK aHaAi3 6araToBUMIPHUX MOAEAel piBHA Hebe3neku
(iMOBIpHOCTI) BUMHWKHEHHA MEBHWUX MOAIA. AAA BUEHOrO MOXE MPEACTaBAATU
HayKOBMIW IHTEPEC AOCAIAKEHHSI B3AEMO3B’A3KY MiX PENPOAYKTUBHOLO,
PEeASLMHOID Ta TPYAOBOK Kap'ePOID XIHOK He AMLIE LUASIXOM BKAOUYEHHS
3MiHHMX Y uyaci (KoBapiaHTiB) A0 MOAEAi Hebe3neku, a M LIAAXOM YiTKOro
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MOAEAIOBaAHHSA iX B3aeMo3aneXHOCTi. KoBapiaHTu TyT CAip iHTepnpeTyBat sk
CoujaAbHi 3MiHM, 3@ YMOBM 3MiHWM OAHOIO 3 HUX Y BIAMOBIAHOMY HaNPAMKY
3MIHIOETBCA W iHLIWN.

IHWKM 3acTocyBaHHAM 6GaraTtoBUMIpHUX MOAEANEN Hebesnekn € aHani3
He3anexHUX  abo  KAacTepHuWx  cnocTepexeHb.  CrnocTepexeHHa €
KAACcTeEPU30BaHUMKU abo  3aAeXHWMM, KOAM CMOCTEpiralTbCA MOoAil, AKi
CTOCYHOTbCA OCiB, L0 HAaAeXaTb A0 OAHIET rpynun 3aranom.

HesBaxatoum Ha 3HaUHi MOXAMBOCTI iBEHT-aHaAI3Y Y AOCAIAKEHHI COLaAbHUX
NoAiM, BCE X ICHYIOTb MNEBHI METOAOAOFIYHI, OpraHi3auilHi TpyaHOW Yy
3aCTOCyBaHHiI LbOro NPUKAGAHOIrO METOAY: a cCaMe:

1. Axepenom iHdopMalLii AAS iBEHT-aHaAI3y BUCTynae ocobucrta iHdopmallis
3 coLjanbHUX Mepex iHAMBIAIB. AHAAI3 NepcoHaAbHUX GOTO- Ta Biaeo-aAbbOMIB
AN PO3YMIHHSI PO3IASIHYTMX MOAIM € HOBOK TEHAEHUIEID Ta Mae psA
0COBAMBOCTEN | TPYAHOLLIB AAA BMBYEHHSA. BUMKOPUCTAHHS OCOOWMCTUX A@HMX
MOX€E 3Ha4yHO AOMOMOITU Y AOCAIAKEHHSX, 3aCHOBAHWX Ha nopifx. OaHak
BIAKPUTUM 3aAULLIAETBCSH €TUUHI MUTaAHHS Y BUBUYEHHI 0cobucToi iHpopmauii, il
KOH®IAEHUIMHICTb, NPUBATHICTb TOLLO.

2. BuKopucTaHHA IBEHT-aHaAi3y Yy cCoujaAbHMX Ta MeAaia-KOMyHiKauisfx
XapaKTepU3yeTbC 3HAYHUMMM MacCWMBOM AaHWMX. 3BIACM NocTae npobaema
3aCTOCyBaHHA METOAY TPAAMLIMHOIO aHaAi3y NMoOAiNM A0 BEAUKOTO MacuBy AaHMX.

Po3rasHEMO AeTaAbHO W iHLWI MOXAMBOCTI, NEPCNEKTUBA W TPYAHOLL
3aCTOCyBaHHA METOAY iBEHT-aHaAI3y AN AOCAIAKEHHS COLLiaAbHOI PeanbHOCTI.

Bapto MiAKPECAUTH, WO NPEAMETHE MNOAE AOCAIAXEHb COLIOAOMB 4acTo
OXOMAKKTb YMOBMU, AKi BNAMBAOTb HA BUHUKHEHHSI TUX YW iHLIKWX COLLiaAbHUX
npoueciB i NoAin. Hanpukaaa, PEBOAOLIMHI NpoLecH y AesiKUX KpaiHax abo
BMBYEHHS Ta aHaAI3 NPUUKH, LLIO 3YMOBAIOOTb PAcoBi NPOTECTU B ypOAHICTUUHKX
LueHTpax Towo. MNMoAeKyAn COUIOAOTM MparHyTb AOCAIAMTU FE€HE3UC, MEXaHi3MH,
cneundiky PO3BUTKY Pi3HMX coLiaAbHUX $EHOMEHIB, HaMNpWKAap, CTpankiB
npauiBHWKiB, abo UYMHHWMKKM Ta OCOBAMBOCTI TpaHchoOpmaLiM y cydacHoOMy
3aKOHOAABCTBI TOLLO.

B LbOMY KOHTEKCTI 3aCTOCyBaHHA METOAY iBEHT-aHaAi3y MOXe AOMNOMOITU
AOCAIAHVKY PO3KPUTU YMOBH, YUHHUKM, LLO MPU3BOASITb A0 PEeaAi3aLii Takmx 3MiH
Ta NOSACHWUTW, YOMY BiADYBaIOTbCS Ti UM iHLLI coUiaAbHI NOAT B LLIAOMY.

Ha AyMKy cydyaCHWX BYEHMX 3@ AOMOMOIOH iBEHT-aHaAi3y MOXHa MOSCHUTU
6e3Aiu  TMNIB  MOAIW, $SIKi  BiA3HAUYaAlOTbCA PI3HOK AMHAMIKOK  PO3BUTKY,
TpaHchopMaLisMi Towo. Hanpukaap, 3acTtocyBaHHS LbOro MeToay 6yae
ePEKTUBHUM AAA  MOSICHEHHA 0COOAMBOCTEM GOPMYyBaHHSA, PO3BUTKY Ta
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NPUMUHEHHST iICHYBaHHS COUiaAbHOI OpraHisauii UM BUHUKHEHHS OYAb-IKOro
COLaAbHOrO pyxy TOLLO.

Hacamnepea BuLle O3HAYEHi AOCAIAHWMUBKI MEPCNEKTMBU 3aCTOCYBaHHS
METOAY iBEHT-aHaAI3y Y CYCMiAbHIM NPaKTWL BU3HAUYEHi MOro NpoLeAyPHUMU Ta
METOAOAOTIYHUMU OCOBAMBOCTAMU. TOBTO B METOAOAOMYHOMY MAAHI B iBEHT-
aHaAi3i BMKOPUCTOBYHOTbCA AaHi iCTOpIl PO3BUTKY COLJAAbHUX MOAIN, AKi
BU3HAYatOTbCHA XPOHOAOTIYHUM OMUCOM, ICTOPIEID iX BUHUKHEHHS, 30KpPEMa, AAA
dYHKLiOHYBaHHA KpaiH, opraHisauii, rpyn abo HaBiTb OCib, L0 PO3rAAAaOTLCA B
npoueci aHanisy. Li icTopii po3BUTKY MOAIM MOCTatOTb AK 3anucu 3a yacom,
XPOHOAOTIEID, TPUBAAICTIO, fIKi MOKa3yloTb, SIK CaMe, KOAU, 3@ SIKMX YMOB
BiABYBaA€ETbCA AOCAIAKYBaAHA NOAISl, BUXOASUM 3 BUMAAKIB, BKAHOUEHUX AO TaKOro
aHani3y. Kpim Toro 3a AOrNoMOroro iBeHT-aHaAi3y MOXAWUBO BUBYUTU PiBHOMAHITHI
daKkTopu, SIKi 3paTHI BNAMBATK Ha NOSIBY TUX UM iHLLIMX COLLIAAbHUX MOAIN.

3BIiACH, AKLLO COLOAOTM 3auiKaBAEHI Y AOCAIAXKEHHI Takoi MOAIl, K nepexia
AEPXaBHOrO YCTPOO 3 aBTOPUTaPU3My B AEMOKpaTito, TO BOHM NoTpebyBaTUMyTb
iHbopMaLito K Npo 0COBAMBOCTI Uacy, XPOHOAOTit, TPUBAAICTb TOLLO, KOAM
BiaByAacs TpaHchopMaLis, Tak i Npo pakTopu, aki MoramM 6 cnpuat abo HaBiTb
nepeLKoAXaTH LM 3MiHi y couiaAbHIM peanbHOCTI. B UMx ymMoBax AaHWA METOA
AO3BOASIE  AOCAIAHMK@M  Kpalle MOSICHUTM  MPUPOAY  COULJAAbHMX  MOAIN,
30CEPEAXYIOUMN YBAry AULLIE HA OAHOMY BMNAAKY, NPU LbOMY OTPUMATHU AETaAbHE
PO3YMiHHA COLiaAbHOI AMHaMikv 3aranom. 3BIACKM IBEHT-aHaAi3 BWCTynae
NAIAHAM  iHCTPYMEHTOM Yy MOACHEHHI NPUUMH BUHUKHEHHS TUX UM iHLIKX
coujanbHKX ABULL, Ta NpoLecis.

bBeanepeuHo, BULLE O3HAYEHI NepeBarM MeToAy iBEHT-aHaAidy MatoTb OyTu
AETaAbHO PO3TASIHYTI B MeXax HaBUYaAbHOro npouecy daxiBusgsMun couiaAbHUX Ta
MeAia-KOMYHIKaUil  AAST  MOAAQAbLUOTO  MOr0  YCMILWHOMO  BUKOPWUCTaHHSA
cneujanictamMm y AOCAIAHWLBKIN NMPaKTuL,.

Po3rnaHEMO AeTaAbHO W iHLII METOAOAOTiYHI O0COBAMBOCTI Ta nepesarv
BMKOPWUCTAHHSA iBEHT-aHaAI3y y HAyKOBO-AOCAIAHIM AIIABHOCTI.

HeobxiaAHO MIAKPECAMTH, LLO Ha AYMKY 3axiAHUX AOCAIAHWKIB, YHIKaAbHOO
0COBAMBICTIO iBEHT-aHaAi3y B METOAMYHOMY MAaHi Yy MOpPiBHAHHI 3 6aratbMa
iHLWWMW NPUKAAAHUMKW METOAAMMU € Te, WO B HbOMY BUKOPUCTOBYIOTECA Pi3Hi
Bapialii AaHMX, HaMNpuUkAapa, SKi | €  OAHOYACHO MNOMNEepeyYHUMMU  Ta
No3A0BXHIMU [4].

Ha AyMKy 3axiAHWX AOCAIAHUKIB, B NMPOLEAYPHOMY NMAAHI METOA iBEHT-aHaAI3y
FPYHTYETbCA Ha YABAEHHI Npo Te, IO TPMBAAICTb AOCAIAKYBaHMX MOAIM BapTO
BUMIpIOBATK B AMCKPETHUX OAMHMLSAX yacy, Hanpukaaa, Takux Ak micsaui abo
POKKM, 0COBAMBO KOAM iX 36UMpatoTb PETPOCNEKTUBHO. TOOTO B Ni3HaABaAbHIlM
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AISIABHOCTI BUKOPUCTaHHSA MiAXOAY 3 AUCKPETHUM YaCoM Mae psap Nepesar nepea
MeTopamu 6e3nepepBHOro yacy. OBMEXEHHAMU y Moaeneit 6e3nepepBHOro
yacy, 0COH6AMBO KOAM TPMBAAICTb BUMIPIOETLCS YEPE3 AOCUTDL LLUMPOKI iHTEpBaAU
yacy, € NPUNYyLEHHS, Lo B BYAb-AKWIA MOMEHT Yacy Moxe BiaAbYTUCS AULLE OAHA
noaia. Mpoueaypy OUIHKA AAS Moaener 6e3nepepBHOro yacy MOBUHHI 6yTu
apanToBaHi, SKWO iCHYIOTb 06MexeHi TepMiHK noain [4]. Mpu upbOMYy MOAEAI 3
AMCKPETHUM YacoMm - Lie, MO CYTi, MOAEAI AOTICTUUHOI perpecii, AKi Bxe 3HanoMi
6inblIOCTi  couionoriB, fAKi 3alMMaloTbCA OpraHisauielo Ta MNPOBEAEHHAM
NPUKAGAHUX COLLIOAOTIYHMX AOCAIAXKEHD.

3ayBaxumo, LLO pe3yAbTaTh BUMIPIOBAHHA Yacy CTOCOBHO PO3BUTKY TiEl UM
iHLLIOT NOAIT MatOTb NEBHI XapPaKTEPUCTUKU, AESKI 3 AKMX POBAATb AiHIMHI Moaeni
HEeBIANOBIAHMMMU. A came:

1. OCHOBHUM pE3YALTaTOM Y BUMIpPIOBAHHI 4Yacy pO3ropTaHHs MOAil €
BMMiptOBaHHA MMOBIPHOCTI HaCTaHHA MEBHOI MOA(i, SAKLIO MOAIS LWe He
Bianbynacsi. B upMx ymoBax Taka MoAisl, K NPaBUAO, 3yMOBAIOE NEPEXiA AOAUHU 3
OAHOTO CTaHy B iHLWWM, | OCHOBHI MUTaHHA AOCAIAXYBAHOIr0 06’€KTa AOCAIAKEHHS
BM3HAYaKTbCA TUM, SIK 3MiHHI MPEAMKTOpA ChiBBIAHOCATLCA 3i CXWMABHICTIO
(iMOBIpHICTIO) BUHMKHEHHS BiAMOBIAHOI MOA|.

2. KoxeH BMMNaAOK (BapiaHTK) Y Habopi AaHUX NMOBUMHEH NPUIMMATK yuacTb y
NoAii (MaT OAHaKOBY iIMOBIPHICTb BMHUKHEHHS), WO BinbyAacs Ha noyarky
BUMIipIHOBaHHSA.

3. Yac BUHUKHEHHS NoAii Mae 6yTH NpaBUALHO BUMIPAHWM, @ MOYaTOK yacy
- YiTKO BM3HaUeHMM. [Mia Yac Takoro aHanidy AOCAIAHMKY NOTPIGHO BpaxoByBaTK
06CTaBWHM, LLIO NOAIS BiADYBATUMETLCA HE AAA BCiX BUMAAKIB.

Y AESIKMX AOCAIAKEHHSX MOAIA (iIMOBIPHICTb ii BUHWMKHEHHSI) Hacnpasai €
AOCUTb PiIAKICHOIO | HIKOAM He BipABYBaETbCA B HiAbLLIOCTI BUNAAKIB. CuTyallisi, 3a
AKOI He BiABYBa€ETbCA NOAIA, HA3MBAETLCA LEH3YPOLO. LieH3ypa no cyTi o3Hayae
YMOBHW, KOAU AOCAIAHWKW BOAOAIOTb HETOYHOK, HEMOBHOK iHGOPMaLIE Npo
BCHO TPMBAAICTb Yacy (KOHKPETHI YMOBW) A0 PO3ropTaHHA noaii. Mpu Lubomy ABOE
TUNIB LEH3YPW 4acTO 3yCTpiyaroTbCHA B AOCAIAXKEHHSX 4Yacy AO PO3ropraHHs
NeBHOT NOAIT. 3 0AHOrO HOKY, Lie Moxe ByTh CUTyaLlisi, KOAM NOAISt He BinOyBaETbCS
AO KiHLUS AOCAIAXEHHS. B iHWMX BMMapKax, MPO yac A0 PO3ropTaHHS MOAIM
$aKTMYHO B3araAi HiYoro He BiAOMO.

3ayBaXWMO, LLIO OCKIAbKM AOCAIAXKEHHNA iCTOPIi MOAIM BKAOYAE aHaAi3
BUMAAKIB, siki MaAM Micue Ta fiki, He BianbyBaAMCsi B3araai; 3BiACU AOCAIAHUK
MOXe 3AIMCHIOBATM MOPIBHSAAbHUMIM aHaAi3 TakuMx BMUMNAAKIB 3 METOH
NOrAMBAEHOr0 PO3YMIHHSI CYKYMHOCTI YMOB, SiKi € HEOBXIAHUMU AAST TOTO, LIOG
Binbynacs Ta uM iHWa noaif. B upx ymoBax MOXAMBE OiAblL KOMMAEKCHE
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BMBUYEHHS MNPUYMH BUHUKHEHHSI AOCAIAKYBaHMX MNOAIM. 30Kpema, Ue
BM3HAUYa€ETbCA TUM, WO METOAOAOTYHI 3acapu 3aCTOCyBaHHS iBEHT-aHaAi3
nepepbayatotb MNOrAMOAEHE BWMBUYEHHSI MEBHMX BUNAAKIB (YyMOB), fAKi He
BIABYAMCS; TaK i YCBIAOMAEHHSI CYKYMHOCTI MPUYMH, Yepe3 siki NoAis He Moraa
BiABYTUCS, LLLO BKAOUYAKOTLCA B @aHAAI3 iCTOPIT coLianbHMUX MOAIN.

MiakpecAnMo, Lo pe3yAbTaTh, OTPUMaHi 3a AONOMOTOH0 iBEHT-aHaAi3y, AatOTb
3MOry 3pO3yMiTH:

1) wo BiABYBAETLCS i3 CYCMIABCTBOM 3araAnoM, 3 OrAfiAY Ha NpoaHaAi30BaHi
KOHKPETHI couiaAbHi MOAi;

2) SKi UMHHMKK | B AKMX CUTyauisix BMAMBalOTb Ha nepebir i TpuBaniCTb
CYCMIAbHUX NOAiN;

3) AKy pPOAb BIAIrpalOTb y CYCMIAbHO BaXXAMBMX MOAISX Ti UM Ti coUiaAbHi
aktopw [5].

Mpn upOMy BapTO TaKOX BKaszaTh i Ha AefAKi METOAOAOTIUHI TPYAHOLLI
3aCTOCyBaHHSI METOAY iBEHT-aHaAi3y. 30Kpema, Ha AYMKY AOCAIAHMKIB, B iBEHT-
aHaAi3i iCHYIOTb CTaTUCTUYHI TPYAHOLLLi MOEAHAHHA AQHWUX NPO TEPMIHWU peaAbHOro
3AIMCHEHHSA NOAIT Ta il NosiBK B LiAOMY. pKU LIbOMY 3aCTOCYBaHHSA cheljiaAbHUX
METOAIB, TakMX fK BWMKAKOUEHHS LIEH3YpPOBaHWX BUMNAAKIB ab0 BCTAHOBAEHHS
MaKCUMaAbHOI TPMBAAOCTI 4yacy, KWK CMOCTEPIraeTbCs, MOXE MPU3BECTU AO
3HAYHMX YNepeAXeHb LIOAO OLiHIOBAHHA couiaAbHUX MOAIT abo A0 BTpaTtH
TOUHOCTI iHbopMaLii. IHWO NPoBAEMOIO NOCTaE iHTePRpeTaLis TakMx YacoBMX
3MiHHUX, SIK KOBapiaHTU (MOACHIOBAAbHI 3MiHHI Y 4aci, WO XapaKTepusyoTb
COUjaAbHY NMOAIt0).

O3HaueHi BulEe O0OMEXEeHHI MeToAy IBEHT-aHaAidy He NPUMEHLLYOTh
NepcrneKTMBKU MOro 3aCTOCYBaHHSA Ta BaroMe 3Ha4YeHHS y NpodeciHii NiAroToBLj
daxiBUiB KOMYHiIKaTMBHOI cdepn. 30Kpema, LUMPOKI MOXAMBOCTI 3aCTOCYBaHHSA
LUbOro METOAY Y Pi3HMX cdepax coLlianbHOI peanbHOCTI 3yMOBAEHI TWM, MOro
MeToAMKa nobyaoBaHa TakMM YMHOM, LLO AO3BOAAE 3AIMCHUTU MOPIBHSHHS
Pi3HMX MOAIN, AKi 36MpaloTbCs, MIAPAXOBYHOTLCA | OMWUCYIOTbCA B TepMiHax
KiAbKOCTIi, UNCEABHOCTI YYaCHUWKIB, TPMBAAOCTI | MacluTabiB coLiaAbHOT B3aEMOAIT.
BiaTak, Ue 3HA4yHO Cnpollye MOPIBHAAbHUI aHaAi3 Pi3HOro TUMy Ail: BiA
KOPOTKOUYACHMX AO MOAIN, siKi He BiABYAWUCS, ane NOTEHLUIMHO MOrAK BiabyTUCS, 3
YCMiWWHO peaAni30BaHMMM AiSMM  TOWO. 3acCTOCyBaHHSI iBEHT-aHaAi3y Aa€
MOXAMUBICTb AOCAIAHUKY YCBIAOMAIOBATM €Tanu PO3BUTKY CUTYaLi i OLiHIOBaATH iX
HOBY fIKiCTb, CTaH AOCAIAXYBAHOIO COLaAbHOIO NPOLECY AK pPe3yAbTaTy Pi3HOro
BUAY @KLl (TMNiB coLiaAbHUX AiM) yYaCHUKIB MOAIN. IHAKLLE Kaxy4yu, iBEHT-aHaAI3
AO3BOASIE AOCAIAHWMKY BUKOPUCTOBYBATKU BinblLie iHGOPMALLi Npo xapakTtep 3MiH
coujanbHMX MpOLECiB, LUe B CBOK 4epry HAAAE MOXAMBICTb MOOYAOBU
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Pi3HOMaHITHUX CUEHAPIIB iIX PO3BUTKY. TaKOX Lie CTBOPHOE AOAATKOBI MOXAWBOCTI
ANA NIABULLIEHHA TOYHOCTI LWOAO aHaAi3y coujaAbHMX ABMLL NpoLeciB B cdepi
TAKTMYHOrO Ta CTPaTEriyHOro MPOrHO3yBaHHA y Pi3HMX acrnekrax CycniAbHOro

XUTTA.

BpaxoByoun BuLLE 03HAUYEHE, MOXEMO TAaKOX KOHCTATyBaTH, L0 NOrAMbAaeHe
PO3YMiHHSA CTPYKTYPHUX, NMPOLEAYPHHUX, METOAONOTIUHNX OCOBAMBOCTEN METOAY
iBEHT-aHanizy daxiBUAMM  COLjaAbHMX Ta MeAia-KOMyHiKaLih  cnpusatume
bGOPMYBAHHIO ¥ HUX CUCTEMM TaKUX 3aranbHWX Ta GaxoBUX KOMMNETEHTHOCTEN ¥
HaBYaAbHOMY npoueci (AvB. Tabanua 1):

Tabamusa 1

Mepenik 3aranbHUX Ta GaxoBUX KOMMNETEHTHOCTEN CTYAEHTIB

OnMnN «CouiaAbHi Ta Meaia-KoMyHiKaLji»

3aranbHi 3AaTHICTb 3aCTOCOBYBATU 3HAHHSA Y NPAKTUUHUX CUTYaLlifAX;
KOMMNETEHTHOCTI 3AaTHICTb NpaLtoBaTh B KOMaHAI;
3AaTHICTb CNiAKyBaTMCA 3 NPEACTaBHUKAMM iHWKUX NPOGECIMHMUX
rpyn pi3HOro piBHA (3 ekcneptaMu 3 iHWKWX rany3en 3HaHb/BUAIB
E€KOHOMIYHOI AIIABHOCTI;
HaBUUKK MiXXOCOBUCTICHOT B3AEMOAIT;
3AaTHICTb BUMTUCS | OBOAOAIBATM CyYaCHUMM 3HAHHAMM;
3paTHICTb  BMKOPMCTOBYBATU iHGOPMaLiMHI Ta KOMYHIKaLiMHi
TEXHOAOTIi;
3paTHICTb reHepyBaTh HOBI iAET (KPeaTUBHICTD).
daxosi 3paTHiCTb  onepyBatM  6a30BUM  KaTeropiaAbHO-MOHATIMHUM
KOMMETEHTHOCTI anapaTtoM COLOAOrii;

3AaTHICTb aHaAi3yBaTW coLiaAbHi 3MiHM, WO BiabyBalOTbCS B
YKpaiHi Ta CBiTi B LinOMy;

3paTHiCTb 36upaTy, aHaAidyBaTW Ta y3araAbHIOBaATU COLiaAbHY
iHbOpMaLLito 3 BUKOPUCTAHHAM COLLIOAOTIYHMX METOAIB;

3aaTHICTb CaMOCTIMHO MAaHyBaTW, OpraHi3oByBaTh Ta MPOBOAWUTU
COLOAOTIYHE AOCAIAKEHHS;

3paTHICTb aHaAidyBaTh Ta CUCTEMATU3YBATH OAEPXaHI pe3yAbTaTy,
dopMyAtOBaTM apryMeHTOBaHi BUCHOBKM Ta PEKOMEHAALLT;
3paTHICTb Npe3eHTyBaTM pPe3yAbTaTh COLIOAOTIYHMX AOCAIAXEHb
AN daxiBLIB Ta HedaxiBLiB;

3AaTHICTb AOTPUMYBATUCA Y CBOIN AIIABHOCTI HOPM NpodecinHol
E€TUKK COLiOAOTa;

3paTHiCTb  3acTocoByBaTM e(EKTUBHI  COLUiaAbHi  Ta MeAia-
KOMYHiKaLii y po6oTi 3 pi3HUMK COLiaAbHUMU KaTEropPiMHU;
3paTHICTb  3aCTOCOBYBATM  KOMYHIKATUBHI  TEXHOAOTIT  AAS
YMPaBAiHHS COLiaAbHO-EKOHOMIYHUMU BiAHOCUHAMMU.
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i komneTteHuii cnpuatMMyTb GOPMYBaHHIO Yy CTYAEHTIB POpMyBaHHA
aKaAEMiYHOro CTUAKD MWCAEHHS, MOCUMAEHHIO KOMYHIKaLii B akapeMiuyHOMy
CepenpoBMLLi, OpraHizaujii Ta MPOBEAEHHI IHHOBAUIMHUX AOCAIAXKEHb Y
KOMYHiKaLi1HiM chepi B Liromy.

BUCHOBKMW.

Ha ocHOBI BMLLE 03HAUEHOro, MOXEMO KOHCTaTyBaT, LLO, 3 OAHOrO 6OKY,
OonaHyBaHHA METOAMKOIO Ta TEXHIKOK METOAY IBEHT-aHaAidy CcrnpusTume
PO3BUTKY Y CTYAEHTIB COLLiOryMaHITapHOro NpodiAtd HU3KKU 3aranbHKX Ta paxoBUX
KOMMNETEHTHOCTEN M NMOKAMKaHe 3abe3nevyBaT y HUX aKTMBI3aLito PO3yMOBOI i
ni3HaBaAbHOI AifIAbHOCTI. 3 iHWoro 60Ky, ue cnpuatMMe GOPMYyBaHHIO
NPaKTUYHOI CKAAAOBOI HABYAAbHOMO MPOLIECY B CUCTEMI BULLOI LUKOAM B YaCTUHI
npodecinHoi NiaAroToBKKM daxiBuiB y cdepi couiarbHMX Ta Mepia-KOMyHiKauii B
yMoBax raobanisaii HayKOBO-OCBITHBOrO MPOCTOPY.

MepcnekTMBM NOAAAbLUMX HAYKOBUX AOCAIAXEHb aBTOPIB MatoTb OyTW
CNPsSAMOBAHI Ha NOrAMBAEHE BUBYEHHSI €BPUCTUUHOIO MOTEHLIiaAy METOAY iBEHT-
aHaAi3y y BUpIlLEHHI dyHAAMEHTAAbHUX Ta NMPUKAAAHMX MPOBAEM CydacHOro
BITUM3HAHOTO CYCMNiALCTBA B KOHTEKCTI FA0BaAi3aLiiHUX BUKAMKIB, HOrO BMAMB Ha
dOpMYyBaHHA SAKICHUX XapaKTepucTuk daxiBuiB y cdepi KOMyHiKaLiMHMX
TEXHOAOTIN.
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ABSTRACT:

The article provides an overview of international models of social inclusion through the prism
of the possibilities of their application in Ukrainian realities. There are three best international
practices of social inclusion described and key elements of the inclusive environment
(boundlessness, opportunities, and resources to develop capability; community and social
connections; flexibility and participation; learning environment) identified in the article. The article
also considers that to build an inclusive environment people need to develop the competence in
building healthy relationships. In conclusion, it is stated that an inclusive environment minimizes
any barriers and provides the conditions for the inclusion of every person according to his or her
capabilities and needs. This way the article draws attention to the concept of society for all.

INTRODUCTION

According to the State Statistics Service of Ukraine (2018), there are
2,659.7 thousand people with disabilities, including 161.6 thousand children
with disabilities in the country [13]. The main problems faced by people with
disabilities are environmental barriers that isolate them from participation in
society; stigmatization in society that hinders the development of healthy social
relationships and, as a consequence, exclusion [11; 14]. The existing barriers
and constraints faced by people with disabilities prove that an integrated
approach is needed to implement practical solutions that minimize these
barriers.

The key idea of modern social work is that everyone has to freely exercise
human rights, including the right to be included in society and to be treated as
equal [4]. The concept of inclusion and inclusive environment for people with
disabilities is considered in pedagogical (inclusive education, educational
environment, inclusive educational environment), social (social exclusion,
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social inclusion, inclusive social psychology) and psychological (psychological
well-being, and subjective well-being) paradigms [1; 3; 6; 7]. Nonetheless,
notions that are used in each paradigm alone are not enough to determine
what the inclusive environment should be. The presence of a well-defined
integrated concept that would be formed on the basis of comparative analysis
and synthesis of concepts and supported by studies of effective current models
gives the opportunity to scientifically justify the creation of new and
development of existing projects, programs, and inclusive social services.

This paper is aimed to analyze three best international practices that may
be useful for conceptualizing the integrated concept of an inclusive
environment and creating practical solutions for Ukrainian communities.

METHODS. The methodology of best practices qualitative study was
employed. This methodology encourages the adoption of best practices by
providing knowledge about both process and implementation elements [9; 17].
According to this approach, one should, above all, study carefully and
disseminate “what works” instead of formulating hitherto unimplemented
objectives and ways of attaining them [15]. The study is based on a systematic
analysis of academic research papers, looking for key elements and connecting
them into organized systems to give the framework for developing an inclusive
environment.

In this paper, an inclusive environment is regarded as a human environment
that provides conditions for the inclusion of all persons, taking into account
their diversity, in the spheres of society by removing any barriers [2].

KEY RESULTS. The undertaken desk review of available practices allows
defining the following there practices that could be regarded as worthy to
replicate and reuse within the communities:

1) the CORE approach (based on the importance of building an unbounded
environment for people with disabilities [10];

2) Supported Community Garden “Sprout” (community and social
connections; flexibility and participation; learning environment) [16];

Inclusive Research: key competencies to build an inclusive environment [8].

THE CORE APPROACH: THE IMPORTANCE OF BUILDING AN

UNBOUNDED ENVIRONMENT FOR PEOPLE WITH DISABILITIES

The Capability Approach was developed by A. Sen and is centered on the
quality of life that individuals are able to reach, which is what people are
actually able to be and to do [12].
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Based on this approach the CORE approach (Capabilities, Opportunities,
Resources, and Environment) was presented to contribute to inclusive
strategies by R.B. Pereira through the use of the case of “Anthony
[pseudonym]..., a 42-year-old father of five children who lived with chronic
health issues”. Pereira shares the quotations of Anthony to show that
difficulties of building healthy social connections are effects of his experience
of social exclusion he had during his lifetime [10, p. 432]. In other words,
Anthony's capabilities were shaped directly in proportion to the capabilities and
resources he had or lacked, as well as the environment that surrounded him.

The key ideas of this approach are presented in Figure 1.

Environment Opportunities Resources

A} HH
Unbounded environment Providing opportunities for Person's ability to be
and to do

inclusion and resources to
develop capability

Fig. 1. CORE approach (Capabilities, Opportunities, Resources
and Environment)

From the perspective of the CORE approach, we highlight the importance of
building an unbounded environment for people with disabilities, providing
opportunities for their inclusion in society, and providing resources that will
help them to develop their capability.

THREE MILESTONES OF THE INCLUSIVE ENVIRONMENT
(BASED ON SUPPORTED COMMUNITY GARDEN “SPROUT”)

Undoubtedly, such simple things as growing a garden with others can be an
effective practice in creating an inclusive environment for people with
disabilities, if it is organized in such a manner. Researchers E. Whatley, T.
Fortune, and A. Williams, after the ethnographic study in a community garden
in Australia, concluded that “creating community, creating a flexible
environment that supports participation, and creating a learning environment,
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contributed to Sprout [community garden] being a socially inclusive
environment” [16, p. 436]. Such conclusions help us to identify three
milestones of creating an inclusive environment: (1) community and social
connections; (2) flexibility and participation; (3) learning environment.

It is difficult to overestimate the importance of social connections for each
person; for example, world-renowned studies claim that having a healthy social
connection is the number one condition for a person's happiness and complete
life. People with disabilities are often isolated and deprived of the opportunity
to form such social bonds, which is why the purpose of working with people
with disabilities should be to minimize barriers that prevent them from building
trust with others. The principles of building a trusting relationship with people
with disabilities should not differ from the general principles of building trust,
namely: creating a safe environment and atmosphere, honesty and openness
in actions and communication, building contact through teamwork, getting to
know each other through communication and spending time together. Itis clear
that building healthy relationships takes time and the process is deeper and
longer than simply creating a nice climate. Describing Sprout as the best
practice of creating an inclusive environment researchers acknowledge the
importance of the “creating community” concept beyond just creating a nice
atmosphere concept. They also indicate how this concept was implemented
through promoting acceptance of every person despite his or her past to build
strong social connections and use diversity as a strong side of the community
in local and wider perspectives [16].

Real participation starts from a discovery of a person's interests and things
that person is capable of doing and finding a combination of both. The concept
of flexibility stems from the social model of disability, the main idea of which is
that the world must eliminate barriers and adapt to people with disabilities, not
vice versa. The result of building a flexible environment and creating
opportunities according to people's needs and capabilities is inclusion and
participation of these people in all areas of community life. Coaching and
facilitation strategies are built based on the principle of participation and they
are one of the best educational strategies that encourage participation and
inclusion; these strategies can be applied when working with people with
disabilities to create a learning environment.

Figure 2 summarizes the key characteristics of the community garden
approach.
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34 g F

Social inclusive

Fig. 2. Three milestones of inclusive environment
(based on Supported Community Garden “Sprout”)

INCLUSIVE RESEARCH: KEY COMPETENCIES TO BUILD AN
INCLUSIVE ENVIRONMENT

Inclusion is important for everyone. People without disabilities can always
benefit from being connected to people with disabilities, that's why we agree
with P. Embregts, E. Taminiau, L. Heerkens, A. Schippers, G. Hove, who explain
“The ability to make contact and collaborate with the network members of the
person with ID... was therefore considered important for people without ID
[intellectual disabilities]”[8, p. 199].

Describing a phenomenon of inclusive research scientists highlight the
importance of ‘Building a Mutual Relationships’ between researchers with and
without ID [intellectual disabilities]. We find it interesting that for both of them
the most important competence is to get to know each other and build
professional connections and relationships according to personal needs and
characteristics [8].

Key competencies to build an inclusive environment within communities are
visualized in Figure 3.
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Fig. 3. Key competencies to build an inclusive environment

DISCUSSION. Ukraine has already begun its drive to create an inclusive
environment for people with disabilities [5; 6; 11]. However, there are not
enough practical models for implementing an inclusive environment in order to
minimize barriers for people with disabilities and maximize their inclusion in
society in Ukraine, where the concept of inclusion is often equated with the
concept of inclusive education. These views limit the completeness of the
social inclusion concept, hinder the understanding of the process of inclusion,
and restrain the creation of an inclusive environment within communities. So,
the adaptive use of the international lessons could be fruitful for the Ukrainian
communities.

Ukrainian social workers and community members need to know key
competencies to build an inclusive community [8] and unbounded environment
for people with disabilities [10].

Creating community, flexibility, participation and learning (defined by
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E. Whatley, T. Fortune and A. Williams [16]) are principles that can be easily
applied in Ukrainian realities, as we already have a positive track record of
applying them to other areas such as non-violent communication, mediation,
coaching, facilitation, support groups etc. Such practices fit the concept of
V. Antonova, who defines social inclusion in a broader sense, arguing that
inclusion has to provide protection from any situation of exclusion and to
prevent the emergence of new socially excluded people and groups, and help
return to a full society those who has already fallen into the trap of
exclusion [1].

Despite to limitations of this small-scale research, the undertaken study
provides evidence that all of the defined milestones complement each other
and taken altogether may conceptualize a model of inclusive environment that
can be applied in Ukrainian realities.

CONCLUSIONS.

The concept of an "inclusive environment" needs to consist of integrated
definitions from social, pedagogical, and psychological paradigms and create
an interdisciplinary foundation for developing practical solutions. Accordingly,
an inclusive environment is an environment that provides the conditions for the
inclusion of every person, taking into account his or her diversity, into the
spheres of society through the elimination of any barriers.

The main idea of social inclusion is creating a society for all. Society for all
is one where every person has the opportunity to take an active part in all
spheres of social life. Best practices, which were studied and presented in this
paper, demonstrate that an inclusive environment provides opportunities and
resources for developing people's capability to build social connections,
participate and learn. In order to create an inclusive environment within
communities, it is necessary to gain competence to build healthy connections.
This is important for every person, not only for people with disabilities. In other
words, creating an inclusive environment in every community would create a
world good for everyone.

REFERENCES:

[1] AHTOHOBA, B. (2013). KoHUENTbI COLMaAbHOM MHKAK3UW U S3KCKAKO3UK B TAoBaAbHOM obLuecTBe:
Apeiid No counanbHbIM MHCTUTYTaM, akTopaMm U NpakTukam. XKypHan MCCAeA0BaHMI CoLManbHOM
noamtnkm, 11(2), C. 151-170.

[2] ManatHa, A. (2019). IHKAO3MBHE CcepepoBULLE: GOPMYBAHHA IHTErPOBAHOIO NOHATTA. BiCHUK
KuiBcbkoro HauioHaAbHOro yHiBepcuteTy imeHi Tapaca LLeByeHka. Cepisi «CouiarbHa poboTan,
5(1), 20-23.

m 105



Pedagogical concept and its features, social -
work and linguology

[3] CemwuriHa, T. (2019). MonWT Ha IHKAKO3MBHWI OCBITHIM NPOCTIP AK BUKAMK AAA YKPAiHCbKMUX
YHIBEPCUTETIB. PUHOK OCBITHIX MOCAYI: BUKAMKMU CydacHOCTI: 36ipHUK MaTtepianiB HaykKoBO-
npPaKTMYHOI KOHGEepeHLii 3 MiXHapoAHO yyacTio (M. Kuis, 11 yepBHs 2019 p.). Kuis: AMCBT,
64-66.

[4] CemwuriHa, T. (2020). CyuyacHa coujanbHa poboTa. KWiB: AkapeMist npaLi, couianbHUX BIAHOCHH i
Typusmy,

[5] CrpenbHikoBa, O. 0., EciHa, H. 0. (2019). MOHATTS Ta CYTHICTb COLLIaAbHOI iHKAIOSIT B COLianbHiW
pobori. CyuacHe cycnianbctBo, 1(17), C. 233-241.

[6] YucTakosa, A. A., CembirvHa, T. B. (2020). CounanbHasa MHTerpauusi pebeHka ¢ CUMHAPOMOM
AayHa nyTeM BKAIOYEHWA €ro B WMHKAIO3MBHOE CMOPTMBHOE NPOCTPaHCTBO. [1pobrembl
COUMaNbHO-OPUEHTUPOBAHHOIO WMHHOBALMOHHOIO pasBuTUsi Beaopycckoro obluectBa M
npogcorosbl. MuHek: UMYUYN AOHAPUT», 188-190.

[7] Chernukha, N.M., Tokaruk, L.S., Vasylieva-Khalatnykova, M.0O. (2019). Inclusive education:
international experience and Ukrainian realities. IHHoBaUitiHa neaarorika, 11(3), 153-156.

[8] Embregts, P., Taminiau, E., F., Heerkens, L., Schippers, A., P., Hove, G. (2018). Collaboration in
Inclusive Research: Competencies Considered Important for People With and Without
Intellectual Disabilities. Journal of Policy and Practice in Intellectual Disabilities, 15 (3), 193-
201. doi: 10.1111/jppi.12248

[9] Jarrar, Y. F., Zairi, M.(2000). Best practice transfer for future competitiveness: A study of best
practices. Total Quality Managment, 11(4-6), 734-740.

[10]Pereira, R. B. (2017). Towards inclusive occupational therapy: Introducing the CORE approach
for inclusive and occupation-focused practice. Australian Occupational Therapy Journal, 64,
429-435. d0i:10.1111/1440-1630.12394

[11]Semigina, T., Chistyakova, A. (2020). Children with Down Syndrome in Ukraine: Inclusiveness
Beyond the Schools. The New Educational Review, 59 (1), 116-126.

[12]Sen, A. (2005). Human Rights and Capabilities. Journal of Human Development, 6(2): 151-66.

[13]State Statistics Service of Ukraine (2018). Statistical collection «Social protection of the
population of Ukraine». Retrieved from
http://www.ukrstat.gov.ua/druk/publicat/kat_u/2018/zb/07/zb_szn_2017.pdf

[14]Stoliaryk, O., Semigina, T. (2020). Helping families caring for children with autism: what could
social workers do?. Pedagogical concept and its features, social work and linguology. Dallas:
Primedia eLaunch LLS, DOI: 10.36074/pcaifswal.ed-1.02

[15]Vesely, A. (2011). Theory and Methodology of Best Practice Research: A Critical Review of the
Current State. Central European Journal of Public Policy, 5(2), 98-116.

[16]Whatley, E., Fortune, T., Williams, A. E. (2015). Enabling occupational participation and social
inclusion for people recovering from mental ill-health through community gardening. Australian
Occupational Therapy Journal, 62, 428-437. doi: 10.1111/1440-1630.12240.

[17]Zairi, M., Whymark, J. (2000). The transfer of best practices: How to build a culture of
benchmarking and continuous learning - part 2. Benchmarking: Int. J., 7(2), 146-167.

106


http://www.ukrstat.gov.ua/druk/publicat/kat_u/2018/zb/07/zb_szn_2017.pdf
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.36074%2Fpcaifswal.ed-1.02?_sg%5B0%5D=aOfA_G2C9mmynt_tx4el3XYDZlcneM8zzuFoNj6xHme6nfovBuGNFmGnWoHR8ehbwG7CQJwgvSey35VtIfi7IUO_zA.R0-Jvd-iJypfki6PKxCWfaAuIXvhoXX6-R_1H_8qC-y80YsQSpCJMTNNf0gZORh0n1vcUXxVEpjKFIm5mxyyHw

NOTES




SCIENTIFIC EDITION

COLLECTIVE SCIENTIFIC MONOGRAPH

PEDAGOGICAL CONCEPT AND ITS FEATURES,
SOCIAL WORK AND LINGUOLOGY

EDITION 1

English and Ukrainian

Signed for publication: 24.03.2020 (online) & 28.12.2020 (print)

Format 60x84/16. Offset Paper. Digital printing.
The headset is Franklin Gothic Book.
Conventionally printed sheets 6,28.

Circulation: 150 copies.
Printed from the finished original layout.

Publisher (s8N ;
TX 75001, United States, Texas, Dallas
Primedia E-launch LLC
E-mail: info@primediaelaunch.com
URL: www.primediaelaunch.com

Compilers:
21037, Ukraine, Vinnytsia, Zodchykh str. 18/81
NGO European Scientific Platform
Tel.: +38 098 1948380; +38 098 1956755
E-mail: info@Qukrlogos.in.ua
URL: www.ukrlogos.in.ua

Publisher of printed copies:
08700, Ukraine, Obuhiv, Malyshka str. 5.
Sole proprietorship - Gulyaeva V.M.
E-mail: 5894939@gmail.com
Certificate of the subject of the publishing business: AK Ne 6205 of 30.05.2018.


http://www.ukrlogos.in.ua/
mailto:5894939@gmail.com

