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Kovalchuk V. Soroka V.

MIAFOTOBKA ®AXIBLIB ABTOTPAHCMOPTHOIO MPO®IAKD
B YMOBAX LIU®POBI3ALIT

TRAINING OF MOTOR VEHICLE PROFILE SPECIALISTS IN THE CONDITIONS OF DIGITALIZATION

AHOTALIIA:

AKTyaAbHiCTb Mpouecy UuudpoBisauii 6e3nocepepHbo MNoB'A3aHa 3 noTpeboro nepexopy
CyCcniAbCTB@ BCbOr0 CBIiTYy Ha HOBWM piBEHb PO3BUTKY, a KaTaAi3aTOPOM A@HOrO npouecy €
$OpMyBaHHA 3araAbHOi UMPPOBOI FPAMOTHOCTI K CKAAAOBOI LMPPOBOI KOMMETEHTHOCTI Ta
rOTOBHOCTI AO BUKOPUCTAHHA LMGPOBMX TEXHOAOTIN dpaxiBUsMKU B NPodECiliHii AiaabHOCTI. B cTaTTi
npoaHaAi30BaHO OCHOBHI TEHAEHLUT unMdpoBisauii npodeciiHoi (NpodecinHO-TEXHIUHOI) OCBITH Ta
BWAINEHO OCHOBHi acCneKTW Cy4aCHOro PO3BWMTKY aBTOTPAHCMOPTHOI rany3i. AOCAIAKEHO cucTeMy
NIAFOTOBKM ¢axiBLiB aBTOTPAHCMNOPTHOrO NPodiAld Ta iHHOBALIMHI MeparorivyHi TeXHOAOoriT, AKi
BMKOPUCTOBYIOTBCA AAA IX MIATOTOBKM B 3aknapax NpodeciiHoi (NpopecinHO-TEXHIUHOT) OCBITH.
B1AINEHO OCHOBHI KOMMETEHTHOCTI, SKUMU MOBUHEH BOAOAITU KOHKYPEHTOCMPOMOXHUI daxiBeLb
aBTOTPAHCNOPTHOrO NPodiAD B enoxy UMdpoBisaLii. PO3rASHYTO CydacHi TEXHOAOTIT HaBYaHHSA, 3
aKUEeHTOM Ha uuMdpoBi3aLito Ta O0COOBAMBOCTI Cy4aCHOr0o MOAOAOFO MOKOAIHHS Z, AKi
BWKOPUCTOBYIOTLCA AAST GOPMYBaAHHA KOMMNETEHTHOCTEN paxiBLiB aBTOTPAHCMOPTHOrO NPOdIALD.

ABSTRACT:

The urgency of the digitalization process is directly related to the need for the transition of
society around the world to a new level of development, and the catalyst for this process is the
formation of general digital literacy as a component of digital competence and readiness to use
digital technologies in professional activities. The article analyzes the main trends in the
digitalization of vocational (technical) education and highlights the main aspects of modern
development of the automotive industry. The system of training of specialists of motor transport
profile and innovative pedagogical technologies, which are used for their training in institutions of
professional (vocational) education, are investigated. The main competencies that should be
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Chapter: Training of motor vehicle profile specialists
in the conditions of digitalization

possessed by a competitive specialist in the field of motor transport in the digital age are
highlighted. Modern learning technologjes are considered, with an emphasis on digitalization and
features of the modern young generation Z, which are used to form the competencies of
specialists in the field of motor transport.

BCTYTII.

MobyaoBa LMOPOBOI OCBITU — OAMH i3 NPIOPUTETHUX HANPSAMKIB A€PXaBHOI
MOAITUKM YKpaiHU. AN MaKCMMaAbHO MOBHOMO BMKOPWUCTaHHA B NPOdECinHin
NIArOTOBLi MOTEHUjany UMPPOBMX TEXHOAOTIM AepxaBa Ta 3aknapu OCBITU
PO3p06ASIOTL BAACHI KOHLIENLT LM pOoBI3aLlii BiANOBIAHWUX rany3en.

OCHOBHI npuHUMNK nNpoekTy «LUndpoBa apxeHpa YkpaiHm - 2020» [1],
€KOHOMIYHOI cTparTerii «YkpaiHa - 2030E» [2], Hanpamu peanisauii «Ctparterii
PO3BUTKY MPOMMCAOBOIO KOMMAEKCY YKpaiHM Ha nepioa Ao 2025 poky» [3[3]],
CTpaTeria PO3BUTKY TEXHIUHOI Ta NpodeciiHoi ocBiTM 1 HaBYaHHA KOHECKO Ha
2016-2021 [4] pokM BMMarawTb Bip NPodecinHoi (NPOPeCitHO-TEXHIUHOI)
OCBITM MOAEPHI3aLii NpaBoOBOro, opraHizaujifHO-aAMiHiCTPaTMBHOIO, GpiHAHCOBO-
€KOHOMIYHOro, KAAPOBOIro Ta METOAOAOTYHO-METOAMYHOIO aCnekKTiB AiSAbHOCTI.

Y cxBaneHin koaerieto MOH VYkpaiHu cTpaterii po3BuUTKY npodecinHo-
TEXHIYHOI OCBITK A0 2023 pOKYy BU3HAYEHO YOTUPU KAKOUOBI HANpsiMK, 3a SKMMU
BiAOyBaTUMETLCS OHOBAEHHS CUCTEMM MNPOGECIMHOI (NPODECIAHO-TEXHIYHOI)
OCBiTU: nobypoBa e(dEeKTUBHOI CUCTEMM YMNPaBAIHHS, MOCUAEHHA crniBnpaLi
3aKAAAIB OCBITH i3 6i3HECOM, NOKpPALLLEHHS 3MICTY Ta AKOCTi TaKoi OCBITU, a TaKOX
il nonyasipusauii [5].

FnobanbHa UMdpoBi3aUis  GOpMye HOBMA TUM  KyAbTYpU CydacHOro
CyCMiAbCTBa - UMPPOBY KyAbTYpYy, WO BMMarae MOAEpPHi3aLUii i cuctemu
npodeciMHOi OCBITM B HaMpPAMKY FOTOBHOCTI AO @AEKBATHOMO BUKOPWUCTaHHS
MOXAMBOCTEN TEXHOAOMYHUX IHHOBALLIM i PO3BUTKY 3 iX AOMOMOIO aKTyaAbHUX
NPOYECIMHO 3HAUYLLUMX SKOCTeN [B].

OCTaHHE AECATUAITTA BUSABMAOCA AYXE HACMUYEHUMMU AASE aBTOMOOIAbHOI
rany3i: CTBOPEHHS cMapT aBTOMOBIAIB, BUNPOByBaHHA EAEKTPUYHUX BaHTAXIBOK,
PO3BUTOK TEXHOAOTIA 6e3MIAOTHOrO KepyBaHHSl, BMNPOBAAXEHHS TEXHOAOTI
AOMOBHEHOI  PEeaAbHOCTI, LUTYYHOrO IHTEAEKTY Ta HEWPOHHUX Mepex B
aBTOMODOIiAbHY iHAYCTPItO, 3anyck 5G MepeX, AKi HEOOXiAHI AAST MIAKAKOUEHHS Ta
HAALLBMAKOIO KEpyBaHHA MPUCTPOSAMW, B TOMY UWCAI Mip 4Yac PO3BUTKY
6e3niA0THOro  aBTOMOOIABHOrO  TpaHcropTy. Y Takih BeAWKid  KiAbKOCTI
iHHOBALJMHUX TEXHOAOriIM B aBTOMODIAbHIM raAy3i cyyacHUM daxiBelb
aBTOTPaHCNOPTHOro NPOGdIAKD MOBUHEH BMITU €PEKTUBHO KOHTAKTyBaTK 3 YCiMa
CyYaCHMMM  aBTOTPAHCMOPTHUMKW  3acobamMu Ta  BUCOKOTEXHOAOMUYHWMM
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ob6AapHAHHSAM, a OTKe - Mae OyTM roTOBMM AO BWKOPWCTAHHSA CydacHMX
LMPPOBUX TEXHOAOTIN.

HesBaxarwunm Ha CTpiMKe BMNpPOBapXEHHS B MPOMUCAOBICTb  HOBWX
TEXHOAOFYHUX MPOLECIB, BWUMYCKHWUKM 3aKAQAIB OCBITU aBTOTPAHCMOPTHOrO
npodinto, AKi MOB'A3aHi 3 ekcnayaTalieto, 06CAYroByBaHHAM i PEMOHTOM
aBTOMOBIAbHOrO TPaHCNOPTY, YacTo, Matouu I'PYHTOBHI TEOPETUYHI 3HAHHSA, He
BOAOAIIOTb  AOCTaTHIMM MPAKTUYHUMKU  BMIHHSIMW Ta 3HAHHSAMM Cy4yacCHOro
TEXHOAOFYHOro 06AapHAHHS, OCHOBamMK POBGOTM Ha HbOMY Ta Cy4yaCHWUMMU
NPUCTPOAMK Ha OCHOBI LMPPOBMX TEXHOAOTIH, LLIO B iCHYHOUMX YMOBaX 0OMeXye
X KOHKYPEHTOCMPOMOXHICTb.

Tomy AAS NIAFOTOBKM BUCOKOKBaAidikoBaHWX daxiBUiB, siKi B MOAAAbLUIOMY
3MOXYyTb CaMOCTIMHO po3ibpatica B OCOBAMBOCTAX pPOOOTM 3 CydaCHUM
BMCOKOTEXHOAOTIYHUM 0BAAAHAHHSIM, aBTOTPaHCMOPTHUMHK 3acobamu Ta HaBiTb
aBTOTPaAHCNOPTOM ManbyTHbOrO, OCBITHE cepepoBuLLE NOBWHHO
NPUCTOCOBYBATUCA AO BCiX Cy4aCHUX 3MiH LLUAAXOM BUKOPUCTaHHS HanpautoBaHb
y cdepi cyyacHUX UMPPOBUX TEXHOAOTIN Ta iIHHOBALIMHUX METOAIB HABYAHHS.

LUMOPOBIBALIT  MPOGECIMHOI  (MPOPECIMHO-TEXHIYHOI)
OCBITU TA CYYACHWIA PO3BUTOK ABTOTPAHCMOPTHOI TAAY3L.

Cuctema npodecinHoi (NPodeCiMHO-TEXHIUHOI) OCBITU NOBUHHA AONoMaratu
CYCNIAbCTBY MNEPEXOAUTM B UMOPOBY €Mnoxy, OPIEHTOBAHYy Ha 3pPOCTaHHSA
NPOAYKTMBHOCTI, BMHUKHEHHSI HOBMX TWMIB npaui Ta noTped AlACTBa, WO
MOXAWMBO 3@ AOMOMOTrot0 BUOYAOBYBAHHS iHAMBIAYaAbHUX MapLUPYTIB HABYAHHS
Ta yNpaBAiHHA BAGCHUMUW pe3yAbTaTaMu HaBYaHHS.

Po3BWTOK NpoueciB LMOpPOBi3aLii 3HaMeHye HOBWI eTan y PO3BUTKY AOACTBA.
Ha ubomy eTani poAb TEXHIKM CTPIMKO 3pOCTaE, a AOAMHA BTpayae CBOO
KOAMLLIHKO POAb FTOAOBHOTO iHilliaTopa Ta ABUIyHa cycniAnbHOro nporpecy. HoBui
COLIOTEXHOAOTYHMI YCTPIN XWUTTA N036aBASE AFOAMHY CaMOi MOXAMBICTb LLIOCb
BUpiLlyBaTh 6€3 iHHOBaLiMHUX TEXHOAOTIN.

Y cBOilt oCcHOBI UMpPOBI3aLlia, Nepw 3a Bce, nepepdavae TpaHchHoOpMaLLto
3HauMmoi iHbopmaLii B undpoBy dopmy AAA 3abe3neueHHs i edeKTUBHOro
BUKOPUCTaHHA B Pi3HMX OBAACTSIX AOACBKOI AiSIABHOCTI Ta GOpMyBaHHA HOBMX
KOMYHIKaTUBHUWX M Ni3HABaAbHWUX MOXAMBOCTEN. PO3LLMPIOKOUM X LLi MOXAMBOCTI,
npouec uMdpoBi3alii CTBOPHOE HOBI MicUs iCHYBaHHS AHOAWMHM - UMOPOBI,
TEXHOAOTIUHI, AKi BIAMIHHI BiA pPeaAbHOCTI, ane MpeTeHAytoTb Ha i BiAbLu
AOCKOHaAy 3aMmiHy [7].
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Br3Hauatoum NO3UTMBHKUIK MOTEHUiaA UMdpOBi3aLii, MOXHa BiA3HAYWTH, LLO
UMPPOBI TEXHOAOTIT NPOMOHYIOTh BE3AiY BapiaHTIB NP NPOEKTYBaHHI OCBITHIX
npouecis. MpK UbOMY OCBITHIA NPOCTIP, WO GOPMYETLCA LMOPOBI3aLit0, Ma€E
pUCK  yHIBEPCAAbHOCTI.  Pi3BHOMaHITHICTb HepOpMaAbHUX  NPOMO3ULIK i
MOXAMBICTb iX BMKOPWCTAHHA B OCBITi B A@HMI uyac BeAnuesHa. lNoepHaHHs
BipTYaAbHOrO i pPeaAbHOro KOMIMOHEHTIB HaBYaHHA AO3BOASE BWKAaAayam
nepepaBaTi 3HaAHHA sk 6e3nocepeaHbo, Tak i onocepeakoBaHo. BiaMiHHOMO
0COOAMBICTIO TaKOro MiAXoAy € Te, WO MOXHa CKOPWUCTaTUCS nepeBaraMu Lmx
METOAIB | YHUKHYTU iX HEAOAIKIB [8].

Mpouec umdposizauii GopMye iHAMBIAYAAbHI OCBITHI CepepOBMLLE, KyAU
MOXYTb BXOAUTW PiBHOMaHITHI NAaTGOPMM iHTEPHETY, AKi AO3BOAAIOTL 3A00yBavam
OCBITU iHAMBIAYaAbHO KEpPYBaTWU HaBYaAbHUM KOHTEHTOM i 0COBMCTO CTBOPHOBATH
CBOrO POAY BipTyanbHWI cTiA. Lindposizalis B OCBIiTi A03BOAsE 3baravyBatu
peanbHi HaBYaAbHi cuTyaii UMGPOBUMKU AaHUMK. Hanpukaaa, 3p00yBadi ocBiTH
MOXYTb CHOPMYBATU HABUUKW BU3HAYEHHSI MiCLIAl MOXOAXEHHST abo 3MicTy 6yab-
AKOT pedi abo AOKYMeEHTa, A1LLE cooTorpadyBaBLUM Moro QR-KoA.

Mo3WUTMBHE 3HAUYEeHHSA AAA CTAHOBAEHHA 3HAuyLIMX SIKOCTEM 0COBMCTOCTI
cyyacHoro ¢axiBua MatoTb popmaTh HaBUYaHHA 3a AONOMOrow UMGPOBUX irop,
AKi NOYMHAIOTb BUKOPUCTOBYBATUCA B NpodecinHii ocBiTi. Came irpoBi cumyaau;i
AO3BOASIOTb BIATBOPIOBATM Ha HABYAAbHUX 3AHATTAX CUTYaLlii 3 p€aAbHOIO XUTTS
BiANOBIAHO AO NPOGIAKD HABYAHHS.

CboroaHi MOAOBMHa icHytouMx npodecin 6besnocepeaHbo nepepbavae
BUKOPUCTAHHA LMOPOBUX TEXHOAOTIN. [pocTille kaxyuu, CBIT Tenep 6iAblu
NPUXUABHUI AO OCOBUCTOCTEN, Y AKMX HAaABHI He NPOCTO 3HaHHS (60 Google Bxe
3Hae BCe), a A0 TUX, SIKi MOXYTb LLLOCb 3p0OUTU 3 LMMMW 3HAHHAMM. TakUM YUMHOM,
OCBITa, fIKa € OCHOBHMUM GaKTOpOM AndepeHLiaLjii Halloro Yacy, cTa€e Bce BinblL
i GiAbLL TBOPYOK, KPUTMYHOMD, CNPSMOBAHOK Ha pPO3B'A3aHHS NpPobAeM i
NPUAHATTA pillEeHb, @ TAKOX CNPUSIE CMIAKYBaHHIO Ta chiBnpaui, GoOpMyBaHHIO
HOBWX MOTEHLLIMHWUX iIHCTPYMEHTIB MOPSAA 3 BUKOPUCTAHHSIM HassBHUX TEXHOAOTIM
i, WO HaWbiAbLl BaXAMBO, PO3BUTKY COLAAbHMX i €MOUIMHWX HaBWYOK, AKi
AOMNOMararTb AOAAM XUTU i NpaLtoBaTh pa3omM. Bee ue CTBOPHOE NONUT Ha HOBI
Ta IHHOBaLiVHI MIAXOAM B OCBITI, SIKi AO3BOASITb TEXHOAOTiAM 6yTM B camomy
LEeHTPi ByAb-AKOro pilleHHs [9].

Y uen yac BUKOPUCTaHHA CydaCHMX LMPPOBMX TEXHOAOTIN B OCBITI BXE CTano
HOPMOIO HaLLOr0 XMTTS, BXE CTBOPEHA BEAUKA KiAbKICTb PiBHOMaHITHUX KypCiB,
AIKi AoonomaratoTb 3p00yBayam OCBITU HE NPOCTO 3HATU NPO BCi HOBI TEHAEHLT,
ane M ePeKTMBHO BMKOPWUCTOBYBaTM UMOPOBI CePBIiCM Ta TEXHOAOrI Y
neAaroriyHin AiAAbLHOCTI.
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B ymoBax po3BWUTKY Pi3HWX cdep 6i3Hecy Bce 6iAbll UiTKO BMNAMBAKOTb
HEAOAIKM  CydacHOi  TPaAHCMOPTHOI  TEXHIKM Ta  TeXHOAOriM. 3pocTtae
HE3aA0BOAEHWI MOMUT Ha IHTEPMOAAABHI Ta MYyABTUMOAAAbHI NEPEBE3EHHS, Ha
KBanidpikoBaHi €KCMEeAMTOPCbKi  MOCAYrM, CyyaCHWM AOFICTUYHMK  cepBic,
€KOHOMIYHWI Ta NPOAYKTUBHUM TpaHCMopT y Linomy [10].

loponaTh OKpecAeHe He3aA0BOAEHHSI 3AaTHI TiIAbKM NpodecioHaAn, WO
BOAOAIOTb 3HAHHSIMW Ta HaBUMUYKaMK B 0BAACTI Pi3HMX BUAIB aBTOTPaHCMOPTY M
TPaAHCMOPTHOI cneundikuK, AKi MatoTb BiANOBIAHY OCBITY Ta BEAMKMIA NPAKTUYHUI
AOCBiA B codepi ekcnayaTalii aBTOTPAHCMOPTHWX 3acobiB W opraHisauii
nepeBes3eHb.

B ymoBax pO3BMHEHOIO PUMHKOBOIO CEPEAOBMLLA MOEAHAHHA AA@HMWX
CKAAAOBHKX € 0DOB'ABKOBUM, AASI CTBOPEHHS KOHKYPEHTOCMPOMOXHOIo daxiBLs
aBTOTPAHCMNOPTHOro NPOGIAID Ha PUHKY MpaLli.

Ha npaktuui 6iAblUiCTb KOMMNaHIN 3iTKHyAMCS 3 NPOBAEMOIO pi3Koi HecTaui
BUCOKOKBaAiQiKOBaHWX KaApiB, SIKi BOAOAIKOTb HE TIAbKM OCHOBHUMMW 3HAHHAMM
B obhacTi aBTOMOOIAbHOrO TpaHCMOPTY, aAe i 3AaTHi cTBOptoBaTM W
peani3oByBaTW KAIEHTOOPIEHTOBAHI NOCAYrU. L npobaema xapakTepHa AAA BCix
BUAIB aBTOMOOIALHOTO M HaBiTb CiAbCbKOMOCMOAAPCbKOro TpaHCMopTy, i Ha
CbOrOAHILLHIM AEHb peaAi3alisi 3axOAiB, CMPSAMOBAHMX Ha i PillEHHA, €
NPEAMETOM iHBECTULIMHMX Nporpam i NPOEKTIB, SIKi PeaAi3ytoTbCsl He TiIAbKM Ha
AEPXaBHOMY PiBHi, a 1 Ha piBHI 3aUikaBAEHMX NiANPUEMCTB.

Ha cboroaHi MOXHa BUAIAMTU OCHOBHI chepu AIAABHOCTI, AKi € NaHIBHUMU AAS
daxiBus aBTOTPAHCMNOPTHOIO MPOQIAIO.

BUPOBHMYUO-TEXHOAOTYHA -  TeXHiYHe OOCAYyroByBaHHSI Ta  PEMOHT
aBTOMOBIALHOIO TPaAHCMOPTY Ta TPAHCMNOPTHMX 3acobiB BiAMOBIAHO A0 BUMOT
HOPMAaTUBHO-TEXHIUHUX AOKYMEHTIB; BMOIp BY3AIB i arperatiB aBToMobiAA AAS
3aMiHM B NpoLECi eKkcnAyaTaLii aBTOMOBIAbHOro TPaHCNOPTY; NPOBEAEHHSA POBIT
3 TEXHIYHOro 06CAYroByBaHHA Ta PEMOHTY TpaHCMOPTY; edeKTUBHE
BUKOPWUCTAHHA  MaTepianiB, TEXHOAOTYHOrO O6AAAHAHHS  NIANPUEMCTB;
HaAaroAXeEHHS Ta ekcrnayatalisa 06AapAHaHHS AASI TEXHIYHOTO 06CAYrOBYBaHHS Ta
PEMOHTY TPAHCMOPTHUX 3acobiB; 3AIMCHEHHS TEXHIUHOrO KOHTPOAKD Mpu
€eKCnAyaTauii TpaHCNopTy Ta TPAHCMNOPTHOIO YCTaTKyBaHHS; MNPOBEAEHHSA
CTaHAQPTHUX | cepTUdikauiiHMx BUNpobyBaHb; ydyacTb Yy 3abesneuyeHHi
eKoAoriuHoi  6e3nekn ekcnayatauii, 36epiraHHsi, 06CAyroByBaHHS, PEMOHTY
TPaHCNOPTY Ta TPAHCNOPTHOIO YCTaTKyBaHHA.

OpraHisaLiiHo-ynpaBAIHCbKa — opraHisauis poboTh KOAEKTUBY BMKOHABLIB;
NA@HYBaHHA Ta opraHisauis BUpPOOHMUMX pPOOIT; opraHizauis 6e3neyHoro
BEAEHHSI POBIT NMpU TEXHIYHOMY OOCAYroByBaHHiI Ta PEMOHTI aBTOMOBIALHOIO
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TpaHcnopTy; poboTa 3 KAIEHTYPOLO; BUBIP ONTUMAaAbHKX PilleHb NPW NAaHYBaHHI
pobiT B yMOBax HECTaHAAPTHUX CUTyaLil; 3AIMCHEHHSA KOHTPOAKD AKOCTI POO6IT;
yuyacTb B OUiHLI €KOHOMIYHOi ebeKTMBHOCTI BUPOOHMYOI AiSAbHOCTI; BUBIp
pauioHaAbHMX HOPMAaTUBIB eKCnAyaTaLlii, TEXHIYHOro 06CAYroByBaHHS, PEMOHTY
Ta 36epiraHHA TpaHCNopTy Ta 0O6AaAHAHHSA; 3AIMCHEHHSI TEXHIYHOTO KOHTPOAKD
NPOAYKLIT Ta NocAyr; 3abe3neueHHs TeExHikKM 6e3nekn Ha BUPOOHUYIN AIASHLL.

KOHCTPYKTOPCBbKO-TEXHOAOTIYHA -  TMPOEKTYBAHHA  AIAAHOK Ta  LEXiB
eKCnAyaTaliMHUX | PEMOHTHWX aBTOTPAHCMOPTHUX MIANPUEMCTB; pPO3pobka
KOHCTPYKTOPCbKOI Ta TEXHOAOTIUHOI AOKYMEHTALi AAS PEMOHTY, MOAEpPHI3auji i
MoAMbiKaLii TpaHCNOPTHKUX 3acobiB.

NoricTuyHo-NAaHyBanbHa - BWOIp BMAY Ta TUMY TPaHCMOPTHMX 3acobiBs;
cniAbHE MA@HyBaHHA TPAHCMOPTHOrO MPOLECY 3i CKAAACBKMM i BUPOOHUUMM;
CMiAbHE NAAHYBaHHA TPaAHCMOPTHWUX NPOLECIB Ha PI3HUX BUAAX TpaHCHopTy (Y
BUMAAKY 3MillaHMX NepeBe3eHb); 3abe3nevyeHH TEeXHOAOTYHOI  EAHOCTI
TPaHCMOPTHO-CKAGACBKOrO MPOLECY; BM3HAYEHHS pPaLiOHAAbHUX MapLUpYTiB
AOCTaBKW.

CyuacHui eTan PO3BUTKY  CBIiTOBOIO PUHKY aBTOTpPaHCMNOpPTY
XapaKTePUIYETLCS MOCUAEHHAM i 3MiHOKO YMOB KOHKYpPEHLji. ABTOTPAHCMNOPTHA
rany3b 3a3Ha€ CepHO3HMX 3MiH 3 PO3BUTKOM HOBMX LUMPPOBUX TEXHOAOTIN, AKi
BMAMBAOTb Ha CEPMO3HI AKICHI CTPYKTYPHI 3pyLUEHHS.

P0O3BUTOK NPOMMCAOBOCTI Ta EKOHOMiKM NMEPEAOBUX KpPaiH iCTOTHO 3aAEXUTb
BiA NOAAABLUOrO BAOCKOHAAEHHSI TPAHCMOPTHMX 3acobiB i cUCTEM, AKi NOBUHHI
3abe3neuvyBaTtu nNiABULLEHHA MOBIABHOCTI HaceAeHHs, edEeKTUBHOCTI
BaHTaXX0MaCaXMpPCbKUX NepeBe3eHb, NIABULLEHHS Be3nekn AOPOXHLOTO PyXy,
3HWKEHHA EKOAOMYHOro HaBaHTAXEHHS Ha HaBKOAULLIHE CEPEAOBMULLE,
NiABULLEHHA KOMQOPTHOCTI BOAIIB i KOpuUCTyBadiB TpaHcnopTy. OpHUM i3
NPIOPUTETHMX HANPSAMKIB MNiA Yac BUPILWEHHS UMX 3aBAAHb € BUKOPUCTaHHS
HanpautBaHb 3 06AaCTi LMPPOBUX TEXHOAOTIN, @ CaMe: CTBOPEHHSA HAa3EMHUX
6€e3niNOTHWUX TPAHCMOPTHMX 3acobiB | cMCTEM AONOMOTU BOAIEBI [11].

Halbinbll aKTMUBHO POBGOTU LIOAO CTBOPEHHA 6e3MiAOTHUX TPaHCMOPTHUX
3acobiB BeayTbest B CLUA, HimeuuuHi, Anonii, Kutai, BeankobputaHii, LLBedw;i,
®OpaHuji, Kopei. CknapHi HayKOMICTKI TEXHIUHI pilLeHHSI, MaTeMaTUUYHUI anapar,
AATOPUTMM YMpaBAIHHA PYXOM, MporpamMHe 3abe3neyeHHsi, AaTYMKUM CUCTEM
ynpaBAiHHS B 6aratbox KpaiHax BiAHECEHI A0 MNPOAYKLUii NOABIMHOIO
NPU3HaAYEHHS.

TakoXx y Hall vac cdopMyBaAUCsH BCi HEOOXiAHI YMOBW AAS CTBOPEHHS
PO3YMHKUX aBTOMOBIAIB (Y MacoBii CBIAOMOCTI LLLOCb CEpeAHE MiX aBToMobirem
i PO6OTOM 3 LUTYUYHWUM IHTEAEKTOM): LUBUAKUMW KPOKAMW PO3BMBAIOTLCS LIMPPOBI
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TEXHOAOTIT, 3'ABASILOTbCA BCe BiAbLL IHTEAEKTYaAbHI Ta GYHKLIOHAAbHI CUCTEMM,
rno6aAbHOro NOLLIMPEHHS HabyBatoTb PiBHOMaHITHI HaALLBUAKI Mepexi. HazBaTu
PO3YMHWM aBTOMODOiAb MOXHa 3 Pi3HUX MPWUYMH: HASBHICTb CUCTEMU MOro
CaMOBpPSIAYBaHHS; PO3BMHEHA CUCTEMA HaBirallji; EKOAOTiYHICTb; BUKOPUCTAHHSA
aAbTEPHATUBHOMO NaAMBa.

Bce Le Aan0 MOXAMBICTb BEAMKMM aBTOMOBIABLHUM KOoprnopaLiamM Nepent B
OAHE KOHKYPEHTHE TMOAE 3 TEXHOAOMYHMMM  KOMMaHiAMWU. TeHAEeHUin
aBTOMaTM3alii, WO € HEeBiA'EMHOID CKAAAOBOIO MEPCNEKTUBHOIO HanpsMKy B
PO3BUTKY MNPOMMCAOBOrO BWMPOBHMUTBA M aBTOMODOIAEOYyAyBaHHA 3aBASKM
3BIAbHEHHIO AOAMHUM Bip 6e3nocepeaHbol yyacTi y BUPOOHUUMX mnpouecax, a
TaKOX BMCOKA KOHLEHTPaLIsi OCHOBHWMX onepalii, 3HaYHO MOAIMLIYE YMOBM
npaLi Ta eKOHOMiYHi MOKa3HUKK BUPOOHULTBA.

B ocTtaHHi poku 3HauHa yBara NpUAIASIETBCA «THYYKOCTi» aBTOMaTU30BaHOro
obAaAHAHHS, AOCATHEHOI LUASIXOM  LUMPOKOrO  BWMKOPWUCTAHHSA  MPUHUMMIB
arperaTtyBaHHS 3 NPOrpamMHUM (LMPPOBUM) YIPaBAIHHSA.

fAK pesyAbTaT - niarotoBka ¢axiBUiB aBTOTPAHCNOPTHOrO npoodinto, AKi
BIANOBIAQIOTb  CYYaCHUM i NEPCNEeKTMBHUM BUMOram, € MpPIiOPUTETHUM
HaNPAMKOM PO3BUTKY SIK HaLLOi AEPXaBH, TaK i CBITy B LiiAOMY.

OCHOBHa pOAb Yy MIArOTOBLI KaApiB AAA MIANPUMEMCTB aBTOTPAHCMOPTY
BiABOAWUTbCSI 3aKNapaM NPodeCinHoi (NPodeciMHO-TEXHIUHOI) OCBITU Ta BULLUM
HaBYaAbHUM 3aKnapaM. TakMM YMHOM, iIX TOAOBHUM 3@aBA@HHAM € NIATOTOBKa
HeobXiAHOI KIAbKOCTI KBaAipikOBaHMX i apanTOBaHUX AO CyyaCHWX BUMOT
daxiBLUiB, y TOMY UACAI M @aBTOTPAHCMOPTHOIO NPOdIALD.

PoswunpeHHs Ta fiKicHa 3MiHa chepu AIAABHOCTI Cy4aCHOro BWMYCKHWKAa
BMMarae Bip 3aKAaAy OCBITU HE TiAbKM 3HAYHOIO MIABULLEHHA PiBHS AKOCTI MOro
OCBiTM, @ W GOpPMyBaHHA OCOOUCTICHUX XapPaKTEPWUCTUK, LLIO AO3BOASIOTb
3a6e3neunT NOro KOHKYPEHTOCNPOMOXHICTb [12].

IPYHTYIOUMCh Ha 3aranbHil AEOIHILi KOHKYPEHTOCMPOMOXHOCTI MOXHa
chopMyAOBaTM i BU3HAUYEHHS, fAKe ABASE COOOK iHTErpanbHy SKiCTb
0COOMCTOCTi, L0 MNPEACTABASIE CYKYMHICTb KAKOUYOBWUX KOMMETEHTHOCTEW i
LiHHICHUX  oOpieHTaUid, aKi  AO3BOASILOTb  AA@HIM  0CcOBMCTOCTI  YCRILLHO
dYHKLiOHYBaTK B COLiyMi Ta UMBIAI30BaAHO BUPiLLyBaTW NPoBAEMM NPOPECIMHOIO
3pocTaHHA B cdepi aBToTpaHcnopty [13[13]].

TakoX, rpyHTYHOUMCb Ha iepapxii piBHIB OCBITM (FPaMOTHICTb, OCBIYEHICTb,
npodeciitHa KOMMNETEHTHICTb, KyAbTypa Ta MEHTaAITeT), Aka byana nobypoBaHa
B.C. l'eplyHCKnm [14], MOXHa BU3HAUUTH 7 0b6rpyHTYBaTH
KOHKYPEHTOCMPOMOXHICTb  daxiBus aBTOTPaAHCMOPTHOro npodiAn.  Takum
UMHOM, KOHKYPEHTOCMPOMOXHICTb AOAMHW B AA@HIM MPOGECIMHIN AIAABHOCTI
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3aAEXMUTb He TIAbKM BiA HAsiBHOCTI TAMOOKUX 3HaHb | YMiHb, @ I, B MepLuy 4epry,
BiA CUCTEMW MOTUBIB | LIHHICHOrO CTaBAeHHSi A0 obpaHoi npodecinHoi
cneujanbHocTi. ®opMyBaHHA | PO3BUTOK KOHKYPEHTOCTIPOMOXHOI 0COBMCTOCTI,
fika BOAOAIE Cy4aCHUMU UMPOBUMM TEXHOAOTISIMU, BE3CYMHIBHO, € HEOBXIAHUM
KOMMOHEHTOM Y MIATOTOBL A0 MPOGECIMHOI AISIABHOCTI, y TOMY UMCAI W
MarbyTHbOro daxiBLsA aBTOTPAHCMOPTHOrO NPOdIALD.

Tomy OCBITHIM MPOCTIP AAA MIATOTOBKM ¢axiBLiB HAaWBULLOIO PiBHA, SKi B
NMOAAAbLLOMY CaMOCTIMHHO 3MOXYTb OBOAOAITM OCOBAMBOCTAMWM MPUHUMNMIB i
TEXHOAOTI POBOTU CamMOro BMCOKOTEXHOAOFYHOrO 0BAaAHAHHS 3 CyuyaCHWUMM
aBTOTPAHCMOPTHUMK 3acobamMu M HaBiTb 3acobamu ManbyTHbOro, MOBWHEH
NPUCTOCOBYBATUCH AO BCiX CyYaCHMX 3MiH.

Omxe, 3aranoM AAA pPoBOTM 3 CydacHWMM aBTOMOBGIAbHUM TPaHCMOPTOM B
enoxy umMdposisalii BUNYCKHWK MOBWMHEH BOAOAITM PSAOM 3HaHb Ta Matu
BIAMOBIAHI HaBWUYKM POBOTU: YMpPaBAIHHA TMOCTaBKaMu Ta BUPOOHWLITBOM,
NAaHyBaHHSA, po3pobka Ta peparyBaHHA MNporpamMHoro 3abesnevyeHHs,
NIATOUMKa NPUIHATTS PilleHb, KOHCYALTYBaHHS, aHaAi3, po3pobka MoAeAew i
YMPaBAIHHA K B TPAHCMOPTHOMY, TaK i B AOTICTUMHOMY CEKTOPax. Y NOPIBHAHHI 3
YKPAiHCbKUMMW pPeanisiMu i LUASXOM KpaiHM A0 LUMPOBI3aLii MOXHa BiA3HAUUTU
0COOAMBY BaXAMBICTb YMiHHS npautoBatTM 3 CydaCHUMW  LUMOPOBUMM
TEXHOAOTIIMU. AAe AQHWI acnekT B CTaHAAPTaX YKPaiHCbKMX OCBITHIX Nporpam
aBTOTPAHCMOPTHOrO HAMNPSIMKY B ABHOMY BUIASIAI HE BPaxOBYETLCS.

®OPMYBAHHA KOMMNETEHTHOCTEM KOHKYPEHTO-
CMPOMOXHOIo ®AXiBUA ABTOTPAHCMOPTHOIO NMPO®IAKO TA
CYYACHI METOAU HABYAHHA.

AepXaBHUK cTaHAAPT NpodecinHoi (MPOdECIMHO-TEXHIYHOI) OCBITU, AKWMK
BM3HAUAE BWMMOMM A0 3MiICTy npodecinHoi (NPodeCiMHO-TEXHIYHOI) OCBITH,
6a3yeTbcA Ha 0OOB’A3KOBMX KOMMETEHTHOCTSX Ta pe3yAbTaTax HaBYaHHS, fAKi
MatoTb oTpmaTth 3p00yBadi OCBITU BIANOBIAHOMO PiBHA. AepXaBHWI CTaHAAPT
nobyAOBaHO Ha OCHOBI KOMMETEHTHICHOro niaxoay (Habytta  ocoboto
KOMMETEHTHOCTEN, HEODOXIAHMX AAR camopeanisallii, 0COBUCTICHOIO PO3BUTKY,
yCnilHOI NPOdECINHOI, CoLiaAbHOI Ta MOAAAbLLOI HABUYAAbHOI AIAABHOCTEN), AKUI
Ma€ Ha MeTi pOpMyBaHHA KAKOYOBMX Ta NPOPECIMHUX KOMMETEHTHOCTEN Y
3p00yBaviB OCBITH.

KAIOUOBiI KOMMNETEHTHOCTI - 3araAbHi 3AIBHOCTI M yMiHHA (IHPOpMaLinHI,
MCUXOAOTiYHI, KOMYHIKaTUBHI, KOTHITUBHI, COLIaAbHO-OCOOUCTICHI), WO AQtOTb
3MOry 0cobucToCTi  3po3ymiTM  OyAb-AIKy CUTyaLilo, AOCAMMM  ycnixy B
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0cobUCTiICHOMY | NPOdECIMHOMY XMTTI, @ TaKoX HabyTH coLlianbHOT CaMOCTIAHOCTI
Ta 3abe3neuytoTb ePeKTUBHY MPOGECiIMHY K MiIXKOCOBUCTICHY B3aeMOAI0. Ak
npaBKAO, NOAIBHI KOMNETEHTHOCTI HabyBatoTbCcs 3A00yBaYaMmn OCBITU BIIPOAOBX
yCbOro TepMiHy HaBYaHHA No3a pobouMM HaBYaAbHUM NAaHOM [15].

3akoHOM YkpaiHu «[po ocBiTy» Ta PamkoBok nporpamoo €C wopo
OHOBAEHMX  KAIOYOBMX  KOMMETEHTHOCTEW,  CXBaAeHOi  EBPONENCbKUM
naparameHtom i Papoto €Bponeicbkoro Coto3y, BU3HAUEHO PSAA KAHOUOBMX
KOMMETEHTHOCTEN, AKi € HAacCKpPi3HMMU Ta HabyBatoTbCA 3A00yBaYamMu OCBITU Ha
BCiX piBHAX OCBIiTK [16].

Baromum KOMNOHEHTOM 0cobuUCTOCTi daxiBua € KHoro npodeciiHa
KOMMNETEHTHICTb. Y HayKOBIl AiTepaTypi ICHYIOTb Pi3Hi MIAXOAM LLLOAO BU3HAUYEHHS
NpPodecinHOi KOMMNETEHTHOCTI. 3araAnom MiA UMM MOHATTAM NPUHHATO PO3YMITH
iHTErPaAbHY XapaKTEPUCTUKY AINOBMX Ta OCOOUCTICHWMX SIKOCTEW daxiBLiB, LIO
Binobpaxae piBeHb 3HaHb, YMiHb, HaBMYOK i AOCBiAY, HEOOXiAHMX AAS
3AIMCHEHHS NEBHOMO POAY AISIABHOCTI, fika NOB'A3aHa 3 MPUMHATTAM pilleHb [17].

TakoX B OHOBAEHIN peAaKLjii KALOUOBMX KOMMETEHTHOCTEM AAA HaBYaHHS
BMPOAOBX XUTTA OAHIEID 3 KAOUOBUX KOMMETEHTHOCTEN € UMPPOBA. B AOKYMEHTI
3a3Hayva€eTbCcs, WO 3amicTb «IST» (TeXHOAOTIT iHdOopMaLinHOro cycninbcTBa) i «ICT»
(iHPOpMALMHO-KOMYHIKaLMHI  TEXHOAOTIT), SIKi  BMKOPWMCTOBYBaAMCA B
BU3HaueHHi 2006 poky, «UMPPOBi TEXHOAOTI» BBaXatoTbCsl 3apa3 HaMbiAbLL
MIAXOASILLMM  BM3HAUEHHSIM  AAA Ha3BM  MOBHOMO  Habopy MpPMUCTPOIB,
nporpamHoro 3abesnevyeHHs abo iHGPaCTPYKTYpU.

3 CyyaCHUM PO3BWUTKOM TEXHiKWM, TEXHOAOTIM Ta EAEKTPOHHMX MPUCTPOIB
HabyTTa UMbPOBOI KOMMNETEHTHOCTI daxiBuAMM cTae OiAbll  HEOOXiAHUM
baKTopoM YCnilHOI TPYyAOBOiI AisiAbHOCTI. Lle 6e3nocepeaHbo CTOCYETbCS |
daxiBLiB aBTOTPAHCNOPTHOro npodiato [[18]8].

3a pepaKkUierd KAKOUOBMX KOMMNETEHTHOCTEN 3aTBEPAXEHOIO EBPONENCHKUM
napaameHtom Ta papoto €C, uudpoBa KOMMETEHTHICTb - UE BMNEBHEHE,
KPUTMUHE | BIANOBIAGABHE BUKOPUCTAHHA Ta B3aeEMOAIA 3 UMOPOBUMM
TEXHOAOFIAMU AASl HABYAHHSA, NPOPECIAHOT AIIABHOCTI (POBOTK) Ta yuaCTi y XUTTI
cycniabctBa [19].

AAA GOpMyBaHHA KOMMETEHTHOCTENM HEOOXIAHO BMPOBaAXYBaTU CyyacHi
(iHHOBALiMHI) TEXHOAOTII HaBYAHHSA.

IHHOBAL,MHI OCBITHi TEXHOAOTIT - LEe TakMi BWA OCBITHbOI AISIAbHOCTI, AKWUM
3paTHUIM CaMOpPO3BMBaATUCA Ta 3MIHIOBATUCS B 3aA€XHOCTI BiA 30BHILLIHIX YMOB,
a TaKoX AO3BOASIE CTBOPIOBATU YMOBMU AASl MOBHOLIHHOIO PO3BUTKY BCIiX CBOIX
YUYaCHMKIB i KUK ABASIE COOOKD CUCTEMY, LIO CKAAAAETbCA 3 TPbOX
B3aEMOMNOB'A3aHNX CKAAAOBUX:
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1. KOMNEeTeHTHICHUI MiaXia, AKWMIA 3abe3nevye Po3BUTOK HABWUUYOK i BMiHb
3p06yBaviB  OCBITM, L0 pPEaAi3yETbCA 3a AOMOMOrOH CydacHux 3acobiB
KOMYHiKaL,iN.

2. CyyacHi MeToAM HaBYaHHSA, A0 SKUX HaAeXaTb aKTMBHI Ta iHTEPaKTUBHI
MeToAM GOPMYBaHHA KOMMETEHTHOCTEN, 3MICT AKMX 3BOAMTBCA AO B3aEMOAIT
3p00yBaviB OCBITM B OCBITHLOMY MPOLIECI.

3. CyuyacHa OCBITHA iHOpPACTPYKTypa, WO 3acHoBaHa Ha iHPOpMaLIMHIN,
TEXHOAOTIYHIN, OpraHi3auiiMHii Ta KOMYHiKaLiAHIM 0COBAMBOCTSAX HAAAHHS
iHpopmauii [20].

TakUM UMHOM, iHHOBALIMHI TEXHOAOTIT 06'€AHYIOTE B CODI K iHTEPAKTUBHI
$OpMK HaBYaHHSA, Tak i LMOPOBI TEXHOAOTII.

OCTaHHIM 4YacoM iHTEPaKTMBHI EeAeMEHTM Mip 4Yac HaBUYaHHA CTakoTb
HEBIA'EMHOK YaCTMHOK KOMMETEHTHICHOMO MiAXOAY B peaAidalii OCBIiTHbOrO
npotecy. Lle Haknapae neBHi 3060B'A3aHHS Ha Neaaroris Ta 3A00yBadyiB OCBITH.
BiAHOCHO BMKAaAauiB 30060B'I3aHHA HAKAAAAIOTbCA HE TiAbKM Ha MOXAMBICTb
BUKOPUCTAHHS, @ M Ha MNCUXOAOTIYHY rOTOBHICTb 3aCTOCYBaHHSI CTaHAAPTHUX abo
iHAMBIAYaABHUX IHTEPAKTUBHUX GOPM HaBYaHHA [21].

IHTEpPaKTMBHE HaBUYaHHA ABAAE coOOH crelianbHy ¢opmMmy opraHisauil
ni3sHaBaAbHOI AISIAbHOCTI, cnocib ni3HaHHA, WO 3AIMCHIOETLCA Y GOPMI CMiALHOT
AifIAbHOCTI 3000yBayiB OCBITM, NPWU SAKIA BCi YYACHUKM B3AEMOAiOTb OAMH 3
OAHUM, OOMIHIOKOTLCA  iHPOPMALIEtO, CMiAbHO  BUPILYOTb  NpobAemMM,
MOAEAKOIOTb  CUTyalii, OUIHIOOTb Al iHWKWX | CBOK BAACHY MOBEAIHKY,
3aHYPIOIOTbCS B peanbHy aTMocdepy AIAOBOro cniBpobiTHULTBA 3 BUPILLIEHHSA
npobaemu. CyTb iHTEPAKTMBHUX GOPM HaBUAHHSI 3BOAWUTLCA AO TOro, WO BCi
YUYaCHWMKM OCBITHbOrO MPOLECY MatoTb MOXAMBICTb BHOCWUTM CBIill  BKAQA,
obMiHIOBaTUCA 3HAHHAMM, iAAMU, TUM caMmuM nepebyBatoun B PIBHUX yMOBaX
3 iHLWMMM, KPiM TOFO BOHM BCTYMatOTb Y KOMYHIKaTUBHE CriAKyBaHHS MiX co601o,
CMiABHO BMPILLYKOUM NOCTaBAEHI 3aBA@HHA 3 BUKOPUCTAHHAM Pi3HUX LMPPOBUX
pecypciB, WO AO3BOASIE IM 3HAXOAWUTU CMiAbHI TOUKM AOTUKY. MpU LbOMY POAb
BUKAAAAYa HE € LEHTPAAbHOLO, a CKOpillle peryAtorouoto [22].

3acTocyBaHHA UMOPOBUX TEXHOAOFIT MOEAHYE Y COBi CYKYMHICTb METOAIB,
BUPOOHUUMX MPOLIECIB, MNPOrpPaMHO-TEXHIYHUX Ta AIHIBICTUUHWMX 3acobiB,
iHTerpoBaHux 3 MeToto 36opy, 006pobku, 3bepiraHHs, MOLIKUPEHHS,
Bin0OpaXeHHA Ta BMKOPUCTaHHS iHbopmaLii B iHTepecax kopwcTyBauiB [23].
Came UMPPOBI TEXHOAOTT € HEBIA'€EMHOIO YaCTMHOK IHTEPAKTUBHUX GOPM
HaBYaHHSA He TIAbKKM K AOMOMIKHUI pecypc AAA 0BMiHy iHdopMmaujeto, a 1 sK
3acib KOHTPOAK MNOTOYHOI yCiLLHOCTI NPK 06paHii dopmi HaBUYAHHSA. Y 3B'A3KY 3
UMM MOXHa CTBEPAXKYBATH, LLIO BUKOPUCTAHHSA NPOCTUX ab0 CKAAAHMX LIMGPOBUX
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TEXHOAOTIN BHOCUTb IHTEPAKTUBHI EAEMEHTU B OCBITHI NPOLEC, LLO PO3LLUMPIOE
MeXi MOXAMBOCTEN AIK AASl BUKAAAAUIB, TaK | 3000yBauviB 0CBITU.

Mpn BUKOPUCTAHHI Cy4aCHMUX NEeAaroriYHMUX TEXHOAOTIM HaBYaHHA NOTPIOHO
BpaxoByBaTW 0COBAMBOCTI Cy4aCHOr0 MOAOAOIO MOKOAIHHA Z [24]. HaBepeMo
OCHOBHi 3 HUX.

1. 3pobyBau ocBiTM Mae 6yTM B UeHTpi yBaru. [peACTaBHUKM HOBOrO
NOKOAIHHA Z BCe yYacTille BiAMOBAAIOTbCA BiA 3BMUYHOI HaM OCBITU: BOHa
3AAETLCA iM BE3rAY3A0H0 | MAAO KOPUCHO AN MARBYTHBOIO XMUTTS. UM cTaplue
cTae 3p00yBay, TMM Oinblle BiA HbOMO BUMAraeTbCsi BUBUYEHHA abBCTPaKTHUX
NpeAMETIB, ki MaAo NOB'A3aHi 3 peaAbHUM XUTTSAM | HOro 0CoBUCTUM BaueHHAM
cebe B HboMy. TOMY MO3UTUBHUM MOMEHTOM MiA Yac CTBOPEHHSI HaBYaAbHMX
NnAaHiB y NpodecinHiin OCBITi CTa€ CTYAEHTOLLEHTPOBAHWM MIAXIA.

2. MOXAMBICTb 3acTOCyBaHHS HabyTMx 3HaHb. MeTol 3pA00yBauviB OCBITU
HOBOIO MOKOAIHHA € OTPMMaHHA iHdopMaUii, NpaKTMYHa KOPUCTb BOAOAIHHS
AKoto Byae O4YeBMAHOIO. A iX MOTMBaLia 6e3nocepeAHbO 3aneXuTb Bia TOro,
HacKinbkM A0BpPEe BOHW PO3YMIitOTb, SIK | A€ 3MOXYTb 3acCTOCyBaTU OTPMMaHI
3HAHHA B XMWUTTi Ta MOAAAbLLIM NPOPECIMHIN AIAABHOCTI.

3. Yac BUCTYNaE ik FOAOBHa LiHHICTb. AAA 3500yBayiB OCBITU CbOFOAEHHS Yac
€ BEAUKOHO LIHHICTIO, MOXAUBICTb BUTPAUYaTh MOro ehpeKTMBHO YacCcTo CTAE AAA HUX
FOAOBHUM apryMeHTOM. BOHM WyKalTb iaeaAbHE CRiBBIAHOWEHHA  MiX
BUTPAUYEHUM 4YacoM, 06CSAromM OTpMMaHOI iHGopMaLii Ta KOPUCTIO, AKY BOHM
3MOXYTb OTPMMATK 3 L€l iHpopMaUii. AKLLO BUTPATK Yacy 3aHAATO BEAMKI, BOHU
abo 30BCIM BIAMOBAATLCA BiA BMBUEHHA MaTepiany Kypcy, abo, aKLWo
AOCAiAXYBaHa iHGOpMaLia BKpail notpibHa, ane MmoraHo CTPykTypoBaHa i ii
OCBOEHHS BiAHIMaE 3aBUI Yac, BOHU ByAYTb LLYKATH ii B HE3AAEXHUX AXepenax,
AKi He 3aBXAN MOXYTb BYTH AOCTOBIPHUMMU.

4. TapHa CTPYKTYpOBaHICTb OCBITHBOIO npouecy. MOKOAIHHS Z pO3BMBAETLCA
B AOCWTb YNOPSIAKOBAHOMY CBITi Ta BUMarae Takoro > NOPsAAKY Ta AOTIYHOCTI BiA
HaBuYaHHS. Moro NpeaCcTaBHUKM 6axatoTb TOYHO 3HATH, LLO, i B AKI TEPMIHU BiA
HWX BUMAaraeTbcs, MPUMUYOMYy LA iHGOopMaLis NOBUHHA BYTU AOCUTb AETAAbHOLO.
AAR UpOTO BMKA@AQYY YiTKO HEOOXiAHO BM3HauaTW TEPMIHM 3Aadi 3aBAAHD,
BUKOHYBATU KOHTPOAb Ta BCTAHOBAOBAaTU CMpaBEAAMBI MNOKapaHHA 3a ix
HEBUKOHAHHS.

AAS MOKOAIHHA Z TEKCTOBI MaTtepiaaM MOBWMHHI  ByTM NPOCTUMU  AAS
CMPUMHATTSA, CTPYKTypa TEKCTY — BIANOBIAGTM MOro 3MICTy, @ KAKOUOBIi MOMEHTU —
BUAIAEHI BidyaAbHO. KpiM TOro, AAS LbOr0 MOKOAIHHA AyXe BaXAMBO MiABEAEHHS
NIACYMKIB KOXHOrO €eTany HaB4YaHHA Ta LWBWAKA MNOCTAHOBKa 3aBAaHb Ha
HacTyMHWM eTan.
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IHbopmaLjs, AKy Hapae BUKAAAAY 3p00yBauyaM OCBITW, HE MOBWHHA OYyTU
3aHaAATO CKAAAHO, ane Npu LbOMY BOHW MakoTb OTPUMYBATU KOHLEHTPOBAHI
3HaHHA. Ao TOro X 3p00yBaui OCBITM iHOAI irHOPYOTb €Tanu HaBYaHHA,
CnpsiIMOBaHi Ha 3aKpiNAeHHA MaTepiany LWASXOM 6aratopa3oBoro Moro
NOBTOPEHHSA: K TIAbKM 3MICT AOCAIAKYBAHOMO CTae iM 3po3ymina, Mnopanblle
NOBTOPEHHSI OAHOTO M TOMO X BOHW BBaXakTb HEAOPEYHUM.

5. TOAOBHMM Yy HaBYaHHI € pe3yabtat. CyuyacHi 3p00yBaui 0CBITM B MPOLECI
HaBYaHHS 30CEPEAXYIOTBCA Ha HOBOMY MaTepiani, irHOPYHOUM MOBTOPEHHS i
3aKpIiNAeHHA BUBYEHOTO, He Haxatoun 3HOBY MOBEPTATUCA AO HbOTr0. 3aBAAHHS,
AKi MicTATb GaraTtopa3oBe MOBTOPEHHSA OAHOMO i TOro X, BOHW 3aAWLLIAIOTb
HEBUKOHAHUMU. AKLLO pe3yAbTaToM 3A00yBauyaM 6aunTbCs AULLIE FapHa OLHKa,
TO HaBPSIA UM AAA MIATOTOBKKW AO iCMWUTY BOHW ByAyTb MPUAIAATM yBary AiMCHO
rAMBOKOMY Ta CUCTEMHOMY BMBYEHHIO NPEAMETa.

BaxAMBo nam'aTati, WO CbOFOAHIWHI 3p00yBauvi OCBiTM 3 camoro
HapPOAXEHHSA MatoTb AOCTYN AO BEAMYE3HMX MacCUBIB iHOPMaUii Ta BMIOTb
OpiEHTYBaATUCA B LbOMY PIi3BHOMAHITTi, LWBWUAKO 3HAXOAUTWU, BUAIAATU W
3anam'sToByBaTh AMLLE NOTPIBHE, O MAE NPAKTUYHY LiIHHICTb.

6. BukopuctaHHs Bisyaaizauii. MNepl 3a Bce, byab-AKy iHOPMALLitO 3aBASIKM
BUKOPUCTAHHIO UMPPOBUX TEXHOAOTIA CAiA NO MOXAMBOCTI Bi3yaAidyBaTu.
HeobxiaHO 3p0oOUTM 3aHATTA SICKPaBWMM, HAOYHMM, WO O06'€epAHYE B CODI
TPaAMLINHI IHCTPYMEHTU (AOLLKA, MapKepu) Ta HOBITHI UMOPOBI TEXHOAOTIT
HaB4YaHHA (NPOEKTOPU, KOMM'IOTEPU, MAQHLUETWU, HTEPAKTUBHI AOLIKKU). AASA
6inbLLOCTI  3p00yBaYiB  OCBITM CNPUMHATTS  BidyaAbHOI iHGopMaUii  6iAbLL
KOMOPTHE, HiX ByAb-sike iHLLIE, ane Y MOKOAIHHSI Z Taka CXWMAbHICTb 0COOAMBO
BUpaxeHa. IHCTpyKuii B 300paxeHHAX abo B ¢opmi BiAEOPOAMKA AitOTb
edeKTMBHiILe. BOHW AoopoCAiLlLatoTb B enoXxy iHporpadikv i HAOYHICTb € FOAOBHOKO
YMOBOHO.

7. YcHe cninkyBaHHSA. becipa CTUMYAOE TOAOBHUM MO3OK, Y TOMY UMCAI
AINSTHKK, SKi BIAMOBIAAIOTb 3@ MPUMHATTA CKAQAHMX pPilleHb Ta GOPMYAIOBAHHSA
BMCHOBKIB. CninKyBaHHA 3400yBayiB OCBITU MiX COBOI0 CTUMYAIOE TaKOX NaM'siTb
Ta PobUTb HABYAAbHUI NPOLEC BiAbLL AUHAMIYHUM.

3p06yBauiB OCBITM HEOBXIAHO HABYATU KPUTUUHO MUCAUTU: 3YMUHATU, BUMTH
iXx 06MipKOBYBaTH, PETEABHO aHaAi3yBaTW iHGOPMALIO Ta AWLIE MICAS LbOro
NPUCTYNaTh A0 BUKOHAHHSA POOOTH.

Takox HeobxiAHO BpaxoByBaTW ¢deHoMeH baraTto3apayHoCTi Ta Ha OCHOBI
LbOro BUKOPUCTOBYBATU HOBI iIHCTPYMEHTU, B TOMY YUCAI irpyU Ta iHTEPAKTUBHI
3aHATTA.
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Ha 3aHATTAX MOXHa BUKOPUCTOBYBATU EAEMEHTU TaKMX CyYaCHMX TEXHOAOTIN,
AKi  AOMOMOrAM 6 MOAOAATM HEraTMBHI TEHAEHLUIT «UMdPOBOro PO3PUBY»:
TEXHOAOTIKO  KOAEKTMBHOIO CMnocoby HaBUaHHS,, TEXHOAOTi0 MPOEKTHOrO
HaBYaHHS,, TEXHOAOr 3MillaHOr0 HaBYaHHSA, TEXHOAOrI0 MPOBAEMHOro
HaBYaHHS, TEXHOAOTiT IHTEPAKTUBHOIO HaBUYaHHS.

B OCBITHIN Npouec AOLIAbHO BKAKYATM TaKi iHTEpPaKTUMBHI GopmMM, SK
«KPYrAWI» CTIA (AMCKYCif, AebaTu), «MO3KOBWI LUTYPM», AIAOBI irpu, casestudy
(aHani3 KOHKPETHUX CUTyaLii, CUTyaLiMHMIN aHaAi3), MancTep-kaac.

AKTMBHE BKAOUYEHHSI B HABYAaAbHUI NPOLIEC iHTEPAKTUBHUX GOPM HaBUYaHHS
AO3BOAUTb MOCTIMHO BHOCUTW HOBM3HY B MPOBEAEHHS 3aHSATb, LLO YTPUMyBaTUMeE
yBary, 3alikaBAEHiCTb cyyacHoro 3po6yBaua Ha BWCOKOMY piBHi, WO,
6€3CyMHIBHO,  MIABULWMTb  €OEKTUBHICTb  GOPMYBaHHS M PO3BUTKY
3araAbHOHaBYaAbHUX i NPOdECIMHUX YMiHb Ta HaBW4YOK. lMeparory HeobxipHO
AonoMorT 3p06yBayaM OCBITM MOAOAATH GpParMeHTapHICTb Ta NOBEPXOBICTb
MWCAEHHS, MparHyTM HapaBaTh iHGOPMaLto B YiTKiM AOTiYHIA NOCAIAOBHOCTI, 3
BUKOPWUCTAHHAM IAKOCTPaLiM B SIKOCTI KOHKPETHUX NPUKAAAIB A0 Teopii [25].

8. HaaBHicTb 3BOpOTHOrO 3B'A3Ky. CydyacHi 3p00yBadi OCBITH 3aBXAM XOUYyTb
3HaTW, HACKiAbKM NPaBUAbHI iXHi MPUMYLWEHHA, YU NPaBUABHO BOHWU PO3YMItOTb
mMaTtepian, UM He PobAATb MOMUAKKU. BOHW BASIUHI Neaarory 3a yeary i yyacTb.

9. OTpuMaHHA Haropoa. MpeacTaBHUKM NOKOAIHHA Z HE MOXYTb YeKkaTu, im
BaXAMBO MOCTaBWUTK He TiAbKM TEPMiH BUKOHAHHA 3aBAAHHSA, ane 1 BKasaTu Ha
yac AOCATHEHHA MNepLnX pPe3yAbTaTiB. 3a KOXEH KOHKYPC BOHU 3BUKAM
oTpumMyBaTU Haropopy abo ceptvdikaT npo ydactb, a mia iX UMOPOBHUMM
$OTO3HIMKaMM 3aBXAM 36MPAtOTbCA AANKK Ta PENOCTU.

10. Myape KepiBHUUTBO. 3p00yBayam OCBITU Kpallle AaBaTM MOXAMBICTb
NPOAEMOHCTPYBATH 3HAHHA, B CBOK Yepry BOHU OyAyTb AyXe BASIUHI, SIKLLO
neparor MposiBUTb LUMPY 3aUikaBAEHICTb. 3 OrAfAy Ha Xary npeaCTaBHUKIB
NMOKOAIHHSI Z A0 3MiH, AOTiYHO ByAe opraHi3yBaTh OCBITHIM NPOLEC TAKUM YMHOM,
wob ¢opMM NPOBEAEHHSI 3aHATb 3MIHIOBAAMCb. YMNPOBAAXEHHA HOBMX
IHTEPAKTUBHUX METOAIB HaBYaHHA, aKTUBHE BWKOPUCTAHHA B HaBYaAbHOMY
npoueci iHHOBaLMHNX TEXHOAOTIH BianoOBiAae notpebam cyyacHux 3p00yBauviB
OCBITU Ta NIABULLYE eDEKTUBHICTb HABYAHHS.

OTXe, NOKOAIHHA 3MIHIOIOTbCS, | AO KOXHOI0o Mae 6yTH iHAMBIAYaAbHUIA MIAXIA.
Tomy neparory BapTo BpaxoByBaTW OCOOAMBOCTI PO3BUTKY i GOpPMyBaHHSA
Cy4acHoOi 0COBUCTOCTi, HamMaratuMcb AOHECTU AO Hei CBOI AyMKMU. Lle sonomoxe
LUBMAKO OpieHTyBaTUCS B noTpebax 3p00yBadiB OCBITM Ta HamnpaBWUTW NPOLEC
HaBYaHHS HaMbBiAbLL ePEKTUBHUM LLASIXOM.
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Chapter: Training of motor vehicle profile specialists
in the conditions of digitalization

Mia yac niarotoBKM daxiBLiB aBTOTPAHCMOPTHOI FaAy3i cepea HalBaXAUBILLMX
NpobAeM MOXHa BWAIAMTU: CKAAAHICTb OpraHisauii NpakTMYHOro HaBYaHHS;
06MeXeHMI AOCTYMN AO CKAAAHUX TEXHIYHUX 3aC06iB i TEXHOAOTIN; HEMOXAUBICTb
NPOBEAEHHA EKCNEPUMEHTIB Yy 3BMYAMHWUX YMOBAX; BIACYTHICTb HaBYaAbHMX
nocibHMKIB, LIO BIAMNOBIAAIOTb CyYaCHOMY PIiBHIO TEXHOAOFIH; BiACYTHICTb
HaAEXHWUX TEOPETUYHMX | NPAKTUYHMUX KOMMETEHTHOCTEN ¥ ManbyTHiX daxiBuiB 3
TOUYKM 30py PoOOTOAABLS; HEOOXIAHICTE NEPENIArOTOBKM BUNYCKHUKIB Nip vac
BAALLTYBaHHS Ha poboTy [26].

MpodecinHa (npodecinHo-TexHiuHa) ocsiTa XXI cTOAITTA - Le, neplw 3a Bce,
iHHOBALjMHI  OCBITHi TEXHOAOFT B MNOEAHAHHI i3 cniBPObITHULTBOM 3
niAnpueMcTBaMM, fAKIi € 3aMOBHMKaMK KappiB, HOBATOPCbKa OpraHisauis
HaBYaAbHO-BMPOOHWYOro MpPOLECY, 3aAyYeHHSA B OCBITHIM MPOUEC i akTMBHA
cniBnpaus BCiX 3alikaBAEHWX CTOPiH - neparoris, 3p06yBadviB OCBITM Ta
pobotopaBuiB. OcTaHHIM 4Yacom MOMITHMM CTa€E iHTEPEC AO TUX OCBITHIX
TEXHOAOTIN, MOAEAi Ta iHHOBaUii fAKMX 3paTHI 3abe3neunTv BUCOKY AKiCTb
NiArOTOBKM daxiBLIiB Ta peaAisalito Aep)XaBHWUX OCBITHIX CTaHAAPTIB i nporpam.

OpraHisaList OCBiTHLOro Npouecy 3a HOBUMMU, MPOAYKTUBHUMU HABYAAbHUMM
TEXHOAOTISIMU AASt @BTOTPAHCTNOPTHOIO NPOdIA0 MOBUHHA BKAIOUATU B cebe:

- 3abe3neyeHHs 0CBITHLOro npoLecy iHGopMaLIMHUMKU AKEPENAMMU;

- YNPOBaAXEHHS iIHHOBALIMHUX BUPOOHUUMX TEXHOAOTIM, LLLO MatOTb BUCOKUM
OCBITHIM MOTEHLaA;

- CTBOPEHHA iHHOBALIMHOIO KAIMaTy cepep MeAaroriyHMX npaujiBHUKIB,
aKTUBHE iX 3aAyUEHHS A0 peaAidallii 3aBAaHb iIHHOBALLM, iX BACOKUI NpodecinHo-
KBaAidikaLiMHWK piBEHb Ta TBOPUUM NOTEHLIAA;

- HAABHICTb MIAMPUEMCTBA, LLIO 3aMOBASIE KAAPH, K COLLiaAbHOro napTHepa 3
BMCOKOIO OpraHisauieto BUpoOHMUOro npouecy, 3abe3neyeHoro HOBITHIMM
BUPOOHUUMMU TEXHOAOTISAMU, 0BAAAHAHHSAM Ta KBaAiQikoBaHUMKU POBITHUUUMM
pecypcamu;

- HasiBHICTb NEPCMNEKTUBU BMPOBAAXEHHS NMEPEAOBUX OCBITHIX TEXHOAOTIN;

- notpeba B KBaAidikoBaHUX ¢axiBUAX | MepcnekTMBa NOAAAbLUOMO iX
npaueBAaLLTyBaHHSA.

Ha cyyacHomy eTani roAOBHUM 3aBAAHHSAM 3aKAAAIB, LLIO FOTyHOTb daxiBuiB
aBTOTPAHCMOPTHOrO NPOGdIAID B MOPIBHAHO KOPOTKMM TEPMIH, € BMXOBaTU W
HapaTW 3p00yBavaM OCBITM Taki 3HAHHS, 3 AKUMW BOHW MOTAU 6 3alHSTU TipHE
MicLe B CYCMiAbCTBI Ta NPUHOCKUTU MOMY MaKCMMaAbHY KOPUCTb.

AN BUPIWEHHSA UbOrO 3aBAAHHA PO3POOASAOTLCS M BMPOBAAXYHOTHCH
MeToAN, GOPMU OpraHi3aLii HaBYUaHHA Ta HaBYAAbHO-METOANYHE 3abe3neyeHHs,
AKi AQlOTb MOXAMBICTb LIIAECNPAMOBAHOIO PO3BUTKY B MaMnbyTHiX daxiBuiB
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aBTOTPAHCMOPTHOIO MPOdIAD PO3YMOBKX 3AIBHOCTEN, iHTEPECY A0 HABYaAbHO-
BUPOOHMUMX POBIT, cCAMOCTIMHICTb | NOTPeby B TBOPUOCTI.

OAHi€l0 3 NEepPCneKTUBHUX i OAHOYACHO CTPATEriYHO BaXAUBUX BUPOOHUUMX
TEXHOAOTIM OpraHi3aLii HaBY4aAbHOro NPOLECY € AyaAbHa CUCTEMA HABUYaHHS, fKa
BUKOPUCTOBYETLCA PO3BUHYTUMMW KpaiHaMU CBITY i ika Ha CbOroOAHI MOYMHaE Bce
WMpLLE BMKOPUCTOBYBaTMCb B YKpaiHi. Ii 3micT noadrae B napaneabHOMy
HaBYaHHiI 3000yBayiB OCBITU B HABYAAbHOMY 3aKAaAi 1 Ha nianpuemcTsi. OcHoBa
L€l cMCTEMU - B3AaEMO3B'A30K TEOPIi 3 MPAKTUKOLO, LLIO AO3BOASIE 3p00yBavam
OCBITW He TiAbKM O3HANOMMWTUCA 3i crneundpikoo BUMPOOHMLTBA, @ W 3aCBOITU
HaBWYKM Ta NPUIAOMK POBOTH Ha MaMBYTHIX poboumx Micuax Ha NiANPUEMCTBAX.
Lls cuctema BiANOBIiAGE iHTepecaM YCiX Y4YyacHWUKIB OCBITHbOIMO MNPOLECY:
AEPXaBuW, 3aKAapy OCBITM, MiANPUEMCTB abo opraHisauii. Y uboMy BUNaAKY
niANpUeMCTBa roTytoTb poboui kaapu 6e3nocepeAHbo Mia CBOE BMPOBHULTBO,
BUPOOHMUI TEXHOAOTIT Ta 06AaAHAHHS, BHACAIAOK YOrO BUXOAWUTb EKOHOMISI Yacy
Ta KOLLITIB Ha NOLUYK i NipBip noTpibHMX daxiBLiB, iX NepeaTecTaLljto Ta apanTaLito
AO YMOB KOHKPETHOro nianpuemcrea. A0 TOro X y niAnpuemMcTBa 3'ABASIETLCA
MOXAMBICTb BiABOPY Kpaluux 3p06yBadiB OCBiTM, 60 3a yac HaBYaHHA MOXHa
BUABWTU iX CUABHI 1 cAabKi cTopoHM [27].

HeobxipAHO 3a3HauUTU, WO BaXAMBWMM €Tanom MiArOTOBKU ¢daxiBLiB
aBTOTPAHCMNOPTHOrO MPOGIAKD € 3aCTOCyBaHHA LMOPOBUX TEXHOAOTIM, AKi
HapalTb BEAMKI MOXAUBOCTI AN PO3BWUTKY TBOPYOCTI AK BMKAapaua, Tak i
3pobyBava ocBiTM. Came komMM'toTep Ta iHTEPAKTMBHE MPOrpamMHO-METOAUUYHE
3abe3neueHHs BUMararoTb 3MiHW GOPMHU CriAKyBaHHA BUKAAAAUa Ta 3p06yBava,
NepeTBOPIOOYM HaBUAHHS B AiAOBE ChiBPOOITHULTBO. LA cniBnpaus nocuAE
iHTepec A0 HaBYaHHA M OTpMMaHHS npodecii B ULIAOMY, NPU3BOAWUTb AO
HeOobXiAHOCTI MOLUYKY HOBWMX MOAEAEN TMPOBEAEHHA 3aHATb (opraHisauis
BipTyaAbHWUX €KCKYpCiit MO MIANPUEMCTBY, BUBYEHHSA BUIOTOBAEHOI MPOAYKLIi B
TPMBUMIPHIN NpOeKLii, NOeTanHW Po3rasa TEXHOAOTI BUPOBHULTBA), cnocobiB
NPOBEAEHHSA MOTOYHOIO Ta NIACYMKOBOIO KOHTPOAIO (EAEKTPOHHI TECTU Ha OCHOBI
pi3HWX cepBiCiB, BWKOHAHHA TMPOEKTIB, 3BITIB TOWO), WO MiABULLYE
iHAMBIAYAAbHICTb Ta iIHTEHCUMBHICTb HABYaHHA.

B. B1KoB 3a3Hauvae, Wo LWWUPOKE BNPOBAAXEHHS | BUKOPUCTAHHA LIMGPOBUX
TEXHOAOTIM Mae 3abe3neunt HaBuaAbHi NOTPebU cyb’ekTiB neparorivyHoi
B3aEMOAIT, 30KpeMa, 3aBASIKM CTBOPEHHIO | BUKOPUCTAHHIO B OCBITHIM AISIAbHOCTI
KOMMOHEHTIB LUMPPOBOro OCBITHLOIO cepepoBuLLa [28].

Ane Hapsiay 3 UMM BeAMKa KIAbKICTb PiIBHOMAaHITHUMX LUMGPOBUX TEXHOAOTIN
Hece BEAMKE HaBaHTaXeHHs K Ha 3A00yBauiB OCBITH, TaK i Ha neaarorie yepes
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Te, WO HeobxiAHO 3BepTaTv yBary Ha BEAWKY KiAbKiCTb MOB'A3AHMX 3 LWM
acnekxTiB.

3HauHo NpobAemMoto, Lo 06roBOPHOETLCA B HayLi 1 NpakTuLi, € npobaema
NCUXOAOrO-NeAAroriYHoi roTOBHOCTI NeAaroriB 3akAaaiB OCBITM AO iHHOBaUIMHOT
AISIABHOCTI Ta BUKOPUCTAHHA LMOPOBUX TEXHOAOTIN. Y TOM Xe Yac neparoriyvHi
iHHOBaLji NoTPebytoTb NOEAHAHHS 3i 3MiCTOM AepXaBHMX OCBITHIX nporpam. Mpu
LbOMY HaMvacTille Neaarorn BKAKUAKTbCA B iHHOBALIMHWIA NPOLEC CMOHTAHHO,
6e3 ypaxyBaHHA iX NpodeciiHOi Ta 0COOUCTICHOI FOTOBHOCTI AO iHHOBALMHOT
AISIABHOCTIi. KpiM LpOro, y HUX CNoCTEPIraeTbCa AOCUMTb HACTOPOXEHA NO3MLIA MO
BiAHOLLIEHHIO AO IHHOBALLK, O NOPOAXYE AE30PIEHTALIIO, 3HUXKEHHS MOTUBALLT
i HeAOBIpY AO BCbOIO HOBOTO.

BUCHOBKMU.

AOCBiA  yNpoBapXeHHs UMPPOBMX TEXHOAOFIM B OCBITHIM NpouLec A0
TENEpPILHbOrO Yacy He MOXHa BBaxaTu BMBYEHUM Y MOBHIK Mipi. Ane 3
CYy4YaCHWM PO3BUTKOM TEXHIKM W TEXHOAOrM BOHW CTalOTb He BiA’EMHUM
aTpubyTOM AASI daxiBLUSA aBTOTPAHCMOPTHOrO NPOdIAL.

B enoxy uuopoBizauii neparoram 3akaapiB npodecinHoi (npodecinHo-
TEXHIYHOI) OCBITM HeobxiAHO HabyBaTW BiANOBIAHOIO AOCBIAY 3 BUKOPWCTAHHS
UMOPOBUX TEXHOAOTIM Ta BUPOOAATU LUASIXM AO iX 3aCTOCYBAHHSI Yy MPAKTUYHIN
AMIFIABHOCTI. MM UbOrO  HEOOXiAHO  CTBOPEHHS  LMGPOBOr0  OCBITHLOIO
CepenoBMULLA, B AKOMY Byae 30CepeaxeHa CUCTEMA EAEKTPOHHOIO HaBYaHHA Ta
iHbopMaUiiHa 6a3a NPaKTUUHOro AOCBIAY BUKOPUCTAHHS LIMGPOBUX TEXHOAOT I
B OCBITHbOMY MPOLECI.

TakoX AOUIAbHO CTBOPEHHA HOBWX iHHOBAUIMHMX OCBITHIX TEXHOAOTIN Y
3aKAapax OCBITM 3 ypaxyBaHHAM 3anuTiB NepeAoBUX KOMNaHiA. BaXxAnBy poAb y
bOpMyBaHHI HEOOXIAHWX KOMMNETEHTHOCTEM AAA daXiBLiB aBTOTPAHCMOPTHOMO
NPoQiAt0 B NPOLECI HaBYaHHA BiAIrpae npakTMka, UiAi SKOI AOMOBHIOKOTLCA
HeobXipHiCTIO HabyTTs i UiAecnpsAMOBAHOrO MPaAKTMUYHOIO  3aCTOCYBaHHS
HaBYaAbHO-BUPOOHUYOTO AOCBIAY B OCBITHBO-MPOGECIAHIN AIIABHOCTI K OAHIET
3i CKAAAOBMX MPOGECIMHOI KOMMETEHTHOCTI daxiBusa aBTOTPAHCMNOPTHOIO
npoogiAto.

PoboTopaBLi MOBMHHI Aomomarati 3akAapaMm OCBIiTM, 6epyun ydacTb y
NIATOTOBL KaApiB, 3aKPinAlOOUM iX 3a cobol BXe Ha CTaAil HaBUYaHHA: npu
HanMcaHHA KypcoBUX POBIT, KEPIBHULITBA AMMAOMHUMM MPOEKTAaMKU 3p00yBaviB
OCBITH, NMPOBEAEHHA MaWCTEP-KAACIB, YMTAHHS AEKUIM, BUKOPUCTAHHS METOAY
KeWnccTapi, AINOBMX irop, TOOTO BMKOPWUCTOBYBATU aKTMBHI METOAM HaBYaHHS.
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Came BOHM € AIEBMM IHCTPYMEHTOM fAKiCHOI npodeciiHoi niaAroToBkK, 60
3a6e3neuytoTb LiAICHE CMPUIHATTS PeaAbHO iCHYLOUMX NPOBAEM, HaMpPaBAAIOTh
TBOPYMI NOTEHLiaA 3500yBauiB OCBITU Ha BUPILLEHHA KOHKPETHUX MPUKAAAHMX
3apay, GOPMYHOTb KOHKYPEHTOCNPOMOXHICTb daxiBLIB.
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MPKMOBHI KOHOTATUBHI AHTPOINOHIMU B CYMACHOMY

YKPAIHCbKOMY MEAIAMPOCTOPI
INTERLINGUAL CONOTATIVE ANTHROPONYMS IN MODERN UKRAINIAN MEDIA SPACE

AHOTALYA:

AOCAIAKEHHS BAACHUX Ha3B, NPEACTaBAEHUX Y CTUAI MaCOBOi KOMYHiKaLlii, peanidye BUABAEHHS
AK 3araAbHUX TEHAEHLIY PO3BUTKY HaLiOHAAbHOI AiTepaTypHOI MOBM, Tak i cneundiyHuX, BAACTUBUX
MacMeAIMHOMY MOBAEHHtO. Y poboTi NpoaHani3oBaHO crneundiky KOHOTATUBHUX anpornoHiMiB y
Cy4yaCHOMY YKPaiHCbKOMY MeAianpocTopi, Ha KOHKPETHWX 3paskax BWU3HAYEHO iXHi XapaKTepHi
03HaKW, 0COBAMBOCTI TBOPEHHS M BUKOPWUCTaHHS. AKTyaAbHICTb PO6OTH BU3HAUYEHa, 3 OAHOTO HOKy,
noTpebot0 CUCTEMHOIO aHaAi3y CyyacHOro MEAIMHOro MOBAEHHS,, 3 iHWoro - notpeboto
AOMOBHEHHSA Ta YBWPA3HEHHA TEOPETUYHWUX BIAOMOCTEW LLOAO KOHOTOHIMIi fK YHiBEPCaAbHOrO
ABuLLa. KoHoTauis fik npouec HabyBaHHA BAQCHUMMW Ha3BaMK HOBUX 3HaYeHb - ABWLLE, OCOOAMBO
NOLIMPEHE CEPEA AHTPOMOHIMIB, Mepeaycim 0coboBMX iMEH Ta MNOETOHIMIB. 3a MeXxaHi3MoM
YTBOPEHHSA KOHOTAaTUBHOMO 3HAYEHHS BUAIAEHO BMOTUBOBAHI Ta HEBMOTUBOBAHI BAGCHi Ha3BM, LLO
YTBOPHOIOTLCA Ha OCHOBI MeTadopu, METOHIMIi, nepruodpasy. 3pobAEHO BUCHOBOK NPO y3yaAbHWI
XapaKTep i 3HauHy NOLUMPEHICTb MiXXKMOBHUX KOHOTOHIMIB Y Cy4aCHMX YKPAiHCbKUX MeAiaTekcTax. Ak
OCHOBHY 03HaKy KOHOTaTMBHMWX TOMOHIMIB BM3HAY€HO IXHIO 3AATHICTb IHTEHCUIKyBaTH 3HAUYEHHS,
TOBTO NIAKPECAIOBATU KOHKPETHY CEMY i3 3araAbHOro 3HaYeHHS BAACHOI Ha3BM.

ABSTRACT:

The study of proper names, presented in the style of mass communication, realizes the
identification of both general trends in the development of the national literary language, and
specific, inherent in mass media speech. The specifics of connotative apronyms in the modern
Ukrainian media space are analyzed in the work, their characteristic features, peculiarities of
creation and using are determined on concrete samples. The urgency of the work is determined,
on the one hand, by the need for systematic analysis of modern media broadcasting, on the other
- the need to supplement and clarify theoretical information about conotonymy as a universal
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phenomenon. Connotation as a process of acquiring new meanings by proper names is a
phenomenon that is especially common among anthroponyms, especially personal names and
poetonyms. According to the mechanism of connotative meaning formation, motivated and
unmotivated proper names are distinguished, which are formed on the basis of metaphor,
metonymy and paraphrase. The conclusion about the usual character and considerable
prevalence of interlingual conotonyms in modern Ukrainian media texts is made. The main feature
of connotative toponyms is their ability to intensify the meaning, to wit to emphasize a specific
sema from the general meaning of the proper name.

BCTVYI.

MeaiviHi TEKCTU XxapaKTepu3ytoTbCa MiHAMBICTIO MOBM, BEAMKMM MOTEHLiaAOM
LLIOAO CTBOPEHHSI, 3aCBOEHHA HOBUX AEKCEM, BOHW HaMOiAbLL AKTUBHO
BiaOBpaXxatoTb cyyacHi MOBHI npouecu i aBuLLA. AIHrBICTMYHA iHTepnpeTaLis
MEAIMHOMO  MOBAEHHAI A@€ 3MOMy BWMSIBUTM  Mpouecu  crneumdiyHoro
BiAOBpPaXEHHSI AIMCHOCTU, BUBUUTM MEXaAHI3MM MOBHOMO BMAUBY M GOPMyBaHHS
CyCniAbHOI AYMKM 3@ AOMOMOTOH0 3aC06iB NyBAILIUCTUUHOIO CTUAKD. AOCAIAKEHHS
X BAACHUX HasB, NMPEACTABAEHUX Yy TEKCTaX MacOBOI KOMYHikalii, peaaidye
BUSIBAEHHS IK 3araAbHMX TEHAEHLLIY PO3BUTKY HaLliOHAAbHOI AiTepaTypHOI MOBH,
Tak i cneumdiyHnx, BAACTUBUX MACMEAIMHOMY MOBAEHHIO.

Y cyyacHi# AIHTBICTULI OHIMHY AEKCUKY BXE€ AOCAIAXKEHO 3 MOraaay ii
CTUAICTMKM B YKpaiHCbkMx Macmepia (A. Aepray) [1], npoaHani3oBaHO
AIHFBOKOTHITUBHI aCMeKTU OHIMIB Yy XYAOXHbOMY TEKCTi B XaHpi ¢eHTesi
(C. NeBoukiHa) [2], 3’AcOBaHO CyTHICTb OHIMHOI CMCTEMW Ta 3anpPoMNOHOBaHO
KpuTepii ii KoMnNAekcHoro aHanidy (M. TopuuHcbkui) [3] Ta iH. KoHOTaTUBHI
OHiMK b6yAn npeamMeToM AOCAipKeHHst T. Aykaw [4], M. TopuuHCbkoro [5],
30KpeMa 1y nybAiLMCTUUHOMY TEKCTI [6; 7]; YKAAAEHO CAOBHUKM —KOHOTATUBHMX
BAacHMX Ha3B (€. OTiH [8], . Aykaw [9]), OHiMIB yKpaiHCbKUX MacMmeAia (3a pea.
A. WeBueHko) [10]. AHTPOMOHIMK 3araroM i NOETOHIMU 30KpeMa O6yArM BUBYEHI
3 NMOrAAAY iIXHbOrO GYHKLOHYBaHHSA B XyAOXXHbOMY TeKcTi (A. KosnoBcbka [114,
0. ®inatoBa [12], A. Berew [13], O. HazapeHko, A. YacoBcbkux [14] Ta iH.), AK
TBipHi oAMHUUI AnA enoHimiB (C. EpmoneHko, M. OctaneHnko [15]), BUSBAEHO
TEHAEHLii B PO3BUTKOBI YKPAiHCbKOI iICTOPUUHOI aHTPOMOHIMiKM Ha Mexi XX i XXI
cT. (C. lUnika) [16] Towlo. BcTaHOBAEHHS crneundiki MiXXMOBHUX KOHOTATUBHMX
a@HTPOMOHIMIB Y Pi3HMX XaHpax MyOAILMCTUYHOrO CTUAKD AOMOMOXE 3’sicyBaTH
3HAYEHHA KOHOTOHIMIB AASl MPOAYKYBAHHA MEAIMHUX TEKCTiB, PO3LUMPUTD
YABAEHHSA MPO NEPEHOCHE BXMBAHHS BAGCHUX IMEH Y Cy4YacCHii OHOMaCTUL.

MeTol0 pobOTM € aHani3 O0COOAMBOCTEM BXWMBAHHS  KOHOTATMBHMX
AHTPOMOHIMIB Y MacMeAiMHOMY MOBAEHHI noyatky XXI cT.
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MartepianoM AOCAIAKEHHSI CAYTyBaAM TEKCTM APYKOBaHMUX, EAEKTPOHHMX
BMAAHb Ta BIAEOKOHTEHT YKpaiHCbKMX TeAeBi3iHMX kaHaniB 2015-2020 pp.,
30KpeMa: nybaikaLii 3araAbHOYKpaiHCbKUX MeaianAaTdopM «A3EPKaN0 TUXHS»,
«[a3eTa Mno-ykpaiHCbkW», «AeHb», MaTepianM 3 edipiB nepepay yKpaiHCbKOro
TenebaueHHs («5 kaHan», «YKpaiHa», «<Ecnpecor), a TakoX Ti, o ByAn PO3MILLEHI
B Mepexi IHTEpHET Ta colianbHin Mmepexi «Pencoyk».

OCHOBHA YACTUHA.

AOCAIAHMKM  M@CMEAIMHOTO  NPOCTOPY  BMOKPEMAIOKOTb  XapakTepHy
0COOAMBICTb CyuyaCHOi MNYBAILMCTMKA Ta XKXYPHAAICTUKM — TEHAEHLi  «AO
pi3HOMaHITHOCTI dOpM nopaui martepiany, BiaXiA BipA iHOOPMATUBHOCTI, LWO
CTBOPOE CTUAICTUUHY CTPOKATICTb, LLUBUAKY 3MiHY MOBHUX NAaHiB» [17]. 3 uporo
NOrAfAy 3aKOHOMIPHUM BUAAETLCA GaKT 3HAUYHOMO MOLUMPEHHA KOHOTATUBHMX
OHIMIB, LU0 BWMHMKAIOTb BHACAIAOK fIBMLLA MOAICeMii. KOHOTOHIM y cyyacHin
AIHFBICTULI BM3Ha4yatoTb AK «BTOPUHHY (NOXiAHY) NpoOnpiaAbHY OAMHWMLLO, WO
BXWBAETbCA B NEPEHOCHOMY 3HAYEHHI Ta XapaKTePU3YETLCH NOAIAEHOTATHICTIO»
[7]. Kpim Toro, I'. Aykalu KBanidikyBana ix ik BAACHI Ha3BM, AiKi «36epiratoTb CBOKO
HaAEXHICTb A0 NponpiaAbHOI AEKCUKM | Ha3MBatOTb OAMHWYHWUI OO’EKT, ane
HabyBaloTb BTOPWHHOIO KOHOTATWBHONO 3MICTy» Ta BWHMWKAKOTb Y MPOLIECI
«MeTadpopUYHOrO (PiALLE — METOHIMIYHOMO) GYHKLIOHYBAHHSA K OHiIMK 06pa3Hoi
HOMiHalLi», «CTatoTb A€KCUUYHO MOBHO3HAUHWMMU | 36arauytoTbcs pePepeHTHO
KOHoTauieto» [9].

KOHOTaTUBHMI @aHTPOMOHIM - Lie BAACHa Ha3Ba, L0 CTOCYETbCHA AHOAMHM, Y
CEMAHTUYHIN  CTPYKTypi  SIKOI  AEHOTATMBHE  3HA4YeHHA  CniBiCHye 3
iHAMBIAYaABHUMM KOHOTaUiAAMK. Taki CAOBa € BAQCHUMW Ha3BaMM, HE BTpayaroTb
CBOEi 3AaTHOCTI CMIBBIAHOCWUTUCA 3 IHLWIMMW MNPOMNPIAABHUMKU OAMHULAMM i
CNPUUMATUCA B OAHIM rpyni 3 HUMK, Ta BOHM NEPEHOCHO Ha3MBalOTb Te, WO B
HEWTpPaAbHOMY CTUAI MOTAO 61 BYTU NO3HAYEHE Yepe3 BUKOPUCTAHHSA 3araAbHUX
Ha3B. TO6TO KOHOTATUBHI @HTPOMOHIMW He AULLIE 3AATHI BUKOHYBATK CBOKO NPAMY
i NepBUHHY OYHKLUjO - 6yTM Ha3BamMu 00’EKTIB HABKOAWMLLHLOIO CBIiTY, ane W
HabyBaloTb AOAATKOBOIO MOHSATIMHOIO 3MICTy, CTalOTb Y MOBI €KCMpPEecHBHO-
OUiHHMMM  3aMiHHMKaMK aneasTuBIB, 36arauytoTbCl 3HAYEHHEBUMMU Ta
€KCMPeCUBHUMMU BiIATIHKAMM.

Cy4yacHi MepiaTeEKCTM 3aCBiAUYHOTb aKTUBHUI CEMAHTUYHUIA Ta CTUAICTUYHWUIA
NoTeHLiaA  KOHOTAaTUBHUX  MIXMOBHMX  aHTPONOHIMIB. HaWhuactiwwe B
MeAiaTeEKCTax fIK KOHOTOHIMW BXMBaKOTbCA 0COOO0BI iMeHa iCTOPUYHMX i
KYABTYPHUX AifdiB, NpaBuTEAIB, Hanpukaaa: HepoH (Masa YepHiBeubkoi OAA
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mitutb y HepoHun, - enapxis YL (®b, Raskolam.net, 10.09.19), bicmapk,
MyconiHi, Titaep, CrtaniH, MaouseayH (Bmupae KyabTypa - MPUNMHAETLCSA
nporpec. IcTopito noynmHaroTb TBOPHUTHM HEPOHH, BICMapKH, MYCOAIHI, ritAepy,
CTaAiHU, MaoL3eayHH. A sika To icTopis — BciM Bisomo (®B, Matpiot, 06.05.14),
MNyTiH, Tpamn (KoAu AtoanHa A0Bro nepebyBae B HaNPYXeHHi, B Hei 3'ABASIETbCSA
CTpax. | Hero pyxe Aerko MaHinyAroBaTu. 3BiAcK 3'ABASIOTBCA BCI Ui TpaMmmnu, Ae
neHu, nyTiHKW... BoHu npaurorots Ha ctpaxy (AT, 17.09.16) ta iH.

Cnpobyemo npoaHaAisyBaTi HalNoKa3oBillli i3 KOHOTaTUBHUX aHTPOMOHIMIB,
LLIO TPanNMAKCS B AOCAIAXYBaAHWX NpukAapax: lepoctpar, Ipoa, KaiH, Kneonartpa,
HanoneoH, Cokpar, LinuepoH, Hoaa.

OcoboBe im’'sa lepocTpar (MellkaHelp Edeca, wo cnaame xpam ApTeMian y
CBOEMY PiAHOMY MicTi 356 POKy AO H. €. AASl TOTO, L6, SIK BiH 3i3HaBCSA Mia yac
KaTyBaHHA, MOro iM’a nam’aATaAM HallaAKWM) No3Hayae nania abo AAUHY, LLO
PETEABHO TOTYE M OOMIPKOBYE NMAAH AASI 3aMOAISHHA LUIKOAM B6araTbOM iHLIWM
AOAAM.  Hanpukaap: «Um  3406yayTb  craBy [lepoctpara HanaAHWKKM  Ha
KOHCTUTYLIiMHUI cTaTyc yKpaiHcbkoi MoBu?» (PC, 30.06.20); TupaH i lepocrtpar:
Sk 5 pokiB TomMy SIHyKOBMYa no36aBAsIAM CTaTyCy Npe3naeHTa — CIoXeT (5 KaHaa,
04.02.20).

Ipoa - nonyaspHe iM’'s/npisBuwe y 1 CT. AO H. €., IKUM KOPUCTYBaAMCA
AeKinbka uapiB HOaencbkoi npoBiHLii Pumcbkoi imnepii. Hanpukaaa, Ipoaa |
BeAavkoro onucyBanu, AK «OOXEBIABHOTO, AKWMA YyOWMB CBOHO CIM'IO i
6e3niu pabuHiB», «<3AOMO FeHisl FOAENCbKOI Hallii», <rOTOBOr0 Ha BYAb-AKMI 3A0UMH
Ha AOropy CBOIM HeOBMEXeHWMM npumMxaM» i «HanbinblIoro OyaiBeAbHWKa B
€BPENCHKIN icTopii». BBaxatoTb, O caMe Yepes HbOro iM’'a CTan0 BXMBATUCS 3i
3HAUEHHAM 3A0i Ta XXOPCTOKOI AOAMHM, nop.. Karebictu Boauan "lpoaa”
ByAMLIAIMM YnLIOK, | BiH BUAaABaB AOAEH, AKI LLE HEAABHO AIAMAWMCA 3 HUM
KYCHUKOM xAiba (TnY, 24.03.20).

OHim Kaeonartpa (uapuus €rvnTy, 3 AMHacTii [IToaAeMeiB, 0OCTaHHSA 3 LapCbKUX
npasuTeniB CTapoAaBHLOroO ErunTy) B Cy4aCHUX TEKCTaxX BUABAAE TaKi KOHOTEMU:
1) KpacyHs; 2) KoxaHKka; 3) yapiBHa XiHKa; XiHKa 3 wapmoMm; 4) XiHKa, fka
AOBOUTb MaHINyAOBaTW iHWWMW AOABMM, LLO B HE NpPeKpacHO BUXOAMUTb. Lle
3acBiAUyOTb NpUKAaan: "LUKipsiHuiA 0bpas. Bam ayxe nacye", "KapkoroMmHa'",
"O6pa3s, Hy npsmo Kaeonartpa", "HapeluTi-To HopMaAbHa CykHs", "be3 uybumnka
Kpalie | kpacuBile", - KOMeHTyroTb kKopuctyBadi (CboropHi, 11.09.17); ¥
BipLax Moxy 6yt KaeonaTporo, xpuuero, 6ararypkoro. A MOXy PO3BEPHYTU
BHYTpiLH0 aApamy (ITnY, 29.04.20).

TekcTn, B sIkMx Oirypye iMm'as HanoAeoH (bpaHLy3bKWUM AEPXaBHUM Aifud,
NMOAKOBOAELb, NepLIni KoHcyn PpaHuy3bkoi Pecnybaiku, imnepatop ®paHuii),
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AAOTb 3MOTY BWAIAMTU AEKiAbKa KOHOTEM LbOro aHTponoHiMa: 1) BeAnka
AtOAMHA; HOBATOP, pedopmMaTop; 2) He3HAUYHA AIOAMHA; 3) 3AUK TEeHIN; AOAUHA,
fAKa BTpaTMAa MOYyTTA Mipu; 4) AoAMHA CYMHIBHOTO 30BHILLHBOTO BUAY; D)
60XeBIAbHWI. AHTPONOHIM 3acBiAUYE CAOBOTBOPYUY aKTWMBHICTb, BXOAUTb AO
CKAQAY CTIMKMX CMOAYK. MpMYoMy KOHOTATUBHOCTI HabyBatOTb i MOro MOXiAHi,
30KpeMa, NPUKMETHWUK HarOAEOHIBCbKUI Ta AEMiHYTUB HaNOA€OHYMK, Nop.:
«Mlicbkuii roanoBa HarnoOA€OHYUK | HETIAHUK, IKOro Tpeba 3BiAbHSATH»—3BEPHYBCS
AO MPUCYTHIX AenyTaT, ekc-3acTynHuk Aebost Boroaumup KponuBHuLbkui (TnY,
25.02.15); HanoaeoHiBcbKi BitiHM ®paHuii npotn COVID-19 - The Economis
(AT, 06.04.20). OCKiAbKM LiEN KOHOTOHIM NepPeAAE AK NO3UTUBHI, TaK | HEraTUBHI
BIATIHKM 3HAUYEHHSA, TO AULLE KOHTEKCT abo 3MICT TBOPY B LIAOMY AAtOTb 3MOTy
TOYHO BU3HAUUTU, IKE KOHOTATUBHE 3HAUYEHHS BUSIBASE B KOXHOMY BUNAAKY
aAHTPOMNOHIM. Xoua 3AebiAbLLIOr0 HEraTMBHE 3HAUYEHHS nepeBaxae. Hanpukaaa:
Xouy 3anisatn B ronoBy 3eaeHoro HanoneoHwa Haiuoro. KBHom nitn npotum
KAB... (Apo3a0B, 5 kaHan, 25.10.19); Ocb, Hanpukaas, 3 BUKAGAEHOIO CbOrOAHI
AMCTYBaHHSA MOXHa Ai3HaTtucs, K naasyrots 3 AHP — AeHuc yLumAiH, yaBUBLUN
cebe un 10 Yepuinnem, yn 1o HanoreoHom, Haacurae CypkoBy BapiaHTU MoAiny
YKpaiHu Ha Tpu YactuHu — HoBopocito, Maropocito i FannumuHy», — HAeTbCS B
noBiAoOMAEHHI (5 kaHaa, 03.11.16).

AHTPONOHIM HepoH (pUMCbKWI iMnepaTtop, N'ATUM | OCTaHHIA 3 AMHACTIi
HOAiiB-KAaBAiiB) cydacHUM MOBLEM 3A€BIAbLLIOTO CNPUIMMAETLCH AK EroiCTUUHUM,
XOPCTOKMMA  NPEACTaBHWK  BAaAM, nop.. «HepoHu» BepxosHoi Paau
(DOTOAOKA3M) (OB, AnBaHHa coTtHA, 06.10.17).

OHim CokpaTt (AaBHbOrpeubkMi OINOCOD, KOTPOro BBaXatoTb OAHUM i3
3aCHOBHMKIB 3axiaHOoi dinocodii) B EBPONENCbKMX MOBax TakoX BXMWBAETbCSA i3
LLUMPOKUMU IHTEPMPETALIAMU: AYXE PO3YMHA AHOAMHA, XOPOLLMIA APYT; AHOAMHA,
L0 HaNPOLLYETbCS Ha HEMPWEMHOCTI Yepe3 BUXBaASIHHS CBOED 0B6i3HaHICTHO;
ocoba, KoTpa BeAe BiAbHWI CMOCIO XMUTTS; AOAMHA, iIka APaTye OTOYEHHS HaBIiTb
CBOIM BUIASIAOM TOLIO. B aHanidoBaHMX TEKCTax MEpeBaXa€ 3HAUYEHHA «AyXe
pO3yMHa AOAMHa» (3BiCHO, nULyTb Ui AucepTauii He Mapku ABpenii, Cokpatn
abo uapi ConomoHu (AT, 17.11.17); AokTop Xayc — cyyacHui Cokpat? rsaaui
TenekaHany CTb BXe He MOXyTb AOYEKaTWUCS, KOAM 3aBepLUaTbCs 3MOMKM
LIOCTOro ce30Hy cepiany «AOKTOp Xayc» i iX MpoAYOAKIOTh YKPaiHCBKOLO... (AeHb,
05.03.15).

Y CeMaHTUYHI CTPYKTYpi aHTponoHiMa LIMLEPOH BUOKPEMAOEMO TpPU
KOHOTemM: 1) opaTop; AOAMHA, fKa 3AaTHa KPacuBO | MEPEKOHAMBO FOBOPUTH;
2) AIOAMHA, SIKa TOBOPWUTb KOCTpybato, 3 noMUAKamMu; 3) He opaTtop, 3BMUYanHa
AtOAMHA, MOBAEHHS SIKOi HiYMM OCODAMBUM He BIAPI3HAETbCA. Hanpukaaa:
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OpixoBCbKMI MiATPUMYBAB CTOCYHKM 3 BUAGTHUMM ryMaHicTaMu Ta KYAbTYpPHO-
OCBITHIMK pisuamu  3axiaHOi €Bpornu, Ae HOoro HasuBaiu «PYCUHCbKUM
(yKpaiHcbkum) AemocpeHom», «cydacHuMm LiuuepoHom» (AeHb, 13.12.15); B
yari BiH LinuepoH, a rpwv 3ycTpidi ABOX CAIB 3B'A3aTu He moxe (I'mY, 27.06.18).

Kaa - ue oaMH 3 yuHiB Icyca XpucTa, KOTPUM 3papuB CBOro BuuTens. Y
MEAIaKOHTEKCTax BIiH TakOX MO3Hauyae 3papHuka, nop.. Omke, Masena sk
«Celsissimus et lllustrissimus Dominus, Dux Cohortis Zaporoviensis», «Pater
Patriae» i «Ecclesiae Defensor»5 versus Ma3sena ik «AHTuXpucT» i «HOpa»,
«3PaAHUK» i «OOrOBIACTYIMHUK», — i€ «AEMOHIYHa» YKpaiHa versus «cakpaAbHa»
Pocis (AeHb, 15.08.17); Arsi TOCKaHCbKUX YOOAIBarbHMKIB BaaXo 3aAuLLaBCs
3paAHUKOM i iyAOHO, Npu LbOMY niA Yac Kybka CBiTy BiH 3asiBMB, LLIO TPEACTABASIE
Ha TypHipi came "®iopeHTuHy", Ky He XOTiB 3aAuluatv, a Ha fnpes3eHTauii B
"HOBeHTyCi" 3abyB HakuHYTH Biro-yopHMi wapd (MY, 18.10.20).

YacTto B cyyacHux Mepia GYHKLIiHO KOHOTATUBIB BUKOHYIOTb NPi3Bu1LLA BIAOMUX
AOAEN, pialle — iM’A Ta Npi3BuLLE (ABOKOMMNOHEHTHa MOAEAb): [itaep, Koaym6,
MarearaH, LUTtnpail.

BaacHa Ha3Ba MarearaH BKAKOUAE TPU KOHOTEMMU: 1) AtoBUTEAb MOAOPOXEN,
MaHAPIBHMK, TOW, XTO He 60iTbCA TPYAHOLLIB, MEPLIOBIAKPUBAY; 2) YOAOBIK
MilHOI cTaTypu; 3) BEeAUKA AtOAMHA, HAanpUKAAA: PoHanao nepea M'atoBum Hibu
MareaaH Ha npuiiomMi B NopTyraAbCbKOro Kopoasi MaHoena. Tpu cripobu v Tpu
BianoBiai: "Hi". Aavite 3abutu - Hi. AaTte 3piBHATH — Hi. Aarite NporTh Ha EBPO
- Hi (MnY, 14.10.19).

CXxoXy CeMaHTUKy BUSIBASIE W MpisBulLe Koaymb, nop.: «As MeHe B Uik
cutyalii HanauBHilLe Te, 1O Ui NpobAeMU A@BHO BCi 3HatOTb. S HisKui He
KoAyMb i HiuOro HOBOro He BIiAKPMB», — MOBIAOMMB roroBa /yraHcbkoi OBIA
(Cip, 09.09.15). TeKCTM 3acBiAUYHOTb CTiMKE KOHOTaTMBHE 3HAYEHHS! 3a LUUM
iIMEHHUKOM.

XapaKTepHOt0 03HAKO CydacHOro MyOAILIMCTUYHOIO AMCKYPCY € BXMBaAHHSA
NPi3BULL iICTOPUYHUX AISYIB-TUPAHIB AK BIAMOBIAHMKA AO CMOAYKW «CYCMiAbHE
3no»: Taki atoau, sk TlytiH - uinkom cumBoAidHi. Titaepu-CraniHu-MyCCoAiHi
3aBxXAM 6yau i 3aBXamn ByAyTb, NOKK Byae iCHyBaTU LiE CBIT, i AOMOKK [ocnoab
Cam He 3HUWMTL anaBora (OB, 15.09.14); Ak crawote «ritaAepamu»? 13
AUCTOMaAa y KMiBcbkoMy Teatpi Apamu i KOMeAii Ha AiBoMy b6epesi AHinpa - 20-
piuusi noctaHoBku «MariH Kamng, abo LUkapnetku B kKaBHUKY» ([\eHb,
01.11.15) Towo.

ABOKOMMOHEHTHA MOAEAb NPEe3eHTOBaHa OAMHULEKD AreH AEAOH. IM'a 1
npisBuLLEe GpaHLy3bKOro akTopa, MPOAtOCEPa, CUEHAPUCTa i pexuncepa Manxe
OApasy CTan0 CMHOHIMOM 4oAOBIYOi kpacu. OHiM, 3a croBamu O. DinaToBOi,
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«HapaxoBye He MeHLe M'ATM KoHOoTeM: 1) KpaceHb, eTaAOH YOAOBIYOI Kpacw; 2)
HEKPaCUBWUI YOAOBIK, LLIO BUKAMKAE MOYYTTA Biapasu; 3) HeE3HaYyHa AHOAMHA, i3
NPETEH3IE0 Ha Kpacy i nosary; 4) AA XiHKK, L0 He MaE YCNixX y YOAOBIKIB, ByAb-
KM YONOBIK, LLLO 3BEPHYB Ha Hei yBary; 5) YOAOBIK, AGAEKWI Bia ETAAOHY Kpacu
[12]. €. OTiH KBaAi®iKye BKa3aHMUIM OHIM Y CBOEMY CAOBHUKY SIK TaKWIA, BXXMBAHHS
AKOro obmexeHe xaproHom [8]. OAHaAK CyyaCHW HEAIMHUIM TEKCT 3acBipuye
Moro wupwe ¢yHKUioOHyBaHHA: B 60-Ti pokn Kpalumx Apy3iB aktopa PomaHa
Nemexy i borpaHa Crynky y AbBOBi HasuBau micueBUMU AAEHOM AEAOHOM i
XaHom [abeHom (cnaBa [abeHa "3Banmracs” came Ha rtoHoro Crynky) (TnY,
22.07.20); Tu MmoxeLu 6yTn NpOoCTO arnoAOHOM, AyMaTu, Lo B Tebe AreH AeAOH
1ato i Vinin KipkopoB Mama, ane SIKLLO TH 3axaTui, Lie kaneub sk BuaHo (Vezha,
12.10.18).

OKpema rpyna iHTePAIHIBaAbHUX KOHOTOHIMIB — L€ OAMHMLL, LLLO BUHUKAW Ha
6a3i noeToHiMiB (AiTepaTypHUX OHIMIB): AoH Kixot, Octan beHaep, Po6iH30H,
LLleprok Xoamce, AxyabeTTa, AoH XKyaH, KBa3imoao, OTeanro, PobiH Tya, LLITUpAiL
Ta iH.

Y UbOMY KOHTEKCTI PO3rAAHEMO BAACHI iIMEHA, yrepLue BXUTI B XyAOXXHbOMY
TBOPi, WO PO3BUHYAU CEMAHTUKY, MatOTb PO3raAy)XeHy 3MICTOBY CTPYKTYpYy i
BMILLAK 3@ MeXi NepBiCHOr0 AiTepaTypHOro TEKCTY, TOOTO «3AIMCHMAM PyX BiA
OHimi3aLUii A0 aneasTuBaLlii, BiA pedepeHLUinHmnX BIAHOCWH AO
AEHOTaTUBHUX» [12].

MNMoeToHiM AOH KixoT noB’A3aHMK 3 iMEHeM BIAOMOro AiTepaTypHOro
nepcoHaxa. Y WOro CTPYKTypi AOCAIAHWMKM iKCYlOTb LWICTb KOHOoTeMm: 1)
3aKoxaHu; 2) 6oxeBiAbHWUIA; 3) POMAHTUK, AKWUI iaeanidye yce; 4) 6e3nomivHa
AOAMHA, fIKa Hi Ha LLO He 3paTHa | noTpebye AONMOMOrU Ta MIATPUMKK; 5) XyAa,
BWCHAXEHa AOAMHA; 6) AHOAMHA 3 CKPOMHUMM MaTtepianbHUMW 3anutamu i
notpebamu. Lie y3yanbHWI KOHOTATUBHUI AITEpaTYPHWUIA @aHTPOMOHIM, BIAOMUI Y
6aratbox MoBax, Hanp.. YkpaiHcbki AOH Kixotu i CaHuo [MaHcu-2. [lorrsis
B’suecraBa AvnuHcebkoro (AeHb, 29.10.20); YkpaiHcbkuii AoH Kixor: xutrs i
cmepTtb Mukoan CkpunHuka (5 kaHaa, 16.09.20).

OHiM LUTHUpAIL, HaneXWTb AiTepaTypHOMY MepCOoHaXeBi, repoesi HaraTbox
TBOPIB paAAHCHKOro NMcbMeHHUKa KOniaHa CemeHoBa, WwWtaHpapTeHpropepy CC,
pPaASTHCbKOMY PO3BiAHMKY-HEAErany, Lo npautoBaB B iHTepecax CPCP vy
HaUMCTCbKIiM HimeuunHi Ta AesKMX iHWKMX KpaiHax, nop.:. «Y wWripAiun Hawi
rapaHTi He roAsaTbCsl» 3 KM i3 Npe3uAEHTIB HE3aAEXHOI YKpaiHu By MillAu 6 y
po3BiaAKy? (BoanHb, 23.08.16).

MoeToHiM POGIH30H BXWBAETbCA HUHI 3 TAKUMU 3HAUEHHAMMU: YMIAUNA,
yneBHEHUI MUCAMBEL Y BE3AIOAHIN MiCLEBOCTI; AtOAMHA B AGAEKOMY OTOUEHHI;
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AOAMHA, fIka MoTpanuAa B HECTaHAAPTHE CTaHOBMLUE, SIKe BMMAarae Bip Hel
MaKCUMaAbHOIo MpPOABY BCIX il 3HAHb i YMiHb; BMHaXiAAMBa AOAMHA, fKa
3aA0BOABHSIETECA B COOPMOBAHMX YMOBax CaMOPOOHWMMHM, MPOCTUMM
NPUCTOCYBAHHAMM | 3HAPAAAAMM MpaLi; NPO AOAMHY, KA LUTYYHO CTBOPHOE CObi
YMOBM, NOAIBHI A0 TUX, Yy Akunx nepebyBaB PobiH30H Kpy30; AtoOUTEAb CaMoTH,
CMOKOK; MPO AKOAEN, WO 6axatoTb (HaBiTb 3@ TpoLLi) SKUIACh Yac MOXKTU Y
BaXKUX, NEPBICHUX YMOBaX, MOAIOHUX A0 THX, Y IKMX ByB PobiH30H Kpy30; npo
AOAMHY, iIka NEPEXMBAE HEMPOCTE AASI HET MOUYTTA CaMOTHOCTI; NMPO AOAEW, AKI
XWBYTb Yy MaAOHACEAEHiW MICUEBOCTI; MIANTOK, 3aAULLEHUH 6e3 AOrAAAy;
rocrnoaap, AtoAMHa, siky Tpeba 6e33anepeuHo cayxatucs, Ak ue pobus M'aTHMUS
€cTOCOBHO Po6iH30Ha TOLWLO. HaluacTiwe y aHaAi30BaHUX TEKCTax BUSIBASIETLCA
cemMa «\0bUTEAL camoTu» (Fepow MausiHa - caMoTHIl POBIH30H - xuBe Ha
3aTULLIHOMY OCTPOBIi CBOIO XWTTS, 3yCibiu OTOYEHOMY KPULLUTAAEBUMU Mypammu
wtyyHoro wwacta (AT, 18.09.15) abo «AoaMHa, Sika noTpanuMAa B HECTaHAAPTHE
CTaAHOBMWLLE, AKE BMMArae€ BiA HEl MaKCMMaAbHOIO NPOSABY BCiX ii 3HAHb | YMiHb»
(Y kuweHi ramaHelb, a TeAeoH ciB, — nNpoAoBXye. — Ao bepera 3BiAcH He
Aorpeby, 60 noraHo nnaBat. BiauyBaro cebe PobiH3oHOM Kpyso (InY,
21.06.20).

OHim Ocrtan beHAep HanexwTb AiTepaTypHOMY NEepPCOHaXeBi, FOAOBHOMY
repoesi pomaHiB IaAi Inbda Ta EBreHa lMeTtpoBa «ABaHaALUATb CTiAbLIB» i «30A0TE
Tens». Y pomMaHax repoi 3obpaxeHWi aBaHTIOPUCTOM, LLO He xoue 06paTu
BM3HAYEHWI TUN 3aHATb Ta BUKOPWCTOBYE CBOI OPraHi3aTOPCbKi TaAaHTU AAS
AOCAFHEHHA HEOPAMHAPHMX, IHAMBIAYAAICTCbKUX LLIAEN, MIPUAOM SIKUX CAYTye
6aratctBO. Y cydyacHOMY PO3yMiHHI - Lie iMeHyBaHHA NponAMcBiTa, nop.: «Take
BiAYyTTS, WO NOAITKAMMaHIaAMM y Hac 3armMarotbcs Tucsdi Octanie beHaepis,
SIKMX XTOCb 06pa3uB». IHTEPB’10 3 aBTOpaMu Naakarta «H — Kparnasi B OKeaHi, AKui
3MiHUTb YKpaiHy» (AeHb, 21.03.14).

Lllepaok Foame — BUrapaHWM AETEKTUBHUIA NMEPCOHaX, TOAOBHUIN repoit KHUP
aHIAICbKOTO MUCbMEHHWKa ApTypa KoHaHa AoMAa, AKOMY MNpUTaMaHHe
po3maiTTa KoHOoTeM: 1) AETEKTMB; AOAMHA, fKa 3AaTHa pPO3NAYTYBaTu
HaMCKAAAHIWI  KPUMiHAAbHI cnpaBu; 2) AOOWUTEAb PO3CAIAYBaATU CripaBy,
AETEKTUB-CaMOYUKa; 3) XiHKa, AtOOWTEeAbka CyHyTM HocCa y uJyxi cnpaswu; 4)
HeAANEKWMIA, CAMOBMNEBHEHUIN AETEKTUB; B) AKOAMHA, K@ YacTO NAaAUTb AHOAbKY; 6)
napouka culUmMKiB-amaTopiB. BaTtcoH - MOMIiYHMK, rapHi Byxa, 060B’A3KOBWIA
CYnyTHi aTpubyT; 7) MiniLjoHepW; 8) po3ymMHa, PO3BaxAMBa AlOAMHA; 9)
npauiBHUKN NPUBATHOIO AETEKTMBHOIO areHTcTBa; 10) B aHTAIMCbKIA MOBI OHIM
MOXe OYTU YXWTUI AK AIECAOBO B 3HAUYEHHI «MPOBOAUTM PO3CAIAYBaHHS»; 11)
AOTIYHO MUCASIYA AHOAMHA. Hanpukaap: HoBa CTpiuka po3roBicTb Npo rNpUroam
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YKpaiHcbkoro Lllepaoka Xoamca IBaHa [liaginpuropu (F'nyY, 20.11.19); MoxHa
ysButn cebe saymamnumM LlleparokomM ToaMCOM abo ipOHIYHUM  AOKTOPOM
Xaycom i cnpobyBatn pearyBaTti Ha BCE AOMYHUM MipKyBaHHSAM abo A06pOoH
ipoHiero (AT, 17.05.19).

MoeToHiMK Pomeo Ta AKYAbETTa Malixe 3aBXAM BXMBaAKOTLCA Pa3oM, AK i B
TBOpI WeKkcnipa. IM’'s AXYAbETT@ Yy TEKCTAX BUABAAETLCA SIK «KOXaHa», «CUMBOA
yucToi LWMPOT XiHo4Yoi A0BOBi». B oOHiMa Pomeo BUABAAIOTLCH KOHOTEMM
«KOXaHWM», «<KOXaHeLb», «LlaHyBaAbHUK», «OAPY>KEHWI AOBEAAC», «YOAOBIK, AKWUI
BiaNoBiAae 06pa30Bi pOMaHTUYHOrO reposi» Towo. Hanpukaaa: Taki cobi Pomeo
1a AKYALETa B AeKOopaLisix BiABipHMX CIOXETIB pociricbkoi nponaraHam (Depo.ua,
29.09.17); [losHariommancs Ha KapaHTuHi y BepoHi: cyyacHi Pomeo Ta
Lxyrbetra oapyxyrotbess (ImY, 23.09.20); 20 cepnHa 1911 poky Mwuxarino
KoutobuHcbkui poadnodyaB poboty Haa nosicTio "TiHi 3abyTux NpeAkiB" npo
TpariyHe KoxaHHs1 yKpalHCbKMX Pomeo i AKyAbeTTM - IBaHa Ta Mapiyku - 3
BOPOryrounx ryllyAbCbKux poaiB Manindykis i T'yreHrokiB (InY, 20.08.20); Aki
BOHM, TenepilwHi Pomeo i AKyabeTtn? (BoanHb, 02.11.20) Ta iH.

OHim AoH XKyaH cnpuMiMaeTbCcsl Cy4aCHMM MOBLIEM MNepepyciMm K «6abii»,
«KOXaHelb», «rapHO OAAFHEHWM YOAOBIK, KM CTEXMTb 3a CBOIM 30BHILLHIM
BUIASIAOM, W06 3BabAIOBATU XIHOK». DEMIHICTUYHMNA... AOH XyaH Y Ayubky
MpeAcTaBuAM eniyHy nocTaHoBKYy «XumepHa MeccaniHa» (AeHb, 13.09.17); Cam
TnunHm BBaxaB cebe AoH XyaHom (ImY, 16.09.18). AoH XyaH - nepcoHax
6araTboX XyAOXHix TBOPIB. [TPOTOTUNOM AEreHAaPHOro AOHa YKyaHa BBaXa€eTbCA
NPEACTaBHUK OAHOMO 3 apUCTOKPATUUHUX CEBIABCbKMX POAIB Ha iM'St AOH XyaH
TeHopio.

Y noetoHim OTeamo nepll 3a Bce PiKCYEMO KOHOTEMY «PEBHWMBUI UYOAOBIK»,
flka BMSIBASIETbCA y Cy4aCHOMY AMCKYypCi, ik i B Tpareaii lekcnipa, nop.:
CnipaBxHint OTemo: mykauiBelb yepe3 peBHOLi nobmus yonoBika (PB, Tonoc
Kapnat.lH®O, 18.07.18); O3Bipinnii OTEAAO NyCTUB APYXUHI KYAKO B FOAOBY MiCAS
CBapKu, KpMBaBa ApamMa npuroromMiLmnAa Ykpaidy (znaj, 16.10.20).

MoeTtoHiM Pob6iH Tya, repoi cepeAHbOBIYHMX aHTAIMCbKMX HAapOAHWUX Banaa,
BaTaXOK AiCOBUX PO36iMHUKIB, AKUI 3a Nepekasamu AifiB 3i CBOEK BaTarow B
LLlepByacbkomMy Aici 6ina HotTiHrema i 60poBcs 3a cnpaBeAAMBICTbL — rpabyBaB
6aratmx AMUApPIB | CBSLLUEHUKIB, BiapalouM 3p06MY  BipHAKAM, Mae B
YKPAiHCbKOMY  KOHTEKCTI AeKiAbka KOHOTEM: 1) 3axMCHMK CAabKWX i
NPUrHO6AEHMX; 2) TOW, XTO Aornomarae GiAHUM, AIAUTbCA 3 HUMMK; 3) Leapa
AOAMHA;  4)TOW, XTO 3’ABASETbCS  PanTOBO, HECMOAIBAHO; HE3BaHUM.
KoHOTaTMBHWMI  xapakTep OHiMa BWABASIETbCA 4epe3  3iCTaBAEHHA 3
YKPaiHCbKUMU peanisimun, Hanp.: Yetum Kapmeaok - yKpaiHCbkuid Po6iH Tya,
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akui 23 poku 6opoBcsi 3 naHamu (heroes.profi-forex.org, poctyn 09.08.20);
Pob6iH ya, yKpaiHCbKui 30ppo, HaBiTb MOAINLCbKUI TEPMIHATOP — SIK TiIAbKM HE
Ha3nBaAu W Ha3uBalOTb ceAsHuHa Yctuma Kapmantoka (5 kaHaa, 09.10.20)
Ta iH.

BUCHOBKHW 3 TEMU AOCAIAXEHHA.

MiXXMOBHI KOHOTOHIMM, MOLIMPEHI B MAaCMEAIMHOMY MOBAEHHI, MatoTb
y3yanbHWUI xapakTep. KoHoTauia sk npouec HabyBaHHS BAACHWMW Ha3Bamu
HOBMX 3HauyeHb OCOOAMBO MOLUMPEHA CEepep aHTPOMOHIMIB. Y cydacHomy
YKpaiHCbKOMY MeAIanpoCcTopi Ik KOHOTOHIMUW NepeBaXHO BXUBaOTLCA 0COOO0BI
iMEHa iCTOPUYHMKX | KYABTYPHUX AifdiB, GiA0COdIB, @ TAKOX OAMHUL, LLO BUHUKAN
Ha 6a3i noetoHiMiB. KOHOTATUBHI aHTPOMOHIMK, KpiM OYHKLiT Ha3WBaHHSA,
BUKOHYIOTb e M OYHKLIKDO €KCNPECUMBHO-OLHHUX 3aMiHHUKIB aneAsiTMBIB,
3barayeHmx AOAATKOBUMM  3HAUEHHEBUMW  BIiATIHKAMKU  (3AebiAbLLIOrO
HeraTMBHUMK), € iHTeHCUdIKaTopamMu 3HAUYeHHs, TOOTO MIAKPECAIOOTb
KOHKPETHY CeMy i3 3araAbHOro 3Ha4yeHHsA BAGCHOI Ha3BM.
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THE ROLE OF THE COGNITIVE-COMMUNICATIVE APPROACH
IN THE FOREIGN LANGUAGE TEACHING: THEORETICAL
ASPECTS

ABSTRACT:

The scientific research is devoted to the investigation of the cognitive-communicative
approach in the foreign language teaching. It is emphasized that for providing language proficiency
at the level that would allow the use of the foreign language in professional activities, students’
positive motivation must be paid great attention as the incontestable factor in successful learning.
Teaching a foreign language based on cognitive communicative technologies is one of the most
dynamically developing areas in the methodology, whereas the leading role in its implementation
is played by the communicative principle and the principle of consciousness, being the base of
forming an adequate understanding of speech phenomena and skills, as well as the ability to
apply them in real communication. The cognitive-communicative approach is understood as such
organization of the educational process, the basis of which is students’ communicative
interaction, which provides their participation as an object and subject of cognitive activity.

INTRODUCTION.

The accession of Ukraine into the Bologna Process has led to radical
changes in the educational process of higher school setting difficult tasks on
improving the quality of knowledge of the future specialists, who are now
expected to be fluent in a foreign language and able to form new knowledge
based on the existing, guided by various cognitive phenomena. It is the modern
requirements for higher education that fulfil the use of the cognitive-
communicative approach to foreign language teaching.

According to cognitive psychology, it is easier to perceive information if the
student is aware of what he / she will study. A significant place in the learning
process is occupied by motivation, which helps to increase the efficiency and
productivity of the educational process in higher school. It is impossible to
overestimate the role of positive motivation, which is the basis of educational
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activities, since it provides a successful acquisition of knowledge and skills. For
providing language proficiency at the level that would allow the use of the
foreign language in professional activities, it is necessary to understand its
importance in modern life and to have strong motivation for learning a foreign
language.

THE ROLE OF MOTIVATION IN FOREIGN LANGUAGE TEACHING.

Cognitively oriented teaching to communicate in a foreign language has a
personality-based character. It is focused not only on the interlocutor and
student’s personality, but on the consciousness as well. Such teaching
approach involves the management and organization of students’ educational
activities, it means the rethinking of this process in order to solve and formulate
certain educational tasks by themselves. This is due to a number of personality
issues. First of all, that includes motivation, studied by many psychologists,
among whom there are L.Bozhovich, J.Bruner, V. Davydov, D. Elkonin,
P. Jacobson, V. Klachko, P. Kozyk, I. Krasnogolova, T. Levchenko, M. Levochko,
A. Markova, M. Matyukhin, G. Shchukina, E. Thorndike, |. Zaitseva, etc.

Human activity is guided by many motives - their combination and internal
process of interaction is called motivation. It is a concept that is used to
describe the factors that affect a person and motivate him / her to act in a
certain way.

The motivation for learning plays the primary role among the factors that
determine the effectiveness of the educational process. It is specified by
certain factors:

-the characteristics of the learner (self-esteem, level of intellectual
development); - the level of teacher’s professional competence;

- efficacy of pedagogical process organization;

- subject specifics.

Learning activities are influenced by various external motives, such as
self-affirmation, prestige, duty, achievement. The motive of achievement plays
an important role in being satisfied by educational activities, since this motive
increases students’ social activity and forces them to concentrate more on
learning. Motivation also acts as a system of activating the students’ motives
by the teacher [1, p. 138].

The motives were studied by domestic and foreign scholars (L. Bozhovych,
S. Honcharenko, E. llyin, V. Kovalev, O. Leontiev, A. Markova, M. Matyukhina).
The concept «motive» is used to denote such psychological phenomena as
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willingness, desire, intention, fear and others, which are reflected in a person
in the form of readiness for activities that provide striving towards the goal
[2, p. 71].

0. Leontiev distinguishes the motives of activity and those of actions. The
first are understood as general motives that characterize a particular type of
activity in general, and the motives of action which represent the direct motives
of actions being included in this activity [3]. In a wider sense the motive is
understood as a set of external and internal factors, related to the satisfaction
of individual’s particular need, which specify the direction of his / her activity
and the degree of its manifestation [4, p. 35].

Thus, motive is individual’'s inner enducement to a certain type of activity
associated with satisfying the particular need. Motives can be represented by
ideals, person’s interests, beliefs, social directives, valuable orientations
[5, p. 142].

The close interconnection between motives and needs is explained by the
similarity of their essences, as person’s need is a necessity of something,
motives are person’s enducements related to this need [6]. Motives and needs
form the basis of individual's motivation for implementing any activity.
Motivation is defined as a set of reasons of psychological nature, explaining
human behavior, its focus and activity.

The needs are the internal formation factors of motivation. The need is the
necessity for objective conditions, objects, subjects, without which are
impossible the development and existence of living organisms and their vital
functions. The need is seen as a special mental state of the individual who feels
or realizes his «stress», «dissatisfaction», «discomfort» as a reflection in the
human psyche of the discrepancy between internal and external conditions [7].

S. Rubinstein [8] emphasizes the principle that not the subjects or objects
in themselves constitute the motives, they only evoke person’s motivations for
action, and those are the motives.

The educational and cognitive motive is formed during students’
educational activities, so it is important how exactly this activity is held. The
main factors influencing the formation of positive motivation for learning are
the next:

- the content of educational material;

- the organization of educational activity, its collective forms;

- the evaluation of educational activities;

- the style of teacher’s pedagogical activities.

I. Pidlasy understands the motive of learning as the attitude of the subject
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of study to the object of his / her activity. According to the classification of their
types, the scientist distinguishes social and cognitive motives [9, p. 361].

A. Markova considers the types and levels of motives, which include
cognitive and social motives having different levels: broad-cognitive,
educational-cognitive, motives of self-education, broad-social, narrow-social,
motives of social cooperation [10].

The ratio of motive and purpose is the most important characteristic of the
action implementing. In view of this, O. Leontiev specifies the understanding of
the motive, introducing it into the direct context of activity and connects it with
the main subject of activity. Thus, the activity is considered an internally
motivated activity in which the motive coincides with the goal [11, p. 7].

Among the motives for learning foreign languages there can be pointed out
students’ internal motives, which indicate their awareness of the practical and
theoretical importance of the foreign languages for the sake of successful
professional activity. In modern conditions of development and constant
expansion of comprehensive international contacts, the foreign language
becomes the most important means of professional communication of various
profiles specialists, which has led to increased motivation in learning the
languages of international communication.

The formation of the higher school students’ motivation to learn a foreign
language is based on the psychological theory of learning (P. Halperin,
0. Leontiev, V. Lozova, N. Talizina) which states that effective learning can only
be built on the students’ intense activities.

Motivation is a set of stable motives that determine the content, direction
and nature of personality activities. The process of forming the motivation
requires considering person’s needs, which transform into internal (motive) or
external (stimulus) motivation, which involves defining the goal (conscious
determination of the direction of action aiming at meeting the needs). Any
activity is related to the satisfaction of needs, which, in turn, are generated by
certain objects (material or ideal) and correspond to those needs.

In the pedagogical encyclopedia the concept «motivation» (from the Latin
«moveo» - movement) denotes the system of motives or incentives, the
inducements of human behavior and activity [12]. The concept «motivation»
explains the differences in the intensity of behavior, its direction. Motivation
covers the area from which the direction of activity evolves, as well as its
strength, stability, the subjective body reactions that accompany the activity.
Classifying the concept «motivation», psychologists usually distinguish the
following types of motivation: external and internal [13; p. 125]. According to

37


https://context.reverso.net/перевод/английский-русский/intense+activities
https://context.reverso.net/перевод/английский-русский/inducements

Pedagogical concept and its features, social -
work and linguology

the definition of S. Honcharenko, motivation is «a system of motives or
incentives that induce a person to specific forms of activity or behavior»
[14, p. 217].

Motivation is an incontestable factor in the successful learning of a foreign
language, initiating any mental activity.

Motivation is defined as orientation onto the goals. In its turn, it can be
positive, negative or ambivalent. Motivation provides a source of energy that is
responsible for why the student decides to make an effort, for how long
he / she is willing to support the activity, how persistently he / she will pursue
the goal, how strongly he / she feels connected to the activity [15]. Thus, the
supporting of the positive energy source is of great importance for the ultimate
success in learning a foreign language. Foreign language teacher’s activities in
the long run have two purposes: further development of speech skills and
creation of motivation to continue the learning.

The circumstances, as well as conditions and situation affect the motivation
only when they have personal significance, provide person’s needs, desires, so
external factors are transformed into internal while forming the motivation.

The analysis of psychological and pedagogical literature on the problem of
learning motivation reveals that there are two types of motivation in the
educational process:

- internal motivation, which is laid down in the educational activities and is
directly related to the learning process and outcome (enthusiasm for learning,
discovering new facts) and external motivation, which is manifested outside of
learning activities;

- the external motivation for learning is not directly related to the content,
process and results of educational activities. It includes the desire to get highly
estimated, dignity, the desire to become a professional.

In the foreign psychological literature the two types of motivation are being
considered: extrinsic (due to external conditions and circumstances) and
intrinsic (internal, related to personal dispositions, such as needs, interests,
attitudes, desires and inclinations). The importance of extrinsic motivation in
the learning process is emphasized, as it is not always possible to count on a
students’ stable intrinsic motivation [16].

According to E. llyin [6], there can be distinguished the following types of
motivation:

- externally organized, which, according to the author, should be understood
as a process of forming the person’s motive, which occurs under significant
external influence (when other people give orders, instructions, advice);
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- internally organized as a process of forming a motive in which a person
proceeds from the existing need, without interference into the choice of goals
and ways to achieve it.

These two types of learning motivation, in turn, can be both positive and
negative. Positive motivation for learning stimulates the students for achieving
the desired goals, and the negative one provokes them to avoid certain
inconvenience and discomfort.

Thus, it is motivation that determines the level of learner's educational
activity, points out the course of this activity and directs the work on
overcoming the difficulties.

Motivation provides the productivity of learning activities and stimulates
purposeful activity. The motives can be internal and external. The internal
motive belongs to the very structure of activity and it can be correlated with the
understanding of the activity motive suggested by S. Rubinstein, who believed
that any action comes from a motive, i.e. the experience of something
significant, stimulating to action, which gives that action a meaning for the
individual. Along with internal, there are also external motives, broad social and
narrow-personalized that are external to the educational activity itself.

N. Aristova [17, p. 43-44], analyzing scientists’ research (A. Aleksyuk,
Y. Babansky, M. Danilov, E. Golant, D. Lordkipanidze, P. Luzan, V. Yagupov,
B. Yesipov) on the classification of learning methods concludes that the
methods contributing to the formation of learning motivation can be divided
into three groups in terms of historical development of didactics:

1) traditional teaching methods having been used for centuries and being
relevant in modern higher education. This group includes verbal, visual,
practical, control and independent teaching methods;

2) innovative teaching methods (aimed at forming student’s creative
independent thinking, creative skills and abilities of non-standard solving of
certain professional problems). This group includes such methods as lecture-
conversation («dialogue with the audience»), «ecture-analysis of a specific
situation», «lecture-consultation», «lecture-press conference», brainstorming,
round table method;

3) initiative-advanced teaching methods allowing to get acquainted with the
features and specifics of the certain professional activity depending on the
chosen future profession and stimulating interest in learning.

Innovative methods, in their turn, include:

- creating situations of interest during educational material study (watching
educational films, the use of role-playing, cognitive games and situational
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- analysis of life and professional situations, in the process of which the
students learn to apply the acquired integrated knowledge and productive skKills
in practice;

- encouragement in learning - the teacher points out students’ success
and activity in the classroom.

According to Yu.Babansky, three groups of teaching methods in
accordance with the holistic approach to activities in the learning process are
distunguished:

- methods of organization and implementation of educational and cognitive
activities, which include verbal, visual, problem-solving and inductive-deductive
activities;

- methods of stimulation and motivation for educational and cognitive
activities, which are divided into cognitive games, educational discussions,
encouragement and punishment;

- methods of control of educational and cognitive activities, which should
include surveys, testing, tests, control work, self-control [18].

The degree of motivation affects the subject-specific features of students’
educational activities, regarding that the successes and failures of students
with positive motivation will be significantly different from the successes and
failures of students with negative motivation.

The students with positive learning motivation are easier to get involved in
learning situations, they adapt more quickly to new teaching methods and
teacher’s individual methods; search for better application of their cognitive
abilities, achieve the ratio of the effort expended and the result obtained; enjoy
learning.

Students with negative learning motivation often avoid classes, work slowly,
are not capable of long-term work, do not complete the set goals, are often
depressed, uninitiative, quickly lose interest in the material [19].

Among the stimulating methods there can be pointed out: the use of
authentic audiovisual means, business game and project methodology.
Audiovisual means acquaint the students with the features of pronunciation
and intonation patterns. During the business game, students resolve problems
that reflect situations of professional communication, bringing on their
satisfaction, confidence and desire for foreign language communication.
Involving the students in project development teaches the principles of
teamwork and encourages creative activity.

The ways of encouraging students to learn a foreign language are supposed
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to be the following:

- creating a favorable atmosphere in the classroom, which enhances the
effectiveness of a foreign language learning, developing communication skills
and instilling in students faith in their own strength, whereas the authoritarian
style of learning has a negative impact on positive motivation and suppresses
interest in learning a foreign language;

- implementation of computer technologies into the educational process,
which allows to provide positive motivation for learning, enables to rationally
organize the learning process, to conduct integrated classes with the use of
audio and video materials thus increasing their efficiency, to provide a high
degree of differentiation of education, to form students’ research activity skills
and to improve knowledge control;

- meetings and discussions with native speakers, providing the opportunity
to practice oral communication with native speakers and developing listening
skills, as well as helping to realistically assess one’s own level of language,
which endures to start deepening foreign language knowledge; students not
only gain experience in communicating with native speakers, but also
overcome the psychological barrier of communicating with foreigners;

-involving the students into project work, as project activities help to
cultivate a tolerant attitude towards interlocutors, as well as to interact with
each other; it allows the students to independently search, analyze,
summarize, process the necessary information [20].

The success of mastering a foreign language is specified not only by mental
cognitive processes associated with mind, prudence, but also by the affective
sphere related to emotions and feelings. Regarding this, the so-called
personality factors that have a significant impact on the efficiency of a foreign
language learning, have been actively studied.

The environment is another key element of students’ motivation. First of all,
the environment must be accessible. The teacher can use three basic
principles of leadership (firm, fair, friendly), he / she must create a favorable
atmosphere in the classroom, being firm, consistent, but accessible and fair.
Creating an atmosphere of emotional uplift in behalf of the active cognitive
activity enables the assimilation of new material, which should be used to
direct the student on further learning activities and enhance motivation that
will provide the highest level of knowledge acquisition.

In recent years, the resources of the global information network are widely
used in foreign languages teaching; that also helps to increase motivation, has
a positive effect on the interest in learning a foreign language. The learning
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content in foreign language teaching must be relevant and meet students’ vital
needs.

Students’ motivation can be greatly affected by positive verbal approval,
praise and encouragement. The praise for effort can help develop students’
self-confidence. When evaluating their response, we try to evaluate not only
knowledge, skills and abilities, but also the progress and time spent for task
accomplishing. In order to support students’ motivation, the teacher must take
into account their interests and inclinations, emotions and feelings, their status
in the collective and personal experience.

Naturally, the teacher must be a professional. He / she is obliged to
constantly improve the speech skills (communicate with native speakers,
translate complicated texts, listen to authentic audio recordings and watch
movies in a foreign language), follow the trends in language. The main feature
of any successful teacher is his / her personality - interesting and attractive,
determined and confident, optimistic and enthusiastic person with many
creative ideas.

FOREIGN LANGUAGE TEACHING BASED ON COGNITIVE-
COMMUNICATIVE APPROACH.

The intensification of international relations of our country has given
impetus to the training of qualified specialists capable of foreign language
communication. That causes the wide usage of cognitive-communicative
approach, aimed at making communicative methods more dynamic and
effective.

Psychologist L. Vygodsky came to the conclusion that all the learning
«revolves around the two processes: awareness and mastery» [21]. A foreign
language in that sense is no exception. The two sides of the foreign language
teaching are inseparable and reflect the unity of equally important functions
inherent in the human language [21]. Those two sides of teaching a language
(gaining knowledge about the language and gaining knowledge of the language
itself) in the methodology of foreign languages teaching are nowadays
perceived as equally important processes and serve to form an adequate
understanding of the linguistic phenomenon, as well as the development of
skills to use this phenomenon in real communication. Therefore, the cognitive-
communicative approach is considered as the leading approach to teaching
foreign languages in modern conditions [22].

The appearance of both communicative and cognitive approaches is due to
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the humanistic direction in linguistics, psychology and didactics, they are widely
used both apart (separately) and simultaneously (jointly).

The cognitive approach is a theory of foreign language learning developed
on the basis of cognitive psychology. In its turn cognitivism means that the
study of a linguistic phenomenon must be based on mental processes and
actions that underlie the understanding and use of this phenomenon in speech
[23].

The problem of the cognitive approach to learning was studied by
R. Atkinson, N. Bagramova, T. Balykhin, G. Barabanov, |. Batsenko, V. Belyanin,
I. Bim, M. Borodulin, V.Demyankov, G. Elizarova, I.Ignatov, O. Leontiev,
S. Nikolaev, |. Proskurkina, T.Samosenkova, A. Schepilova, S. Shatilov,
T. Shevchenko, Yu. Sitnov, N. Talizina, K. Vinogradov, |. Zimnya, S. Zontov, and
others.

I. Kolesnikova identifies the following levels of cognition:

- the level of the rule (implementation of speech actions according to the
rule);

- the level of meaning (awareness and understanding of the meaning of
lexical units being studied);

-the level of performing the speech activity (how the statement is
constructed, where it starts, what it ends with, what arguments are brought;

- social level, i.e. awareness of the function of statement (request, advice,
objection, etc.);

- culturological level (awareness of the extent to which the reported
information corresponds to the cultural norms of native speakers);

- cognitive style of student’s work (students’ awareness of how they learn,
what techniques they use, assessment of their effectiveness, as well as self-
assessment of language proficiency [23, p. 198].

The cognitive approach to the language study is based on a person’s
significant role in the formation of linguistic meanings as to a bearer of certain
experience and knowledge. The cognitive approach content is determined by
the learning process implying to implement such objectives as perception
(cognition), processing, acquisition, storage, structuring, logical thinking,
imagination, application.

The communicative approach is considered to be the overall and reflecting
the foreign language specifics. It presupposes teaching a foreign language as
teaching the communicative activity, involves the study of the cognitive activity
of the subjects of learning, as well as the issues of the students’ knowledge
system formation; all that is supplemented by growing attention to student’s
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The main positions of communicative linguistics (N. Arutyunova,
F. Batsevich, J.Habermas, G. Kolshansky, G.Leech, T.Vinokur) in a
generalized form can be represented by the following:

- in the process of communication, as a special type of human activity aimed
at establishing and maintaining communication and used to transmit
information between people, the two parties interact - linguistic and social,
since any statement created in a particular communicative situation «has a
fairly broad background of the previous conditions» affecting its organization
[25];

- the language is used regarding the situation of communication and the
impact on the verbal strategy of the producer / recipient, taking into account
the pragmatic effect, excluding the possibility of the existence of isolated
statements created outside the communicative context;

-the unit of communication (accordingly, learning) is a certain kind of
actions or speech acts: statements, requests, questions, apologies, etc.

The communicative approach implies the development of the four types of
speech activities: listening, reading, speaking and writing, while the students
do not need to understand every word, but grasp the required information. The
essence of the communicative approach is a strategy of creating psychological
and speech environment, initiating communication, conscious comprehension
of the material, as well as awareness of the requirements for the effective
communication. That aims at the implementation of the basic functions of
communication: cognitive, valuable-orientational, regulatory, etc.

The communicative directive in teaching foreign languages is characterized
by increasing attention to the student’s personality. The process of mastering
a foreign language, in accordance with both cognitive psychology and cognitive
approach turns foreign language learning into a conscious learning process, in
which at any stage of work the students’ mental abilities should be involved
[26, p. 223].

The communicative approach is the integrated use of linguistic and
non-linguistic means for the purpose of communication in specific social
everyday situations, the ability to navigate in a communicative situation
[27. p. 54-60]. The main criteria of the communicative approach include:

- the ability to appropriately use the means of the foreign language in the
practice of live communication;

- the ability to give convincing arguments during the conversation;

- the ability to navigate in a communicative situation, it is communicatively
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justified to select verbal and non-verbal means and methods for the
formulation of thoughts, feelings in various spheres of communication;

-the ability to establish and maintain the contact with the interlocutor,
change the strategy, speech behavior depending on the communicative
situation;

- experience of personal responsibility for their own communicative
behavior, exactingness to their speech.

The cognitive aspect should be included in the communicative one and be
subordinated to it, but at the same time it should be applied as required: where
it is necessary to find any analogies that facilitate the assimilation, or,
conversely, to identify the differences in order to avoid assimilation. The first-
word-position of the concept «cognitive» in the title of the approach is explained
by its historical appearance primacy and the bases of personal and individual
characteristics of the trainees for the choice of methodological means and
training approach.

Thus, the exercises should include questions and tasks for the development
of attention, memory, thinking, logic, problematic and creative tasks, activating
students’ mental and emotional activity.

The cognitive-communicative approach is understood as such organization
of the educational process, the basis of which is students’ communicative
interaction, which provides the participation of each of them as an object and
subject of cognitive activity. That is, the processes of forming an adequate
understanding of speech phenomena and skills and the ability to apply them
in real communication. At the heart of this approach is the principle of
consciousness in the process of mastering foreign language skills and abilities,
including grammar.

The problem of using the cognitive-communicative approach in foreign
language teaching has been studied by many domestic and foreign scholars
(G. Barabanova, I. Bim, [. Borodulin, L.Bosova, A.Chamot, O. Cherpak,
I.Ignatova, A.Jones, S.Nikolaeva, J.Proskurkina, T.Samosenkova,
A. Schepilova, S. Shatilov, Y. Sitnov, S. Zontova, I. Zymnya, etc.).

Teaching a foreign language based on cognitive-communicative
technologies is one of the most dynamically developing areas of the
methodology. Cognitive-communicative technologies are one of the most
effective means of teaching a foreign language, and many methods and
techniques for the development of students’ speech skills are used when
working with traditional means. This approach aims to develop the main types
of speech activity (reading, writing, listening and speaking) under the
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conditions of modelling the situations of real professional communication in a
foreign language; it stimulates students’ speech and mental activity. The
cognitive-communicative approach also involves solving practical tasks that
are appropriate in professional activities, those covering students’ interests
and needs and reflecting the «system of communicators’ relationships»
[28, c. 43].

The leading role in the implementing of the cognitive-communicative
approach is played by the communicative principle, being absolutely necessary
as the framework of teaching a foreign language, since it is based on the
cognitive skills already acquired when a student masters his native language,
which, in its turn, greatly facilitates the process of mastering a foreign
language.

One of the leading notions of the cognitive-communicative approach is the
concept, which in modern linguistics is considered by the scientists as:

- a mental formation being able to replace a certain set of identical objects
in the process of thinking [29];

- a means of interpreting the «mental resources» of human consciousness
[30];

- «mental essences», semantic formations, which are characterized by a
certain linguistic and cultural specificity [31].

The main feature of the cognitive-communicative approach is the
withdrawal of the purely imitative and reproductive types of exercises and the
emphasis on cognitive exercises and tasks. The cognitive-communicative
approach to teaching a foreign language entails student’s activity, the
formation of which is one of the goals of learning, which arises as a result of
the interaction of cognition and the object within the problem situation.

The constituents of the cognitive-communicative approach are the
categories of intercultural communication - national (ethnic) culture, native
language, communicative stereotype, cultural-linguistic stereotype, language
habits, as well as the categories of language code organization (text, discourse,
types of texts, textual (discursive) information, context, speech genre,
message, subtext, etc.) [32].

To achieve the goals and objectives on the formation of communication
skills within the framework of the communicative-cognitive approach, it is
necessary to use a special set of exercises. Thus, the sequence of the tasks
aimed at improving receptive and reproductive-productive skills and abilities
may be as follows:

- firstly, the language exercises are offered to observe and perceive a group
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of sentences;

- restoration of logical and semantic links of microtext;

- speech and communicative tasks, the purpose of which is to reproduce
the text and produce one’s own oral or written utterance [33].

The cognitive-communicative approach in the process of teaching a foreign
language requires the creation of an image of a foreign language word. The
image of a word formed in memory is of cognitive (mental) nature [34. p. 84].
Thus, the main content of teaching foreign intercultural communication, in
accordance with the cognitive-communicative approach, is determined by the
corresponding components, including discursive and textual material, speech
and language material, linguistic, social and cultural knowledge of foreign
languages. Without the acquaintance with the components of the cognitive
base of a nationwide language type, it is impossible to implement intercultural
communication.

Working in groups is one of the effective types of activity while using the
cognitive-communicative approach implementation at foreign language
lessons. That helps encourage students to effectively perceive and process
information, express opinions through acquired foreign language knowledge,
organize communication between the participants and create an opportunity
to realize student’s creative potential.

The effectiveness of the cognitive-communicative approach for improving
the reading skills is provided by a set of exercises that take into account
students’ individual and personal characteristics and cognitive styles.

An important place is given to work with authentic foreign language texts, in
particular texts from the press which contribute to the assimilation of language
units, as well as to the acquaintance with socio-cultural aspects.

Thematically oriented selection of texts is of great importance, since it
allows the students to get acquainted with thematic vocabulary and learn about
innovations in the field of their activity which arouses the interest and
motivates them to work.

Based on G. Barabanova research, professionally oriented learning of
reading includes the following stages:

1) pre-textual introduction of language material, the communicative task of
which is the formation of thematic terminological minimum;

2) independent reading of an authentic educational text and classroom
reading of the text, accompanied by accomplishing of a series of post-text
exercises; communicative task (semantic perception of what is read);

3) work on the functional and compositional structure of the text, the
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communicative task of which is deep understanding of what is read;

4) discussion in pairs, groups or microgroups of the material read using
active, interactive and creative teaching methods (discussion method, project
methodology, role and business games method, brainstorming and case
method) for checking the results of learning the material [38].

The skills of mature reading of the foreign texts can be developed at the
initial stage of learning a foreign language in a non-linguistic university using
the cognitive-communicative technique based on a psychocognitive model of
decoding information on a top-down basis from a higher level (background
knowledge, reader’s expectations) to the recognition of lexical and grammatical
forms. There exist five key concepts that characterize the cognitive approach
to teach reading in general: interactivity, a set of reading strategies, schemes,
semantic text processing, metacognitive awareness [37, p. 95].

Thus, the cognitive-communicative approach to teaching foreign languages
theoretically substantiates the communicative methodology of teaching them;
enables the determining of methodological issues related to the selection,
organization, sequence of language and speech material studying, the
methods of its training and presenting, whereas the students’ communicative
needs and educational conditions have to be taken into account.

The scientific and theoretical bases of the cognitive-communicative
approach to learning the language in general and professional language in
particular can be hierarchically organized into a system of linguistic ideas,
formed in the individual’s psyche, can be considered as individual’s linguistic
consciousness, while the latter, according to V. Krasnykh, has a linguistic
nature, manifests itself in the language.

To achieve the educational tasks according to the cognitive-communicative
approach, special exercises are recommended, helping to achieve the required
level of automatism in the application of the foreign language knowledge,
which makes it possible to reduce the functional dependence of lexical skills
on the cognitive processes and allows to develop the cognitive communication.

While using the cognitive-communicative approach, the conscious
assimilation of linguistic, country-specific and cultural-aesthetic knowledge is
provided. That helps to develop and satisfy the cognitive interests and needs
of student’s evolving personality studying a foreign language at the minimum
necessary level.

The authors of the concept of cognitive and communicative methods
M. Pentilyuk, O. Goroshkina, A. Nikitina draw attention to the need of the
implementation of the cognitive-communicative approach, emphasizing the
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accentuation on «the purpose of language education from the formation of
linguistic competence to the communicative one, which is the main goal of
language education in Ukraine» [35; 36]. That will strengthen the practical
orientation of language acquisition and promote the formation of skills to use
the language in specific situations, which are based on different types of
speech activity.

The communicative-cognitive approach is implemented within the
framework of foreign language teaching due to its undeniable effectiveness; it
is based on the principles of cognitive (conscious) and communicative (speech-
thinking) approaches. This approach assumes a mutually conditioned direction
of learning, in which there is a deliberate fixation and systematization of
language knowledge and the formation of valuable-semantic attitudes when
using different language forms and means in the process of real
communication. The communicative orientation of training is directly related to
the study of the rules and features of specific language forms usage, depending
on the communicative situation, which involves the sense of language
formation and awareness of its adequate use for expressing mental activity [38].

The usage of the cognitive-communicative approach corresponds to the
basic principle of interactivity of learning, as it provides students’ organization
of educational and speech interaction as a sequence of interactive exercises
in professionally significant contexts and situations. The teacher’s task is to
provide the appropriate classroom context by constantly creating situations of
professional communication, encouraging students to actively participate in the
dialogues, to support their initiative and develop the skills of interactive learning.

At the core of the cognition and, accordingly, at the heart of the cognitive-
communicative approach there stands individual's activity. The cognitive
approach to learning is realized when the subject-object relations are replaced
by subject-object interaction, i.e. the student is an active participant in the
learning process, but not the object of the teaching activities. While using
cognitive approach, the person being taught is the center of educational
process, a thinking person who actively processes information [39, p. 65].

To provide studying of the practically and professionally oriented language
at the institution of higher education it is advisable to give preference to the
use of professional texts. Those make it possible to develop students’ skills in
the culture of professional communication and the use of literary language
norms in professional communication.

Communicativeness involves the use of communicative situations in the
classroom, which model real professional communication, and the
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dialogization of the educational process.

Among the most appropriate criteria in selecting educational material are
the following;:

- taking into account the professional needs;

- taking into account the specifics of the language learning environment,

-as well as the professional value of texts and the frequency of their
saturation with specialty terms; selection of the most used and frequent in
professional language terms that are difficult to learn in a particular speech
environment [40, c. 267].

It is especially advisable to use authentic material in teaching listening, as
it significantly facilitates the perception of language, develops students’
cognitive activity, deepens the knowledge of modern language units and
significantly increases the motivation for learning a foreign language.

The impetus for motivation is problem-solving and communicative
orientation of educational tasks, which turn the language learning into a
research, experimental process of language discovery activating student’s
mental and creative abilities. The problem is not based on the transfer of ready-
made information, but on the acquiring by the students of certain knowledge
and skills through theoretical and practical problems [37]. They are realized by
the student and transformed into problem situations, which determine the
interest in mastering a foreign language. In turn, the interest stimulates
intellectual activity, which is seen as willingness to learn the language
according to individual’s inner motivation.

Pedagogical technologies take into account many factors that have an
impact on the learning process. Regarding this teacher’s role in that process is
changing, he / she is expected to be a manager who controls the students’
activities development.

The need for a teacher to master all the means of teaching methods
increases the role of pedagogical technologies in achieving high quality
education. The following learning technologies are presented in the scientific
literature: the technology of student-oriented learning, game technologies,
active teaching methods, problem-based learning.

CONCLUSIONS.

The cognitive-communicative approach in teaching a foreign language
meets modern requirements for optimizing the process of foreign language
teaching in non-linguistic universities, initiates the formation of multicultural
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linguistic personality, development and improvement of linguistic and
conceptual outlook.

Foreign language teaching in higher school has been intensified through
implementation of various teaching approaches. Thus, the cognitive approach
consists in focusing on the intuitive mastery of language and assumes
students’ awareness, understanding of the language units and the formation
of the ability to explain the choice and use of such units in the process of
communication. In its turn, the communicative approach consists in the
integrated use of linguistic and non linguistic means for the purpose of
communication in specific social-everyday situations, the ability to navigate in
a communication situation. The need to apply the cognitive-communicative
approach in teaching foreign languages stemmed from modern demands for
the organization of the educational process in accordance with the students’
mental characteristics and cognitive interests, to the advancement of their
adequate understanding of the language system and the ability to
communicate in the foreign environment.
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CLIL AS A COMPLEX TECHNOLOGY FOR ACHIEVING MULTI-
TARGET RESULTS IN FOREIGN LANGUAGE LEARNING

ABSTRACT:

Modern realia of education withstand the necessity to reform methodology of foreign
language teaching and develop knowledge and skills required under current circumstances.
Integration is an approach applied at many fields which enables creation of mental schemes of
interrelated notions and expands the total set of a possible use. For many, foreign language (FL)
is being regarded as an instrument to act in other fields, usually not related to language itself.
Diversified informational background creates chaos of ideas and facts for a person, so educational
technologies must include methods to teach critical thinking, analyzation, comparison, decision
taking etc. Purpose of the article is to discuss the effectiveness of CLIL and its relation to the
needs of a modern society. Practical skills are among primary results of the technology which is
aimed at creating pretexts for communication. Beside the development of a higher-level notions
like personal independence, critical thinking, interaction of minds, concepts and fields, CLIL
augments development of speech, listening, verbal and non-verbal communication, grammar
accuracy, translation efficiency. The findings have proven that content and language integrated
leaning has a complex character and helps accumulate larger experience as it makes student a
leader of the process responsible for own outcomes (the same philosophy promoted at M.
Montessori training-centers); it activates theory, creates space for self-development and self-
management, promotes independence at learning and work consequently. To understand current
state of functioning and issues debated in modern practice, it seemed reasonable to address the
methods of theoretical analysis, observation, study of practical experience and pedagogical
feedback.

INTRODUCTION.

Learning the latest findings in the domain of foreign language (FL) teaching,
it is possible to conclude that the center-part of its attention is paid to the
development of learning practice to the limits which boost the perception of
new knowledge and maximize experience of communication to the amount
which is enough to feel comfortable in a new environment; methods and
technologies are expected to be efficient and operative, relate with social
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environment and needs, educate mind and soul.

Feedback from teachers who have had difficulties in L2 classrooms reveals
the necessity for new methods that could appeal to learners from different
cultural and linguistic backgrounds, which can help learners transfer
knowledge into skills, increase students' motivation to learning and expands
matrix of language use beyond the limits of grammar accuracy and collecting
lexical data.

Another important reason for methodological upgrade at FL classes is
migration realia which have formed a number of multi-cultural groups at
institutions, where one-way instruction is no longer possible. Modern
pedagogical practice is at the stage of testing advanced methods and
technologies of foreign language teaching, taking into account practices that
have already absorbed positive experience of the past and can be adapted to
educational requirements of the 21st century. A close attention of scientists is
paid to the methods which can shape not only skills but also develop thinking
and affect all areas of life. It is important to develop and popularize educational
mobility and multidisciplinary approach at study, that can be achieved with
technologies of content integration and relevance between educational
materials.

From these perspectives, the purpose of the article is to investigate one of
the leading technologies entering modern education process - content-based,
integrated learning (CLIL), its most prominent methods which meet goals and
objectives of a modern foreign language education.

Research methodology included theoretical analysis - to understand how
well the concept of language integrated learning has been learned, what are
the issues that seem the most problematic in the field; observation - to realize
effectiveness of the technology, advantages and disadvantages of using CLIL
in classes with different natives; expert evaluation and study of pedagogical
feedback - to form objective and independent attitude, understand
perspectives of further research.

POPULAR DISCUSSIONS IN THE FIELD OF CONTENT AND
LANGUAGE INTEGRATED LEARNING.

Analyzing statements of the leading academic platforms, like Cambridge
University Press and British Council, Content-Based Instruction (CBI) is
considered an approach to second language teaching in which learning
process is organized around the content or information rather than syllabus,
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accompanied by the idea of using objects, pictures, audiovisual presentations,
it is associated with a natural way of improving language proficiency and
teaching to bilingual students [1].

Along the period of its practice, Content and Language Integrated Learning
has become the umbrella term describing learning of a different-content
subjects (such as physics or geography) through the medium of a foreign
language. Among the widely circulated names for the technology, one may track
“content-based instruction”, “English across the curriculum” or “bilingual
education” [2].

There is a number of issues related to CLIL problematics which have been
analyzed by practitioners around the world. Within technology there’'s a wide
field of research: on the programs shaped in accordance with key principles of
CLIL (Curriculum development for Content and Language Integrated Learning
(CLIL CD)); qualification of teachers who could apply CLIL-approach at work and
need a specific methodological skills’ training (The European Framework for
CLIL Teacher Education, CLIL Go); prospects for the technology beyond English
language (Content and Language integrated learning through languages other
than English (CLIL Start)), etc. [3].

The term CLIL has a long history and was defined in 1994, later launched
by UNICOM (1996) as the most promising and beneficial approach of the time.
In the reports of European Commission, the technology has appeared as
“content-based instruction”, “language supported subject learning”,
“immersion”, “teaching subjects through a foreign language”, and
“bilingual/plurilingual education” [4]. It was recognized relevant to the
linguistic requirements of European Union (Conference of Barcelona, 2002)
and considered an alternative of traditional technologies [5].

The study of scientific literature revealed two major problematic issues
related to the technology and discussed by pedagogues: readiness of a teacher
and student to act through CLIL; variation of methods applicable to this
technology. It is important to understand which factors can intervene the
effectiveness of CLIL and psychological adaptation to the technology. Its
specific character voices the issues of “identity negotiation” in terms of
“intrapersonal” and “interpersonal dialogues”, it raises problematics of self-
discovery and “emotional” training, peer work and mentorship [6; 7].

Pedagogical readiness to use CLIL is important part of a study, as many
teachers claim difficulties to identify their role. Traditional technology entrusts
them with authority that dictates responsibilities for both sides - teacher as an
informant and student as a performer. At CLIL this model is often lost, and main
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source of information is now a student, who analyses and delivers information
to the group. It is possible to see the correlation between CLIL and prominent
technologies of the past, Montessori training-centers, the philosophy of which
was to create space for personal reflection.

THE TECHNOLOGY OF CLIL AT WORK.

A passion and interest for studied material are among indispensable
supporters of CLIL which brings motivation to students and imposes extra
responsibility on teacher who this time must develop knowledge in fields other
than foreign language to be able to support the new material with own
commentaries and suggestions. One of the most critical competences that a
21st century teacher needs to demonstrate is Teaching engineering, which
requires adjusting facts of modern realia to classroom methodology, it's about
knowledge of a variety of instructional strategies and flexibility to modify them
to the needs of a group, CLIL teachers are subject-matter experts [2]. It is
possible to conclude about psychological and pedagogical readiness of a
teacher to hold lesson through content and language integrated learning.
Willingness to accept change may affect teachers’ perception of CLIL; being
non-native speakers some of them must be ready to improve language skills,
deal with language anxiety due to lower levels of language proficiency or non-
native status, develop positive self-concept in English, emotional intelligence,
learning through motivational synergy and language awareness [8].

For the moment, there are two functional vectors of CLIL technology -
discipline-oriented study, which uses foreign language as a medium for
teaching subjects other than language, mostly used at international classes
with different natives, and language-oriented vector, where FL competence is
a priority that requires pretexts for communication of different kind.

Content as a center-part in CLIL requires multidisciplinary competence of a
teacher, informational in particular, who needs to feel social tendencies, topical
issues of the time, promising fields for discussion, can bring them at class in a
way that responds educational prerogatives and will not violate pedagogical
principles; it is now more important to find pretext for discussion and this way
motivate students for multi-task activity in order to get the best effects and
results.

Interdisciplinary teaching needs professional upgrade to learn act under
the condition of personal independence of a student, their creative freedom,
and responsibility for the results. Current discussions are about dependence of
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native culture, perception ability and self-presentation skills, that influence
intensity of interaction and self-expression, determines readiness for academic
independence [9]. Most methods used in CLIL assume that student will have
to share personal conclusion and attitudes, which may happen a real challenge
for natives from authoritative or communal culture types, with the tendencies
for group-decision taking and reliance on the opinion of the leader. Therefore,
many issues of CLIL relate to cross-cultural and psychological competences of
a teacher who needs to deal with obstacles when teaching to international
classes.

Having broader senses, CLIL takes functions of a philosophic strategy (CLIL-
strategy) and expands further than one-lesson activity or one-lesson
instrument, it has a long-term learning character around EU countries and
dictates a specific teaching engineering, methodological design and style.
Among the latest, up-to-date CLIL methods that involve students in a true-to-
life interesting activities one can mention projects of different types (problem-
solving, task-based, collecting data, analyzing and reporting), questionnaires,
and even mental mapping. All these are an excellent way to integrate into
foreign language and develop skills through stages of creation and
presentation.

Thus, psychological satisfaction adds to the advantages of using CLIL. Being
dived into the process of collecting and analyzing information, person starts to
use language subconsciously, rushing for facts, data, and references,
processes much more data than usually, develops critical thinking, which by no
means belong to the meta targets of a modern education. According to Facione,
critical thinkers demonstrate affective dispositions, such as honesty, open-
mindedness, and flexibility, and a set of cognitive skills, comprised of
“interpretation, analysis, evaluation, inference, explanation, and self-
regulation” [10]. To meet the needs of modern foreign language education,
teaching practice designs new or adjusts the already existing methods like
research, experiment, creation, collecting data, project and associations to the
philosophy of content and language integrated learning.

It is necessary to admit that for many students FL is not a primary target but
a helpful tool which makes their socialization more comfortable and beneficial.
Strong positive motivation stays among the challenges that many teachers face
when teaching foreign language, whereas content and language integrated
learning helps switch attention from language itself onto information which is
received and delivered in foreign language, and this way avoid routine and
boredom. Under this technology language takes over its primary deep sense -
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being an instrument for communicating ideas, attitudes, opinions, intentions
etc. To the personal benefits a student gets when being educated with CLIL are:
development of prognostic and pragmatic skills, self-management and self-
presentation, self-control and assessment, subject-related knowledge, content-
expert and influencer skills.

It is predictable that teacher, in this context, takes functions of an advisor
who manages process without giving direct instructions, declares expected
results which must seem reasonable to the students and be life-oriented. In
CLIL both factual and abstract outcomes are achieved indirectly, intuitively.
Inductive strategies begin with exploratory activities and lead to a student’s
exploration of a concept, investigation and generalization. Inductive character
of learning shifts attention from accepting facts to making decisions,
conclusions, forming individual attitudes. It also activates processes of
comparison, classification, analogy for making generalizations.

It is possible to conclude that indirect teaching and induction have many
advantages one gets when being trained this way, it develops different types of
behavior, verbal and non-verbal communication as an integral part of language
competence. These behaviors cannot be learned by memorizing, instead, they
must be constructed by learner”s own attempts to use personal experiences.
According to behaviorists, learning is dependent on a person’s interactions with
their external environment. As people experience consequences from their
interactions with the environment, they modify their behaviors in reaction to
those consequences [11].

Consequently, CLIL integrates into a new type of a lesson - the so called
“inquiry lessons” where discovery, open-ended ideas take the center-part. It is
a new creative way of seeking knowledge, through making hypotheses,
collecting data, brainstorm solutions, formulating questions, investigating and
interpreting, discussing, reflecting, where students work independently or
cooperatively solving problems, challenging themselves, thinking out loud
about concepts [12]. CLIL creates space for the use of a large-group and small-
group discussions, so we may suppose therapeutic effect of the technology,
which is very important if we consider social and humanitarian crises around
the world.

There’s no specific recommendation on how many students must be in one
room - content and language integrated learning is well applicable for one-
student lesson as well as many participants. Organization of classroom activity
may be done via small and large groups, in the form of cooperative learning
that promotes interpersonal communication, team work with specific
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instructional tasks, mutual help and support and independent performance,
simulation that suggests modeling of a real-life environment with assumed
roles, choices and consequences, and applying different methods. In
particular, method of a survey project brings various linguistic and academic
benefits to students - they learn to design and administer effective research,
read more than usual and learn more vocabulary than if they learned one
specific topic. Rather than relying on generic textbook activities, which learners
might find contrived, questionnaire project is based on a relevant local context
and brings a motivating dimension of reality to the classroom environment,
encourages students to put their heads together and work actively to
accomplish a meaningful goal, by the end of the activity all four skills will have
been utilized as the teacher and students transform a classroom assignment
into a real-world communicative activity [13].

The latest research on how learners acquire vocabulary demonstrate that
students can develop their vocabulary proficiency by not just learning the
definitions of words, but also by making connections between words and
develop awareness of contextual character of English vocabulary [14].

Discussing methods appropriate for CLIL it is critical to mention mind
mapping, often referred to as a Science of Orientation. There are two types of
mental maps - the first is based on personal experience, while second is
formed from references to maps we’ve been shared before. Every person has
one’s own mental maps that have appeared as a reflection of experience and
describe relationships, territories, environment, events etc. The average person
has large and small mental maps to tell about their countries, towns, states,
and personal environments like house or kitchen. Every time you are asked
How to get somewhere or What a place looks like, you use mental map
subconsciously. As mentioned before, mental maps can be created for places
you've never been to. Books, social media, news reports and movies can depict
faraway places lively enough for a person to create their own mental map.
Photographs and pictures are often used as the basis for creation of mental
maps, famous landscapes and popular places, possibility to share hobbies and
demonstrate personal interests in class, internal representation of a place
based on memory, visualization which may be used as a tool for memorizing a
new vocabulary word [15]. In addition to lexical competence, while students
create own maps they address grammatical categorization and group words,
form connections between words in a way that makes sense to them and add
images to support those ideas [16].

“I



- Chapter: Clil as a complex technology for achieving
multi-target results in foreign language learning

CONCLUSIONS.

Accounting all the above considered it is possible to conclude that content
and language integrated learning is a complex technology which appeals to the
realia of time. It brings benefits to organization of classroom activity,
achievement of multi-target goals, development of skills and mind, expanding
personal experience to the limits that show future perspectives of use.

Content integrated approach allows to introduce wider educational context,
prepares for interaction, improves overall and specific language competence,
develops cross-cultural competence, because now it is possible to study
content through different perspectives and different active methods,
understand specific target language terminology and develop self-organization
and management skills, attitudes and behaviors that might be helpful at work and life.

It is possible to make assumption that teaching engineering today requires
a set of flexible, supportive, life and goal-oriented methods that respond to the
needs of a changeable social events. Multidisciplinary approach at CLIL favors
the transfer of skills from one area of use to another, no matter in what
circumstances individual acts. Interrelation principle makes information a key
factor for a study process, this way students maximize their learning, receive
the chance to track and direct knowledge, realise responsibility for the results
and grow interest in what they do.

To maximize the benefits of foreign language teaching it is preferably to
address methods of a personal involvement as key tools, allow students to
pursue interests, investigate real-life issues, develop understanding and
communicate findings, provide learners with authentic experiences and
challenge personal analysis, with a teacher as a valued resource, guide who
favors independent judgment, critical thinking and problem-solving skills.

Despite a great number of published materials, there’s little understanding
about the unity of technologies, balance of a traditional and new approach.
Usually, teachers use technology fragmentally, which may not be enough to
experience the effect and see the results. CLIL is characterized by a long-term
prospects, and is a study philosophy which activates diverse methods, some
teachers may lack knowledge on how to act under these conditions. It may be
presumed that there’s need for scientific papers which would help develop
content-integrated teaching competence, and give instructions about the
pedagogical behavior and functions, non-verbal communication of a teacher
when using CLIL, substantiate accents of the process and describe revised and
updated multi-target results.
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Crparttok Biktopia PycaaHiBHal
Viktoriia Stratiuk

COLUAABHO-KOMYHIKATUBHWIA MOTEHLIAN COLIANBHWX
MEAIA B KOHTEKCTI NMOBYAOBK NEPCOHAABHOIO BPEHAY

THE SOCIAL AND COMMUNICATIVE POTENTIAL OF SOCIAL MEDIA IN THE CONTEXT OF
PERSONAL BRAND DEVELOPMENT

AHOTALA:

P0O3KpMBaETLCS KOMMAEKCHWI COLiaAbHO-KOMYHIKaTUBHWUIA MOTEHLIaA CoLiaAbHUX MeAia Kpisb
npu3mMy NUTaHHsA No6yAOBM NepcoHanbHOro 6peHay. ColianbHa Ta COLOKOMYHIKaTUBHa BaXAUBICTb
LUbOrO MUTaHHA BWM3HAYAETbCA HACTYMHUMW aprymMeHTaMu: no-nepwe, MO3ULIOHYBaHHA i
nonyAapu3auisi 0cobu LIASXOM BUKOPWUCTAHHSI IHCTPYMEHTIB OHAAMH-KOMYHiKalii € npouecom
nobyAOBH NepPCOHaNbHOTO BPEHAY; NO-Apyre, NEPCOHaNbHUIM BPEHA MOXe MaTW CYTTEBUIA BNAUB Ha
bopMyBaHHS KYABTYPU Cy4acHOI 0COOUCTOCTI; NO-TPeTe, BNAMB NEPCOHAAbHUX BPEHAIB Ha MacoBy
CBIAOMICTb He O0OMeXyeTbCsi CTaHAAPTaMM XKYPHAAICTCbKOI AIIAbHOCTI. 3a3HaueHe CyKynHo
AEMOHCTPYE  aKTYaAbHICTb MPOOAEMATUKM  CYTHOCTI  COLiAaAbHO-KOMYHIKATUBHOIO  MOTEHLLiaAy
couianbHUX MeAia B KOHTEKCTI MOBYyAOBM NEPCOHAAbHOIO BpeHAY (30Kpema, XypHanicta, MoAiTUKa,
HR AMpeKkTopa KomnaHii, iHWoi MeaiiHOi ocobu). ABTOPOM BCTAHOBAIOETLCSH GEHOMEHOAOTIUHNUI
KOHTEKCT COLLiaAbHi MeAia, K IHCTPYMEHTIB OHAAMH-KOMYHikaLii AAs MOBYyAOBM NEPCOHANBHOMO
6peHay. Ha niacTaBi LbOro BCTAHOBAIOETLCS, LLIO COLIOKOMYHIKATMBHUIM MOTEHLiAA CoLiaAbHUX Meaia
Yy BiANOBIAHOMY KOHTEKCTI BU3HAUYaETLCA: iX AOCTYNHICTIO (AAR BUKOPUCTAHHA 3 METOK ONTUMaAbHOIO
NO3ULiOHyBaHHsI 0COBU B LMGPOBOMY MPOCTOPI); LUIMPOTOID ayAUTOpIi, fika BUKOPUCTOBYE Taki
IHCTPYMEHTW OHAAWH-KOMYHiKaLii (Hapasi Beb-naatdopmMu 06’eAHYOTb PaKTUUYHO YBEPTb AOACTBA);
bYHKLIOHAABHUMU MOXAMBOCTAMM COLiaAbHMUX MeAia (30Kpema, MOXAMBOCTI camonpeseHTaLii;
CNPOMOXHICTb CTBOPIOBATU Y BE6-NPOCTOPi iHPOPMALINHWUIA MPOAYKT, KU MOXE BMNAMBATU Ha
KopucTyBauiB IHTEPHETY, KOHCOAIAYIOUM iX HABKOAO 0COOM, KOTpa OyAye NepcoHaAbHUIM 6peHa;
LUMPOKI  MOXAMBOCTI B3aEMOAIT KOpPUCTyBauiB IHTEpPHETY Ha OHAaWH-pecypci). Y BUCHOBKax
y3aranbHIOKTbCS PEe3YAbTaTU AOCAIAKEHHS.

ABSTRACT:

This study reveals the complex social and communicative potential of social media through
the prism of the issue of building a personal brand. The social and sociocommunicative
importance of this issue is determined by the following arguments: firstly, positioning and
popularization of a person with online communication tools is a process of building a personal
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brand; secondly, a personal brand can have a tangible impact on the formation of the culture of a
modern personality and society; and thirdly, the influence of personal brands on the mass
consciousness is not limited to the standards of journalistic activity. The presented arguments
fully demonstrate the relevance of the problem of understanding the essence of the social and
communicative potential of social media in the context of building a personal brand (in particular,
the personal brand of a journalist, politician, the company’s HR director, or any other media
person). The author defines the phenomenological context of social media as online
communication tools that can be used to successfully build a personal brand. Based on this, it is
established that the sociocommunicative potential of social media in the appropriate context is
determined by: their accessibility (first of all, for use in order to optimally position the person in
the digital space); a wide audience that uses these online communication tools (today, web
platforms actually unite a quarter of humanity); and the functionality of social media (in particular,
the possibilities of self-presentation; the ability to create an information product in the web space
that can influence Internet users, consolidating them around a person who is building a personal
brand; extensive opportunities for Internet users to interact on an online resource). The
conclusions summarize the results of the study.

BCTYIN.

Ao 80-x pokiB XX cT. npouec nobyaoBU Ta PO3BUTKY ByAb-AKMX BPEHAIB Y CBITI
NoB’A3yBaBCs i3 B3AaEMOAIEID BAACHUKA OpeHpy (cyb’ekTa, AKMIM CTBOPHOBAB
6peHp) 3i 3MI. LliAkom 3aKOHOMIPHO, IO BiAMOBIAHA B3aEMOAIS (Yepe3 fKy
3abe3neyyBanacb KOMYHiKalis 6peHAy 3 MOro LiAbOBOK ayAUTOpiEt) byaa
noB’si3aHa i3 3HAYHMMKM BUTpPaATaMM, 30KPEMA, Ha OpraHis3auito MoAin
(noB’si3aHUX i3 BPeHAOM), AKi LikaBuAM 61 3MI (TakoX, iX UMTauiB, rAsAaviB), um
Ha peknamy B LMx 3acobax iHbopmalii. 3a Takux 06CcTaBUH GOPMyBaHHA Ta
peanisauis noTeHuiany ocobu-npodecioHana LWOAO CTBOPEHHSA  YCMilIHOMO
NepCcoHaAbHOrO 6peHAy (30Kpema, MepPCOHAAbHOrO OpeHAy XypHaaicta)
yCKAapHIOBaBCA baraTtbMa 3MiHHUMU, HanpPUKAAA:

1) notpeboto B HAsIBHOCTiI YHiKaAbHMX OCOBMCTMX i NpodecinHUX AKocTen
(BOHW MOBUWHHI NpUNyckaTv NPodeciinHy aBTOPUTETHICTL 0COOK);

2) KOAOM MOro OTOUEHHS (noTpeba B colianbHi aBTOPUTETHOCTI 0cobU);

3) HasBHICTIO AOCTYyMNy AO npouecy popmyBaHHA iHGOPMaLIMHOIO NPoCcTopy
aBTOPUTETHUMU 3MI (AOBICTCbKI MOXAMBOCTI);

4) HasBHICTIO MaTepianbHOro pecypcy (EKOHOMIYHWIA cTaTyc 0cobu) TOLLO.

BianogiaHa cuTyalis noyana 3MiHIOBaATUCh AMLLE TOAI, KOAW XYPHAAICTUKA, SK
3a3Havae AX.X. AinwyAbl, Moyana BIAXOAUTU BiA PEAaKTOPCbKOro npouecy
FeWTKINiHIY B HanpAM He3aAeXHOI XYPHAAICTUKU (0COBAMBO CTPIMKUM LEW
npouec BipbyBcA 3 nosiBoto IHTepHeTy [1, c¢.69]). LUe, Hacamnepea,
NnoB’A3yBaAOCb i3 TUM, LLO 3aXiAHi XYPHAAICTM NovyaAud eKcnepuMeHTyBaTu 3
nopTaTMBHUMKU KOMMN'toTepamMu (NeplumMm 3 Takux 6yB HOyTbyk Tandy Radio
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Shack 100), akTUBHO BMKOPUCTOBYIOUM iX AAS HanucaHHA Ta NybAiKyBaHHSA
HOBWH, aHaAITUUHUX cTaTel 3 BYAb-IKOro Micus (HanpuKkaaa i3 3any cyay) B
pexumi peanbHoro udacy[2, c.30]. Y nopanblIOMY >XypPHaAiCTM Mnoyanu
CTBOPOBATM BAACHi Beb6-caliTM, Ha SKWUX MOTAW NyOAIKYBaTM HE3aAEXHI
XYPHaAICTCbKi MaTepiann, GopmMytour TakuM YMHOM CBill NEPCOHAAbHUI BPEHA.
3aKOHOMIPHMM HaCAIAKOM LbOro cTana nosiea Beb-GopymiB (B MOAAAbLLIOMY
6no0riB, couianbHUX Mepex), AKi He3anexXHUMn XypHahnicTamu
BUKOPWUCTOBYBAAUCb B AKOCTi €PEKTUBHMX iHCTPYMEHTIB OHAAMH-KOMYHiKaLi 3
UMTaLbKOK ayAUTOPIELD.

3a3HaueHi npouecK NocTynoBo 06yMOBUAN BUHUKHEHHSA TAKOro GeHOMEHY,
AK «CcoUianbHi Mepia» (social media), Wo € pe3yAbTaToOM:

1) 3poCTaHHA MOMUTY CEPEA XYPHAAICTIB B LMPPOBUX pecypcax, Ha AKKX
BOHW MOXYTb NybAiKyBaTW MaTtepiaAn no3a NpPoLEecoM TFeMTKiniHry (3 NAMHOM
yacy B3arani BIiADYAOCb PO3MMTTS MOHATb «HE3AAEXHOI KYPHAAICTCbKOI
AIINBHOCTI»  Ta  «HE3aAeXHOro )ypHaaicTa», a BIANOBIAHOK  AISIABHICTIO
baKTMYHO  novyaAu  3aMMaTtMcb  0cobu,  KOTpi  cTaanm  cyb’ekTamu
COLIOKOMYHIKaTUBHOIro UWGPOBOro NPOCTOpy (3a paxyHOK BUKOPMUCTAHHA
iHCTPYMEHTIB OHAAMH-KOMYHiKauil) Ta no4YaAu YCMilUHO BWKOPWUCTOBYBATK
BIAMOBIAHWMI  COLiAAbHO-MEPEXEBUIW CTaTyC 3 METOK  TPaHCAIOBAHHA
iHPOpMaLii, Ka LikaBWTb iX LiAbOBY ayAUTOPILO);

2) 3poCTaHHA NONUTY (AOBIPM A0 HE3ANEXHOI XYPHAAICTUKU Ta HEAOBIPU AO
TpaamuinHux 3MI, HasBHICTb iHTEpecy B aKTyaAbHMX HOBMHAX TOLLO) cepea
ynTaviB MaTepianiB He3aNEXHOI XYPHAAICTUKK AO TAKMX MaTepianiB M ix aBTopiB
(y nopanbIOMY MeAia 3HA4YHWM YMHOM PO3LUMPUAK CBIM QYHKLiIOHAA, CTaBLUN
TBOPLEM MepiapeanbHOCTi, fika Habyaa OCOBAMBOrO 3HAUYEHHA  AAS
CBITOCNPUIHATTA B Uiromy [3, ¢. 35; 4, ¢. 23]);

3) HAayKOBO-TEXHIYHOI PEBOAOLI, CTPIMKUM PO3BUTKOM LMPPOBOI iHXeHepil
Ta NOCUAEHHS BMAMBOBOCTI iA€l B PiIBHOMPABHOCTI AOCTYMNy A0 AXEPEA MacoBOI
KOMYHiKaLji, Aka Moraa 6yTM B NOBHi Mipi 3aA0BOAEHOIO B Mexax LMbpoBOro
npocTopy (Ha Ut oBCTaBWHY 3BEpTaE yBary TakoX MNPOBIAHWIA YKPaiHCbKWUI
HaykoBelpb B.B. PisyH [5, c. 20]).

TakuM YMHOM couianbHi MeAia CbOroAHI NOCTatoTb B SIKOCTI CUCTEMHOIO
COLLIOKOMYHIKaTUBHOIO fIBULLA, AIKE OXOMAIOE CBOEID CTPYKTYPOHD MHOXMUHY
iHCTPYMEHTIB OHAQMH-KOMYHIiKaLi, Lo MOXYTb 6YTH BUKOPUCTAHI AAS TOOYAOBM
NpPodecinHOro nepcoHanbHOro 6peHay (30Kpema, OpeHAYy KOHKPETHOrO
XypHaaicta). Y 3B’A3Ky i3 uuMm, Bb6auaetbcsi notpeba B AOCAIAXKEHHI
3a3HAYEHOr0  COLOKOMYHIKATMBHOIO fiBMWLA Kpi3b Mpu3My nobyaoBuM
nepcoHaAbLHOro 6peHAy.
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OCHOBHA YACTUHA.

MepcoHanbHUM OPEHAOM € MEHTaAbHa KOHCTPYKLISl, KOTpa BWHWKAE B
cBiaomocTi ocobu, kotpa baxae nobyayBaT nepcoHaAbHUM BpeHa i dopmye
MOro, a TakoX MOCTYNOBO MEPEHOCUTLCS B CBIAOMICTb LLIABOBOI ayauTOpii (3
MAMHOM Yacy - KOPUIYETbCS B3AEMOAIEID ayAUTOPIi 3 BPEHAOM), BUKOHYLOUM
3aAEKAAPOBaAHY MICil0 («TPAHCAKOKOUYM» KOMIMAEKC MNEBHUX LIHHOCTEN, iAen),
BHACAIAOK 4oro ocoba, kotpa GopMye NePCOHAAbHUI BpeHA, BUPIBHAETbCS 3-
MOMIX IHWKX MeAiMHUX oci6, HabyBatouM pas3oMm 3 MacluTabyBaHHAM
NnepcoHanbHOro 6peHpy i 36iAblLUEHHAM A0 OpeHAy AOSIABHOCTI AOMEHHOT
ayAUTOPIT AOAATKOBOI COLiaAbHOI Ta KOMEPLIMHOI LiHHOCTI. CAip MaTK Ha yBaa3i,
LLIO 3@ OCTaHHI POKM BaXXAMBICTb NOBYAOBU NEPCOHAAbHUX BPEHAIB CTana BiAbLL
aHiX OUEBUAHOIO ANl PIBHWUX Fany3el NPOMMCAOBOCTI Ta chep XUTTEAISABHOCTI
AOAEV | cycninbCTBa, Cepep iHLIOro, W AAS XXYPHAAICTIiB (LloHanneplue,
He3aNeXHUX XYPHAAICTIB, fKi akTMBHO BeAyTb Be6-6n0rv). BkasaHe 06ymoBAEHO
CYTHICTIO TaKoro COLIOKOMYHIKaTUBHOIO fiBMLUA, SIK NOOYAOBa MePCOHAAbHUX
6peHaiB. Mpu ULOMY He BUKAMKAE CYMHIBIB, WO npobaemaTtvka nobyaosu
NepPCOHaAbLHOIO BpeHAy € BaXAMBUM MUTAHHSIM, SIKe Ma€ BaXAMBE COLLiaAbHE,
COLIOKOMYHIKaTUBHE 3HaA4Y€HHS, LWOHaWnepLlle, 3 OrAsay Ha Tor ¢GakT, LWo
KOMYHiKaLisi Ta iIHCTPYMEHTU KOMYHIiKaLii B Nobya0oBi NepcoHaAbHOro BpeHay €
HEBIA’EMHOI0 XapaKTEPUCTUKOK LIbOrO MPOLECY, SIKi YMOXAUBAIKOKOTb MEAiNHIN
0C06i BUPI3HUTUCH 3-MOMIX iHLLIMX MEAIMHMX OCib.

CAip MaTh Ha yBas3i, WO IHCTPYMEHTaMK OHAAMH-KOMYHiKaLii A nobyAoBM
NEePCOHAAbLHOTO OpeHAy CAiA  PO3YMITM  UMPPOBI  3acOBU  HAKOMUUEHHS,
TPAHCAOBAHHS Ta CMOXWBaHHA iHPOpMaLii, CNiAKyBaHHSI Ta iHLWOI B3aEMOAIi
ocobu, koTpa GopMye NepcoHaAbHUI BpeHA, 3 il ayAMTOpPIED, a TaKoX ayAUTOpIT
MiX COOOH LIAIXOM BMKOPWCTAHHA NPUCTPOIB, MIAKAKOUEHMX AO MepeXi
IHTEPHET, K A0 OCOOAMBOrO KaHaAy KOMyHiKauii. AAA UMX IHCTPYMEHTIB
KOMYHiKaLjii BAQCTUBUM € Te, LLIO BOHMU:

1) € iHTEPaAKTUBHUMM (0BYMOBAIOHOTb AOCTYMHICTb iIHTEPAKTUBHOI KOMYHiKaLi);

2) AOCTYMHUMM (B 3araAbHOMY MPOCTOPOBOMY, 3araAbHOMY TEMMNOPAaAbHOMY
KOHTEKCTI Ta B aCMEeKTi CNPUSAHHA BIAHOCHI piBHOCTI ayAUTOPIi) AA 0COBM, KOTPa
CTBOPHOE NEPCOHAABHUI BPEHA, @ TaKOX AAS LIAbOBOI ayAUTOPIT Takoro 6peHAy;

3) 06’eKTUBYIOTLCS B PiBHUX pOpMaX (CoLianbHi Mepexi, Mikpobaoru, ayaio-
Ta BIAEOXOCTUHIU, MODIAbHI AOAATKM, COLLIaAbHi 3aKAGAKM TOLLO);

4) MOXYTb HaKOMWUyBaTU Ta TPAHCAKOBATU Pi3Hi GOPMU KOHTEHTY (TEKCTOBWH,
rpadiyHUi Ta MEAIMHUIA KOHTEHT).

B 3B’A3Ky i3 UMM, 0coba, koTpa baxae cdopMyBaTU BAACHUIM NEPCOHAABHUIA
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6peHA, 3a AONOMOIOH IHCTPYMEHTIB OHAAMH-KOMYHIiKaLii CpoOMOXHa:

1) npoayKyBaTM Ta HakKoMWuyBaTW iHOOPMALIMHWUIA PECYPC, SKUIA MOXe
PO3rASIAATUCH B AIKOCTI CKAAAOBOI NEPCOHAAbHOT0 6peHAy (Y TakKOMYy KOHTEKCTI
CTBOPEHHSI BIAMOBIAHOMO OpPEeHAY CMPOMOXHE iHTEPNPETYBAaTUCh B SAKOCTI
6e3nepepBHOro npoLiecy, NoB’A3aHOr0 i3 PO3BUTKOM NEPCOHAALHOTO BpeHAy);

2) B3AEMOAIATH i3 LLIAbOBOK ayAUTOPIELD;

3) dopmMyBaTM YMOBM AAA B3AEMOAiI ULIAbOBOI ayauTtopii Mix coboto,
pe3yAbTaTOM Y0ro € HiAblla Mipa 3aAydYeHHs 3aiHTepecoBaHUX 0Cib A0 npouecy
CTBOPEHHSI OpeHAY, a TakoX MPOAYKYBaHHS iHdopMauii, ska Moxe
BMKOPUCTOBYBATUCb 0COOO0ID, KOTPA CTBOPHOE NMEPCOHAAbHUI BPEHA, B AKOCTI
KOHTEKCTY, iHPOpPMALMHOI OCHOBM AN MEperAsipy crpaterii nobypoBu Ta
PO3BUTKY NEPCOHAABHOI0 BPEHAY TOLLO;

4) 3picHIOBATM BMAMB Ha CYCMIAbCTBO 3aranoM, CMAPUSOUYM BUPILLEHHIO
NMOTOYHMX MPOBAEM CyCMiAbCTBa (akTyaAizauiss noTpebu BUpilleHHs nNpobrem
CTanOro pPO3BWTKY, 3MEHLUEHHSA PU3UKIB AAA HABKOAULLIHBOIO CEPEeAOBULIA,
AMCKPUMIHALiI Ha PUHKY npaui MpauiBHUKIB 3a O3HakaMu CTaTi, O3HakK
iHBaAAIAHOCTI TOLLO).

BpaxoBytoun BUKAGAEHE, MOXEMO AIMTY BUCHOBKY, LLO iIHCTPYMEHTU OHAGMH-
KOMYHiKaLji, L0 BMKOPWUCTOBYIOTLCA B Mpoueci nobyaoBM NEPCOHAABHOMO, 3a
CBOEIO COLLIOKOMYHIKQTUBHOIO NMPUPOAOHD € coliarbHUMM Meaia. Npu uboMYy CAIA
MaTW aH yBa3i, WO BITYUIHAHWUMU | 3apybiKHUMKU BUEHUMMU MO CbOFOAHI He
chopmMOBaHO yHiBEPCAAbHOIO HAYKOBOTO MOTASAY Ha CYTHICTb COLiaAbHUX Meaia,
X0ua B 3araAbHUX pucax iHTeprpeTaLiiHi NiAXOAM HAYKOBLIB LLOAO TAYMAYEHHS
NPMPOAN TakKUX HOBMX MeAia BipobpaxatoTb iX OAHAKOBI BAACTMBOCTI. Tak,
aHaAi3ytouM HasiBHY HayKOBY AiTepaTypy 3 OKPECAEHOIO MUTAHHSA [AMB., Hanp.: 2;
6-13] MOXEMO BUOKPEMMUTU HACTYMHI CYTHICHI NIAXOAM A0 TAYMaUEHHSA NMOHATTH
«coujaAbHi Mepia»:

1) iHCTUTYUIMHUI NiAXiA, B paMKax AIKOro coliaAbHi Meaia pO3KpMBatoTbCS B
AIKOCTi 0COBAMBOro Ta HOBOTO COLi@AbHOMO iHCTUTYTY Cy4acHOro CycniAbCTBa, a
came CoLjiaAbHO-KOMYHIKaTUBHOIO iIHCTUTYTY Cy4aCHOro CycniAbCTBa. Hanpukaaa,
B.B. CtpyHrap BBaxae, WO Mia CouiaAbHUMMKM Mepia CAiA PO3yMiTU «HOBUM
COLiaAbHWUIA IHCTUTYT Cy4acHOrO CYCMiAbCTB@, OCHOBHWMMMW XapaKTepuUCTUKamMmu
SIKOrO €: AOCTYIMHI iHTEPAKTUBHI KOMYHiKaLlii; 6e3nocepeaHs y4acTb KOPUCTyBaYiB
y reHepauii i peTpaHCAALii MEAIMHOrO KOHTEHTY; BUCOKAa CTyMiHb 3aAy4yeHOCTI
KOPUCTYBauiB AO NPOLECY IHTEPAKTMBHOI KOMYHIKaLlii; MakCUMaAbHa LIBUAKICTb
3BOPOTHOIO 3B’SI3KY MiX KOpPWUCTyBayaMu; MepCoHaAi3auis kopuctyBavar [14,
C. 25-26]. TopibHMM UYMHOM TAyMauaTb couiaAbHi Meaia A.M. MapuiH i
B.0. HaymoB, 06rpyHTOBYHOUM, LLO BIAMOBIAHI Meaia € «HOBWMM COLiaAbHO-
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KOMYHIKaTUBHUM iHCTUTYTOM Cy4aCHOro cycniabcta» [15, c. 69];

2) iHCTPYMEHTaAbHO-TEXHOAOTYHMI NiAXiA, B paMKax AKOro colianbHi Mepia
PO3KPMBAIKOTLCA B aCNekTi  iIX MPaKTUYHOrO TEXHIYHOTO 3HayeHHs B
COLLIOKOMYHiKaTUBHOMY NPOCTOpi. 30KpeMma, YKpaiHCbka AochiaHMuA B.A. Boiko
B MeXax Takoro MiAxoAy TMpPOMOHYE PO3YMITU Mia  COUjaAbHUMKU  MeAia
«iHTEepaKTUBHI LUMPPOBI cnocobu AoCTaBKM iHPopMaLi, 3acib koMyHikauii, ae
FTOAOBHUM KOMYHIKaLiMHUM AXEPEAOM € Mepexa IHTepHeT, a xapaKTepHow
pUCOLO € Te, L0 CaMi KOPUCTyBaui i CTBOPIOKOTb KOHTEHT» [16, ¢. 13]. B cBoto
yepry H.B. MokpoBcbka, M.M. ®epoposuy Ta M.O. LLlepbuHa BBaxatoTb, LIO
«couianbHi Meaia - e OHAAMHOBI TEXHOAOTIT, 3aBASKU SIKMM CMOXMBAYi KOHTEHTY
yepes CBOI AOMWCKU CTakOTb WMOro criBaBTOpPaMW i MOXYTb B3AEMOAIATH,
cniBnpauroBaTtH, CniAKyBaTUCs, AiIAMTUCS iHPopMaLieto abo BpaTh yuacTtb y Byab-
AKIN IHLWMIM couianbHiM aKTMBHOCTI i3 TEOPETUYHO YCiMa iHLWMMKW KOpUCTyBavyaMu
neBHoro ceps.icy» [17, ¢. 1-2]. Ha aymKky x A.O. XKyKOBCbKOI, COLjaAbHi Meaia €
«ByAb-AKUMU IHTEPHET-NPOEKTaMK y dopmaTti Web 2.0, 3MicT ikux GbopmytoThb
cami KopucTyBaui y colianbHUX Mepexax, baorax, niakacrtax, web-cantax, Ha
iHTepHeT-dopymaXx, wiki, BiAeO-XOCTUHIax, APyKOBaHUX, OH-AAMHOBMX i MOBIAbHMX
npoayktax». AOAATKOBO, fIK BBaXa€ yKpaiHCbKa AOCAIAHWMUSA, BIANOBIAHI Meaia
CAIA PO3YMITU TakOX B SIKOCTI «iHTEPAKTUBHUX MAOLLAAOK AASl CMIAKYBAHHA Ta
06MiHy KOHTEHTOM MiX KOpUCTyBadamMu, ik GOpyMM, GOTO-XOCTMHIM Ta iHLUI
TBOpUYi NAatdopmm [18, c. 200].

Kpim TOro, cAip MatM Ha yBa3i, WO YKPAIHCbKUMW BYEHUMMU TaKOX
BUOKPEMAIOKOTLCS  iHTEpNpPETaLUiMHi  MIAXOAM A0  HAyKOBOrO  PO3YMiHHS
couianbHMX Mepia, WO BiaobpaxalTb raAy3eBy MNpuU3My, Kpidb  AKY
OCMMUCAIOETLCS BIAMOBIAHE COLOKOMYHIKaTUBHE siBULLE. TPUMIPOM, YKpaiHCbKi
BueHi B.0. KanayHeHko Ta C.B. BOHAGPEHKO LIAKOM CNpaBEAAMBO KOHCTaTYHOTb
HasABHICTb Ha CbOrOAHILLHIM AEHb YOTMPbOX OCHOBHMX MIAXOAIB AO BU3HAUYEHHSA
couianbHUX Mepia: 1) TEXHOAOTYHMI iHTepnpeTauinHuiA  Niaxia («CyKYnHiCTb
TEXHOAOTIN B IHTEPHETI, AKI AO3BOASIIOTb KOPWUCTYBayaM B3AEMOAIATU OAUH 3
OAHUM»); 2) COLIOAOTYHMI [HTEpPNpPETAUiMHMI NiaXia («couianbHa cuctema y
BipTyaAbHOMY NPOCTOPI, IKa A€ Ha OCHOBI TEOPIi COLLiaAbHMX MEPEX Ta AO3BOASE
YTBOPIOBATU 3B’A3KM MiX KOPMUCTyBayamMu B IHTEpHETI»); 3) KOMyHiKaLiiHWI
iHTepnpeTauinHiin  niaxip («3aci6 MacoBoi KOMyHiKauii B IHTepHeTi, sKWi
dYHKLIOHYE Ha OCHOBI Beb-cepBiciB Ta AO3BOASIE CMOXWMBAYaM B3AEMOAIATH,
cniBnpauroBaT, CMiAKyBaTUCA, AIAMTUCA Ta CTBOPHOBATM BAACHWUM KOHTEHT»);
4) MyABTUMEAIMHUI  iHTEPNPETAUIMHMI  NiaXiA  («CYKYMHICTb  iHPpOpMaUiMHOro
KOHTEHTY Ha caWTax couiaAbHOi Mepexi, AKWMW KOPWCTyBaui MOLUMPIOHOTD,
KOMEHTYIOTb, YMTatOThb, AUBAATLCS») [19, ¢. 238-239]. No3a cymMHiBOM, HayKoBe
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OCMMCAEHHST COLiaAbHUX MeAia Kpi3b Mpu3mMy Hayku «CoujanbHi KOMyHikauii»
NMOBWHHO IPYHTYBATUCb HA KOMYHiKaLiMHOMY iHTEepnpeTaLiiHOMY NMiAXOAI, OAHAK,
KOMMAEKCHE PO3YMiHHS LIbOro fiIBMLIA, HE MOBUHHO iITHOPYBATWU TAKOX M iHLLIMX
CYTHICHMX BAQCTMBOCTEN 3a3HAUYEHMX HOBMX Mepia.

BiaTak, npuiimaroumM A0 yBar BUKAAAEHE, MOXEMO AIMTM BUCHOBKY, LLO Y
KOHTEKCTi CTaTUKO-AMHaMIYHOro BMABY COLjaAbHWUX MeApia, K iHCTPYMEHTIB
OHAAMH-KOMYHIKaLi AA NoByAOBM NEPCOHAABHOTO BpeHAy, Taki MeAia nocTatoTb
B AKOCTi $OpM BipAOBPaAXEHHA COLOKOMYHIKATUBHOIO iHCTUTYTY Cy4acHOro
CYCNiAbCTBA Y BUTASIAI IHTEPAKTUBHMX iHTEpHET-NAaTdopm B dopmarti Web 2.0 (ak
E€AEMEHT «COLiaAbHOro IHTEpHETY»), CTBOPEHMX Ha MNPUHUMMNAX MepexXeBoil
KOMYHiKaLji, L0 BWKOPWUCTOBYETLCA B npouecax MobyAOBM NEPCOHAAbHOIO
6peHAy B SIKOCTI €DEKTUBHMX IHCTPYMEHTIB OHAAMH-KOMYHiKalii (cnocobis i
3aco6iB iHbopMaTM3aLlii, KOMyHiKaLii B MepeXxi IHTepHeT), 3aBAAKM SKUM 0coba,
KoTpa 6axae CTBOPWTM MEPCOHAAbHUI BPEHA, (AK MPaBUAO) BiAbHO (OAHAK,
nepeBaxHo y Mmexax TpeHaiB [20]) cTBoptoe, 36epirae i NoWUproe iHGopmallito,
LLLO aApecoBaHa AN AOMEHHOI ayAMUTOPIT | MiCTUTb B cOb6i AaHi PO 0COBUCTICTD,
npodeciiHi Ta iHLLIi 3HAHHA Ta HABWKKU BIAMOBIAHOI 0COBU (KOMYHiKaTopa), iHLYy
iHpopMaUjtlo, fAKka MOXe 3aAy4yuTMh KW KOHCOAiAyBaTU LIAbOBY ayAMTOPItO
(cTBOpIOKOUM coLianbHY Mepexy HaBKOAO BiAMOBIAHOI 0COBUCTOCTI Ta KOHLIENTY
MOro nepcoHanbHOro 6peHay, Lo GOPMYETLCA), MAaKCUMI3yBaTU AOSIAbHICTb AO
Takoi 0cobu, a TakoX AO ii NePCOHAAbHOr0 BpeHAy, LLIO CTBOPHOETLCS, 30KPEMA,
LLIASIXOM  6e3nocepeAHboi B3aEMOAIT (BEAEHHSI MpsAMOro Aiaaory) ocobu i3
LLIAbOBOIO ayAUTORIEIO.

BiaTak, couianbHi Meaia, K IHCTPYMEHTH OHAAUH-KOMYHIKaLii Ans Mo6yA0Bu
NMepcoHaAbHOro 6peHAy - Ue iHTepaKTWBHI iHTepHeT-nAaTdopMun B dpopmari
Web 2.0, 1o MOXyTb BUKOPUCTOBYBATUCh MEAIMHUMKU ocobamu ANt NOBYAOBM
HUMU NEPCOHAABHOIO BPEHAY LUASXOM BUKOPUCTAHHS iX COLLIOKOMYHIKaTUBHMX,
OYHKLIOHAABHUX MOXAMBOCTEN AAA GOPMYBaHHSA COLiaAbHOI Mepexi AOSAAbHUX
AO  MeAiHOT 0cobu Ta NepcoHaAbHOro OpeHAy, WO HEer CTBOPHETLCS,
KOpUCTyBauiB Mepexi IHTepHeT, KoTpi BepyTb yyacTb B npoueci nobyaoBu Ta
PO3BUTKY BIANOBIAHOIO NEPCOHAAbHOIO BPEHAY.

3’AcyBaBLUM NOHATTA COLLIAAbHUX MeAia, AK iHCTPYMEHTIB OHAAWH-KOMYHiKaL,ii
AN NMOBYAOBM NMEPCOHAABHOTO OpeHAY, MOXeMO NepentTn A0  PO3rAsAy
BAACTMBOCTEN TaKUX MeAia, K BIAMOBIAHMX IHCTPYMEHTIB KOMyHiKauji. MNMoTtpeba
B LUbOMY OByMOBAEHa TMM GaKTOM, L0 HaWBIAbLL MOBHO CYTHICTb COLi@AbHMX
MeAia, K IHCTPYMEHTIB OHAAWH-KOMYHiKaLii AAA MOB6yAOBWM MEPCOHAAbHOrO
6peHAy (30Kpema, NepPCoHaAbHOTO BPeHAY XypHaAicTa), Moxe 6yTu 3’AcoBaHa B
KOHTEKCTi 3’AICYBaHHA CYTHICHMX PUC UMX HOBUX Meaia. [pu LboMy CAipA MaTh Ha
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yBasi, WO BIiTYUIHAHUMMK Ta 3aPYODKHUMM BUEHUMMK BXE POOBUAMCHL CnNpPobM
OKPECAUTU  KOMMAEKC BAACTMBOCTEM  COUjaAbHUX  Mepia.  Hanpukaaa,
B.B. CtpyHrap BBaxae, WO «xapaKTepHUMMU BAACTMBOCTAMM HOBMX COLLiAAbHMX
Meaia BUCTYNatoTb: yHIBEPCaAAbHICTb, IHTEPAKTUBHICTb, AOCTYMHICTb, MOBIAbHICTb,
KOMYHiKaTuBHiCTb» [14, c. 26]. Y cBoto uepry A.O. KopuaroBa BM3Ha4ya€ Taki
KAKOUOBI 03HAKM COLiaAbHUX MeAia: «iHTEpPHET-MaWAaHUYMK, 3aCHOBaHWI Ha 6a3i
Web 2.0; BeAMKa KinbKiCTb KOPWUCTyBauiB, AKi B3AEMOAIOTb OAMH 3 OAHUM;
KOHTEHT CTBOPIOETLCHA, 3MIHIOETbCA | MEPEeAaETbCs BCiMa KOpPUCTyBayamu;
KOHTEHT 3araAbHOAOCTYMHWI, MICTUTb YaCTKy TBOPUOi MpaLi Ta CTBOPEHUI He 3
KoMepLiHoto MeToto» [21, ¢. 145].

10.M. BOAKOB, pO3rasipatoun CcoliaAbHi Mepexi B KOHTEKCTI B3aEMOAIT 3i
cnoxmBavamMmu ToBapiB (MOCAYT), AOXOAE AYMKMU, LLLO XapaKTEPHUMU PUCAMU LMX
MeAia € HacTynHe:

1) «<poCcTynHe B OyAb-AKMI uyac, i B byab-AkoMy opmaTti cyyacHe
iHpopMaUiHe Ta KOMyHiKaLiMHEe CEPeAOBULLEY;

2) «MOXAMBICTb BCTAHOBWUTM B3AEMO3B’A30K 3 UiTKO iAEHTMdIKOBAHON Ta
MOTMBOBAHO LLIALOBOIO ayAUTOPIED»;

3) «cami cnoxuBaudi MOXYTb BIAbHO CMiAKyBaTMCA MiX coboto Ta
6e3nocepeAHiM UMHOM i3 PEKAAMOAABLIEM, BUCAOBAIOKOUM CBOI NobaxaHHs Ta
HEBAOBOAEHHS NMPOAYKLIEK M MOCAYraMm»;

4) «couianbHi MeAia CTBOPHOKOTb KOHKYPEHLLIKO TPAAULIMHUM, 3@ YUCEABHICTIO
ayAuTopii»;

5) NpocToTa BUKOPUCTAHHS;

6) «MHOXMHa ¢opmaTiB (ayaio, BiA€O, TEKCTOBI MOBIAOMAEHHSI TOLLO)
AO3BOAAIOTb MOBHOLJHHO PO3MNOBICTM NPO ToBap abo MOCAyry, WO CTBOPUTL Y
CMoXMBaya LIAICHE YABAEHHSl, @ pa3oM 3 HUM i BaxaHHA npuabaTM AaHWM
TOBap/MOCAYry»;

7) «<BEAMKA IHTEPAKTUBHA ayAUTOPIA COLiaAbHUX MeAia AO3BOASIE 3HAXOAUTH
HOBi PMHKK NO BCbOMY CBIiTYy»;

8) «couianbHi Mepia CTMKAKOTbCS 3 BEAMKOK KIAbKICTHO PIiBHMX YCTaA€HMX
PUHKIB, POBASUM AOCTYN AO HMX BiAbLL AETKUM i AOCTYMHUM» [22, . 68].

3Baxalounm Ha BUKAAAEHE, MOXEMO AIWTM BUCHOBKY, LLO AASI COLLi@aAbHMX
MeAia, fIK CUCTEMM iHCTPYMEHTIB  OHAAWMH-KOMYHiKalii AAs  nobypoBuM
nepcoHanbHOro HpeHAy, XapakTePHUMM € HACTyMHiI BAQCTUBOCTI:

1. CouianbHi Meaia € COLIOKOMYHIKaTUBHUM SIBULLIEM, B3AEMOAIKOYU 3 AKUM
ocoba, KoTpa baxae nobyayBaT1 NepPCoHaAbHUM BpeHA, Ma€ 3MOory opraHiYHUM
UMHOM AOAYYMUTUCH AO TPMBAKOYOro rnpouecy (¢popmMyBaHHSI CBITY rA06aAbHOI
KOMYHiKaUil i BIAKPUTHUX 3HaHb, LLIO B NEPCreKTUBi AO3BOASIE Takiki 0cobi byTu
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aKTMBHUM OYAIBHUYUM BIAMOBIAHOIO «HOBOFO CBITYy», YaCTUHOK SKOIO MOXE
6yTu ii nepcoHanbHUI 6peHA. YkpaiHcbka BuYeHa |.A. HepyballeHKO KOHCTaTye,
LLIO MiA BNAMBOM rAoBani3aliiHMX NPOLECiB Cy4acHWI CBIT nepebyBae B ymoBax
CTpiMKOi  TpaHchopMmaLii, cTatounm rA0Hani3oBaHMM  CBITOM, AAA AKOMO
XapaKTePHUM € «KOMYHiKaLiHe 30AMXEHHS, NPULLBUALLEHA AMHAMIKa 0BMiHY,
B3aemoaisa» [23, ¢. 95]. Cnpusie ubOMy NPOLECY BAOCKOHAAEHHS iCHYHOUMX Ta
nosiBa HOBUX COLjaAbHi MeAia, BMKOPUCTAHHS AKUX MOXE MaTtu CyTo
KOMYHiKaLiNHWIA, KYAbTYPHO-OCBITHI, EKOHOMIYHWI Ta iHLWKMI MOTMBW. EBOAIOLA
notpeb B KOMYyHiKaLii MA@ napareAbHO PO3BUTKY TEXHOAOTIM, WO 06YMOBHMAO
CTBOPEHHS Tak 3BaHOI0 «CoLiaAbHOro IHTepHeTy», a came -Web 2.0. Mpu ubomy
«PO3BUTOK MEPEXI IHTEPHET NPU3BIB A0 POPMYBaHHS HOBOIO TUMY CYCMiAbCTBA —
iHbopMaLiMHO-MepPeXeBOro, A€ B OCHOBI MOro coLiaAbHOI CTPYKTYPU ONUHUAGCS
iHpopMaLif, ika cTara BaXAMBUM CYCMiAbBHUM pecypcom. BoaHouac karouoBa
POAb Y KOMYHIKAaTUBHOMY NPOLIECI B COLiyMi BiAiMLLIAG@ COLiaAbHUM Mepiar [24,
c.204]. 3 oraspay Ha Ue, COujanbHi MeApia BBaXaltoTbCA TWUM, «LO CTaAo
HEBIA’€MHO YaCTUHO XWUTTS B MOBCSKAEHHOMY Ta poboyoMy ceHci» [25].

YkpaiHcbki BueHi O.M. KncnoBa T1a K.O. BepaHik B LbOMY KOHTEKCTI
3BEepPTaloThb YBary Ha Te, L0 CTAHOBAEHHS «COLLiaAbHOIO IHTEPHETY» LOHannepLle
06YMOBAEHO «3MiHOK KOHUENL|i B3aEMOAIT 3 KopucTyBavyammu». Tak, Ha AYMKY
BUEHMX, LIAKOM MPUPOAHIM € Te, L0 «TEXHOAOTIYHUI PO3BUTOK TAKOX BipirpaB
neBHY PoAb y po3BuUTKy Web 2.0, ane He BiH ByB kKAOUOBMM dakTopom. barato
TEXHOAOTIN, BUKOpUCTOBYBaHWX B Web 2.0, icHyBaau i B monepepHin Bepcii
IHTepHeTy - Web 1.0, opHak He OGyan 3apisHi noBHOK Mipoto. Came 3MmiHa
napapnurMyM BUKOPUCTaHHS TEXHOAOTIM CTana OCHOBOK dopmyBaHHA Web 2.0 i
HanpaBWAa PO3BUTOK IHTEPHETY B PYCAO “BEAMKOTO CMPOLLEHHA”, CNPOLLEHHS HE
CaMMX TEXHOAOTIM, a iX 3acTocyBaHHs» [26]. Y 3B’A3Ky i3 UMM, BYEHUMM
KOHCTATYEThCS, WO «OCOBAUBICTIO TexHoaorii Web 2.0, kpim TOro, WO BOHU
BUABASIOTbCA €PEKTUBHUMM 3a YMOBW @KTUBHOMO CMiAKYBaHHA B Mepexi ii
YUYaCHWKIB, € HAABHICTb Yy Cy4acHOro “UumMdpoBOro” NOKOAIHHA 6a30BUX HABUUYOK
poboTM 3 HumMmMU» [27, c. 62]. HacAipkom 3MiHW BIANOBIAHMX COLLiaAbHO-
KOMYHIKaTUBHUX YMOB CMPUAAO TOMY, LLLO:

1) coujanbHi KOMYHiKaLii NOCTYNOBO «MirpyBaAn» y ULMGpPoBY cHepy, OCKIAbKM
ANSI CyyacHOro “umMépoBOro” MOKOAIHHA OiAbLL MPUIHSATHOK € B3AEMOAIA B
MeXax «CoujiaAbHOro IHTepHeTy». BKa3aHe € LIAKOM 3aKOHOMIpPHMM, apaXe, K
CrnpaBeAAMBO KOHCTaTyOThb Binopycbki BueHi Y. PuxkoBiy i A.A3. MiHbkeBiIUY, «B
Cy4yaCHOMy CBITi CTPIMKWI PO3BUTOK iHPOPMALIMHMX TEXHOAOTI 3MIHUB HU3KY
chep XWUTTEAISABHOCTI AIOAEW, B TOMY UMCAI i KOMYHiKaUiMHI npouecH, Lo
3YMOBMAO PO3BWUTOK Mepexi IHTEPHET fK KOMYHiKaLiMHOrO MalAaHUYMKa.
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IHTEpHET-KOMYHiKauis dopmye HOBY cdepy iHOOpMaLiMHOI  B3aEMOAIT,
NPU3BOAUTb AO BUHUMKHEHHSA HOBWX BUAIB BIAHOCHH Y BipTyaAbHOMY CEPEAOBMULLI
i cnMpaeTbca Ha CBOT HOPMMU, 3aBOPOHK, EMOLIHY aTMocdhepy» [28, ¢. 58];

2) yenix iHbopMaLiMHOro NpoAyKTy Ta BiAbLIOCTI HemaTtepiaAbHUX aKTUBIB
no3a MexaMu «CoLiaAbHOTO IHTEpPHETY» ByB MiHIMaAbHUM, HAAMIPY 3aTPaTHUM.

3 OrAsiAy Ha ue, HanpuKkaaa, NpoBiaHWIA daxiBelp 3 COLiaAbHMUX KOMYHiKaLin
0.B. TOAIK KOHCTaTye, WO CbOrOAHIi BWMKOPWUCTAHHA iHCTPYMEHTIB OHAAMH-
KOMYHiKaLji y NPOCyBaHHI PiBHOMaHITHWX TOBapiB (MOCAYr) BXE € HEBIA EMHUM
eNeMEHTOM KOMYHiKaLinHOI cTpaTerii BUPOOHUKIB (HapaBaudiB nocayr) [29,
c. 71]. B cBow uepry ykpaiHCbki BueHi-ekoHomicTh H0.C. Uanb-Llanko Ta
H0.HO. Mopo3 3BepTatoTh yBary Ha Te, WO B YMOBax CbOrOAEHHSA «HEXTyBaHHSA
MOXAMBOCTAIMM  COLiaAbHUX MeAaia, 3HEeBaXaHHSA iXHIM  KOMYHiKaUinHUM
NOTEHLJAAOM O3HaYaTUME HEAOCATHEHHA LIAbOBUX OPIEHTUPIB  AISIABHOCTI
CyO’eKTiB rocnopaptoBaHHSA. Y CyyaCHUX KOHKYPEHTHMX YMOBax L 3arpoxye
E€KOHOMIUYHOMY CYO’EKTY HE AWLLE MOTiPLIEHHSIM MO3ULINA Y HasABHIN PUHKOBIN
CUCTEMIi, @ W 3BY)XEHHSIM NEepcrnekTMB iHHOBALIMHOrO OHOBAEHHS PECYpPCIB,
no3baBAEHHA LLAHCIB Ha iHTerpauito B iHbopMaLlinHy ekoHomiky» [30, c. 257].
CxoxX0i  Mo3uuii  AOTPUMYKOTBCSI  TakKOX  BITYM3HSAHI  BUEHI-€KOHOMICTH
H.A. CaBuubka, T.B. 3abalutaHcbka, M.M. 3abalutaHcbkuii Ta B.A. BoprcoBuy,
AKMMW 3a3HAYaETbCA, WO MPUCYTHICTb, 30KPEMA, B COLaAbHUX MEpEexXax Ha
CbOTOAHI «3aAMLLIAETLCA HAA3BMYANHO BaXAMBUM iHCTPYMEHTOM 3abe3neyeHHs
He AMLWwe ePEKTUBHOI MAapPKETUHIOBOI MOAITUKM Ta HAAArOAXKEHHSA NPOAYKTUBHUX
MapKETMHIOBUX BIAHOCWMH, ane M BU3HAYaAbHUM YUHHUKOM QYHKLIOHYBaHHS
cy6’eKTa rocnopaptoBaHHs, MOro KOHKYPEHTHOI No3uL|i Ta Micusa Ha puHKy» [31,
c. 127]. BianoBiaHI BWCHOBKM 3aranoM MOXyTb OyTM B TMOBHIA  Mipi
€KCTPanoAbOBaHMMM BiAHOCHO MWUTAHHS, WO HAaMW PO3rASAAETLCA: 3a CyYaCHMX
YMOB irHOpPyBaHHSl couiaAbHMX Mepia ocoboto, koTpa 6axae nobyayBatu
nepcoHanbHUI BpeHA, 0O3HaYaTUMe Te, WO BIANOBIAHWI NpoLEC:

1) He byae MaTh TOro PeCcypCHOro (3o0Kpema, TEMNOPaAbHOro, ayAUTOPHOTO)
noTeHuUiany, AKMM OM Xapakrepu3yBaBcsi npouec nobyaoBM MEPCOHAALHOMO
6peHAy 3 BUKOPUCTAHHAM MOXAMBOCTEN COLLIaAbHUX MeAia;

2) moxe notpebyBath BiAbll 3HAYHMX IHBECTULIN FPOLUOBMX, AFOACBKMX Ta
iHLIKX pecypciB.

OkpecaeHa nosuuis obrpyHToBaHa METOH CoLUiaAbHMX Meaia. Hanpukaaa,
yKkpaiHcbKi BueHi O.M. Kncnaosa 1a K.O. BepaHik 3a3HauatoTb, WO «AeKAapoBaHa
MeTa CoUiaAbHWX MeAia — CTBOPEHHS MOXAMBOCTI 6e3MeXHOI KoMyHiKallii,
AOCTYyMy AO 3HaHb Ta KYAbTYPHOI CMaALUMHWM AHOACTB@», apXe «HaNPUKiHUI
XX CTOAITTA  KOMYHiKaUifa NepeTBoOpMAaCb Ha OAHY 3 TOAOBHMX AOACBKMX
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LWiHHOCTEW, HaBiTb MNOLIYKM HOBOI METOAOAOFii COLIAAbHOrO Mi3HAHHSA
BinbByBaAMCs nip racAnoM  KOMyHikauii» [26]. TMpu  ubomy A.l. BaayeB i
A.l. KamiH4YeHKO BBaXaroTb, LLIO «MoYaTKoBa Ta FOAOBHa MeTa COLiaAbHUX MeAia
NMoAsiTaE B CYCMiAbHIM B3aEMOAiT TpoOMaaAH i il NEeBHOI CTPyKTypu3auii
(HanuacTiwe, y dopmi mepex)» [32, c. 155]. ¥ cBoto yepry 0.B. Muxainosa Ta
A.B. LUTtpelic BKa3ytloTb Ha Te, L0 «MepLIoYeproBa MeTa ColjaAbHUX Mepia
po3lwmnpuaacs i Tenep 3 iX AOMOMOIOHO MOXHa He TiAbKM CRiAKyBaTUCH Ha
BiACTaHi, ane M TakKOX MokasaTM BCbOMYy CBiTy cebe, CBOi TaAaHTM Ta
MoxamBocTi» [33, c¢. 1]. HatomicTtb, A.LU. CyspoB 3a3Hauya€, WO «OCHOBHOLO
METOIO COLjaAbHUX MeAia CaWTiB MIABULLMTM UMCAO MOCTIMHUX GOAOBEPIB i
KOPWUCTYyBauiB, MOAIMLWUTA KOHTEHT 1 AOAATH peknamy» [34, c. 60];

2. BukopuctaHHs 0c060t0, KoTpa baxae nobyayBati nepcoHaAbHUM 6peHs,
couiaAbHUX Mepia, AK IHCTPYMEHTIB OHAAMH-KOMYHIiKauil aArsi mobyaoBU
MepcoHaAbHOro 6peHAy, AO3BOASIE Li¥i 0cobi byayBaT nepcoHaAbHUHM BpeHA
LUASIXOM ~ OMTMMAaAbHOIrO  38A0BOAEHHSI  KOMIMAEKCY  iHpopmauilHux i
KOMYHiKaTUBHMX NOTPeG cyyacHoOi AAMHM. BKa3aHa XapakTepucTuka
PO3rASiIAYBaAHOIO COLIOKOMYHIKATUBHOIO ABWLLA OBYMOBAEHA 3aBAAHHSAMMU Ta
OYHKLIAMK colianbHUX Meaia. MNpu LbOMY, OCHOBHMMUW 3aBA@HHSAMU COLLiaAbHUX
MeAia B KOHTEKCTI NMUTaHHS NOOYAOBU NEPCOHAABHOIO BpPEHAY €:

1) onepaTtMBHE yNpPaBAIHHA PEKOMEHAAUISMM, MNO3MUIAMW Ta AyMKamu
LiAbOBOI ayauTOpii. OCOBAMBOI yBarv B LbOMY KOHTEKCTI 3aCAYrOBY€E TOM GaKT, Lo
ocoba, kKoTpa baxae nobyayBaT BAACHWUI NEPCOHAAbHUIM BPEHA, SIK TPAHCASITOP
neBHOI iHGopMaLLii, MOXe CTaTW Tak 3BaHWUM «AIAEPOM AYMOK» M TaKUM YUHOM
MaTume CYTTEBUM BNAMB Ha GOPMYBaHHS CYCMIAbHOI AYMKM 3aBASIKM HAAEXHOMY
BUKOPUCTAHHIO iHCTPYMEHTIB OHAAMH-KOMYHiKaLii (HACAiAKOM LbOro € Te, Lo
CbOrOAHI OKPEMI XypPHaAICTH, KOTPI BXe CTBOPHAM BAGCHI nepCcoHaAbHi 6peHAH,
B coOUiaAbHO-KOMYHIKaTUBHOMY KOHTEKCTI MatoTb OiAblLy COLiaAbHY LIHHICTb
aHbk micue ix pobotn). CnpaBa y TOMy, LWIO CcOLjaAbHI Mepia 3aranom
«BUCTYMatoTb iCTOTHUM GakTopoM iHGOPMaLIMHOro NPOCTopy, WO 06YMOBAKE
npouecu ¢GOpMyBaHHSI TPOMAACBKOI AyMKM» [35, €. 89]. Y 3B’A3Ky i3 uuM,
HamnpUKAaA, B pamMKkax baorochepr Mae Micue «BIATBOPEHHA AAEPIB AYMOK, SKi
MOXYTb BMAMBATU NEBHWM YMHOM Ha FPOMAACbKY AyMKy, dopmyBaTu ii B
noTpibHoMy HanpsmKy» [35, ¢. 86]. TakuM UMHOM, TpaHCHOPMAaLis 0cobu, aKa
6axae CTBOPUTH NepPCOHaAbHWUI BpeHA (3aBASKU eDEKTUBHOMY BUKOPUCTaHHLO
iHCTPYMEHTIB OHA@MH-KOMYHiKalLji, L0 XapaKTepuaytoTbCs BiAMOBIAHOIO SIKICTHO),
B «AiAepa AYMOK» Cripusie MacluTabyBaHHIO NepcoHaAbHOro 6peHAy Liei ocobu,
MaKcUMi3aLjii AOSIAbBHOCTI AO HET LiiAbOBOI ayAUTOPIT BXe Ha eTani BUBYAOBYBaHHS
Takoro 6peHay;
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2) KOHCOAipauia  kopuctyBadiB  IHTepHeTy. OCKiAbKM  HEBIA’EMHOIO
BAACTMBICTIO COLjaAbHUX MeAia € Te, WO BOHW «CTaloTb iHCTPYMEHTOM Ta
daKTopoM 06’ €AHAHHA BEAMKOIT KIAbKOCTI F[POMAaACLKOCTI, iKi 30CEPEeAXYHOTLCS B
YTBOPEHWX iHTEpHeT-crinbHOTax (KibepcninbHoTax)» [36, ¢. 102], TO UiAKOM
3aKOHOMIpHMM € Te, WO ocoba, KOTpa CTBOPHE MEPCOHAAbHUIN OpPEHA,
KOPUCTYOUNCb TaKUMKU HOBUMU MEAia MOXE: @) KOHCOAIAyBaTH 3HAYHY KiAbKICTb
ocib, sIKi € LiAbOBOIO ayAMTOPItO MEPCOHANBHOIO BpeHAy, L0 HUM CTBOPHOETHCS;
6) niaATPMMYBaTH MiX HUMU (Ta i3 NEPCOHANbHUM BPEHAOM, AKWUIA BUOYAOBYETLCS)
Ha MOCTIMHIN OCHOBI 3B’A3KIB, WO 06YMOBAOE CTBOPEHHSI MEBHOI COLLiaAbHOI
Mepexi HaBKOAO 3aAeKAapOBaHoi Micii nepcoHanbHOro 6peHay. Mpu ubomy
CTPYKTYpHa CKAGAHICTb BiAMOBIAHOI CErMEHTOBAHOI COLLiaAbHOI MEPEXi 3aNeXNUTb
BiA KOHKPETHOrO iHCTPYMEHTY OHAAMH-KOMYHiKaLji, WO BWUKOPUCTOBYETbLCS
(HanpWKAap, BUKOPWUCTAHHS coljanbHMX Beb-mepex Oyae XapaKkTepuayBaTWUChb
6iAbLLMM PiIBHEM KOHCOAIAALLT COLaAbHOI rpynu, Ha BiAMIHY BiA BUKOPUCTaHHSA
OHAAMH-MeceHAXepiB). KpiMm Toro, 3BepHEMO yBary, WO BiANOBiAHA CTPyKTypa
XapaKTepPU3YETbCA iEPaPXIUHiICTIO MOOYAOBM Ta BUCOKMM PIBHEM AOSIAbHOCTI
AOMEHHOI ayauTopii A0 0CcobW, fAKa CTBOPKE MNEPCOHAAbHUN OpeHA,
NOrAMBAEHHSIM X MCUXOEMOLIMHMX (IHOAI 1 GI3UUHKUX) NPOLECIB XUTTEAIAABHOCTI
(B uMdpoBOMY Ta peanbHOMY CBIiTi) B XWTTS MEPCOHAAbLHOrO OpeHay, Lo
po36byAOBETLCA. HachipkoM  UbOro € GOpMyBaHHA Takoro 0COBAMBOro
COLIOKOMYHIKaTUBHOTO ($EHOMEHY, $fIK «KBa3iCiM'f», KOTPUM YKPaIHCbKUM
HaykoBelp B.B. I'haakuii onncye B AKOCTi HEOAHOPIAHOI, iEpapXiuHOi opraHizaldii,
«B AKIKM BULLY NO3ULILD 3alMMaEe Aipep UbOro O060’€AHAHHS», «@ HUXUY —
acouinoBaHi uneHun KBagiceM'i» [37, ¢. 5];

3) MakcumMi3alis pPiBHSA AOAABHOCTI AOMEHHOI ayAuTopii A0 0cobu, fika
dOpMye nepcoHaAbHUM OpeHA, Ta A0 MOro NepcoHaAbHOro OpeHpy, WO
CTBOPHOETLCS;

4) onepaTMBHE KOPWUIryBaHHS HebaxaHWX CTepeoTUniB LOAO 0cobu, fika
bOpMye nepcoHanbHWUA BpeHp, i NPOEKTY MEepPCOHAAbHOrO O6peHAy, a Takox
iHLWMX acnekTiB, WO MNPSMO UM OMNOCEPEAKOBAHO CTOCYIOTbCS  BpeHAy
(3MEHLLYIOUM  AOSIABHICTb ayAMTOpIi), @ TakoX ¢OpPMyBaHHA MO3UTUBHOIO
YABAEHHS MPO BPEHA;

5) 36iAbLUEHHA KIAbKOCTI edEeKTUBHOI B3aEMOAIT 3 LIAbOBOK ayAMTOPIEID
(HanpUKAaA, KiAbKICTb 3aMOBAEHb THX UM IHLLIMX MOCAYT, AKi MOXYTb BYT1 HaAaHi
ocoboto, KoTpa ¢OopmMye nepcoHanbHWUM OpeHA), a Takox 36iAblLUeHHSA
NONYASPHOCTI BPEHAY, LLLO CTBOPHOETLCS;

6) 36iAbLLEHHS KIAbBKOCTI BiABiAyBaHOCTI Beb-caity ocobu, fika ¢opmye
NnepcoHanbHUIM OpPeHA, YM KOMMaHii, B sKil Taka ocoba npautoe (BkasaHe
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noB’A3aHo i3 TMM, WO penyTtauis Ta iMiaAX npodecioHana moB’A3aHa i3 Moro
3aMHATICTIO; HaMpUKAAA, penyTauia Ta iMiaX XypHanicTa 6e3nocepeaHbo
NoB’A3YETbCS i3 PEAAKLIED, B AKIM XypHAAICT NpaueBAaLLITOBaHWI, a TakoX i3
KOAeramu, 3 AKUMW BiH NpaLtoE);

7) NOCTINHWMA MOHITOPUHI 3MiH Ta LWBWMAKE pearyBaHHA Ha 3MiHMW, KOTPI
BianBYyBatOTbCS CEPEA AOMEHHOI ayAUTOPI.

Lo x cTtocyeTbcs OYHKLIM couianbHUX MeAia, To Hanpukaaa, K.B. Padikosa
BBAXae, O OCHOBHUMU QYHKLIAMMK COLLiaAbHUX MeAia € 3aA0BOAEHHS 6Ba30BMX
couianbHMX  noTpe®  KOPUCTYBauiB Yy  KOMyHiKalii, iaeHTUdIKauii Ta
camonpeseHTalji: notpebu CTBOPIOBATU MOBIAOMAEHHS Ta AIAMTUCSH HUMMU 3
opHoaymMusmK [38, c¢.135]. Y cBoto uepry pochiaHvkn  A.O. Aarasi Ta
AX.A. Abayn-HaccepoBiy BBaxatoTb, L0 A0 OCHOBHUX GYHKLINM coLjaAbHUX Meaia
CcAip  BiaHecTM: 1) iHbopMauiMHy — OyHKUitO;  2) po3BaxaAbHy  QYHKLIIO;
3) KpeaTnBHY GOYHKLIIO; 4) GYHKLUIIO cniBnpaui («couianbHi Meaia AlanoriyHi xoua
6 TOMy, WO MepexeBi LLOAEHHWKW AO3BOASILOTb YMTayam BTpydaTUCA B camy
iHbOpMaUito (KOHTEHT) Ha cauTi»); 5) GYHKLUIIO OUIHKM aKTyaAbHOCTI Ta
peAeBaHTHOCTI  MaTtepiany; 6) QyHKUi0O nNepeBipkn  ¢akTiB;  7) GyHKUIA
Knacuoikauii Ta pybpukaLlii («coujanbHi Mepia AO3BOASIOTb KOpUCTyBauyam
CaMWM CTBOPIOBATU Ta AOAABATH MOLLYKOBI MITKM-TEMM (KAKOYOBI CAOBa) M TUM
camMuM BiAbll 3pYy4YHO OpraHizoByBaTW iHbGOPMALito»); 8) PYHKLIIO 0OMiHY
CTBOPEHWM KOHTEHTOM; 9) OyHKUit0 HaBuaHHA; 10) GyHKLIKO KOHCOAIAALT
(«coujanbHi Mepia cnpuae NOLWYKY OAHOAYMLIB Ta HabyTTHO HaBUUYOK CTBOPEHHS
couianbHMx 3B’A3KIB»); 11) QYHKLIiO MeApia-akTUBI3MYy (MPUKAAAOM LbOMY €
UnCAeHHI dAeliMOobU, PIBHOrO POAY aKLii, OpraHi3oBaHi Yepes couianbHi MepeXxi
Ta 6aorocoepy)» [39, c. 58-61]. Cepea BKazaHWX GYHKLINA B KOHTEKCTI NMUTAHHS,
LLIO HAMM AOCAIAXYETLCS, 0COBAMBOr0O 3HAYEHHS1 HabyBatoTb:

1) iHpopmaLifiHO-KOMYHIKaTUBHa QyHKLIiS COLiaAbHUX MeAia, 3aBAAKK AKUM
Taki HOBi Meaia CNPOMOXHiI B MOBHiM Mipi 3aA0BOAbHUTU iHGOPMALUInHI Ta
KOMYHiKaTUBHi NOTPe6bu CyyacHOi AOAMHUW, 30KPEMA B:

a) WBMAKOMY AOCTYNny AO HeoOXxiaHOT iHdopMaLii, AXepeAoM AKOI Moxe
BMCTyNnaTM ocoba, KoTpa GopMye NMepcoHanbHUI BpeHA, UM iHWa ocoba (ska
TPaHCAKOE MNEBHY iHPOpMALlO, WO MNPSAMO YU OMNOCEPEAKOBAHO CTOCYETbCSH
0cobu, iKa CTBOPIOE CBill NEPCOHAAbHUI BPEHA), KOTPA NPOAYKYE aBTOPUTETHY,
AIKICHY, aKTyaAbHY Ta HEOOXiAHY iHbopMaLito. MpK LbOMY CAiA MaTH Ha yBas3i, Lo
KOPUCTyBay MEBHOMO iHCTPYMEHTY OHAQWH-KOMYHIKaLi, LyKatoun noTpibHy AAS
HbOro iHGOpPMaLLito, MOXe HaTPaNASITU Ha «HeratTUBHY» iHGOpPMaLito Ta HeraTUBHi
dakTopu iHbGopmaTU3aLii B Mexax «CoLiaAbHOro IHTEpHETY», 30Kpema:
noctnpaBay (Tak 3BaHy «benkoBy» iHGOpPMaLUit); HESIKICHUI iHGOPMaLINHWIA
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NPOAYKT; iHGOpMaLiHI MaTepiaAn eKCTPEMICTCbKOro xapaktepy [AMB., Hanp.:
40; 41; 42, c. 200-208; 43]. Kpim TOro, CAip BpaxoByBaTH 1 Te, LLO «COLjaAbHi
MeAia, AK MPaBUAO, MPU3BOAATE AO 3POCTaHHA HEKOMMETEHTHOCTI TPOMAACHKOI
AYMKW», LLIO NEPeBaXHO 06YMOBAIOETLCS «ABOMA NPUUMHAMU: NO-NepLIE, KOXEH
Moxe OyTM eKCnepToM B Mepexi, MPU LibOMY HaBiTb HE BOAOAIKOUM AOCTATHIMM
3HaHHAMM B UMW obAacTi; no-ppyre, Pi3Hi  COUiaAbHi  rpynu  MOXyTb
BMKOPUCTOBYBATK coUiaAbHIi  Mepexi, ¢opymMn i OAOTU  AAS YNPABAIHHS
rPOMAACBKOIO AYMKOK B pamMKkax iHpopmauiiHoro npoTtubopcrea» [35, c. 87].
Binblwl TOro, K 3a3Hauvae ykpaiHcbka BueHa T.l. Callyk, HaBiTb Ha CTOpiHKax
0QiLiMHNX YCTAaHOB i OpraHis3auii Moxe po3MillyBaTUCh iHGOpMaLs, SKY CAIA
cnpunimatn nosa «6e3orasipHot0 AoBipotor [44, c. 95]. 3a Takux ymoB, ocoba,
koTpa $OpMye nepcoHaAbHUM OpeHA, MOXe CTBOPHOBATU iHOOPMALiMHWIA
KOHTEHT, AK1I CNPUATMME 3POCTaHHIO il aBTOPUTETHOCTI B CYyCMIAbCTBI (B paMKax
«COLiaAbHOTO IHTEPHETY» Ta N03a HUM), AOBIPU AO HET AOMEHHOI ayAMTOPIT TOLWO,
LLO CYKynHO dopmMyBaTUMeE CMPUATAMBE CEPEAOBMLLE AAA MOBYAOBM Takoko
0c06010 yCrilHOro NepcoHaAbHOro GpeHAy;

6) HAasBHOCTI MOXAMBOCTI LUMpPOKoro Bubopy iHPopmaLii (content on
demand) Ta pecypciB, AKi Po3MillytoTb HeobXiaHy iHdopMaLito. 3a3HauyeHUH
acnekT BUSIBY PO3rAsAyBaHOI YHKUiT coujianbHMX Mepia cnpusie cBoboAi
MWCAEHHAI Ta CAOBa, @ TaKOX 3aA0BOAEHHIO MOTPEOU KPWUTUUHO MUCASUOT
AHOAMHM B OMNepaTuMBHIM NepeBipui iHGopMaLii LUASXOM CMiBCTABAEHHSA AAHMX
NpPo NeBHY 0COby, AiO UM MOAItO, AKI NPOAYKYIOTbCS: Pi3HUMK HOBUMM 3MI, a
TAKOX TPAAULINHUMM, AKI TAKOX MPEACTAaBAEHI B MPOCTOPI COLiaAbHUX MeEAia;
coujaAbHMMK Mepia, PO3TalllOBaHMX B Pi3HWX AepXaBax CBiTy. 3a Takux
o6ctaBuH ocoba, KoTpa GopMye NepcoHanbHUI BpeHA Ta baxkae BUKOPUCTATH
ANS LbOrO MPOLECY COLiaAbHi Meaia, MOBMHHA HaMOBHKOBATU CBOI Meaia
AOCTYMHOHO, AKICHOO (B KOHKYPEHTHOMY 3HAUYEHHI) Ta aKTyaAbHO iHpopMaLli€eto,
Ha Ky € NONuT B ii LiAbOBOI ayAUTOPIl, @ TaKOX B TAKOMY BUTASIAI, LLO AO3BOAUTb
" BUPIBHUTUCb Ha OHI «iHHOPMALIIAHOTO LYMY»;

B) HAssBHOCTI MOXAMBOCTI OTPUMYBATU SIK aKTyaAbHYy, Tak i HeakTyaAbHy (B
TEMMNOPAAbHOMY 3HAUYEHHi, OAHAK, aKTyaAbHY B KOHTEKCTI NEBHOI MoTpebwn)
iHbopMaUlito, AKy TpaHCAKOE uyepe3 CcoljianbHi Mepia ocobu, koTpa Gopmye
NepCoHaAbHUIM OpPeHA (NpW LbOMY 3aA0BOAEHHSI MOTPEOU B HeaKTyaAbHIN Y
TEMMNOPaAbHOMY 3HaU€EHHI iHpopMaLLii Moxe MaTh MicLe ToAl, KoAu ocoba, KoTpa
CTBOPHOE MEPCOHaAbHUM BPEHA, BUKOPUCTOBYE COLiaAbHI Meaia An MOByAOBU
O6peHAY BXe TpuBaAui Mnepiop uyacy, npotaroMm sikoro 6yna BupobAeHa Ta
onybAikoBaHa iHpopMalis);

) HAfABHOCTI  MOXAWMBOCTI KOMYHIKyBaTh (30Kpema, LUAAXOM  OOMiHy
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KOHTEHTOM, MO3MLiAMM TOWO) 3 AIOAbMMW Ta rpynamu AOAEN, HE3ANEXHO BiA
CBOrO Ta iX Micusa po3TallyBaHHS, B paMKax KOHCOAIAOBAHOI CoLiaAbHOI MepeXi,
a Takox 6e3 ocobAMBMX NpobAem nowmnptoBaTh iHbopmalito. CAip NOrOAUTUCH i3
NPOBIAHUM YKpaiHCbkMM HaykoBueM B.B. PiayHom B ToMmy, WO «ByAb-Aka
AISIAbHICTb YTBOPHOETLCS Ha OCHOBI peanbHUX, NPUPOAHNX NPOLECIB, NMPUPOAHOI
NMOBEAIHKM AtOAEN, TXHIX Ail, IO CYNPOBOAXYHTb AKACBKY XUTTEAIAAbHICTb.
IHAMBIAYaAbHa, 0cOBUCTICHA KOMYHIKaLis Ta MacoBa KOMYHiKalia - ue Ti ABa
OCHOBHI BWAM CMIAKYBaHHS, SIKi MPUPOAHO CYNPOBOAXYIOTb AOAMHY B YCiX if
0COBUCTICHMX Ta CycniAbHWUX BUsAiBax» [45, ¢. 258]. Y UbOMY KOHTEKCTI COLjaAbHi
MeAia CrPOMOXHI 3aA0BOABHUTU MPUPOAHY NOTPEDBY AOAMHU B OCOBUCTICHIN Ta
MacoBil («opraHi3oBaHe CMiAKyBaHHA, WO MNPEACTABASE COOO0H pPi3HOBMA
COLLiOKYABTYPHOI  AISIAbHOCTI, KOTPUKM nNpoTikae y ¢opMi B3aEMOMNOB’A3aHOI
iHTEAEKTyaAbHOI Ta €eMOLMHO-BOABOBOI Aii, CNpPsSIMOBAHOI Ha AYXOBHe,
npodecinHe uu iHe 06’epAHaHHA rpynu Atoaei» [46, ¢. 15-16]) komyHikauii. Mpwu
LUbOMY, CTOCOBHO MOLUMPEHHSA iHGOpPMALIii B COUiaAbHMX Mepia CAia MaTWM Ha
yBa3i, WO Take MOLMPEHHA MOXe HabyBaTM O3HaK Takoro ¢GpeHOMeHy, fiK
«mepiaBipyc» (media virus) [avB., Hanp.: 47-49];

2) penpe3eHTaTUBHa QyHKLIS couiaAbHUX Mepia, fika 6e3nocepeaHbo
cniBBIAHOCUTBCS i3 0C0B0I0, KOTpa GOPMYE MNEPCOHAAbHUIM OpeHp, Ta i3 il
nepcoHaAbHUM 6peHAOM, Biaobpaxae PI3HOro poay puCH, Ail Ta noaii (iHwi
daKTK), AKi MOXe KopuryBatTu BianoBiaHa ocoba, WobW CrnpaBUTU HaAEXHE
BPaXXeHHA Ha CBOKO LiAbOBY ayAMTOPIO. Y LIbOMY KOHTEKCTI CAipA MaTu Ha yBaasi,
Lo «penyTauia 6peHAa 3HAYHOK MIPOK 3aAeXUTb Bip TOro iHGopMaLilMHOro
noAs, Aake cdopMyBanOCA HABKOAO HbOTO B iHTEPHET-NpocTopi» [31, c. 124];

3) imipkeBa QyHKLIS COUaAbHUX MeAia, WO LUIAICHO crnpsiMoBaHa Ha
NPWBEPHEHHS YBaru LiAbOBOI ayAUTOPIi A0 0c0bU, KOTpa GOPMYE NEPCOHAABbHMIA
6peHa, i1 0cobAMBOCTEN, NO3WLIN (30KpEMa, LLOAO COLaAbHOI CrnpaBeAAMBOCTI,
PiBHOCTI, 6epeXXHOro CNoXMBaHHSA TOLLIO), @ TAKOX AAS MIABULLIEHHS PiBHA AOBipU
LiAbOBOI ayAUTOPIT A0 BiANOBIAHOT 0cObM;

4) KpeatMBHa (QYHKLIS couiaAbHWX MeAia, WO A03BOAAE ocoba, KoTpa
CTBOPHOE NEPCOHAABHUI BPEHA, NPOAYKYBATU YHIKAABHWUIA KOHTEHT, CPOMOXHMWM
B MOBHIM Mipi npuBepTatM yBary UIAbOBOI ayAMTOpii Ta MIATPUMYBaTU iX
3aiHTepecoBaHicTb B iHdOpMalLlii, LLIO TPAHCAIOE BiANOBiAHa 0coba.

BkazaHe Ma€ 3HauyeHHs1 3 Orafdy Ha TOoM ¢akT, WO <«OCHOBHUMU
XapakTepUCTUKaMM AKOAMHU XXI CTOAITTA € KOMYHIKaTUBHICTb, NOiIHGOPMOBaHICTb
Ta MODBIAbHICTb» 11 TOMY «IHTEPHET Ta couiaAbHi MeAia MOXyTb 3abe3neUnT BCi
noTpebu cydyacHoro cycniabctear. Mpu LboOMy coljianbHi MeAia B LibOMY KOHTEKCTI
€ «OAHUM i3 HaM3Py4HilIMX, 4YacTo HaMedEeKTUBHIMM Ta HaMCyyacHiInX
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iHCTPYMEHTIB KoMyHiKaUii» [50, c. 404], AKi TakKoX AOCWUTb UYacTO € MPOAYKTOM
AMCKypcy. Kpim Toro, sk 3a3Havae t0.M. LLieBYEHKO, «y Cy4aCcHOMY CYCMIAbCTBI
POAb COLiaAbHMX MeAia 3POCTaE, OCKIAbKM OAHA 3 TOAOBHMX iX 0COBAMBOCTEN
MOAArae B iHTEPAKTMBHOCTI i 3A@THOCTI MOCTIMHO TpMMaTK B Kypci cnpae» [51,
c. 117]. OTxe, CAip NOrOAMTUCH i3 yKpaiHCbKOo BuYeHoro A.M. AepmaH, koTpa
LiAKOM CNpaBeApAMBO 3a3Havae, WO «couianbHi Mepia GopMytoTb 0COOAMBUIA
iHbOpMaUiMHWUIA NPOCTip i BOAHOYAC BUCTYNAOThb Yy SIKOCTI iHCTPYMEHTIB, edeKT
3aCTOCyBaHHS SIKMX CAip BpaxoByBaTWM fIK B XOAi AOCATHEHHS CyCNiAbHOIO
KOHCEHCYCY, TakK i OLiHIOOUYM PU3UKM PO3rOpTaHHA KOHOAIKTIB» [52, ¢. 17].

3. MHOoXunHa TMniB couiaAbHUX MeAia, @ TaKoX KOHTEHTY, SKUM B HbOMY €
MpIoPUTETHUM AO BUKOPUCTaHHS, AO3BOASIE 0CObI, KOTpa GOPMYE NePCOHaAbHUM
b6peHs, byayBaTH Takui BpeHA pisHUMK criocobamu, 3acobamu Ta METOAAMM, LLIO
BiAnoBiaatoTb cTpaterii nobyaoBu BPEHAY, @ TaKOX € AOCTaTHIMU Ta aAeKBaTHUMM
COLIIOKOMYHIKaTUBHMM  noTpebaM  LIAbOBOI  @yAMTOpiIi. LUa  cyTHicHa
XapaKTepucTMKa PO3rAAAyBaHOMO COLJOKOMYHIKATUBHOTO ABMLLA 06YMOBAEHA AK
MHOXWHOKO $OPMaTiB, WO BUKOPUCTOBYIOTbCA B MEXax OAHIEI UM AEKIAbKOX
COLiaAbHUX MeAia, Tak i PiBHUMK TUNamu Ta BUAAMWU COLLiaAbHUX MeAia, AKi Ha
CbOTFOAHILLHIM AEHb iICHYHOTb B paMKax «COLaAbHOTO IHTEPHETY».

LLlo cTocyetbca KAacudikauii couiaabHMX Meaia, TO 3 LbOro MPUBOAY CAIA
3ayBaXWTH, LLIO CEPEA BYEHUX HA CbOTOAHILLIHIM AEHb BIACYTHE CMiAbHE BaYeHHS
CTPYKTYPU (SIK apXiTEKTYpW, TaK i CKAAAOBUX €AEMEHTIB) CUCTEMU COLaAbHUX
Meaia. 3okpema, T. ElixHep Ta ®. Axelnkob BBaXatoTb, LLLO OCHOBHUMMW TMNaMu
coujanbHUX Mepia Hapasi €: 6aoru; HisHec-mepexi; CniAbHi IHTEPHET-NPOEKTU
(npuknapom ubomy € Wikipedia); kopnopaTuBHi couianbHi Mepexi (MpumMipom,
Yammer T1a Socialcast); dopymu; MikpobAaoru; pecypcn obMiHy doTorpadismu
(Hanpuknap, Flickr i Photobucket); pecypcv npeseHTauii NpoAyKTiB/MOCAYr
(3okpema, Amazon); coujaAbHi 3aknapku (Npumipom, Delicious Ta Pinterest);
coujanbHi irpu (Hanpukaaa, World of Warcraft ta Mafia Wars); couianbHi Mepexi;
pecypcu obmiHy Biaeodanaamu; BipTyanbHi CBiTM (30kpema, Second Life T1a
Twinity) [53, c.259]. Ha aymky x A.I. WectbopkiHoi Ta |.A. BopueHko
OCHOBHUMMW TUMaAMK coLiaAbHMX Mepia €: 1) 6aorn 1a Mikpobaorn (3okpema,
LiveJournal, Twitter i Qaiku); 2) cAyxbn 06MiHy pAaHUMK (Npumipom, YouTube,
Instagram Ta MySpace); 3) «Biki» y BCiX il popmax BusBY (TobT0, cama Wikipedia,
Tak i PBworks, Wikimedia towo); 4) mepexeBi Ta OHAAWH-IrpU (Hanpukaaa,
Second Life, World of Tanks); 5)mMecceHpxepn - «Beb-pecypcH, LIO
nepepbayatotb MOMEHTAAbHUI, B peaAbHOMY uvaci 0O6MiH iHbopmaLieto»
(npumipom, Viber, WhatsApp, Telegram); 6) AOLLKW OroAOLLUEHb; 7) BipTyaAbHi
CAYX6M 3HaoMCTB; 8) eAeKTpOoHHa nowiTa; 9) couianbHi mepexi [54, ¢. 89].
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BUCHOBKU 3 TEMU AOCAIAKEHHSA.

Ha CbOroaHilWHiM AeHb COUiaAbHI Meaia MOXYTb PO3rASAATMCh B SIKOCTI
0COOAMBOrO  COLIOKOMYHIKATMBHOIO  iHCTUTYTY Cy4aCHOro CycniAbCTBa, LIO
00’EKTUBYETLCA B MeXaXx «COLiaAbHOro IHTEPHETY» Ta MA€E B YMOBaX CbOTrOAEHHS
BMpillaAbHE 3HAuYeHHA AN NobyaOBM  MepcoHanbHOro 6peHay. BkasaHe
MOSAICHIOETbCH TUM GAKTOM, LLIO CUCTEMA COLLiaAbHUX Mepia MICTUTb B COBi HU3KY
iHCTPYMEHTIB OHAAMH-KOMYHIiKaLji, 3 OrAsiAy Ha QYHKLIOHAAbHI XapaKTepPUCTUKKU Ta
TANOBI BAACTMBOCTI fIKMX OyAb-Aika MepiiHa ocoba, KoTpa 6axae CTBOPUTH
nepcoHanbHUIM BPeHA, MOXe iX BUKOPUCTOBYBATH, 3aAEXHO Bia 06paHuX cTpaTerin
nobyaoBu cBOro 6peHay. INpy LUbOMY CAiA HAaroAOCWMTM, WO 3a CydacHMX YMOB
B3aEMOAIT AtoAeN, Halbinbll ePEKTUBHUM UYMHOM MOOYAYyBaTU MNEPCOHAAbHWNA
6peHA MOXHa LLASIXOM BUKOPUCTAHHA CamMe COLjanbHUX MeAia, apxe:

1) BUKOPUCTaHHS CoLliaAbHUX MeAia AAA MOBYAOBM NMEPCOHAAbHOTO BpeHAY, AK
npaBuAo, He noTpebye BIAMOBIAHOTO iHBECTYBAHHS TPOLLUOBUX KOLUTIB (SIKLLO
BMKOPUCTAHHS LIMX iHCTPYMEHTIB OHAAMH-KOMYHIKaLLi He NOB’s3aHO i3 NprUABaHHAM
PEKNAMHUX MOCAYT, SIKi HAAAKOTLCS BiANOBIAHOO IHTEPHET-NAGTGOPMOLD);

2) couianbHI Mepia € iHCTpYMEHTaMK OHAGMH-KOMYHIKaLLi, LLO BUKOPUCTOBYETLCA
3HAUYHOK YaCTMHOK AKOACTBA («HA CbOTFOAHILLHIM AEHb BEAMKI  MEPEXEBI
nAatdopmmn 06’EAHYIOTb Malixe UBepTb HaceAeHHs 3eMai» [55, ¢. 148]), a Tomy
ocoba, KoTpa 6axae CTBOPWUTU MNEPCOHAAbHWIA OpeHA, NPOAYKYHOUU SAKICHWN,
LikaBUI Ta aKTyaAbHWI KOHTEHT, Ma€ 3MOry: a) NposBuTH cebe BCbOMYy CBITy B
AKOCTi @aBTOPUTETHOTO NPOdECIOHaNa, KOTPMIM PO3YMIETLCA B CyHaCHMX TEHAEHLLISIX
B3aEMOAIT AtOAEN; 6) KOMMAEKCHO, KEPOBAHO ¢GOPMYyBaTU BAACHWI iMiAX Ta
penyTauito («colianbHe 0O6AMYUS»), K BaXAMBI CKAQAOBI MEPCOHAALHOIO BpeHAy;
B) 36iAbLLYBATU AOSIAbHICTb AOMEHHOI ayAMTOpii, KOTpa ByAe KOHCOAIAyBaTUChb B
COLianbHY Mepexy KOpPUCTyBauiB IHTEPHETY (KOHKPETHOMO iHCTPYMEHTY OHAQMH-
KOMYHIiKaLii Y1 NakeTy TaKUX iIHCTPYMEHTIB KOMYHiKaLlii), 06’€AHaHWUX iIHTEPECOM AO
0c0bu, KOTpa CTBOPIOE NEPCOHANbHUI BpeHA, iHbopMalLlii, LLO HEO TPAHCAIOETLCS,
a TakoX NepCoHaAbHOro HpeHAy, Lo Heto Po36yAOBYETLCS;

3) coujanbHi Mepia A03BOAAKOTb 0C00i, KOTpa CTBOPHOE CBiM NMEpPCOHAAbHUM
6peHA: a) nepebyBaTtu y Aianosi 3 ayauTopii, B pamkax skoro ocoba otpumye
3BOPOTHIN 3B’A30K, LLIO XapaKTepu3ye NOTOUHUI CTaH NoBYAOBM NEPCOHAABHOIO
6peHAy, NpPaBUAbHICTb (XMOHICTb) BMKOPWUCTAHWMX Hel cTpaterin nobyaoBu
6peHAy ToLo; 6) 3AiMCHIOBATM MOHITOPUHI TEHAEHLIM Ta HACTPOIB, a TakoX
notpeb UiAbOBOI ayauTOopii, fAKi ocoba, KOTpa CTBOPIHOE OpeHp, Moxe
3aA0BOABHUTU B XOAI MOBYAOBM NEPCOHAAbHOro H6peHAy, 36iAbLLIYOUM LLIAbOBY
ayAMTOPIO Ta 1l AOSIABHICTb.
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BCTYIN.

BaxAaMBuM  HanpsiMKOM  GOPMyBaHHS MaTeMaTMYyHOI Ta  KAIOYOBMX
KOMMETEHTHOCTEN LLKOASIPIB, LIO PeaAi3yeTbCA B OCBITHbOMY MpoLeci, €
BCTAHOBAEHHS, AOCAIAKEHHSI Ta BMKOPWUCTAHHS Y HaBYaHHI MaTemMaTuKu
BHYTPILUHBONPEAMETHMX 3B’'A3KIB, O NOB’A3YH0Tb OCHOBHI | AONOMIXHI NOHATTS,
TBEPAXEHHS, NpaBuAa, aArOpUTMK TOLLO. LlinecnpssmMoBaHa cniAbHa AiSIAbHICTb
neaparora-npeAMeTHMKa 1 y4HIB 3 BUSIBAEHHS | MOAAABLLOI peani3aLii 3MicToBO-
iHbOpMaUiMHUX Ta onepauiiHO-AIAbHICHMX 3B’SI3KIB HABYAAbHOIO Matepiany
AMCUMMAIHM 3 ypaXyBaHHAM METOAMYHUX 0cobAaMBoCTEW 1i  ePeKTUBHOI
opraHisauii cnpusae NiABMLLEHHIO PiBHA 3araAbHOI KyAbTYPU LLKOASIPIB, PO3BUTKY
iX ni3HaBaAbHOro iHTEpecy, 3abe3neyeHH0 CUCTEeMHOCTI 3HaHb | BMiHb.
Cneuundika AoriyHOT 6YAOBU LLIKIABHOTO KypCy MaTeMaTuKK, @ TakoX HEOBXiAHICTb
CTBOPEHHSI YMOB AAA 3abe3neyeHHA HenepepBHOCTI MaTeMaTU4YyHOi OCBITU
LLUKOASIPIB 06YMOBAIOE NOTPEDBY Y PO306LIi OCBITHIX TEXHOAOTIN, OPIEHTOBAHUX HA
$GOpPMYBaHHSI B YUHIB LLIAICHOrO 6avyeHHs 3MiCTy MaTeMaTuKkn K HaBYaAbHOTO
npeAMeTa, BUPOBAEHHIO y3araAbHEHUX MIAXOAIB A0 AOCAIAKEHHS CTAaHAAPTHMX,
BMAO3SMIHEHMX Ta HOBMX MaTeMaTUUYHWX CUTyalid, PO3YMiHHSI 3HaAYEeHHSN
MaTeMaTUKKU Y CUCTEMI MPUPOAHMUMX HayK, MOXAMBOCTEMN ii BUKOPUCTAHHSA y
NPaKTUUHIN AISABHOCTI AOAMHMU.

OAHIEID 3 BaXAMBMX 3MICTOBMX AiHIM LUKIABHOTO Kypcy anrebpu € AiHis
PiBHSIHb, HEPIBHOCTEW Ta iX cUCTEM. Ha BMBYEHHA LBOro Matepiany B KypcCi
anrebpu BiABOAMTLCA 3HAUHA YaCTMHA HaBYaAbHOIO Yacy (BAM3bKO TPETUHM BiA
ycboro uacy (210 rop), nepepbaveHoro Ha BMBYEHHA aArebpu B OCHOBHIM
LLIKOAI). Lle 06yMOBAEHO AOCHTb LUIMPOKUM 3MiCTOM AiHii, CKAQAHICTIO NOHATIMHOIO
anapaty, pPi3HOMAHITTAM YBOAXYBAHWX aArOpUTMIB, @ TaKOX BUKAKOUYHUM
3HaAUYeHHAM anapaTy pPiBHAHb i HEPIBHOCTEN AASt PO3rOPTaHHA HLIMX 3MiCTOBMX
AiHIM Kypcy anrebpu Ta LUIMPOTORD CNEKTPA iX 3acTocyBaHb.

OCHOBHA YACTUHA.

OCHOBHUMMW 3aBA@HHAMMK Kypcy aarebpu € ¢opmMyBaHHSA YMiHb BUKOHAHHSA
TOTOXHMX MEPETBOPEHb LIAUX i APOBOBUX BMpa3iB, PO3B’A3YBAHHS PIBHSHb i
HEepPiBHOCTEN Ta iX CUCTEM, AOCTATHIX AASI CBIAOMOTO iX BUKOPUCTAHHSA Y BUBYEHHI
MaTeEMaTUKK i CYMDKHUX MPEAMETIB, @ TakoX AAA MPAKTUUYHWX 3aCTOCyBaHb.
BaxanBe 3aBAaHHS NMOAATaEe B 3aAyyYeHHi YUHIB AO BMKOPUCTAHHA PiBHAHb i
OYHKLIM fIK 3ac06iB MaTEMATUUYHOIO MOAEAIOBAHHA pPeaAbHWUX NPOLECIB i SBULLL,
PO3B’A3yBaHHSA Ha LK OCHOBI NPMKAAAHUX 3apad. Lia pobota mae npoHu3yBaTu
BCi Temu Kypcey [1].
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BuainMo  Ta  oxapaKrepu3yeEMO  B3aEMO3B'A3KU MK  PIBHAHHAMMU,
HepiBHOCTAMM, iX cuctemammn (PHC) ta iHWKUMKM 3MiCTOBUMU AiHisMU (BN)
LWKIABHOTO Kypcy aArebpu: uMcAaamu i AiIMM Hap HUMK; BUpasamMu Ta ix
NnepeTBOPEHHAMM; GYHKLIAMM Ta iX rpadikamMu.

BHyTpiwHbonpeameTHi 38’3k (PHC - 3A), BuABAEHi Yy pesyabTari
3AIMCHEHHS AOTiIKO-MaTeMaTUUYHOro aHaaidy aarebpaiuHoro matepiany (7-9 ka.),
OYHKUIOHYIOTb Y ABOX HamnpsiMKax, KOXEH 3 SIKUX BU3HAYAETbCA POAAID, AKY
Biairpatotb PHC y npoueci HaBYyaHHA anrebpu, TOBTO BUCTyNatoTb BOHU IK MeTa
yu 3acib HaBYaHHS.

Mia yac dopmyBaHHA B YyUHIB yaBAEHb NPO OCHOBHI MOHATTA 3MICTOBOI AiHil
PHC (po3B’A3yBaHHSI PiBHSIHb, HEPIBHOCTEN Ta iX CUCTEM € METOH HaBYaHHS)
AKTYaNi3ylOTbCA | aKTMBHO BUKOPWUCTOBYHOTbCS HEOOXiAHI 3HAHHS | BMiHHA 3
iHWKX Tem, BiAOYBa€ETbCA MOBTOPEHHS, 3aKPINAEHHS, y3araAbHEHHS paHille
BMBUYEHOIr0 MaTepiany, PO3rAsiAatoTbCA MOXAMBOCTI MO0 BUKOPUCTaHHA Y HOBUX
yMOBax.

HaBepeMO NpUKAaAM KOHKPETHUX 3aBAaHb (TemMa “KBappaTHi piBHAHHSA"),
PO3B’A3yBaHHA SIKUX BMMarae BiA YYHIB HE TiAbKM 3HAHHA GOPMYAU KOPEHIB
KBAAPaTHOMO PIBHAHHA Ta BMiHHSA ii 3aCTOCOBYBaTW, @ M PO3YMIHHS M YMiHHS
onepyBaTh NOHATTAM apUPMETUUYHOIO KBAAPATHOrO KOPEHS, BUKOHYBATK Aii HaA
AIMCHUMM YMCAaMM, 3AIMCHIOBATU HEOOXiAHI TOTOXHI NEepPeTBOPEHHA BUPA3iB.

3aBaaHHA. PO3B’AXiTb PiBHAHHA:

5y+1:y+2. 4 4 x
y+1 y ' Ox2-1 3x+1 1-3x
(x+1)(2x —3) = (3x —5)(4x —5); 6y> —(y+2)* =—4(y-4).

Po3raaHeMo 0cobAMBOCTI BUKOPUCTAHHSA PiBHSIHb, HEPIBHOCTEN Ta iX CUCTEM
niA Yac po3rAsay iHWKMX 3MICTOBMX AiHIM LIKiAbHOTO Kypcy aarebpu (PHC
BUCTYNatoTb K 3aCib HaBYaHHS).

AK cBipYaTb NPOBEAEHI AOCAIAXKEHHS, HaMbiAbLL TICHWUIM 3B’A30K iICHYE MiX
TOTOXHUMM NepeTBOPeHHAMM BrpadiB (TMNB) i piBHAHHAMMW, HEPIBHOCTAMM Ta iX
cuctemamu. Mpu ubomy PHC AoLiAbHO po3raaaaTk sik 3aci6:

— YAOCKOHAAEHHSI TEOPETUMYHMX 3HaHb LWOAO Crneundiku nepeTBOpeHb
BUPA3iB PI3HUX BUAIB, X 3aKPINAEHHS, NOTAUBAEHHSI, PO3LLUMPEHHS;

— YPi3BHOMa@HITHEHHA BMNpaB, CAPAMOBAHWX Ha QOPMyBaHHA HaBWUYOK
BUKOHaHHSA TIB;

— KOHTPOAKD Ta CAMOKOHTPOAIO PE3YAbTaTiB HaBYaHHSA 3 BIAMOBIAHUX TEM;

— TMPaKTMYHOi  peaAisauii  BHYTPILHbOMNPEAMETHUX  3B'A3KIB  MiX
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PO3rAaAyBaHUMM 3MICTOBUMMU AiHIAAMM.

Y npoueci po3B’si3yBaHHA PiBHAHb Ta HEPIBHOCTEN BUKOPUCTOBYETHLCA TE UM
iHWe TOTOXHE MEPETBOPEHHA: PO3KPUTTA  AYXOK, BUHECEHHSA CMIAbHOMO
MHOXHWKA 3@ AYXKM, 3BEAEHHS MOAIOHMX UAEHIB, MHOXEHHSI CTeneHiB 3
OAHAKOBOK OCHOBOH, AOAABAHHA | BiAHIMAHHA MHOIOYAEHIB, MHOXEHHS
MHOIMOYAEHA Ha OAHOYAEH, MHOXEHHA ABOX MHOFOYAEHIB, BUKOPUCTaAHHSA
GOPMYA CKOPOYEHOTO MHOXEHHS.

ICHYOTb MilUHI 3MmicTOBi Ta onepauinHi 3B'I3KM MK PIBHAHHAMW W
HEPIBHOCTAMW Ta eAeMeHTapHuMK  QyHKuiamn. Anapat PHC  pouinbHO
PO3rASiAaTH SIK 3aCib BUBYEHHS (AOCAIAKEHHS) QYHKLIMN:

— BW3HAYEHHS HAAEXHOCTI YM HEHAAEXHOCTI TOUKK rpadiky GyHKLi;

— 3apaHHA QYHKLUiT POPMYAOHD 33 AESKMMU BIAOMUMM ii XapaKTePUCTUKAMU
(Hanpukaaa, 3araAbHUM BUA OYHKLIT | KOOPAMHATM TOYKM, LLO HAAEXWUTb ii
rpadiky; KOOpAMHATU ABOX TOUOK ii rpadika ToLo);

— BIALWIYKAHHSI 3Ha4yeHHS OYHKUji, WO BIANOBIAAE MEBHOMY 3HAUEHHIO
aprymeHTa, i, HaBMaku, 3HAXOAXKEHHA 3HAYEHHS aprymeHTa, WO BiANOBIAAE
NeBHOMY 3HAYEHHIO OYHKLT;

— 3HaXOAXEeHHSs1 06AacTi BU3HaUYeHHA GyHKLIi, 0bAaCTi il 3HaueHb;

— 3HaXOAXEHHS HYAIB QYHKLI, KOOPAMHAT TOYOK NEPETUHY rpadika GyHKLUI
3 OCSIMM KOOPAMHAT;

— BCTAHOBAEHHS KOOPAMHAT TOUOK NEPETUHY rpadikiB OyHKLIN;

— BCT@HOBAEHHS MPOMIXKIB 3HaKOCTaAOCTi GYHKLiM TOLLLO.

Tak, BnpaBsa 3 BiALIYKaHHA TOUOK NEPETUHY rpadikie GYHKUiR y=—2x+3 i

y=-2x+3
y=x*

y:x23BOAVITbCH AO PO3B’A3yBaHHA CUCTEMU PiBHAHb crnocobom

niactaHoBkM abo 6e3nocepepHbO  PIBHAHHSA, OAEPXAHOro y pes3yAbTari
NPWPIBHIOBAHHS NpaBWX 4YacTMH GOPMYyA, fAKi 3apatoTb GyHKLUii. AicTaroTb
3BMuaiiHe KBaapaTHe PIBHAHHA —2X+3=X", X’ +2x—3=0, 3BiakM x =1,

X, =—3 . AAA BHAXOAKEHHA 3HaUEHb y Tpeba NiACTaBUTH NO Yep3i 3HaYeHHA X,

i X, B OAHY 3 AaHUX dpopmyA. Maemo: y, =—-2.1+3=1; Y, =(-3)° =9. Onxe,
KOOpAMHaTaMM TOUOK NepeTuHy AaHux rpadikis € napu umcena (1; 1); (-3; 9).
AAsi BIALLYKaHHS 3HAUYEHb X, MPU SKKUX GYHKLIA Y = f (x) HabyBa€e AOAATHUX

(Bia’EMHMX) 3HAUYEHb, HEOOXIAHO PO3B’A3aTU HEPIBHICTL f (x) >0 ( f(x) <0)-
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y=2x"+5x+3; yzz(x+g)(x+1)

y>0 y<0
3 3
2(x+1)(x+5)>0 2(x+1)(x+§)<0
+ X = X +
_3 * 1 X
2
Mpw Xe —OO'—§ u(—1'+oo) Mpu Xe(—g;—l) PyHKLUis
5 ; ;
dyHKUiA y = 2X* +5X +3 y = 2x? + 5x + 3 HabyBae

HabyBae AOAATHUX 3HAYEHD BIA EMHUX 3Ha4€Hb

®opMyBaHHAA BMiHb | HABWMYOK BWKOHAHHA TOTOXHMX MNEPETBOPEHb
anrebpaiuHux BMpasiB, PO3B’A3yBaHHA PiBHAHbL i HEPIBHOCTEN MOB’A3YETLCA 3
PO3BUTKOM YMCAOBOI 3MICTOBOI AiHii. BianoBiaHO a0 uboro PHC aouinbHO
pO3rAsipaTH siK 3acib:

—GOpMYBaHHS YABAEHHS Mpo apuOMETUYHMN KBaAPATHUM  KOPIiHb,
PO3LUMPEHHS MHOXWHW paLLiOHAaAbHUX YMCEA AO MHOXMWHU AIMCHUX YMCen (OAHA
3 MOTMBAUIMHMX CUTyalUil: 3HAWTM KOPEHi PIBHAHHA X2 = 2) 3a paxyHoOK
AOAYYEHHSA MHOXMWHU ippaLioOHaAbHUX YUCEN,;

—dopmMyBaHHA YABAEHHS MPO MOXAMBICTb Ta AOUJABHICTb MOAAAbLLOIO
PO3LUMPEHHS NMOHATTS UMCAa (MepeXiA BiA AIMCHUX A0 KOMMAEKCHMX YUCEN);

— PO3B’A3yBaHHA 3aaay NPUKAAAHOTO 3MICTy (HabAMXEHI 06UYMCAEHHS).

Posrasa Temu «KBappaTtHi KOpeHi. AJMCHI uMcAa»  PO3MNOYMHAETHCA
YBEAEHHSAM TMOHATTA KBAAPATHOrO KOPEHA 3 4YuMCAa X 3 BUKOPUCTaHHSAM
KOHKPETHO-IHAYKTUBHOTO METOAY: 3 NOTpebu po3B’A3aTtv PiBHAHHA X2 = 49,
3a3HayaEeTbes, WO BOHO «Ma€e ABa PO3B’'A3KU: 7 | —7. ToBOpSATb, WO 7 i -7 -
KBaApaTHi KOpeHi 3 uncha 49» [2]. | BXe noTiM GOPMYAIOETLCA O3HAUYEHHSA
KBaApPATHOrO KOPEHA 3 4YMCAa X Ta MOro apudMETHMYHOro 3HaueHHs. [licas
BMKOHAHHA BrpaB Ha AODOYyBaHHSI KOpEHiB Ta OBUMCAEHHS 3HaueHb BUPa3iB
BapTO 3HOBY 3BEPHYTUCA AO PiBHSAHb.

3aBaaHHs Nel. Uu icHye 3HAUYEHHA 3MIHHOI X, MPU SKOMY ‘/;:4; ‘/_:O;

\/;2—2; 5+\/_=0r;
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\/;27; —3+«/;:0; 5\/§:10;

3aBpaHHS Ne2. Po3B'sXiTb PiBHAHHS:
x+3=5 \11-y=7; /x*+5=3.
Y npoueci po3B’a3yBaHHA NPUKAGAHWUX 3aAaY, KOPUCTYHOUUCH HABAMXKEHUMU

3HAUEHHAMW BEAUUMH, iX NOXMOKaMM, AN NPOBEAEHHA HEOOXIAHWX PO3paXxyHKiB
3acTocoBytoTb anapaTt PHC, 3okpema BAACTUBOCTi HEPIBHOCTEN.

3aBpaHHA Neld. Maca 6oata 325£2 r, a maca raitkn 1171 1 3uaiipite macy
60ATa 3 ramnkoto.

3aBpaHHA Ne2. Maca abayka 6inbLua Bia 240 ri meHwa Bip 250 r. BusHaute
HabAMXEHE 3HAUEHHSI MacKu IOAYKa i rpaHMLI0 abCOAOTHOI NMOXUOKH.

OAHUM 3 NPIOPUTETIB PO3BUTKY Cy4aCHOI MaTeMaTUYHOI OCBITU € MOCUAEHHSA
NPaKTMYHOI Ta MPUKAAAHOI CNPSIMOBAHOCTI HaBYaHHA MaTeMaTukW, fiKa
nepeabavae He AULLIE PO3KPUTTA 3MICTY MaTeEMATUUHMX NOHATb, @ W BUAIAEHHS
KOHKPETHUX CUTyaLii, SIBULL, AASI OMWUCY SIKMX Lii MOHATTS BMKOPUCTOBYHOTLCS.
MMpUKAGAOM MOXAMBMX 3aCTOCYBaHb MaTeMaTUUHUX 3HAHb Ha NPAaKTULL MOXYTb
CAYXXUTU TEKCTOBI (CHOXETHI) 3aaaui.

Y HaBYaHHi MaTeMaThKK 3aAadi € M METOLO, | 3aC0O0M HaBUYAHHS Ta PO3BUTKY
LKoAsipiB. HeobxiaHicTb cneuianbHOI poboTM 3 GOPMYBaHHSI B YYHIB YMiHb
pO3B’A3yBaTH 3apadi 3@ AONOMOrOK0 PiBHAHb ypaxoBaHa Yy AitoUMX MiAPYYHUKaX 3
anrebpu AN 7-9 KaaciB, A€ UMM MUTAHHSAM MPUCBAYEHI OKpeMi Miapo3aiav
(CTOCOBHO AIHIMHWX PiBHSIHL | iX cucTeM (7 KA.), KBappaTHUX i Apo6OBMX
paLioHaAbHUX PIBHAHbL (8 KA.), CUCTEM PIBHAHb APYroro cteneHs (9 Ka.)).

OxapakTepmn3yeMO AOKAAAHILLIE BiHapHIi B3aeMO3B’sI3KM, IO BianobpaxatoTb
0COBOAMBOCTI METOAMKM HaBYaHHS YUHiB PO3B’A3yBaHHSA PiBHAHb, HEPIBHOCTEN Ta
iX cMcTEeM 3 OAHOTO BOKY, | NPUKAGAHMX 3aAaY 3 HLLIOTO.

Poaraapatoum piBHAHHA, HEPIBHOCTI Ta iX CUCTEMW Ha MEBHMX eTanax
HaBYaAbHOrO NpoLecy (NiA Yac BUBUEHHNA BIAMOBIAHWX TEM Kypcy aarebpu 7-9
KA.) K METY HaBYaHHS, 3apadi, MateMatMYHUMU MOAEAIMU AKUX € PHC, MOXyTb
BUCTYNaTtu aK 3acib:

— ¢$OopMyBaHHA HOBUX MOHATL (30KpPEMa, y 7-My KAaci 3a AONOMOroto 3aaaui
BBOAMTLCSI MOHATTA CUCTEMM PIiBHSAHb 3 ABOM@ 3MiHHUMM);

— 3abesneuyeHHs MOTUBALii BUBUEHHSA PHC;

— O03HAMOMAEHHSI YYHiB 3 MOHATTAM MaTeMaTU4HOi MOAEAi, 3 METOAOM
MaTteMaTMYyHOro MOAEAOBAHHS;

— TNOBTOPEHHSI OCHOBHMX MOHSATb «PiBHAHHA», «KOPiHb PIBHAHHSA», «CUCTEMA
PIBHAHbL», «PO3B’A30K CUCTEMU PiIBHAHb» TOLLLO;

— BIiANPaAUIOBaAHHA MPaAKTUYHUX HABWYOK PO3B’A3YBAHHA PIBHAHb Ta iX

&%
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cuctem;

— HaBYaHHA CaMOCTIMHOIO CKAAA@HHS PiBHAHb, HEPIBHOCTEN Ta iX CUCTEM
Ha OCHOBI 3aAEXHOCTEN MiX BEAUUMHAMM, NPO AKi MAETLCA B YMOBI 3aaadi;

— MIABULLEHHSA iHTEPECY A0 MaTEMAaTUKK.

UnHHa nporpama 3 MateMaTMKKU AASl 3araAbHOOCBITHIX HaBUYaAbHMX 3aKAAAIB,
XapaKTepu3ytoumn BaxAMBe 3HaUYEHHSA PiBHSIHb, HEPIBHOCTEN Ta iIX CUCTEM Y KypCi
anrebpun 7-9 kaaciB, BM3HAuUaE, LIO CEpPep 3aBAaHb, SIKi BUCYBaKOTbCA AO ii
BMBYEHHS, BaXAMBE MicLe nocipae 3acBoeHHA anapaty PHC sk ocHoBHOro
3acoby MaTeMaTUYHOIrO MOAEAOBaHHS MPUKAAAHMX 3aaad [1].

HaBepeMOo Npukraam NPUKAGAHUX 3aAad, MaTEMaTUYHUMKU MOAEASIMU SKUX €
PiBHAHHA PI3HMUX BUAIB.

3apaua Nel. ABi ApyKapku, MpauioouM pa3oM, MOXYTb MepeapyKyBaTu
pyKonuc 3a 2 roa, a opHa 3a 3 roa. 3a CKiAbKM FOAMH MOXE MepeApyKyBaTu
PYKOMUC Apyra Apykapka?

Po3B’A3aHHA. Hexan aApyra Apykapka MOXe nepeapyKyBaTh PyKOMUC 3a X FOA.

Toai NPOAYKTMBHICTb 1i NMpaui CKhnapae 1l a NPOAYKTMBHICTb Npaui nepLioi 1,

X 3
OcKinbk1 060Ma ApyKapkamMu PyKonmMc Moxe ByTv nepeapyKkoBaHuii 3a 2 roa, T0

MOXHa CKAACTU PIBHAHHS: 2(£+£) =1
X

111

3 x 2
BianoBiab: 6 roa.

>

Wl @

1
+_ — —_—
X

N |-
< |~
|
ol
<
Il
o

3apaua Ne2. YoBeH NpoiLLIOB 3a TeUietd piukKM 8 KM i NOBEPHYBCS Ha3ap,
BUTPATUBLUM Ha BeCb WAAX 5 roa. LUBMAKICTb Teuii piukn 3 kM/roa. 3HamAITb
BAQCHY LLBUAKICTb YOBHa.

Po3B’sisaHHA. Hexall BAacHa LUBMAKICTb YOBHa X KM/roa, TOAI MOro
WBMAKiCTb 3a Teuieto (X+3) Kkm/roa, npotv Teuii (X—3) km/ros. YoseH

NPONMLUOB 3a Tevieto 8 KM i NOBEPHYBCA Ha3aa, BUTPATMBLLW Ha BECH LAAX 5
roa. OTxe,
8 8

X+3 X-3
8(x—3)+8(x+3) =5(x—3)(x+3),

8X— 24+8x+ 24 = 5(x% —9),
16x =5x> — 45,

]
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5x? —16x—-45=0,
% =64+ 225=289,
X, = 8+17
5
8-17
XZ = T = _:L 8
YMOBY 3apadi 3aA0BOAbHSE TiIAbKM AOAGTHUI KOPIiHb.
Bianosiab: 5 kv/roa.

5,

3apaua Ne3. Mpu BiAbHOMY NaAiHHI TIAO MPOXOAWTL 3@ NepLly cekyHay 4,9 M,
a 3a KOXHY HacTynHy Ha 9,8 M binblue. 3HaMAITb Yac NaAiHHA KaMiHUA Ha AHO
LaxTH, aKLwo ii rasubuHa 313,6 m.

Po3B’A3aHHA. Pyx kamiHUa y waxTi Moxe OyTM onucaHui 3a AOMNOMOIOH

dopMyA apUPMETUYHOI MPOrpecii: a =49 d=98 S, =3136. 3Hanaemo

N (yac naaiHHA KaMiHus).
2a,+d(n-1) 0
2
2.4,9+9,8(n—1)
2
9,8+9,8(n-1)

S, =
n=313,6,

n=313,6,

w n=313,6,
2
4,9n* =313,6,
n? =64,
n=8_.
KamiHelb napaB Ha AHO WaxTu 8 c.
Bianosiab: 8 c.

BUCHOBKHU 3 TEMU AOCAIAKEHHA.

OTxe, AOKAAAHO PO3IASIHYBLLIM BHYTPILLHBONPEAMETHI 3B'I3KM, SIKi iCHYHOTb MidXK
AiHieto PHC T1a iHLWIMMM 3MiCTOBUMM AiHIIMW 1 @aKTUBHO BUKOPWCTOBYHOTLCSA MNiA Yac
HaBYaHHA aArebpu, MOXHA KOHCTaTyBaTWM MOCYTHIM BMAMB, WO Ma€ piBeHb
OBOAOAIHHSA yuHAMM anapaTtom PHC, Ha SIKiCTb 3aCBOEHHSA OCHOBHUX 3HaHb | BMiHb
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3 TeM iHLLMX 3MICTOBUX AiHiN. LliAicHMI AOTiIKO-MaTeMaTUUHUI | METOAMYHUIA aHaAI3
ycboro aanrebpaiyHoro matepiany (7-9 KA.) 3acBipuumB, WO 6€3 HaAeXHOro
3aCBOEHHA LLUKOASIpPAMK MaTepiany, NOB’I3HOI0 3 PiBHAHHAMMW, HEPIBHOCTAMMU Ta
iX cucTeMamMK, BUBUEHHS IHLLMX TEM Kypcy aArebpun € MaroepeKkTMBHUM. BiaTak,
HaA3BMYAMHOI aKkTyaAbHOCTI HabyBae npobrema 3abesneveHHs HenepepBHOCTI
MaTeMaTUUYHOI OCBITU. Y LiAeCNpAMOBaHI cucTeMaTuuHil PoboTi 3i BCTAHOBAEHHS
Ta BWKOPWCTAHHS Yy HaBYaAbHOMY MPOLIECI BHYTPILUHbOMPEAMETHUX 3B’A3KIB
MOXHa BbauaTi NepcnekTMBHUIM HANPAMOK GOPMYBaHHS CUCTEMMX 3HAHb | BMiHb
YUHIB 3aAAS iX YCMILUHOrO NPOCYBaHHSA Y MOAAAbLLOMY OMNaHyBaHHI MaTeMaTUKKU Ta
iHLLMX HABYAAbHUX AUCLIMMAIH.

CMNUCOK BUKOPUCTAHUX AXKEPEA: | REFERENCES:

[1] Matematuka 5-9 knacu. HaBuanbHa nporpamMa AN 3araAbHOOCBITHIX HaBUYAAbHUX 3aKAAAIB.
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programi/navchalni-programi-5-9-klas.
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PRIORITY IDEAS FOR THE DEVELOPMENT OF THE
PEDAGOGICAL SCIENCE

ABSTRACT:

The article reveals priority ideas of the development of the pedagogical science and
peculiarities of the worldview formation in the future teacher, which emphasize the recognition of
humanistic and democratic processes in education as the basis for the formation of value
orientations, expansion of a person’s spiritual world, establishment of relations with nationality,
and discovery of the spiritual content of national traditions. On the basis of the analysis of modern
state of higher education, its compliance with the social order and European standards, the article
characterizes changes in the qualitative construction of educational content, which allows us to
implement the main guidelines for the qualitative training of the future specialist, embody
characteristics of humanization as self-humanization, which will necessarily affect the formation
of pedagogical consciousness in future specialists, their independence in decision-making
processes, activity and creativity in finding ways to solve problems. Emphasis is made on the
independent participation of the individual in his/her formation. In this connection, organization
of students’ independent work and development of their independence are seen as priority
directions for improving the educational process. The main educational goals are achieved due to
effective use of classroom and extracurricular activities, use of innovative leaning methods,
ensuring high organization of independent creative work.

INTRODUCTION.

Like any other science, pedagogy represents experience accumulated by
many generations of the people, embodied in certain principles, rules, patterns
of pedagogical activity. At the same time, the main guidelines of the
pedagogical science are determined by its methodology - a set of original
philosophical ideas that underlie the study of pedagogical phenomena and
processes and decisively influence the theoretical interpretation of these
phenomena. Important philosophical issues of education include interpretation
of the essence of a human, which implies a certain technology of education
and upbringing, as well as the issue of value orientations.

1 Ph.D (Pedagogy), Associate professor, Associate professor of the Department of English Language Practice
Drohobych Ivan Franko State Pedagogical University, UKRAINE
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Various methodological approaches to pedagogical work are revealed by
N. Ashytok (2018) [1]; the scientist emphasizes the importance of axiological,
cultural and anthropological components and reveals the content directions of
pedagogical science. O. Kobernyk (2018) [2] emphasizes the formation of
valuable attitudes towards other people and relies on the recognition of the
person, their value. O. Kobriy (2012) [3] traces the process of formation of the
content of pedagogical disciplines in higher educational institutions of Ukraine.
Other studies reveal the importance of the formation of an individual’'s
worldview, their moral development (Hand, 2017 [4]; Krettenauer & Curren,
2020 [5]), emphasize the importance of the development of humanity and
moral responsibility in a person (North, 2019) [6], the application of the theory
of humanism in education (N. Drew, 2020) [7].

The purpose of the chapter is to characterize priority ideas concerning the
development of pedagogical science and realization of the process of
worldview formation in the future teacher, as well as to substantiate the
importance of the formation of value orientations in a person and humanization
of their consciousness.

The following research methods have been used to achieve the purpose of
the research: logical and historical analysis of pedagogical ideas, synthesis of
information from scientific sources, induction and deduction, study of
pedagogical experience, pedagogical literature, historical sources, observation,
systematic and comparative analysis of educational systems, analysis of life
situations, conversations with teachers and students.

METHODOLOGICAL PREREQUISITES FOR THE FUNCTIONING
OF THE PEDAGOGICAL SCIENCE AND OBJECTIVES OF EDUCATION.

One of the most important methodological prerequisites is that all
educational characteristics are deterministic in nature and determined by the
needs of society. Therefore, modern pedagogy and education investigate
objective economic and socio-political factors that influence processes in
education.

The dominance of rationalism in the 20th century led to the decline and
loss of balance in the spiritual life of a person, neglect of spiritual values. The
predominance of a rational perception of the world, focused mainly on ensuring
material comfort, has caused the decline of morality in all spheres of human
life - religious, economic, socio-political, sexual. Traditionally established
norms are becoming undesirable and old-fashioned for many of us today, they
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are declared relative, bad actions are justified.

According to numerous modern researchers, the dominance of rationalism
led to the loss of harmony and balance in society and the life of each person,
to the fact that in many cases it displaced the spiritual from the human
consciousness, led to the characterlessness and infantility in many people,
deformed the human psyche, especially in the young, causing feelings of
helplessness, anxiety, suggesting pessimism and despair. The pursuit of
pleasure in life does not bring the expected happiness, but on the contrary,
leads to alcoholism, drug addiction, sexual depravity, and even death.

Pedagogical science must certainly contribute to social progress, and
education must promote interests of all people, their spiritual growth and social
improvement. The choice of the value system is carried out taking into account
the educational tradition, the experience of past generations; it should
contribute to the multiplication of national culture, take into account the needs
of the state, the requirements of the present day, and, thus, lay guarantees for
renewal and progress.

Pedagogy should be included in the general knowledge of man and his
nature. Therefore, pedagogical anthropology should become the foundation of
pedagogical theory. It must face the person, the study of their needs and
special features. However, pedagogy must know a person in all their
connections and relationships, and for this purpose it should recognize the self-
worth of the human personality, the priority of moral and spiritual values.

The methodological foundations of education and upbringing are developed
on the basis of the main principles of personality development and formation,
and are also determined by social requirements. Therefore, the subject of
pedagogy can be considered to be the process of personality development and
formation in the conditions of training, development and upbringing, and
pedagogy is the science of organizing the process of personality formation in
the conditions of training, upbringing and development of children and adults.
The democratic system of education and upbringing is based on idealism, and
pedagogy is connected with many sciences, especially with psychology, which
studies human traits. On the basis of the principle of nationalism, it is believed
that education should be built on the national basis and be national, and
therefore education should be managed by the people themselves.

It is well known that a teacher enriches the consciousness of the people
around him/her with higher spiritual values, awakens in them the need to live
and work for the people. In order to spread pedagogical experience, not only
knowledge is needed, but the art of influencing the spiritual world of a person.
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Therefore, it is important for a teacher to live an intense spiritual life, to reveal
more and more their purely human qualities, to confirm the ideals that they
instills in children with their own example, to live a healthy lifestyle, to be a
model of behavior.

Of course, a teacher should be characterized by an appropriate level of
intelligence, which is determined mostly by his/her personal, worldview and
spiritual qualities, a high level of awareness of social and national mission. The
teacher is a carrier of culture, a humanist who loves people, is patient, tactful,
and knows how to forgive. The successful resolution of pedagogical situations
is usually associated with the teacher’'s communicative and strong-willed
qualities, with his creativity, as well as with the possibilities of studying
personality.

Traditional pedagogical thinking is characterized by the assimilation of
certain norms in order to adapt to the social environment (an important
principle of the old pedagogical thinking is the idea of a child as an object of
pedagogical efforts, as a consumer of someone else’s mental work who does
not have the ability to self-improve). The new pedagogical thinking is free from
scholasticism, formalism, and dogmatism and means overcoming the
alienation of pedagogical science from practice, culture, and from the scientists
themselves for the sake of pedagogy that reveals the abilities of the individual.
For a teacher, whose consciousness has been freed from the stereotypes of
old thinking, the greatest value is not the child's obedience, but his moral
qualities, his self-determination, the desire to improve, which leads to the
fullest self-fulfillment in life.

Modern pedagogical science tries to combine everything traditional with
what is generated by the new conditions of life in society. Nowadays the priority
should be precisely the problems posed by the processes of reconstruction and
renewal of education. An urgent task of pedagogical science is the study of the
Ukrainian system of upbringing and education, its principles, theories and
concepts of education, which have historically developed both on the scale of
the whole of Ukraine and in its individual regions. The national system of
education, scientific pedagogical thought should embody the content of
national culture and spiritual heritage and ensure the formation of a conscious
patriot-citizen.

The important tasks of our modern pedagogical science are the updating of
the content of education, the development of the national content of education
taking into account the regularities of the pedagogical process, the needs of
state formation, the elimination of overloading children, the creation of new
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programs, textbooks, integrated courses, as well as the development of
effective technologies of the educational process.

Pedagogical science should determine how to practically foster spiritual
growth, develop cultural, intellectual potential of new generations, as well as
prevent and correct deviations in behavior, psychological injuries, develop most
important human abilities, etc. Practical application of the identified
regularities in education and upbringing involves learning about new objective
relationships between goals, opportunities, content, conditions, means and
results of pedagogical activity.

Pedagogical science should focus on the current and prospective needs of
education development, on ensuring the organic unity of theory and practice.
This means the construction on an experimental basis of the new content of
education and promising pedagogical technologies taking into account
national cultural traditions and world achievements, the introduction of
innovative developments into the practice of education, building a system of
updating education, organization and scientific support of psychological,
diagnostic, and career guidance services in educational institutions and
outside them, development of criteria for evaluating the activity of educational
institutions. In conditions of the expansion of the network of educational
institutions, the emergence of new types of institutions, pedagogy also solves
the task of scientific and methodological support for their work, balanced
development of individual links of the system of educational institutions,
development of the foundations for continuous education of citizens.

The central element of the renewal of education is the realization of its
humanistic essence, shifting the emphasis to spiritual values. Educational
institutions should affirm the self-worth of the human personality, pay attention
to individual qualities, teach moral virtues, like love and mercy to people, hard
work, dignity, perseverance, initiative, and creativity. This also means creating
the most favorable conditions for identifying and developing the abilities of
each person, for their self-determination and self-fulfillment, overcoming
formalism, persistent reluctance of children to learn.

An important direction of the humanization of education is teaching human
values, ensuring the connection with religion. Both in the family and in
educational institutions, it is important to draw attention to religion, to create
conditions for its study. Careful attitude towards man, towards nature, the
world here is necessarily subordinated to spiritual values. In upbringing,
parents or teachers themselves become a model of overcoming such qualities
as hatred, revenge, cruelty, nihilism, despair, etc. Love, mercy, patience,
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generosity, forgiveness, etc. are valued above all in the family or in educational
institutions.

Humanization also involves attention to the national life of a person, to his
ethnic roots, character, way of thinking, course of emotions, which, of course,
includes features typical for a nation. The Ukrainian educational tradition is
characterized by a deep combination of moral and national feelings. Attention
to national roots, the study of national culture, the formation of national self-
awareness can be ensured both in the family and when studying academic
disciplines. Every time it is important to nurture pride for one’s nation, national
dignity, national integrity, deep patriotism.

The national image of educational institutions will be ensured by high-
quality teaching of subjects that reveal cultural, historical and regional
traditions and embody the experience of the people. The decline in the
development of national self-awareness, negative phenomena in the field of
international relations indicated an unsatisfactory solution to the national
question. And an important priority of education should be overcoming
limitations, revealing the national character of all educational institutions,
ensuring national and regional uniqueness of education while preserving its
openness to international communication, mutual enrichment of national
cultures.

It should be noted that no reforms and innovations will be established in
education without the teacher, his mind, soul and heart. In conditions of
administrative pressure, suppression of his/her creativity, devaluation of
his/her work, neither high-quality training is possible, nor free pedagogical
activity, responsibility, or patriotism. Today, for success in educational reform,
the teacher should have social and legal protection, the right to pedagogical
research, and the choice of methods and means of education and training.

So, the direction of the teacher’s professional reorientation consists in
movement from enlightenment to the realization of a life-creating and culture-
creating mission, from manipulative, authoritarian pedagogy to personally
oriented, communicative pedagogy. Evaluation of the teacher’s work should be
organized in such a way as to promote development and self-development.

The aim and objectives of modern education and upbringing presuppose
thorough preparation for independent life and professional activity based on
comprehensive harmonious development of personality, creating conditions
for obtaining education, for the formation of moral, intellectual and aesthetic
qualities. This goal also includes fostering qualities of a citizen, a patriot, a
family man, gender-education, health-education promoting caring for their well-
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being.

In order to take into account the purpose of modern education in all
documents, programs, textbooks, to implement it in practice for different age
groups, there is a need for new educational technologies that would determine
the content, methodology, means, ways of achieving the expected results.
Democratic transformations in education and science take place at the
management level (by expanding the rights of educational institutions and
public participation in management, by activating self-governance and
involving students in the management of educational institutions, by forming
collective management bodies), at the level of structure (by diversifying
educational institutions and forms of their financing), at the level of the
educational process (content, forms, methods, relations between the
participants of the pedagogical process), at the level of the individual (by
developing a sense of human dignity and responsibility in personality of the
teacher and the child or adult).

A democratic educational institution, of course, creates conditions for a free
choice of activities, for independence, initiative, creativity, and for the
protection of a democratic system. Then an important result in the education
and upbringing of a child will be responsibility for one’s own actions, high
awareness of human dignity and equal relations with people. A democratic
institution or a democratic family is also characterized by a friendly
atmosphere, optimism, desire for self-fulfillment without interfering with the
interests of others. Therefore, first of all, it is important to individualize the
process of learning and upbringing of each student, take into account
individual qualities and create conditions for improving abilities in the chosen
field of activity. Then the functions performed by the person will maximally
promote self-fulfillment in life.

A person’s capabilities in various types of activities will help to implement
practical tasks in various systems "Man - man", "Man - technology", "Man -
nature", "Man - art", testing different spheres of life. Creating conditions for
choosing one’s own activity means of implementing it, ways of self-fulfillment
are important achievements of democratic transformations in education.

Overcoming authoritarianism in education and science is a particular
manifestation of democracy. However, it does not literally mean fighting against
people who defend an authoritarian way of thinking. Very delicate work is
needed to protect democratic changes in life, to identify a democratic position,
to justify its logic and appropriateness, which excludes humiliation of a person.
A person is always great, although they may not be right, they may make
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mistakes or do a wrong thing.

Creating conditions for independence and initiative is always a concrete
embodiment of democratic changes. After all, such conditions contribute to
separation, ensuring high results at work. But the greatest importance of
independent activity is the emergence of a sense of responsibility for a given
area of work. The need for self-education also entails responsibility for the
results of one’s learning.

The prospects for updating all aspects of activity in education and science
also depend on the emphasis on creativity. This means attention to original
solutions, non-traditional approaches. A teacher should always encourage the
desire to be different from others. Moving away from standardization,
searching for atypical solutions is also an important evidence of progress.

And another result of democratic transformations in education is a high
level of self-esteem of the participants in the pedagogical process, an optimistic
atmosphere in their environment, a formed mechanism of self-control, without
which there cannot be a full realization of a person, as well as the building of
democratic relations with other people.

The main thing in the educational process is the personality of both the child
and the teacher, their relationships. The educational process should create
such conditions for the child to complete the task on his own, and therefore to
organize his activities, which is much more difficult and requires greater skill.
However, this organization of activity (of a child or an adult) contributes to its
effective results, ensures high productivity.

The role of the teacher as an organizer of educational activities means
influencing not directly on the child or adult, but on the process of activity. This
means assistance in obtaining information, presentation of information and
the object of activity, selection taking into account the characteristics of each
participant in the pedagogical process, as well as stimulation and evaluation of
his activity, which is expressed in the providing textbooks, training materials,
instructions, etc.

In their activity, teachers should also be free, not constrained by the
framework of the program or instructions. They should be trusted. Only free,
and not forced work, without fear of being punished will help ensure positive
changes in education and upbringing.

In addition, the teacher, like the child, must be a creative person. In his
practice, formulaicity and standardization are unacceptable. He should be a
roe model in life and try to perceive the situation unconventionally, as a new
one, but solve it skillfully.
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The teacher’s functions consist in imperceptible help in the organization of
independent activities. Stimulation of the child’'s independent activity is
manifested in giving significant tasks, in the form of suggestions, hints, wishes,
requests, with the help of gestures, facial expressions, and intonation. Help in
solving the problem should be unobtrusive and so imperceptible that the child
can believe in his abilities.

If both participants of the educational process are endowed with the status
of the agent of their own activity, then their functions will be divided. Each
participant has its own sphere of activity which implies the presence of an
object (different for each), a certain type of connection with this object. Thus, a
child or an adult, who is included in the educational process, has the status of
a subject and through the triune connection, which consists in education,
development and upbringing, influences the object, interacts with it (in this
case, the object is the agent of activity). The teacher (also due to the status of
the agent) performs his part of the work, which means he organizes the
educational process. The object of his activity is this whole process, more
precisely, the interaction of a child or an adult with the object of activity. It is
under such conditions that the relationship between them changes, the nature
of interaction, because there is no longer any danger of breaking the balance
in the relationship (in one direction or the other). This is a truly democratic
construction of interaction, which does not exclude the difference in their life
experience, knowledge, but means unconditional equality in the right to
respect, trust, benevolent attitude, mutual demands.

Such partnership, cooperation of two subjects determine the optimal
structure (construction) of the educational process, when a child or an adult
has the opportunity to act independently, and the teacher retains the function
of management. In addition, such relationships assume that the child or adult
are voluntary and interested associates of the teacher, like-minded people,
equal participants in the educational process. And the relationship between
them is friendly, humane.

The life and experience of some teachers shows that they took the
construction of equal and humane relations with their students as a basis for
their cooperation, ensured mutual understanding and mutual requirements.
These teachers implemented the idea of cooperation in practice and ensured
its harmony with all elements of the educational process. The idea of
cooperation with children, which sounded so clearly in the works of V.
Sukhomlynskyi, became a reality only during the times of social restructuring.

The pedagogy of cooperation, which is based on the idea of cooperation and
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which arose in opposition to the official (authoritarian) pedagogy, has shown
that it has become not only the practice of innovative and creative teachers,
but can become a mass, common and everyday pedagogical practice (in
schools, higher educational institutions, at production).

This practice convincingly proved the possibility and necessity for
restructuring the interaction between the participants of the educational
process, which in turn requires ensuring the status of the agent to those
participants who were unprotected, subject to the complete will of the teacher.
Only the construction of equal, democratic, partnership, agent-agent relations
between the teacher and children or adults will allow to move to a new type of
interaction, to harmony in life, harmony and peace in the relations of the
participants of the pedagogical process. The practice of innovative pedagogues
proves that children can love school, and students can love higher education,
that the educational process can be desirable, interesting, that the educational
institution and the teacher do not cause fear in front of them.

The ability to build relationships as equals, as partners, as friends, who have
common interests, who can advise each other, support each other in
something, is not an illusion, an impossible dream. However, how complete and
sincere such interaction will be, how naturally the agent status will be ensured
for a child or an adult who wants to join the pedagogical process, depends on
the teacher, his skills and personality. He will be the first to offer a new
interaction, a new type of communication and will be able to lead others.

Under conditions of democratization of the educational process, its
effectiveness is increasing. Today, higher educational institutions are focused
on fulfilling the tasks of building competence, creativity, independence, and
responsibility of future specialists. Therefore, value orientations and
approaches to the organization of education in pedagogical universities are
changing. First of all, an optimal educational environment is provided for the
free, open behavior of students, their self-regulated and motivated actions.
Granting freedom means the right to choose and awareness of a sense of duty
in the educational process and social life. It is about such an organization of
the educational space of a higher institution, where a free, equal, agent-agent
interaction between teachers, students, and the public would be implemented,
with the aim of building future specialists’ readiness for democratic relations
in civil society.

Actually, the success of democratic transformations in higher education
depends on the interpersonal interaction of participants in the educational
process, which should be based on the principles of dialogue, cooperation, and
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partnership. The organization of the educational process in higher education
should provide for humane relations between teachers and students, the
realization of their potential as agents of creative work, learning and
communication; as well as create conditions for self-affirmation, self-
expression and self-regulation of the individual; focus on stimulating the need
for self-education and self-improvement. Solving these problems is not
possible only through the transfer of ready-made knowledge from the teacher
to the student.

Independent work is the basis of any learning, and especially concerning
higher education. It is mostly carried out without the direct participation of a
teacher (mentor) in a specially designated time and requires a certain level of
self-awareness, reflexivity, self-discipline, and responsibility from the student.

With the strengthening of the role of independent work in the educational
and cognitive process, the problem of rational organization of independent
work, taking into account students’ readiness to do it, has become relevant.
Independent work is ensured by all educational and methodical means
necessary for studying this subject: textbooks, training guides and
recommendations, visual training tools. Today, the problem of professional
direction of the system of independent work in higher education, strengthening
of professional self-development and improvement of pedagogical guidance for
independent work is gaining importance and significance.

The problem of organizing independent work turned out to be highly
significant in the field of professional training of pedagogical staff, since there
was a new demand for social pedagogical training of a specialist capable of
professional self-improvement, pedagogical guidance of student independent
work.

ORGANIZATION OF STUDENTS’ INDEPENDENT WORK AND
DEVELOPMENT OF THEIR INDEPENDENCE AS PRIORITY
DIRECTIONS FOR IMPROVING THE EDUCATIONAL PROCESS.

In today’s curricula of higher educational institutions, the amount of
independent work of a student is determined by the specific requirements for
the profession, as well as the place of the discipline in the structure of
professional training (compulsory or optional). In addition, the level of
education (first (bachelor’s), second (master’s)) and form of education (full-
time, part-time, distance) etc. are taken into account [8]. The effectiveness of
the educational process, the successful assimilation of educational material by
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students, the effectiveness of the formation of professional skills and abilities
depends on the level of its organization. It motivates students, determines the
need to deepen knowledge on one’s own initiative.

Independent work is considered the highest form of educational activity,
because it contributes to mastering the ability to analyze, systematize, plan,
and control one’s own activities. Thus, independence of thinking, the desire to
discover new knowledge, responsibility, creativity, discipline, accuracy,
diligence are fostered in this process. Independent work is necessary in view
of the importance of mastering the subject and in connection with the need to
develop independent learning skills.

M. Fitsula reveals the structure of students’ independent work,
characterizing its components:

- orientational and motivational - aimed at realizing the purpose and tasks
of independent work, understanding the need for mastering new knowledge,
revealing the role and significance of specific educational material in the
process of professional competence building;

- instructive - involves demonstrating peculiarities of managing educational
material, meeting requirements, specific tasks, the scope of work as a whole;

- procedural - related to students’ direct performance in independent work,
inspiration, persistence, understanding of the goal and ways to achieve it, work
at the edge of your capabilities;

- corrective - involves helping students, correcting mistakes, guiding them
to overcome difficulties;

- monitoring and evaluation - consists in monitoring the process of
students’ independent work: the teacher analyzes the nature, completeness,
content, appropriateness of the students’ choice of methods of activity and
evaluates them [9].

Let us emphasize that the main objectives of students’ independent work
is the development of independence as a personality trait and an important
professional quality. It involves the ability to systematize, plan, control and
regulate one’s own activity.

It is generally accepted that independence is a generalized quality of an
individual, which manifests itself in initiative, critical thinking, adequate self-
assessment and a sense of personal responsibility for one’s activities and
behavior. Educators interpret independence as one of the qualities of an
individual, which is characterized by a set of means - knowledge, abilities and
skills that an individual possesses, and an individual’s attitude to the process
of activity, its results and conditions of implementation, as well as relations with
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other people that are formed in the process of this activity.

In pedagogy, independent and creative activities are considered in close
relation. These types of activities include independence and creativity, as
human qualities characterized on the one hand by the content of knowledge,
abilities, and skills possessed by an individual, and on the other - by the
individual’s attitude to the process of activity and its final result.

Being a participant in the educational process, a student acquires
meaningful and organizational independence. Meaningful independence
means the ability to make the right decision without outside help. The
prerequisite for the formation of students’ creative independence is the
dialectical unity of reproductive and productive types of activity in the entire
system of the educational process. Finding the best option for such a
combination is one of the most difficult and fundamental pedagogical
objectives.

At the same time, independent creative activity is the main prerequisite of
training a specialist who will be an agent of democratic relations. Education
enriched with creativity will be developmental, and its main ‘product’ will be the
ability to take initiative - both intellectual and social.

Nowadays, without the ability for independent creative activity, specialists
cannot fulfil in practice. After all, elements of creativity are included in any type
of professional activity and allow a person to adapt more easily to the changing
conditions of the real world. The actual democratic construction of the
educational process in higher educational institutions presupposes: student
active involvement in transformative activities through independent creative
work, elimination of frontal instruction, organization of an individual
educational trajectory, and differentiation of learning activities. The
effectiveness of the organization of students’ independent work affects the
success of studies, the ability to navigate the flow of scientific information, the
awareness of the psychological guidance on the need for constant updating
and enrichment of one’s own knowledge, the formation of self-organization
skills and self-discipline.

The main objective of higher education is the formation of a creative
personality of a specialist capable of self-development, self-education, and
innovative activity. Solving this task is hardly possible only by transferring
knowledge in a ready form from the teacher to the student. It is necessary to
transfer the student from a passive consumer to an active knowledge creator
who is able to formulate a problem, analyze ways to solve it, find the optimal
result and prove its correctness. It should be recognized that student
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independent work is not just an important form of the educational process; it
should become its basis.

This involves focusing on active methods of knowledge acquisition,
development of student creative abilities, transition to individualized training
taking into account the needs and capabilities of the individual. It is not just
about increasing the number of hours for independent work. Emphasizing the
role of students’ independent work means a fundamental revision of the
organization of the educational process.

First of all, it is necessary to clearly define what student independent work
is. In general, this is any activity related to shaping independent thinking of a
future professional. Any type of activity that creates conditions for the
emergence of an independent thought, cognitive activity of the student is
related to independent work. In a broad sense, independent work should be
understood as a complex of all independent activities both in the classroom,
and outside, in contact with the teacher and in his/her absence.

Independent work as a learning method involves formation of important
general learning skills (analysis, planning, comparison, control, etc.), certain
reflective qualities, which ultimately ensure the development of independence
as a personality trait.

Independent work is implemented:

1. directly in the course of classroom learning - at lectures, practical
classes and seminars, when performing laboratory work.

2. in contact with the teacher outside the classroom - in consultation
meetings on educational issues, in the course of creative interaction, when
completing individual tasks, etc.

3. in the library, at home, in the dormitory, at the department when the
student performs educational and creative tasks.

Boundaries between these types of work are quite blurred, and the types of
independent work themselves overlap one another. Thus, student independent
work can be done both in the classroom and outside it. Nevertheless, when
considering the issue of student independent work, we usually mean mainly
out-of-class activities. It should be noted that for active acquisition of
knowledge in the classroom, it is necessary, at least, to understand the
educational material, and the most optimal is creative perception of the
material. In reality, especially in junior years, there is a strong tendency to
memorize the studied material with elements of understanding. Departments
and lecturers in particular often exaggerate the role of a logical structure in the
presentation of their disciplines and do not pay attention to the way the
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material is percepted by students. Internal and interdisciplinary connections
are often weakly highlighted, the continuity of disciplines is quite low, even
despite the presence of continuous training programs. Students’ knowledge
that is not consolidated by connections is poorly preserved. This is especially
dangerous for disciplines that provide fundamental training.

Independent work requires effort, cognitive and practical methods of
activity, creative thinking. The most commonly used methods of independent
work are working with a textbook, solving problems by performing exercises,
laboratory work, constructing simulations of practical tasks.

Student independent work can be in the form of exercises, questions,
relevant tasks. The following points can be planned for independent tasks:

- students’ planning of the next activity;

- rational organization of the workplace;

- work with documentation, drawings, making sketches, technological
maps;

- participation in the organizational and economic process of production.

Professional independence has its own specific features. In its complex
system, the main components are professional capabilities and skills,
motivation of students’ activities.

In connection with different interpretations of the essence of tasks,
different approaches to their classification are being developed.

- the first - questions-tasks that perform the functions of consolidating
knowledge (reproduction of what has been learned, primary systematization of
facts, concepts, development of skills);

- the second - questions-tasks that contribute to mastering logical thinking
and the experience of creative activity (independent work on conducting
analysis, synthesis, comparison, generalization, making conclusions,
assessments; deepening the knowledge system: clarification, specification,
systematization);

- the third - questions-tasks that require application of the acquired
knowledge (accomplishing independent tasks, boosting skills and abilities).

The organization of independent work requires thorough preparation of the
teacher, even much more than in the case when he/she teaches the
educational material him-/herself. If at the same time the teacher persues the
objective to form the skills and capabilities of independent work in students,
then the teacher, as a rule, needs to think and determine:

- the purpose, time and nature of independent work, as well as skills and
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capabilities that are developed in the course of independent work;

-the method of revising the minimum of actual knowledge and skills without
which it is impossible to perform any independent work;

- the type of activities with the book either for revision, or simply for finding
information of a reference nature, or for learning new material. Having
identified the main concepts and ideas, it is necessary to determine which of
them should be presented in a ready-made form, and which should be acquired
as a result of independent work;

- the type of work with exercises: tasks of a reproductive, productive nature
or tasks for revision;

- the method of eliminating students’ difficulties that may arise in the
process of completing tasks, as well as the method of quick checking and a
method of analyzing mistakes.

Students’ success in independent work is hindered mainly by two groups of
reasons:

- those that depend on the student him/herself: lack of diligence, will,
perseverance, general level of knowlegde, capabilities, lack of ability to work
independently, etc.;

- those that depend on teachers, departments, deans. These are the
reasons primarily related to the organization of the educational process in
higher educational institutions, which is carried out without a proper
individually oriented approach; as well as the lack of necessary educational
tools with differentiated instruction, material and living conditions, etc.

Research by pedagogues and psychologists allows us to establish four
levels of student independent productive activity:

1. Copying actions of students (according to the model). Identification of
objects and phenomena, their recognition by comparison with a given model.
At this level, students are being prepared for independent activities.

2. Reproductive activity related to the reproduction of information about
various properties of the educational object. This is a level of generalization of
techniques and methods of cognitive activity.

3. Productive activity that presupposes independent use of the acquired
knowledge in order to solve problems that go beyond the known model and
requires the ability to make inductive and deductive conclusions.

4. Independent activity, manifested in the transfer of knowledge when
solving tasks in significantly new situations, drawing up new decision-making
programs, developing hypothetical associative thinking. The teacher’s task is
to bring as many children as possible to the fourth level of independence.
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Active independent work of students is possible only in the presence of
serious and stable motivation. The strongest motivating factor is preparation
for further efficient professional activity. Let us consider the internal factors for
the activation of independent work.

Today, in the organization of independent work, teachers recommend using
anticipatory tasks aimed at full or partial preliminary independent learning of
the educational material that will be covered by the teacher after some time.

Thus, the analysis of the text and the definition of its main (key) words is a
valuable form of independent work with the book, which teaches analysis and
critical understanding of what has been read. The main (key) word or stable
word combination from the text, which carries a semantic load from the point
of view of information search. The set of main words should reflect out of
context the main content of the scientific work. Keywords are presented in the
nominative case. They can form the basis of a professional terminological
dictionary, the maintenance of which is desirable for a student in order to
master scientific terminology. In modern conditions, independence becomes a
professionally necessary personality trait of any specialist.

A modern teacher is distinguished by readiness to implement the
educational process using modern learning technologies. It is impossible to
form the necessary skills and abilities only through the traditional transfer of
knowledge - through a lecture, seminar, printed word. This can be achieved by
involving the student in the situation of an active participant in the innovation
process, creating favorable conditions for the implementation of a personality-
oriented, humanistically oriented model of interaction between teachers and
students. Speaking about the effective organizational and methodical provision
of independent educational and research work of students, we should
separately emphasize such an important factor as information technologies.
Educational tools based on new information technologies have the necessary
potential to maximally simplify and optimize the organization, conduct and
control of independent and educational and research work. The practice of
‘delivering’ lectures, long hours of searching and referencing sources in the
reading room is a thing of the past. Instead, with the help of modern information
technologies, students get free access to any textbooks, scientific works,
recommendations, articles, questions, tasks, tests, as well as multimedia files
and learning tools necessary for their preparation. From now on, a significant
share of responsibility for the nature and quality of students’ independent work
is borne by the teachers themselves. It is because they place recommended
literature in the databases of internal networks for use by students, monitor
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the success of individual tasks and projects in the framework of individual
classes and consultations, are ready to help and answer any current issues.
Student independent work considered in the context of their self-education is
the highest form of educational activity. But under any circumstances, it should
include the formation of incentives and motives for self-improvement, internal
determination to achieve the goal, planning the sequence of actions,
consultations and methodical support, a system of control and evaluation of its
results. It is necessary to plan, organize and monitor students’ knowledge on
those topics that were assigned for independent study. This makes it possible
to reveal not only the level of knowledge but also those problematic issues that
require additional processing. Monitoring promotes activation of the student’s
work, increases their interest in the educational process. The purpose of
monitoring as a pedagogical system is to obtain constant information about
how students learn the material at all stages of the educational process.

When evaluating educational activity, it is important not only and not so
much to see the external result of education, but the process of educational
activity itself. What matters is the price at which the result was obtained.

The main result of the implementation of the reformed content of
pedagogical disciplines in higher educational institutions of Ukraine concerns
the provision of conditions for student self-actualization and self-fulfillment as
future specialists. According to A. Maslow, self-actualization means the full use
of a person’s abilities, opportunities, and talents.

Studying a professional profile of a specialist, which constitutes a model for
future activity and professional qualities, will contribute to a clear idea about
the future profession and clear guidelines in the content of pedagogical
disciplines.

The technology of performing independent work by a student largely
depends on how well they know methods of processing scientific sources, how
well they have mastered the ability to take notes, draw up theses, and prepare
abstracts, which will later become the basis for writing qualification and
diploma theses. The teacher also determines the type of independent work
(plan, abstract, synopsis or essay) that the student must complete, where and
how they report on the completion of the tasks for independent work.

Since the student performs the task determined by the teacher
independently, plans the time, place and order of its performimg and engages
in this activity independently, without control over this process by the teacher,
independent work can be called only partially controlled. At the same time, it
should be emphasized that the degree of student independence in performing
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various types of independent work will be different at individual stages of their
studies in higher educational institutions and will depend on didactic,
methodical, cognitive, developmental and educational goals.

Thus, we can state that student independent work is a planned,
organizationally and methodically directed cognitive activity, which is carried
out under the guidance and control of the teacher due to the reduction of the
number of obligatory classes. Practicing teachers have always believed that in
the classroom students should work independently as much as possible, and
the teacher should manage their independent work. One of the most accessible
(and practice-proven) ways to increase the efficiency of the lesson and to
activate student cognitive activity is to appropriatly organize independent work.
It occupies a special place in the classroom nowadays, because students
acquire knowledge only in the process of personal independent educational
activity.

The issue of the organization of cognitive activity was often raised in order
to achieve the appropriate level of creativity and was considered inextricably
linked with student independent work. After all, creativity involved certain
independent actions, especially related to construction and design of one’s
own learning environent, finding one’s own incentives to perform tasks,
formulating judgments and conclusions, etc. Of course, all these
considerations were carried out within the limits of traditional thinking and
standard situations, although some teachers noticed the contradiction
between creativity and standard, traditionality.

Therefore, the educational content should become the basis for developing
an awareness that in life a person often has to solve non-standard situations.
Not only knowledge is needed, but also creative approach to problem solving,
emotional and volitional attitude to handling information.

Educational content should be developed in the following directions: 1)
building interdiscipline connections and logical sequences in the educational
material; 2) implementation of an individual approach, focusing on promoting
initiative, self-confidence, self-critical attitude, creative activity, discipline; 3)
the relationship of cognitive and creative activity, orientation to acquisition,
information search, construction of independent work that takes into account
the multi-level content of education (reflected in multi-level programs,
textbooks, manuals); 4) unloading and redistribution of information (which
does not reduce the possibility of familiarization with information), regulation
of the amount of information and the content of tasks by the teacher himself;
5) substantiation of the essence and determination of directions for the
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implementation of personality-oriented education and training, creation of
opportunities for student independent learning [3].

Updating of the educational content in the direction of democratization is
particularly related to the orientation towards independent research and
creative activity, which means the clarification of problematic tasks, the setting
of tasks involving research methods, balance in the formation of the content of
education in higher educational institutions, as well as the use of
transformative activities based on the acquired information, emphasis on
creativity, assimilation of experience of creative activity, orientation to future
creative activity, which is most often provided by the technology of modular and
rating training. Then the teacher performs not an informational, but a
managerial, advisory function, helps students in their independent study and
self-training, prevents the emergence of difficult situations [3].

In designing the pedagogical process in higher educational institutions, it is
necessary to follow the appropriate stages. Traditionally, three stages are
distinguished: preparatory, main and final. At the preparatory stage, the
following objectives are achieved: defining goals, diagnosing conditions,
forecasting achievements, designing and planning the flow of the pedagogical
process. At this stage, necessary educational and material, moral and
psychological, aesthetic conditions are created, and the available time is
rationally distributed. At the end of the preparatory stage we make up a long-
term plan for professional training.

The stage of organization and implementation of the pedagogical process
includes the following elements of interaction between agents and objects of
education: formulation of the goal and clarification of activity tasks, their
acceptance by those who study and individual performers; implementation of
the selected methods, means and forms of organization of the pedagogical
process; ensuring the interaction of all educational agents; creation of
favorable conditions; implementation of various measures to stimulate student
activity.

In the process of organizing pedagogical interaction, operational control is
carried out, weak aspects in the methods and forms of organizing educational
influences are identified, the process is being regulated, skillfully organizing
various measures to stimulate the activity of educational objects, making
operational corrections in the content of the activities of subjects of education
and education, in the sequence of its certain types, etc.

The pedagogical process ends with the stage of analyzing its results: weak
and strong aspects of the educational process, the level of student professional
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training, their social and moral maturity, the level of personality development,
its content, etc.

It is especially important to identify the reasons for the incomplete
correspondence between the results and the goals of education. Analysis of
the reasons is a very important element of the final stage of the pedagogical
process. Without it, it is impossible to correctly outline the further movement
forward.

Let us try to determine under which pedagogical conditions student
independent activity will enable them to improve performance. First of all, it is
necessary to emphasize that the change in the scope and importance of
independent work is connected with the change in the relationship between
teacher and student. Equal partner relations modify all psychological and
pedagogical as well as organizational and methodical means of independent
work, which will be effective only when it is based on the student’s internal
need for independent work and its clear organization by the teacher. Success
of true independent work depends on the joint actions of teachers and
students, their awareness of the peculiarities of this work as a specific form of
activity that meets special requirements and brings intellectual satisfaction.

Student independent work in its highest level presupposes creative activity.
It is an activity in the process of which new material and spiritual values are
created. Creative activity involves creation of a new aesthetic element, a new
means of action or a new means of its application. Students’ creative activity
is manifested in an interested attitude to aesthetic objects and phenomena, as
a result of which there is a need for creative and aesthetic activity. In practice,
this means paying more and more attention to the development of a creative
personality, who combines one’s own abilities with the development of
volitional, emotional, motivational spheres, with the acquisition of professional
knowledge and skills. Every person has creative abilities, and in order to
develop them, they must be given the opportunity to create. In the process of
creativity, people reveal their feelings, thoughts, and develop personality.

Today it is essential to pay attention to the development of the motivational
sphere in student youth on the basis of a high level of value orientations, to
actualize such important needs in them as the desire for spiritual growth, the
identification of goals, programs, plans; to enhance the motivational
component of creative activity, which contributes to the formation of students’
persistent interest in artistic and creative activity, the desire to fulfill their
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creative abilities.

INTRODUCTION.

The development of the problem of personality formation means
recognition of the process of humanization of human consciousness as the
basis for the formation of value orientations, expansion of aperson’s spiritual
world, and ensuring the connection with nationality. The characterized changes
regarding the qualitative personality formation make it possible to implement
the guidelines of pedagogical science and training of the future specialist,
which will affect the formation of his/her pedagogical consciousness,
independence of decision-making processes. It is the pedagogical worldview of
the student that contributes to his/her self-actualization (full use of the
abilities, talents and possibilities of the individual) and self-fulfillment as a
future specialist.

The priority ideas of the development of pedagogical science emphasize the
importance of recognizing the processes of building value orientations,
humanization of human consciousness, enriching a person’s spiritual world.
People’s peaceful consciousness is a manifestation of their freedom, rights to
their own culture. Nowadays, labor market requires training creative, active
qualified professionals who are able to independently make decisions in non-
standard situations, determine the prospects of individual educational routes,
expand the scope of professional knowledge, and improve the necessary skills.

One of the most important directions for improving the quality and efficiency
of education is intensification of the pedagogical process. It takes place on the
basis of the correct combination of traditional and innovative approaches and
the introduction of new technical means, technologies, methods, etc. Student
independent work occupies a special place in intensification of the educational
process. The main educational goals are achieved thanks to effective use of
classroom and extracurricular activities, use of innovative leaning methods,
ensuring high organization of independent creative work, constant search and
implementation of scientific achievements of the technical progress.

In connection with this, the main task of higher educational institutions in
training future specialists is mastering effective and rational methods of
independent educational work in accordance with the characteristics of the
chosen profession.
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